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The Education system in Wales is evolving as a result of Graham Donaldson and his publication of the Successful Futures report (Donaldson, 2015). Pritchard (2014) states that learning happens naturally and as children develop they become more knowledgeable and skilled with the help of peers around them and the environment that they are in. The aim of this essay is to focus on one learning event that took place during my observations at a local school and link this to key theories of learning and teaching. There are a variety of theories and theorists who have different perspectives on how we learn and how different factors can influence this. The main focus of this essay will be on questioning and how this can influence and enhance learning. Walsh and Sattes (2017) state that teacher questioning is the second most frequently used teaching method after teacher talk. Arslan (2006) agrees, stating the strongest tool a teacher can use in a classroom is questioning as it enables the learner to think.

The learning event that I observed during my bridging days took place within the Foundation Phase of a large primary school based in South Wales. The school has 481 pupils with around 21% of these receiving free school meals. The schools recent Estyn inspection took place in June 2018 where they received ‘good’ in all aspects of the inspection (reference has been removed for anonymity of the school). Before entering the classrooms, all of the student teachers were given a briefing on the safeguarding policies and were made aware of who we would need to speak to if any issues or concerns arose during our visit to the school. I also gained written consent from the school prior to entering the class which enabled me to record written observations; due to safeguarding policies no pictures of the children were taken and only pictures of the resources and the classroom displays were taken. To ensure the anonymity of the school, pupils and members of staff, no names or areas will be mentioned, I will be referring to the children as pupil 1, 2 and 3 and so on to maintain confidentiality in accordance with BERA’s (2018) guidelines.
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Figure one: The four purposes of the curriculum (Donaldson, 2015).
The primary school where I carried out my observations is a pioneer school for the new Successful Futures (SF) Curriculum in Wales (Donaldson, 2015). The school are involved in developing processes for professional learning and this can be seen in aspects of the learning that I witnessed. One of the schools aims is to “ensure all pupils have the skills required to become capable independent learners, ready to deal with adult life” which is one of the four purposes of the curriculum and can be seen in figure one. This aim also sets out to ensure children are questioning and can apply knowledge in context (Figure one), which highlights the importance of questions being used to support and encourage learning (Reference taken from the school website has been removed to ensure anonymity). It is evident that the school are making progress in following the steps in the new curriculum and the teachers are delivering high quality teaching.

During my time at the primary school the learning event I observed took place during carpet time, when the teacher and children were reflecting on what the new theme/topic was for the current term. They were reflecting on what they had learnt about the Great Fire of London (Appendix one) by the teacher using questions to scaffold the children’s learning. The teacher used a range of different questioning techniques to deepen their knowledge and to help encourage their thinking skills and engagement on the task; which Cremin and Burnett (2018) believe is crucial. They state that in order to help develop children’s thinking skills, teachers should be asking open-ended, provocative and child centred questions, an example of this can be seen in Appendix one. 
To obtain the dialogue and questioning techniques used between the teacher and children, I used a written observation method. The information and dialogue were recorded onto a notepad and then written up onto a laptop at home as I felt this was the only suitable method to use within the classroom environment, as the school have a strict no phone policy to be able to record or video children. Thomas and Lewis (2016) state that written types of observations can be unstructured and can often be difficult to manage and note exactly what was said, However Wragg (1994) argues that written observations allow you to record and keep track of the event. He states that it gives you a much more detailed analysis and allows the individual to recall and discuss the aspects of the interactions written down and that the individual should look and reflect upon the notes as soon as possible.
I believe the learning event I witnessed is a good example of how questioning can be used in the classroom to scaffold children’s learning and help them progress and develop their learning, I also believe that it is a key strategy and will use this technique in my own classroom environment. Bates (2015) describes learning as a search for truth, he adds that learning occurs as a result of questioning and for the learner to be able to recognise errors and how they can reflect and improve on these errors. According to Grigg (2010), questioning children in a classroom can be threatening, intrusive and can cause them unnecessary pressure. Macblain (2014) agrees and adds that one of the main reasons for children to fail in school is fear, by giving incorrect answers when questioned by the teacher. In Appendix one pupil 5 was unable to answer the question this may be as a result of the teacher directing the question specifically towards this child instead of the whole class, where pupil 5 may have felt pressured and put on the spot due to this questioning technique used. Black and William (1998) suggest that teachers should give children enough time to be able to answer the questions being asked. This can be seen in Appendix one where the child was thinking by saying “ermm..”. The teacher responded with “its ok take your time”, this demonstrates that the teacher did not push the child for an answer and allowed the child enough thinking time. This is something Wragg and Brown (2001) agree with as they state by allowing a pause for the learner to think encourages more pupils to answer the question being asked. Kerry (2002) would also agree as he states the common mistakes made by inexperienced teachers is not enough wait time between questions and often they are unable to prompt the learner for a useful response to the question.
Gillies and Khan (2008) state that for children to be fully engaged and learn, asking and answering questions is critically important: Walsh and Sattles (2015) agree and add that questioning can improve the learner’s overall achievement through the support of a significant other e.g. the teacher supporting the child. Tienken et al. (2010) state that there are many factors that can impact the effectiveness of the questions being asked by the teacher, one being the learning environment. The teacher used the learning environment to her advantage as she ensured pupils were engaged by using resources that would prompt the children’s memory of what had happened, she used images of the Great Fire of London and used the Magpie words to help in answering the questions. The magpie words are a set of key words taken from the story of to the Great Fire of London and placed on a wall in the classroom, where the children are able to reflect and use to help with their learning, the teacher used these as an aid to encourage their thinking when asking the questions; this is something Estyn (2013) agrees with, by stating teachers should use visual aids or symbols to support an understanding of the questions you ask. 
Clarke (2001) states that teachers often ask children closed and unproductive questions which implies the teacher already had the correct answer in mind. This is in contrast to open questions, which allow for a variety of responses and enhance children’s cognitive demands, encouraging them to think beyond where they wouldn’t normally (Clarke, 2001; Black and William (1998). Appendix one highlights the use of open questions being used by the teacher to help deepen their thinking skills and understanding, which Drummond and Mercer (2004) state is a key aspect of questioning to help the development of children’s understanding. Cremin and Burnett (2018) state that Bloom’s Taxonomy is widely used by teachers to identify high and low levels of thinking skills. His model was built on previous research conducted by Piaget and Vygotsky. The research suggests that “thinking skills are developed by cognitive challenge” and that teachers need to be able to challenge children’s thinking skills, one way in this can be done is through the use of questions (Cremin and Burnett, 2018; Alexander, 2004). Soozandehfar (2016) agrees and states that teachers who have a “list of question prompts relating to the various levels of Bloom’s Taxonomy undoubtedly do a better job of encouraging higher order thinking”. Krathwohl (2010) states that if teachers are able to categorise the types of questions they ask in accordance with bloom’s taxonomy it would allow them to see the level and standard of questions being asked and the effectiveness of them. However, Marzano (2001, p.23) heavily criticised the use of Bloom’s taxonomy as he states educators who were trained to follow the structure of it were often “unable to recognise questions at higher levels as more difficult than questions at lower levels of the taxonomy”, and Didau (no date, p.1) also agrees, by adding that there is no validity to it. He adds that it can “lead teachers to not think each time they’re using the different categories which will have an effect on the thinking skills and can potentially lead students to think superficially”. From the observations carried out, the teacher was able to presents a variety of questions that enhanced different thinking skills which can relate to Bloom’s taxonomy. The variety of questions asked enabled higher order thinking skills where the children were remembering, understanding, applying, analysing and evaluating (figure two) the different questions and information being processed which corresponds to Bloom’s taxonomy. 
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Figure two: Bloom’s Taxonomy (Carleton University, no date).
Bourne (2006) states that although teachers ask many questions, some fail to encourage children to work through a problem or to build on previous learning. Research from Hattie (2012) and Cotton (2001) agree and state that only 20% of questions asked in a classroom are higher cognitive questions and 60% are lower cognitive questions being asked. This was not the case and Appendix one highlights the use of higher cognitive questions being asked by the teacher. The questions push the children’s thinking into the Zone of Proximal Development from the support of the teacher and the other children in the class. Bates (2016) states that the Zone of Proximal Development (ZPD) pushes the learner to develop an understanding of something that may have been beyond their capabilities without the support. This concept was created by Vygotsky and can be seen in figure three. Vygotsky and Bruner also developed the scaffolding theory and approach which was designed to describe the role and impact the teachers support has on the child’s learning whilst in the ZPD (Doherty and Hughes, 2009; Bates, 2016.). 
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Figure three: The Zone of Proximal Development (ZPD) (Doherty and Hughes, 2009).

There are many benefits to questioning and this is evident in the learning event I witnessed. One of the main benefits questioning has is to help scaffold children’s learning, which corresponds to a social constructivist approach to learning. According to Bates (2016), there are many theories relating to how individuals learn, understand and develop. Cremin and Burnett (2018) add that although there are a variety of different approaches to learning, there are four basic approaches; these include a constructivist, a social constructivist a behaviourist and a humanistic approach to learning. However, the learning event that I observed followed a social constructivist approach to learning, therefore the main focus will be on this approach.
Larochelle et al. (1998) states that constructivism implies that knowledge is constructed on top of what the learner already knows and Pritchard (2014) agrees, adding that more importantly understandings are also constructed by the individual learner, and that the understanding of the mental processes involved are also built on. Bourne (2006) states that a constructivists model of learning suggests that the child is seen an independent learner or a lone scientist and constructs the learning by themselves through experiences. The main pioneer and influencer of the constructivist approach to learning is Piaget. Piaget’s theory states that children are born with the ability to communicate to build their own knowledge and understandings of the world (Cremin and Burnett, 2018). Furthermore, he adds that as children’s experiences increase with age, they create ‘schemas’ of representations and information which are similar to creating mental ‘files’ of understandings. (Bates, 2016; Doherty and Hughes, 2009). As previously stated, Piaget saw children as “lone scientists” or independent learners, where children explore and make sense of the world themselves. He emphasised the importance of children developing their own mental schemas without the influence of others such as teachers and parents to construct this learning independently (Welsh Assembly Government, no date). Siegal and Brainerd (1978) argue that Piaget’s constructivist theory lacks attention on the impacts social and cultural factors have on learning and development, whereas Vygotsky and Bruner’s social constructivist approach emphasises the importance of a significant other and the importance of social interactions on a child’s development and learning (Doherty and Hughes, 2009, p.244). Doherty and Hughes (2009) state that where Piaget’s theory views children as “lone scientists”, Vygotsky viewed children as “apprentices acquiring knowledge and skills of culture through interactions with those who already process that knowledge and skills”.
Bourne (2006) states children should be able to make connections between what they know and build on new experiences and ideas, by teachers reflecting on the types of questions they use to further their knowledge. This links to the scaffolding theory and a social constructivist approach to learning and is evident in Appendix one as the teacher used a range of different questions to gain an understanding of what the children knew. Although Vygotsky and Piaget shared the same views that children are “active constructive beings” and that language is important, Vygotsky believed that if children are to work alongside each other, share ideas and support each other that they are learning in a social constructivist way (Graham-Matheson, 2015, p.169). This can be seen in Appendix one between pupil 5 and 6 where, pupil 6 has helped pupil 5 answer the question, as pupil 5 had “forgotten the answer” and the teacher asked if anybody was able to support pupil 5. Graham-Matheson (2015) states that Vygotsky believed teachers and adults play a key role in a child’s learning, as they help develop higher level thinking through using tools. The tools used in the learning event I witnessed was questioning, this links to a social constructivist way of leaning, as the teacher used questions to enhance higher level thinking. Vygotsky developed the Zone of Proximal Development (ZPD), which has been previously mentioned and can be seen in figure three. The ZPD recognises that children learn better with the guidance of someone more knowledgeable than them such as a teacher; whereas Piaget’s theory did not see the importance of a knowledgeable other (Cremin and Burnett, 2018; Hammel, 2003). Bruner is also another main pioneer of the social constructivist approach who was highly influenced by Vygotsky, however unlike Vygotsky Bruner suggests that a teacher’s role is to facilitate the learning rather than provide repetitive information or transmit facts so that the learner is able to develop their own ideas (Bates, 2016; Doherty and Hughes, 2009). According to Cremin and Burnett (2018) Bruner emphasised the vital role children’s questions have in encouraging their thinking, and that the knowledgeable other e.g. teacher responses must allow them to extend that thinking and understanding further. This can be seen in Appendix one where the teacher used a question to enhance those thinking skills she asks “how do you think the people of London would have felt losing their homes in the fire?”. This encourages the children’s thinking into the ZPD as it allows them to think beyond where they would not normally.
Bruner’s theory suggests that even the most difficult of subjects can be explained and understood by children of any age, if it is explained gradually and in appropriate terms. This can link to the new curriculum ‘Successful Futures’ in Wales, as the curriculums aims to help children become “capable, healthy well-rounded individuals who can thrive in the face of unknown future challenges” (Donaldson, 2015, p.5). Estyn (2013) states that “the current curriculum in place demonstrate that the levels of achievement are not as high as they could and should be”. The report highlights a need for change and can be seen in the new curriculum as it emphasises the importance of high expectations and sets no artificial limits on achievement and challenge for each individual learner. These new aims within the report suggest that within the curriculum, teachers are able to follow a social constructivist approach to learning through guiding and supporting the child to reach beyond where they would not normally. Furthermore, the teachers can use questions to extend their knowledge and offer support to push their abilities and understandings. Graham-Matheson (2015, p.56) states that one of the “highest forms of support from teachers comes from questioning, she adds that the support a learner gets from structured questioning is called scaffolding”. 

Drawing together the points I have made regarding the learning event I observed, it is evident to see the benefits of questioning on children’s learning and that it helps to build understandings and knowledge of the world and environments. For my future practice, I will use the teaching tools that are most beneficial and useful to children’s learning which, from the research drawn from this essay, it is clear to see is questioning. I will ensure I use the different methods of questioning, as well as planning lessons around questioning to engage the children in classroom discussions and better their knowledge and understanding. As previously stated, Walsh and Sattles (2015) state questioning can improve the learner’s overall achievement through the support of a significant other. This is where I will use my knowledge as a teacher to use questions to enhance the children’s learning. 
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Bates (2015, p. 194) states that a learning environment “refers to the diverse physical locations, contexts and cultures in which children learn”. Furthermore, he adds that there is no single learning environment that is best and that there are a variety of places where children are able to learn. These can include the indoors, outdoors, in a classroom and outside of a classroom.
One of the main focuses of my ideal learning environment will be on use of the outdoors and forest schools. Cremin and Burnett (2018) state the importance of regular access to the outdoors for children as it enables them to develop physically, emotionally, socially, creatively and cognitively. With the introduction of the Foundation Phase (FP) in Wales in 2010 it placed great emphases on outdoor learning. The FP outdoor learning handbook (WAGG, 2014) states that the outdoor environment is the ideal place for experiential learning where it is full of stimulating smells, different climates for children to learn about, has different noises and allows children to take risk. Estyn in 2016 rated a Poppies day nursery in Pontypool “excellent” in all aspects of their inspection. One of the main pushes of the nursery is on the outdoors where they have 8 different garden areas for the children to access, these include herb gardens, bird watching, sensory gardens and several play areas (Estyn, 2016). My outdoor learning environment will incorporate all these aspects. I will have a bug hotel for children to develop an understanding of the importance of looking after living things and nature, which is something Froebel, McMillan and Issacs states is a crucial part of learning as they can develop lifelong skills, follow all aspects of the current and new curriculum and become ethical informed citizens who are committed to the sustainability of the planet (Doherty and Hughes, 2009; Donaldson, 2015; Wellhousen, 2002). The Foundation Phase also emphasises the importance of children gaining first hand experiences of nature, such as the changing weather, how plants grow and how animals live (WAG, 2014). In my learning environment, there will be vegetable patches and flower beds, which allow children to develop an understanding of how food and flowers grow and develop. This specifically links to the Education for Sustainable Development and Global Citizenship (ESDGC) where their aim is to be able to give all learners an understanding that the choices they make have an impact on other people, the economy and environment (WAG, 2017). In my outdoor learning environment, children will have the opportunity to develop lifelong skills through a Scandinavian style of learning and teaching. Children will have the opportunity to climb trees confidently, use tools, hammers and saws in the forest schools. Williams-Siegfredson (2012) states that there is significant evidence in children being outdoors every day benefits their learning and development and has been documented in Scandinavia for over 20 years. My ideal learning environment will also have a large fire pit where children are able to cook, learn lifelong skills and assess risks; Williams-Siegfredson (2012) states that risk and challenge is an important aspect of a child’s learning environment and is a Scandinavian approach where they gain life skills through the support of a significant other who can guide and support children on how to do these things. This would ensure my style of teaching fits into the Foundation Phase and is adapted to the new curriculum for children to become competent adults who have life-skills (Donaldson, 2015). Bruce (2004) states that people tend to believe that creativity is a gift and that people are either born with it or without it. She also adds that it is a myth that creativity only applies to the arts and that it can be used throughout the curriculum. This is one of the key focuses of the Successful Futures report for children to be creative contributors throughout school and their lives (Donaldson, 2015). My ideal learning environment will ensure that children are creative in every aspect through exploring new ideas, problem solving and imaginative play in each area available, children’s creativity will thrive throughout the curriculum; a key area where children can develop these skills along with numeracy and literacy skills is within the mud kitchen where they get to role play and mimic cooking through playing with mud, measuring and weighing the mud and water, writing ingredients and they will also gain social skills through interactions and communications with other children in their class (Norman and Smith, 2016). Ken Robinson (2007) states that creativity “should have the same importance as literacy and maths and should treat it as same status”. He adds that schools kill creativity through stigmatising mistakes where children are too frightened of being wrong and that the Education system is “educating children out of their creative capacities”. In my learning environment children will learn that its ok to make mistakes and get the opportunity to take risks through playing indoors and outdoors which will according to Robinson (2007), help with their creativity as they grow. Another area that will help enhance creativity is within the reading area, where children will have the opportunity to read English and Welsh books. Heavenridge (2015) states that reading broadens imagination and that the more children read the more enlightened they become.

Another big focus of my ideal learning environment will be on the use of ICT, one of the cross-curriculum areas for the new curriculum includes digital competency (Donaldson, 2015). Donaldson (2015) highlights that children and young people must become more than consumers of technology and that they need to develop an understanding of the skills needed to use technology creatively as future individuals of a technological advanced workforce. Livingstone (2011) states that the use of ICT enhances children’s learning significantly. In my ideal environment, I will have an interactive whiteboard and a green screen and I will use this as part of my everyday teaching (Donaldson, 2015). For example, when the children are learning on the carpet, I will use the interactive whiteboard to allow the children to write numbers or letters through the use of ICT. I would also have computers, laptops and iPad’s which would enable the children to carry out their own research, create digital media such as videos, pictures, pic collages as well as using other Educational apps to enhance their learning. Cremin and Burnett (2018) state that like in other areas of the curriculum we must find out each child’s ability and understanding before teachers are able to guide and develop their learning. Doherty and Hughes (2009) states that some practitioners may feel anxious about the use of digital devices used so frequently in school. A study by Better Hearing and Speech Month (2017, p.2) found that too much gadget use can “damage children and can cause speech delay, attention deficits, learning problems, sleep problems, anxiety and childhood depression”. Therefore, in my learning environment I will ensure that the use of ICT will not be integrated into every aspect of the children’s learning if it is not suitable or in the right context and will only be used if it will enhance their learning. Doherty and Hughes (2009) go on to state that although there are worries regarding the use of ICT, that computers can promote high quality collaboration, problem solving, and construct knowledge by engaging in social interactions which consists with Vygotsky and Bruner’s theory of scaffolding; where peers work in pairs on laptops and are able to support each other’s learning (Cremin and Burnett, 2018).

Another important aspect of my ideal learning environment will be on the Welsh language, as well as having a Welsh corner I will also ensure that the Welsh language is used and promoted throughout my classroom, indoors and outdoors; being a fluent Welsh speaker myself, I understand the importance of meeting the WAG (2017) target of having a million Welsh speakers by 2050. Within English-medium schools, schools follow the Welsh Language Development Area of Learning to implement the Welsh Language into every child’s day to day learning. This can be done through play, stories and structured activities so that children “become familiar with Welsh to encourage further language learning and positive attitudes towards Welsh” (WAG, 2008, p.10). Within my ideal learning environment children will first be introduced to the Welsh language through learning songs and rhymes during carpet time, this will then help them to recognise and become familiar with the Welsh Language and is part of the Foundation Phase guidelines as well as being highlighted as part of the new curriculum in the Successful Futures report (WAG, 2008; Donaldson, 2015). Both the current and new curriculum highlighting that hearing and understanding are the first steps towards being able to acquire any language. In my role play area children will have the opportunity to play in a café or a shop depending on the theme of the term. Within these areas, children will be exposed to the welsh language and will be given the opportunity to develop basic sentences such as ‘bore da’, ‘Sut wyt ti’ ‘Ga I’ ‘Dw’n hoffi’ and they will then have the opportunity to expand these by having displays and labels of the different fruits, numbers, colours etc. so that they are able to use alongside the sentences in the area. This is something Donaldson (2015, p.30) states is key within the new curriculum for children and young people to “be knowledgeable about their culture, community, society and the world and are ready to be citizens of Wales and the world”. Children will also have the opportunity to use Welsh through academic apps on the class laptops and Ipads to help with their development of the Welsh Language. Children will be able to scaffold each other’s learning as well as being guided and supported by myself; which is something Vygotsky and Bruner state is essential in enabling children to further their knowledge with the support of a knowledgeable other (Graham-Matheson, 2015; Cremin and Burnett, 2018).
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Figure four: Maslow’s Hierarchy of Needs (McLeod, 2018).

The last aspect of my learning environment will be on the well-being of the children. Maslow’s ‘Hierarchy of needs’ suggests that people’s response to learning is dependent on the level of needs that have been met (Bates, 2016). Figure four highlights that for children to reach self-actualization all their needs must be met; these include lower-order needs such as having food, water, shelter and feeling secure to then higher-order needs to having a sense of belonging and gaining self-confidence and self-respect (Bates, 2016; Doherty and Hughes, 2009). Although Bates (2016) states that not all children will reach self-actualisation but may experience parts of this when achieving a skill they have gained. Greenman (2005) states that for a learning environment to be effective that the experiences must be rich, as well as the opportunities and teaching to be rich. Within my ideal learning environment children will be exposed to rich opportunities and experiences through the variety of activities provided which will enhance their learning. The use of the outdoors provides children with new rich and exciting opportunities that they can explore as well as having opportunities to use hammers and saws which provides them with opportunities that they would not normally have (Siegfredson, 2012). The UNCRC have 54 articles relating to the rights of the child, however only 42 apply directly to the children. The articles highlight that children have a voice, specifically article 13 states children have a freedom of expression and article 28 that children have a right to an Education (UNICEF, 1992). My learning environment will abide by the UNCRC articles and will allow children to voice their opinions on how they would like to learn and be involved in the planning and making the decisions on where they’d like to play and learn. Donaldson (2015, p.26) also states that the new curriculum will be an inclusive one and takes into consideration the UNCRC rights, as well as highlighting the importance of being “ethical informed citizen who respect the needs and rights of others”. The new curriculum has 6 new areas of learning and one of the areas includes ‘health and well-being’, Donaldson recognises the importance of the well-being of children, thus being one of the key areas in my learning environment to ensure each child feels “social, emotional and physical well-being to engage and thrive in their Education” (Donaldson, 2015). These opportunities also underpin Maslow’s Hierarchy of needs, as my environment will allow children to reach the lower-order needs as well as higher-order of needs through the rich experiences and having the opportunity to achieve ambitions and feeling safe and secure.

To conclude, the learning event I witnessed followed a social constructivist approach and followed the views of social constructivists Vygotsky and Bruner, who both placed great emphasis on the importance of scaffolding children’s leaning. As a teacher I believe it is important to take into consideration these theories that underpin the way children learn. A constructivist, social constructivist, behaviourists and humanistic approach to learning can all be used within the classroom and I will be following aspects of these approaches to encourage and enhance the learner’s abilities. I will use the learning event I witnessed to ensure that the good practice observed will be used within my classroom and I will ensure I question children to develop their understanding through supporting and guiding their learning to achieve a better outcome. As well as ensuring I support the children’s development, I believe it is equally important to have a suitable learning environment to enhance this learning and to ensure that each child’s well-being is met to enhance learning. Cremin and Burnett (2018) state that not only do children prefer to play and learn outdoors but they also play in different ways than they would indoors; which reflects why I placed great emphasis on learning in the outdoors in my ideal learning environment, as it allows children to develop important language, numeracy and digital competency skills and allows children to follow the new curriculum. From designing my own ideal learning environment, I have been able to gain a deepened understanding of aspects of learning that are essential in enhancing children’s development through good practice and I will use these for future teaching practices. 





Appendix:
Appendix one: Dialogue of the questioning technique used between the teacher and her pupils

Teacher: “Who can tell me what our theme is? What have we been learning about?”
Pupil 1: “The Great Fire of London”
Teacher: “Who can tell me something that we have learnt?”
Pupil 2: “The baker started the fire”
Teacher: “Well done, do you remember how he started the fire? What happened?”
Pupil 2: “He baked the bread in the oven for too long in his shop and the fire started”
Teacher: “Excellent, does anyone know what the oven looked like? Does anyone remember?”
Pupil 3: “a real oven”
Teacher: “Yes it would be a real oven, but they do not look like the ovens we use today do they?
All the pupils: “No”
Teacher: “who can tell me what else have we learnt about the Great Fire of London?’
Pupil 4: “the fire spread into town and the wind helped it”
Teacher: “Excellent a marble for you because of that answer!” “What day did the fire start pupil 5?’
Pupil 5: “erm [paused to think] …”
Teacher: ‘it’s ok, take your time”
             Pupil 5:” I’ve forgotten now”
Teacher: “is anyone able to help pupil 5…pupil 6 what about you?”
Pupil 6: “it happened on Sunday  2nd of September pupil 5”
Teacher: “Well done, how did they stop the fire can anyone remember? What did they have to use?”
Pupil 6: “they had to use buckets of water to put it out”
Teacher: “yes well done, what else did they have to do?”
Pupil 3: “they blew houses up”
Teacher: “why did they need to blow houses up? Think of the way houses were back then”
Pupil 7: “because houses were too close together”
Teacher: “well done, was there any other reasons? What were houses made of?”
Pupils 8: “made of wood”
Teacher: “well done, how do you think the people of London would have felt losing their homes in the fire?”
Pupil 9: “sad, I would be sad If my house went on fire”
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