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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



	During my first year in practice, I was employed by a Local Authority as a Newly Qualified Social Worker in a generic childcare team. The team would carry out a wide range of social work from care and support Plans, child protection plans, court proceedings and adoption with varying types of support, assessment and direct work being offered to children and families across the board. The team catered to a specific housing ward within the Local Authority area. I have always been certain that children’s services is the right field for me and I am grateful that my student placements were in statutory children’s service team as I felt quite at ease working with families by the time I reached the point of qualifying and employment. However, my placements had been in a different local authority and this meant that the way in which teams are structured and function were far different and a big adjustment for me. As a newly qualified social worker this was quite daunting at first as it seemed there was so much more to learn and a lot of responsibility to with it.

As a newly qualified social worker it was identified that I needed to build on my experience of long term childcare work which initially focused on holding care and support cases and child protection cases whilst also shadowing other social workers who held more complex cases with a view of then introducing looked after child cases, private law and public law court cases and Section 47 investigations. This seemed like a proportionate way to develop my confidence, skills and ability in the job role and I felt well supported. I spent a lot of time shadowing experienced social workers on a variety of different cases whenever the opportunity arose as I recognise that I am a kinaesthetic learner (Pritchard, 2014).  However, I recall seeing how busy the staff within the team were and recognised that time management and organisation were going to be key alongside gaining any experience to ensure that case management was handled effectively and nothing was missed, late or inaccurate (Gallop & Hafford-Letchfield, 2012). 

The initial plan of gradual progression through the complexity of cases did not go as envisioned as I quickly learnt that when you are working with people you cannot always predict how things will go. A case that I was holding at a low level quickly escalated through the motions of child protection and public law proceedings meaning that I learnt a lot on the spot with support and guidance along the way. This was a very complex case, it was very challenging as a newly qualified social worker and I worried that I was not experienced or confident enough to undertake such vital assessments and provide such significant recommendations for children’s lives. It did however shape me as a practitioner and unveil that I do quite like writing court documents and set me in a different direction than I had anticipate only a few months before. Through discussions with my supervisor, we identified that I would appreciate and benefit from more experience in court work. 

In my third year of practice, I secured employment in the local authority in which I completed my student placements, I remain in children’s services but in an assessment team. 

550 words.






Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _19/06/2020_ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)



	For my observation I chose a meeting whereby concerns and plans in respect of a 2-year-old child were being discussed with parents. This case was very complex so I felt this would give me a very opportunity to reflect on my practice. This case came to the attention of the department via concerns for another child who also lived in the family home; there was reason to believe that the other child was potentially being sexually exploited by the individuals caring for them which had resulted in a joint police and social services investigation under Section 47 of the Children Act 1989. There were also concerns about the care arrangements for the child as it was unclear who the biological parents were, who the caregivers were and what relationships family members had with one another. The child was also displaying significant developmental delays. 

In preparation I spoke with the social worker who case managed the other child, I also met the child via video call and spoken with both parents, maternal grandmother and health visitor. I had attended a legal meeting too. Having a multi-agency approach is said to enhance the provision of service for service users when done effectively (Morris, 2018).

As mother has a learning disability, I offered her support via an advocate prior to the meeting which she declined. I was therefore mindful that I needed to ensure that she fully understood information shared with her, was able to share her views fairly and contribute to any plans (Dalrymple & Boylan, 2013). I was also aware that father felt they were being treated discriminately by social services so I was keen to ensure that my practice did not make him feel this way even though it had not been suggested that I had personally done so; Gaine (2010) recognises that this is a common issue for social workers.  

Due to COVID-19 meetings are now held virtually, I ensured that both parents were able to access the meeting beforehand. 

331 words.










	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

	I have chosen to use Gibbs Reflective Cycle (Gibbs, 1988.) to critically reflect upon my communication methods and skills during this observation. 

[bookmark: _Hlk71568178]The family are of traveller background but identify themselves as being Welsh, all families are given the right to access services in their preferred language as set out in The Welsh Government’s “More Than Just Words” (2012) and therefore I promoted the active offer of the Welsh Language when initiating the Assessment for Care and Support but the family chose to communicate in English. As the family and I both speak English there was no identified language barrier. However, I gave a lot of consideration to the type of language used when communicating with the family as I was mindful that mother has a learning disability which means she finds it difficult to understand a lot of information, she finds basic language easier to understand and needs time to process information shared with her. I was also mindful that there were a great deal of professional meetings taking place in relation to this case in preparation for court proceedings and therefore a lot of professional terms and jargon were being used during such meetings, it was important to me that I did not use such language when communicating with the family as it could lead to them feeling confused, intimidated, and oppressed. As stated by Beesley, Watts & Harrison (2018), it is arguable that social workers must maintain a higher level of self-awareness in practice in comparison to typical daily communications. My professional opinion was that mother would have benefited from having independent support as I worried that she would be overwhelmed and therefore not fully informed when contributing to decisions, but I had to respect her wishes. Ruch, Turney & Ward (2018) discusses how social work tends to focus on the psychological and social factors impinging on an individual’s experience and on reflection I can see that I perhaps gave more thought to mother’s disability than I did to the emotional element of this meeting being about her child. 

As this was a pre-arranged meeting, I was conscious that I needed to be punctual and organised to ensure that my commitment to the case was demonstrated to the family and to give them confidence in the fact that I was handling my role professionally and respectfully. Connor, et al. (2006) confirm that service users identify these characteristics as being important for this reason. as a professional’s commitment to them. As aforementioned, COVID-19 has changed the way meetings are held and this was quite new to me as a professional and not something I was particularly confident in. I was honest and upfront with the family beforehand about how I wanted to ensure that the meeting ran as smoothly as possible for all parties but equally I was personally still coming to terms with working from home and managing meetings in such a way. Hennessey (2011) discusses that the most significant tool a social worker has when building a relationship is themselves and therefore it is important to have a greater self-awareness. I felt the family appreciated my honesty with them and this improved our professional working relationship. To prevent any difficulties and unnecessary additional stress for the parents on the day of the meeting I ensured they were able to join the virtual meeting the day before. I felt this reassured them that we were working together as we approached the meeting and also empowered them as they knew I felt it was really important for them to be a part of the meeting about their child.
 
As the meeting was held virtually all participants were in attendance via their own mobile devices or laptops, we could all see one another via the camera function on the meeting software other than mother who I had on loudspeaker on the phone due to technical issues on the day of the meeting. I think you get a far different experience of a conversation when you can see someone’s facial expressions and body language and you get a better sense of participation and involvement when you physically see the others in the meeting too. Facial expressions play an important role in conversation regulation (Matsumoto, Frank & Hwang, 2013), during the meeting mother expressed how she felt less involved as she was not able to see anyone, and this made it more difficult for her to focus on who was speaking as different people contributed to conversations. I made a conscious effort to explain who was speaking and pause to repeat what had been said if needed to promote her inclusion and understanding. 
Very complex and sensitive issues had to be discussed with parents during the meeting, this included a reflection on why the department was involved and what the worries were. Father took issue with some of the issues being shared as he was not in agreement with some of the concerns held by social services and the police. As there was an ongoing investigation into some of the concerns it was important to manage conversations in a manner that did not interfere with the investigation whilst on balance not shutting down the parent’s ability to share their views. There were times when father was disagreeing with matters and presenting as somewhat difficult as he would not allow for someone else to finish speaking or for a conversation to progress, at such times it was necessary to bring the dispute to an end and move on with the conversation which on reflection could have been interpreted by father as oppressive behaviour (Tedam, 2021). I am mindful that I would have been seen as someone in a position of power within the meeting due to my job role (Gast & Patmore, 2012.) and this may have given the parents the impression that I think I am right and they are wrong, more so in situations when father was not in agreement with the department but I needed to progress with the meeting as it was no longer productive. At the time of the meeting the child was staying with a family member so we needed to discuss the contact arrangements for parents, this was quite a sensitive matter and parents were quite passionate about how they felt it should be managed. It was important to uphold the rights of the child and ensure that their wellbeing was not impacted whilst also empowering parents and promoting their rights too (Bell, 2011).  

The meeting was held in respect of a 2-year-old child, therefore it was not possible for them to share their views in the meeting. The child also displayed developmental delays and had very limited speech. It was still very important that the meeting was child focused and that all decisions made were in their best interest (Bell, 2011). To gain a better understanding of the child’s needs, likes and general lifestyle I was able to video call the family member prior to the meeting and spend some time interacting with him via video call, observing him in the home environment and talking to her about what life is like for him. 

Overall, I felt I had communicated effectively and interacted in a very open manner with the family, I was mindful of mother’s additional needs and ensured that this did not impact her ability to engage in the meeting whilst also respecting her rights and wishes too. The main barrier to communication on this occasion was the fact that we are currently working from home and attending meetings virtually, I had not met any family members in person due to being pregnant and shielding and therefore felt that this made it a bit more difficult to build a meaningful professional relationship with the family. 

1293 words.





Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?

	

	  How has the social worker listened to you and respected your views and wishes?

	

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes




	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	No



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)

	Within this section I will reflect on a safeguarding case that I have held during my current employment in a childcare assessment team, in order to do so I will provide an outline of the chosen case study and then focus on critically reflecting on the safeguarding concerns, interventions put in place and the models used in practice when working on this case. I will also reflect on the theories and legislation that guided and informed my practice when working on the chosen case and finally I will critically reflect on my own professional values and identify any learning outcomes that have arisen from this particular element of my work. 

Safeguarding underpins all of the work carried out in the team in which I work as per the Local Authority’s duty to safeguard those who reside within the locality (HM Government, 2015). Safeguarding children is always at the forefront of my mind when at work as it is the most pivotal element of my job role as a children’s social worker. My practice is always guided and informed by the most recent and relevant law and legislation as this provides the framework for interventions; as a social worker in Wales my practice conforms to the Social Services Wellbeing (Wales) Act 2014 and the All Wales Child Protection Procedures 2008, however The Children Act 1989 underpins all child protection legislation. The United Nations Convention on the Rights of the Child also plays an important role when working with children. 
As I am employed in a childcare assessment team I undertake assessments of care and support under Section 21 of SSWBA 2014 when there are concerns raised in respect of a child or when a family requests help, depending on the presenting need an assessment will be completed in either 7 or 42 working days and this is always seen within 7 working days. The care and support needs of the child are identified through visiting the child and their family, carrying out direct work with the child and gathering information with other involved agencies. Assessments are carried out following the Signs of Safety model, this focuses on the current issues and empowering families to overcome them with their own resources in addition to the provision of support (Turnell & Edwards, 1999). The team I work in is fast paced and has a high case turn over as we predominantly signpost to other agencies or close cases after a short period of intervention, only transferring cases to the long term childcare team if there is a presenting need. We also carry out joint and single agency investigations under Section 47 of the Children Act 1989 when there is reason to believe that a child has suffered or is likely to suffer significant harm. 

I have chosen to reflect on my work with Child 1 , 4 years old, who overheard his mother talking about his aunt being arrested one evening this led to him asking if this was due to the secret that she told him to keep; this was alarming for Child 1’s mother so she asked him about their secret and he disclosed that during a very recent sleepover at his aunt’s house she had touched his genitals and told him it was a secret, stating that he would have to travel home alone by train and she would go to jail if he told anyone. Child 1’s mother was very alarmed by this as she was aware that the paternal aunt had been arrested for a similar matter but Child 1 would not have been aware of this. Child 1’s mother contacted the police to share this information which resulted in the police submitting a Multi-Agency Referral Form (MARF) to Social Services. Prior to allocation of the case it was decided that this would be dealt with as joint investigation with the police under Section 47 of the Children Act 1989. I was also the case manager of another child who had made a similar allegation against the same person earlier on in the week, therefore management felt it was appropriate to allocate this case to me as some elements of my enquiries and knowledge would be beneficial to both cases. Child 1 and his brother (Child 2) had both attended a sleepover with their paternal aunt, therefore they were both opened as cases to the department as there was a risk that they had both experienced or been exposed to harm or a risk of harm. Their half-sibling had not ever been cared for by their aunt due to her age and the fact that she was not a biological relative, therefore she was not part of the investigation but was opened to the department for an assessment for care and support as their mother had been aware of previous concerns of a similar nature in relation to paternal aunt and had received advice about not leaving any of the children in her care. Whilst their mother had acted protectively following Child 1’s disclosure, she had put her children at risk by leaving them in the care of their paternal aunt in the first instance. 

From the referral it seemed that Child 1 had been reluctant to tell his mother what had happened at his aunt’s house as he feared he would get his aunt in trouble, however, with encouragement and reassurance from his mother he had then given a clear account of what happened. I spoke to the mother initially to confirm that the case had been allocated to me and explained the process of the Section 47 investigation, mother gave consent for the child to be spoken to but felt it would be better if done in school as he would focus better and his brother would not overhear him; it seemed his brother was not aware of anything. I then contacted the school and police to make the necessary arrangements for Child 1 and Child 2 to be spoken to in school that morning. It was important to speak to Child 1 at the earliest opportunity as there was a possibility that he may need a medical examination; forensic evidence is only obtainable within a short timeframe. Also, due to his young age we felt he may forget information if too much time passed, he may be worried about the situation with unanswered questions and it meant the police were able to take action in a timely manner to safeguard the public too (Davies & Townsend, 2008). 

Child 1 was able to confirm his knowledge of the difference between the truth and a lie and then went on to give a very clear and confident account of the sexual abuse he had experienced in the care of his aunt, he was able to give accurate details and descriptions and was consistent in his account. Child 1 developed quite a good rapport with the police officer that accompanied me and appeared quite comfortable talking him. Child 1 was seemingly unaware of any issues; he confirmed all was well for him, he had enjoyed a sleepover at his aunt’s house and had no worries to share. Based on the information shared during the interviews with the children at school the police felt it would be best to complete an Achieving Best Evidence Interview with the child at the earliest opportunity and we also agreed that a medical examination was necessary too. I was mindful that this was a lot to ask of such a young child, especially after they had been through a traumatic event and therefore, I wanted to ensure that this would not be too distressing for him. Fortunately, Child 1 is very outgoing and quite confident so he didn’t seem to mind meeting and talking to new people. Child 1’s strongest attachment is to his mother, as she was not the alleged abuser it was possible for her to be present to support Child 1 throughout the ABE interview and medical examination. A registered intermediary also assessed Child 1’s ability to partake in an ABE interview, however the interview was held at the end of the day and we were afforded limited time which I feel did impact the time the registered intermediary was able to spend with Child 1 before the interview commenced. Whilst the police officer who had attended the school and completed the interview with me was in attendance and the ABE interview, he sat in another room and a different officer conducted the interview this time. On reflection I feel I should have asked the police more questions about this to see if it was possible for the original officer to complete the ABE interview too for continuity for Child 1 as Loughlin & Laughlin (2016) states that when asking a child what they want from their social worker they often want continuity, a clear timescale and friendliness; whilst everyone was very friendly to the child, they had encountered a lot of different adults which seemed like a significant amount of change for a small child without even taking into consideration the circumstances in which this was happening. 

It was clear to see that during the interview Child 1 became more aware of the seriousness of the situation, the presence of the police and the fact that he was being asked questions about his aunt. Child 1 became concerned that the police were going to put his aunt in prison and didn’t want that to happen, he therefore stated that nothing happened. Petherick (2020) identifies this as being a “barrier within”; internalisation of blame as a result of manipulation in this case. The police officer reminded Child 1 about the truth and lies conversation that he had already had, Child 1 thought about it and then stated that something had happened but he didn’t want his aunt to get in trouble. Child 1 continued to speak quite openly following on from this but it is possible that he was worried that he would get in trouble both for opening up and also not for opening up to the police. 

Child 1 then attended a full medical examination in the days that followed the interviews, I attended along with his mother and youngest sibling. Again, Child 1 had to be introduced to yet more professionals and this was on a much more intrusive basis given the nature of a medical examination. Child 1 was very compliant and curious, he worked very well with the doctors and this experience seemed to be quite fun for him. Child 1 was consistent with his account as he openly told a doctor that his aunt had been inappropriate towards him. Despite being quite busy and confident in this environment his mother had noticed that he was quite deregulated at home, he was not willing to go to his father’s house for their regular weekend contact and his behaviour was a little bit more challenging than usual. This suggested that whatever Child 1 had experienced was having an impact on his emotional wellbeing and he was channelling this through his behaviour and wanting to remain close to his mother with whom he was his strongest attachment which Gomez-Perales (2015) refers to as the impact of trauma on behavioural regulation. 

Whilst the investigation was ongoing, I completed an assessment for care and support with the family as it was of concern that the mother had allowed the two children to stay with their aunt, having previously been advised not to do so by professionals based on concerns of this same nature. At this point I was asked to consider whether I felt whether threshold had been met to initiate child protection procedures as the children were placed at risk of harm by a fully informed decision that mother had made. Mother was very accepting of the concerns and took full accountability for her actions, she was devastated that her children were living the “worst case scenario” that had been put to her previously by professionals and it seemed likely that she had been manipulated by the paternal aunt leading up to this event. As part of this process, I held a family network meeting to ensure that there were appropriate people that mother could turn to for support with the children in the absence of the unsuitable paternal aunt. Following this meeting and a period of assessment it was felt that mother had actually been manipulated into believing that previous concerns were not accurate, she had acted appropriately following Child 1’s disclosure and been very compliant, mother was very accepting of the concerns, took accountability for her actions and was devastated by the situation that Child 1 was in as a result. Child 1’s mother was very willing to work with the department and took on board all advice given, there was support available to the children and their mother from within their family network and therefore the continuing risk of harm was minimised significantly. It did not seem proportionate to initiate child protection procedures, however, I was very open and honest with mother about how this would change if she did not continue to protect the children in such a way. Mother was extremely grateful and also shocked that she had been given this opportunity, this came as a shock to me as I had not encountered a parent who felt their actions had warranted child protection procedures as somewhat of a punishment for them but it was reassuring as it suggested that she understood the severity of the matter. 

As previously mentioned, at this time I was also the case manager for another child who was connected to this matter having independently made her own allegation against the same person within the same timeframe. Again, this child was very young and did not have an awareness of Child 1’s allegation. The two families did not particularly know one another, they had an awareness of each other, and the alleged abuser was a mutual person. However, through social media, hearsay and other means of communication the families quickly became aware that both children had made allegations against this individual and whilst Child 1’s mother was very understanding and compliant in the sense that she respected confidentiality, did not ask any questions about the other case and did not approach them for any information unfortunately the other family did not present this way. The other family were very persistent in prying for additional information from both myself and the police, they were scouring social media for evidence and attempting to contact Child 1’s mother. It was important that I as a professional did not breach any confidentiality or data protection procedures, I could fully appreciate how the families would have found it helpful to have access to further information and how sensitive this whole matter was to them all however this was irrelevant when considering the laws that are in place. Dickenson & Dickenson (1998) outline the importance of social workers having a clear understanding of the laws and ethics in relation to client confidentiality to ensure both the client, worker and agency are protected from the consequences of a data breach which could be devasting for all in different ways. I was consistent in my approach to this situation and ensured that those involved were aware of the reasons why additional information in relation to other people could not be shared with them, whilst also reassuring them that information in relation to their own child was not being shared elsewhere too. I also had to take great care when recording information that related to both cases to ensure that the information was only relevant to the case in which I was writing about, whilst also making sure that everything of relevance was included. 

The police investigation was envisioned to be quite lengthy but once we had established a robust care and support plan the case no longer needed to remain open to the assessment team, therefore the case closed to the department and the police agreed to update all parties once the investigation concluded. After being so heavily involved in the joint element of the investigation and dealing with the safeguarding element of the case I felt like I was abandoning the family for the remainder of the investigation and leaving questions unanswered; this is something that I have had to get used when working on joint matters. Howe (2017) discusses how the theory of effective practice requires fulfilment of two elements; a positive professional relationship and a clear purpose, failure to achieve both to a good enough standard is believed to result in a weakened practice. Based on this, I had therefore fulfilled my role as I had indeed developed a positive professional relationship with a clear role. It is not proportionate to keep a case active to the department if all care and support needs have been met and there is an appropriate plan in place that manages any risks present to the child. I felt I was very invested in this case, I had a lot of empathy for what the family had been through and hoped Child 1 got the justice that he deserved. However, a number of months later I was informed by police that no further action was taken from a criminal perspective based on the evidence. I found this very difficult to process having been present whilst Child 1 gave evidence during two interviews and also a consistent account to a doctor, I also had the knowledge of the other child’s allegation and interviews so found it very difficult to understand and agree with this outcome on behalf of the family. Whilst this did not change the plan that was in place for the child it made me wonder what impact this whole experience would have on them now and later in life. 

This case demonstrated the importance of multi-agency working as there were a number of professionals involved who played varying roles to support Child 1, all of which played vital roles. Child 1 was supported by his school, social services, the police, a registered intermediary and doctors through the interview and assessment period. In 2003 Lord Laming produced a report following the death of a young girl, Victoria Climbie, who had also been active to social services and seen by a number of professionals; the report highlighted the importance of different professions having a more joint way of working and improved information sharing to ensure that there are no gaps between services that could allow for cases of child abuse to go unnoticed (Lord Laming, 2003). All of the professionals on this case worked very well together as well as with the family, all necessary information was shared in the correct way amongst professions and in a timely manner too. This meant that everyone was fully informed when undertaken their own areas of practice, there was continuity across services for the child and there were no delays. 

On reflection I have identified that I was disappointed that the police were not able to pursue the matter in court; I felt that all of the hard work put in by the child was wasted. It felt that the intrusive interviews and medical examination that were quite overwhelming for such a young child needn’t have been undertaken so he could have been spared the additional stress and I also feared that he would think that we did not believe him. However, I can now see that I did fulfil my duty as the social worker on this case as I ensured that the child’s voice was heard in the investigation, he received the necessary support and a robust safety plan was put in place to ensure that Child 1 and his siblings were not placed at risk of harm again in the future. On balance keeping him safe and well was the most important outcome and this was achieved moving forward. Barnes (2018) states that often social workers perceive involving the voice of the child as being something that comes across as good practice, whereas the focus should be on making this an essential element of practice to enhance the outcome for that child. Ensuring Child 1’s views and wishes were heard and taken into consideration were of significant importance for the sake of his safety and well-being, not to appear that I had done a good job. 

I also recognise how my own value base played a significant role in this case; this is something that I was very mindful of at the time too. As I was the social worker for both Child 1 and the other linked child I was privy to both families reactions to the allegations their respective child had made and each families response was very different; Child 1’s mother was a quiet and calm individual who was just willing to comply with what was asked of her and did not make any fuss so to speak whereas the other family were in uproar, demanding answers on a daily basis and their views were made very clear. As a parent myself with a child of a similar age to those concerned I found myself wondering how I would react if I found myself in their situation with my most prominent thought being that I would most likely be more like the family in uproar. However, my personal views on this matter were irrelevant and there was no reason to compare how the families were reacting, this did not influence my work with either family as I am very mindful of my professional conduct as per the codes of professional conduct set out by Social Care Wales (2019). I think it is very important to have an awareness of your own values in order to manage them in a manner that does not interfere with your professional practice, as I was able to do on this occasion.  
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

	As my employment and experience lies within children’s services, I will be writing about safeguarding adults for the purpose of this section. 

The Wales Safeguarding Procedures for children and adults at risk of abuse and neglect “are the national Wales Safeguarding Procedures. They detail the essential roles and responsibilities for practitioners to ensure that they safeguard children and adults who are at risk of abuse and neglect.”(Wales Safeguarding Procedures). These procedures are set out to pave the way for practitioners to apply the legislation and statutory guidance underpinned by the Social Services Wellbeing (Wales) Act 2014 and Working Together to Safeguard People. 

Article 126 of the SSWBA 2014 states that an adult as risk is someone who is experiencing or is at risk of experiencing abuse or neglect, has needs for care and support and as a result is unable to protect themselves against the abuse/neglect or the risk of it. This article also sets out the overarching duty on a local authority to make the necessary enquiries to decided whether action should be taken and in what manner should they have reason to believe that there is an adult at risk within their locality, regardless of the basis on which they are in their locality at that time. Adults at risk of experiencing abuse may include people with physical, learning or sensory disabilities. There are also factors that can increase an individual’s vulnerability which include but are not exclusive to age, mental health problems, chronic illness, challenging behaviour, lack of mental capacity, social and emotional problems, poverty, homelessness or substance misuse (Gwent-wide Adult Safeguarding Board). 

Prior to the implementation of the SSWBA 2014 there was no specific legislation for the protection of adults in England or Wales, there were however a number of regulatory legislations which provided guidance for the protection of vulnerable adults from abuse. The most notable legislation being the Care Standards Act (CSA) 2000 which sets out the National Minimum Standards (NMS) and also prevents unsuitable people from working with adults at risk under the Protection of Vulnerable Adults (POVA) Scheme, The Mental Capacity Act (MCA) 2005 which contains a number of provisions including Best Interest, criminalising the ill-treatment or intentional neglect of a vulnerable adult and Deprivation of Liberty Safeguards. 
Despite being employed in a childcare team I am required to have a level of knowledge and understanding of adult safeguarding as I may encounter an adult experiencing or at risk of experiencing abuse at any point during my practice. When undertaking assessments for care and support for children I always give consideration to the needs of the parents/guardians and often signpost them services that can support them in their own right alongside ensuring that the child’s needs are met and supported. I often work in a multiagency manner with police, health and third sector agencies to ensure that parents/guardians needs and vulnerabilities do not place themselves or others at risk of harm and also to ensure that others do not pose a risk to them due to their needs and vulnerabilities; this would of course have a direct impact on their parenting ability if there were to be any risks identified.
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)


	Having only gained experience in safeguarding children to date I recognise that I can only reflect on the difference between safeguarding children and adults based on research and my current level of understanding. To gain a clearer understanding, I would need experience in both fields of work. However, I have identified that the SSWBA 2014 sets out clear legislative guidance for safeguarding both adults and children in Wales, prior to the implementation of this legislation there was not an identified piece of legislation specific to safeguarding adults in Wales or England but the Children Act 1989 and All Wales Child Protection Procedures 2008 underpinned the safeguarding of children in Wales. The SSWBA 2014 sets out clear definitions of abuse for both children and adults, there are clear requirements for reporting abuse and a duty to assess situations when both adults and children are deemed to be experiencing or at risk of experiencing abuse. The local authority also has a duty to both children and adults who present as being in need of care and support whilst in their locality area. However, upon just looking at the act it is clear to see that there is far more information and guidance for working with children and this includes timescales in which certain elements of work must be carried out such as assessments, visits and reviews. The categories of abuse for children and adults are very much the same; physical, emotional, sexual and neglect. However, there is the additional category of financial abuse when considering adult safeguarding which is not applicable to children (Welsh Government, 2009). 

When working with children we require the consent of their parent/guardian unless there are safeguarding concerns which can enable social workers to override the requirement for parental consent, although every effort it made to obtain consent if appropriate. Adults have the right to self-determination therefore “adults may choose not to act at all to protect themselves, and it is only in extreme circumstances that the law intervenes. This will often only happen when an adult is assessed to lack capacity in that area, or where the concerns may extend to children, such as when they are living in the same household” (Annacrafttrust.org). 

The Human Rights Act 1998 is pivotal in both children’s and adult’s services in upholding the rights of the individual. However, the Welsh Government has also adopted the United Nations Convention on the Rights of the Child which promotes the rights of all children regardless of their age, culture, ability and economic factors. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

	By using Gibbs Reflective Model (Gibbs, 1988.) I have been able to critically reflect on practice as a newly qualified social worker to highlight what has worked well, what I would do differently in future and what I feel I need to learn to better my practice moving forward. There are some elements of my work that I am really pleased with such as times when interventions were successful, when timescales were managed well and when positive feedback has been received. However, there have also been times when I felt unsure about how to approach situations, challenged by elements of cases and overwhelmed by varying pressures on my caseload. By reflecting on such matters, it has helped me identify what it looks like when I am at my best in my job role and what areas I need to pay attention to moving forward to make positive changes and better my ability to manage when things become a bit more challenging. 

In my initial job role I found supervision quite daunting; it felt like an exercise to check what work had or hadn’t been completed on each case, I did not feel confident sharing ideas at all times and often found myself agreeing to unrealistic deadlines for tasks. This made me feel like I was constantly chasing my tail with my workload and there was rarely a sense of achievement despite the amount of hard work I put in.  It seemed that this was a common theme throughout the team and therefore I accepted that this is what employment within the team looked like and accepted it. The Health and Safety Executive, 2013. States that job demands are the most frequent and potentially most damaging sources of work related stress with Social Workers typically having additional stressors due the nature of the work that they carry out. They also identified that the stress placed on professionals such as social workers tends to derive from organisational factors rather than the nature of the work itself (Grant & Kinman, 2014.). On reflection I can now see that I lacked the confidence as a newly qualified social worker to voice how difficult I found this on times, I could see more experienced social workers managing their work in this way and assumed this was expected of all of us. Having made the decision to apply for a job in the local authority in which I completed my student placements during my third year of practice I then had a very different experience of supervision and now find it a pivotal element of the job role. I now look forward to supervision as I get to express my views and ideas for each case, gain management guidance and support on each case and offload any personal thoughts and feelings I have that relate to my job role. I feel my confidence has grown enough to share my views and ask for support if needed during supervision, I feel this is welcomed and therefore supervision is extremely helpful to me. The Munro (2011) report identified the importance of meaningful support and supervision for social workers and I definitely benefit from this in my current role. 

I feel that I have encountered a wide array of cases which have varied in complexity over my first few years in practice. I have definitely grown in confidence as my experience has developed, however there is often a case that or an element of a case that will make me question whether I have the experience or skillset to deal with it. In such circumstances I do not hesitate to ask for support and guidance to ensure that I approach the situation in the best possible way for the family. I feel the level of support and sense of belonging in the team plays a vital role in my ability to enjoy my job role which in turn has a positive impact on the service that I provide to children and families that I work with. This is something that I have recently recognised when reflecting on how my professional practice has differed between the two job roles I have held. 

In terms of my continuing professional development, through supervision I have identified that I would like to complete a practice assessors’ qualification which would enable me to host a student within the team and help them through their learning journey. I have acted as a facilitator for a student already and enjoyed doing so, I would very much enjoy providing this opportunity to students in the same way that this local authority done for me when I was a student. I also feel that this would be a good way to ensure that I continue to reflect on my own practice as I would need to complete further learning and be more mindful of ensuring that I continue to work within the relevant laws, legislation, and guidelines rather than becoming complacent within my role. By providing supervision for a student, I would also continue to consider and utilise social work models and theories when encouraging and supporting them to do so which would so promote my professional practice. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	

	2
	

	3
	

	4
	



Notes 

All 4 consolidation workshops were attended in Swansea between October 2018 and May 2019. 



	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have been very fortunate to have had Nicole as part of the POD that I supervise for the last 2 ½ years and have supported her as a Mentor.   Having read the Portfolio, and from my knowledge of Nicole it is clear that she is child focussed, and her goal is to achieve the best outcome for the child/young person and their family.

Nicole has clearly progressed in her learning and practice since qualifying and takes every opportunity to further her development in supervision and by attending training.

Nicole works within the Codes of Professional Practice and is not oppressive or discriminatory in her manner and this comes across in her Portfolio.

In section 2 Nicole talks about the wide range of work that she has completed whilst working for two different local authorities and reflects on a case that came in as low level and quickly escalated to child protection and public law proceedings.  This situation is very true and I am sure that Nicole has experienced this in many other cases but has been more knowledgeable and experienced to deal with such cases. 

Nicole has talked in her Portfolio about wishing to do the Practice Educator’s Award, and I consider that this is a positive way forward for Nicole and the team.  Nicole is always willing to allow students to shadow her on visits and clearly gets a lot out of helping students as she appreciates the opportunities that she was given herself.
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Nicole Hitchings

2. Learner’s University Number: 1811417

Address for Correspondence:
14 North Road, 
Loughor, 
Swansea,
SA4 6QE

Telephone: 07891268985

E-mail: NCHitchings@carmarthenshire.gov.uk

Date of Professional Qualification: July 2017

Date of registration with Social Care Wales: July 2017 



3. Name of Learner’s Agency: Llanelli Assessment Team

Agency Contact details: Llanelli Assessment Team

Name: Nicola Evans, Team Manager

Address: Ty Elwyn, Llanelli, Carmarthenshire, SA15 3AP



Telephone Number: 01554 742142

E-Mail address: nicevans@carmarthenshire.gov.uk


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details:

Name: Rose Pugh 

Address: Llanelli Assessment Team, 
Ty Elwyn, Llanelli, SA15 3AP


Telephone Number: 01554 742142

E-Mail address: rpugh@carmarthenshire.gov.uk



	6. Observer details 

Name: Chloe Harris 

[bookmark: _Hlk71558417]Work Address: Llanelli Assessment Team, Ty Elwyn, Llanelli, SA15 3AP

Professional Qualification and date of qualification: BSC Social Work Degree, July 2017

Email and telephone number: chloeharris@carmarthenshire.gov.uk 01554 742142








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _N.Hitchings _ _ _ _ _ _ _ _ _  (Learner)

Date: _ 10/05/2021_ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _C.Harris _ _ _ _ _ _ _ _  (Observer)

Date: _ _10/05/2021 _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ROSE PUGH – ASSISTANT TEAM MANAGER _
SIGNATURE OF LINE MANAGER.: _ _ [image: ]
DATE: _ _ 11th May 2021



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Nicole Hitchings

	
Name of Team/Agency 
	Llanelli Assessment Team

	
Name of Mentor 
	Rose Pugh

	
Name of Line Manager 
	Rose Pugh 



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: N.Hitchings………….. Print Name: Nicole Hitchings … Date:10/05/2021………. 
(Learner)

Signed:……R Pugh………………….. Print Name……Rose Pugh……………….Date:…11/05/21……. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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