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I. Introduction- ‘Native Speaker Norm’ and NES as Ideal Teacher Being Challenged 
According to Chomsky (1965), traditional linguistic theory has assumed that native speakers (NSs) are the only reliable source of language data. So NS’s language is authoritative. With the increasing demand of English learning in the world, non-native English teachers (NNESTs) have become an important force in English teaching and the number of them has exceeded that of native English teachers (NESTs). ‘Approximately eighty percent of world English teachers are NNESTs’. (Clapham, ppt, p. 7) This led scholars to question whether only NES can be the ideal teacher. Since Medgyes published an article in English Language Teaching titled ‘Native or non-native: Who's Worth More?’ in the early 1990s, many more scholars start to pay attention NEST and NNEST and the re-evaluation of NES and NNES dichotomy. Cook also questions why the NES is the only model for English learners when English has become an international language. Faced with the doubts from scholars and the problems in the recruitment of English teachers in many counties, we could not help thinking: what are the real differences between NS and NNS, by definition and by source? Do teachers, students and educational administrators view NEST and NNEST differently? Should NES be the English language teaching target? Must it be native English speaker (NES) or can it be non-native English speaker (NNES) to become an ideal English teacher? Are there any benefits letting NNES teach English?
II. Differences between NES and NNES
A. Differences by Definition 
According to Cook (2008), the concept of NS is a central issue in language teaching and SLA research. Many definitions are based on birth, language use and language identity. One of the earliest definitions put forward by Leonard Bloomfield (1933) is that ‘the first language a human being learns to speak is his native language; he is a native speaker of this language’ (p. 43). A typical modern definition by McArthur (1992) is ‘a person who has spoken a certain language since early childhood’. Another approach to defining NSs is from their language components. David Stern (1983) lists characteristics such as a subconscious knowledge of language rules and the creativity in language use. NSs can use the language without knowing the knowledge of the language. They can make new sentences they’ve never heard before. A third way to define NS brings with it language identity.  Our speech shows the groups that we belong to. People may be proud or ashamed of belonging to a particular group. For instance, ‘politicians in England try to shed signs of their origins by adopting RP as best as they can’. (Cook, 2008, p. 171) Medgyes (1992) also indicates that the common attributes of the NES are language intuition, pure native pronunciation, and acceptance by the language community. Therefore, the time to master the language, the native-like language competence and the acceptance of the language community are crucial elements in defining NES.
While in accordance, by definition, a person’s SL can never be the NL no matter how long or how well one can use it. A person who speaks more than one language can only be an L2 user. Secondly, ‘L2 learners may be able to acquire some’ (Cook, 2008, p. 171) components of NS’s language state which means they are merely able to be trained to be like native speakers to some extent but never fully. Thirdly, although from a social point of view, people have the right to join the native English-speaking group and accept a new identity, just as they have the right to change their identity in any other way, the chances for L2 leaner to belong to that group is rare and they can only be passively involved through certain hidden permission by the native English group.
[bookmark: OLE_LINK5][bookmark: OLE_LINK6]However, Cook points out that the definitions of native speaker only focusing on the speaker’s history and background ‘are not helpful for language teachers’ (Cook, 2008, p. 172). Cook (2008) doubts that ‘under the usual definition of “a person who has spoken a certain language since early childhood”, it is not possible for a SL learner to become NS, and this is not a possible measure of L2 successes’. (p. 174) The definition by language components ‘raises the issue of whether students should be trained to be like native speakers’ (Cook, 2008, p. 172). Furthermore, the definition relevant to identity implies that NNES aspire to be NES in order to demonstrate the superiority of NES. Thus NNES is not defined according to his/her own characteristics, but according to the goals that NNES cannot achieve. 
Moreover, language progress is determined by various factors. Besides birth place and age, other factors such as motivation, aptitude, experience and education all influence language learning. Non-native learners can be regarded as in the middle of the language competence continuum. Davies (1991, 2003) concludes ‘that L2 learners can become NS of the target language and master the intuition, grammar, spontaneity, creativity, pragmatic control and interpreting quality of born native speakers’. Piller (2002) and Inbar-Lourie (2005) find that 1/3 or 1/2 interviewed L2 users claim being able to pass or perceive themselves as native speakers. Faez (2007) confirms ‘that linguistic identities are complex, dynamic, relational, dialogic, and highly context-dependent’. Kramsch (1997) further questions the idealization of NES. Based on her idea, NNESTs should abandon the futile pursuit of nativeness, and concentrate on finding their own voices as non-natives to contribute with their own language learning experiences and their multicultural backgrounds’. 
B. Differences in Origin- the NES/NNES Dichotomy
[bookmark: OLE_LINK9][bookmark: OLE_LINK10]The binary dividing NES and NNES derives from Anglo-centrism, ‘through which English is taken as the only language in the world that deserves attention’ (Moussu and Llurda, 2008, p. 317), and speakers are thus classified according to their relationship to the language: they either belong to the exclusive NES group, or they do not. 
However, here comes the question: who are the NESs? Given that there are different types of people who speak English, if the target of language teaching is to be NS, we need to decide which NS.
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Figure 1 Braj Kachru's Three Circles of English

Through ‘Kachru’s model of Users of English by Country’, British English or American English can be regarded as ‘Standard English’. ‘Giving the inner circle pride of place stresses the status of the NS… as being an authority on her language speaking a supposedly pure form linked with genes or blood and place of birth’. (Schmitz, 2014, p. 377) Hence, the concept of native language users does not only relate to their language proficiency but social status. Kachru’s model endows ENS with ‘dominant ideologies of English’ and brings hierarchical dichotomy of social status even to other languages. 
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Figure 2

From the hierarchical model, we can get the following information: 
· Peripheral (local) languages: 98% of world’s languages, used by native speakers to each other within own regions.
· Central languages – approx. 100 languages
Used by both NSs and NNSs together within specific environments, education or government (e.g. in India many speakers use English for official business).
· Supercentral languages – approx.12 languages 
Act as links between speakers of the central languages, native/non-native speakers, usually having a ‘specialized function’.
· Hypercentral languages – at present 1 language, English. 
(Clapham, ppt, p. 10)

The Kachruvian three-circle model is raised in the mid-1980s, while from the paper of Schmitz (2014), the cornerstone of the worldwide spread of English owns to ‘The Anglo-American Seminar on the Teaching of English” or the Dartmouth Conference being held in 1966’ (p. 381). The main initiator of the conference is linguist Albert H. Markwardt who is also the organizer of Language and Language Learning (1967) published by the National Council of Teachers of English. As a result, ‘native English’ has become the USA-UK ‘exportation’ to all nations and brings the sense of superiority to ENS. 
However, if we dig deep into the inner circle, take British native speaker as an example, it would be astonishing to find that actually there aren’t many pure monolingual NESs. The four British Isles including England, Scotland, Wales and Northern Ireland are multilingual. Diachronically, ‘in addition to Anglo-Saxon, and later on English, a number of Celtic languages, namely Breton, Cornish, Welsh, Scots Gaelic and Irish Gaelic flourished at different period of history’ (Schmitz, 2014, p. 382). Synchronically, nowadays there are numerous language movements to revive the study and use of Scottish Gaelic, Welsh and Irish Gaelic. Some people in Wales, Irish and Scotland declare they are not British. Many people born in England may regard themselves as NESs. But the recognition is more complicated than only counting the birth place. The identity of being a NES is a social phenomenon in relation with skin color, social status, educational background, or even religion, etc. Students’ view might be different from the identity recognized by the NEST him/herself. For instance, a black NEST born in England or a Caucasian Englander born in rural places but not in cities, or not in London or the center of London, or not well-educated to speak Standard English, or doesn’t believe in Christian might all not be viewed as an NES by students. Then, who is the NES? The answer only lefts with white people who are born in the central circle of London from wealthy families who speak correct English. The number of this kind of people is not many and not all of them will become English teachers to educate the whole world. And language is not a solid entity. According to social linguistics, language includes ‘synchronic variation’ and involves ‘diachronic change’ (Marx, lecture, p. 1). Different language variations are influencing each other by vocabulary, pronunciation and syntax, and one language changes gigantically throughout time. English is not an exception. It changes constantly and drastically. Therefore, old English speakers’ language is different from modern Standard English, and modern NES’s language usage is hard to avoid being ‘polluted’ by other variations. Or even, NESs today will surprisingly find that the dialect they speak is no more native tomorrow if they can’t keep up with the language change. Hence, people who speak pure native English and keep up with the language change may only left with the royal families, presenters or broadcasters working in the media and highly educated language teachers in the UK. 
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Figure 3

Furthermore, the UK is highly multilingual with many other languages being spoken by a large amount of immigrants as shown in Figure-3 above. On one hand, the ideal image of ‘the native English is being spoken by English people’ can be proved far from reality (The reality is that many people in England speak various languages.); on the other hand, a Caucasian born in England who speaks English may be an immigrant, or a descendent from an immigrant family who speaks English with certain immigrant accent. 
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]There’s a lot of debate about whether NES exists or whether the concept of NNES should be verified in linguistic researches. Traditional linguistic theory regards NSs as the only reliable linguistic data source. Only a limited number of studies focus on NNS before 1990s. It is The native speaker is dead edited by Paikeday that puts non-nativism at the center of linguistic research to challenge current undisputed assumptions of native authority. In the book, Paikeday suggests to use ‘proficient user’ to refer to all successful language users. And Chomsky (1985) goes even further to claim it is pointless to distinguish between ‘native’ and ‘non-native’. Whereas Davies argues in his article ‘Is the native speaker dead?’ that a language is hard to survive without NSs because until language finds ‘new native speakers, it is difficult for it to avoid fossilization’ (Davies, 2013, p. 25). Schmitz (2016) disagrees with Rajagopalan’s opinion that NS only exists in theoretical linguist’s dream-world and he debates that NS exists in people’s everyday lives. And Pajagopalan (1997) contends that nativity is ‘language myth’, while Schmitz doesn’t view it as a myth but prefers the term ‘mystique’ which is defined as ‘an attractive quality that someone has because they seem mysterious or special in an exciting way’. In Schmitz’s opinion, ‘the NS notion is not a myth’ but it is highly complex reality with 5 different types of NSs as ‘age of acquisition natives, loyalty native, objective proficiency native, ideal native speaker and blood native’ (p. 601). Nevertheless, Medgyes (1992) argues that it is useless to set up the two separate categories and both NSs and NNS have equal rights to use and abuse English. Ferguson (1982) suggests linguists drop the mystery of the NS and the mother tongue. Moussu and Llurda raise three arguments to attack the legitimacy of the dichotomy between NS and NNS. Firstly, from Nayar (1994) every language user is in fact a NS of a given language. The Anglo-centrism treating English as the only language that deserves world’s attention with speakers being classified according to their relationship with the English language is unfair. Nayar regard this attitude as ‘an instrument of linguistic imperialism’. Another argument is that English has already become an indigenized language in many countries in the Outer Circle. Thus people born from Australia or India shouldn’t be considered as NNESs only because they don’t speak central English (British English or American English). Finally, Moussu and Llurda (2008) think these two categories do not reflect the actual situation and language proficiency of a particular speaker, and it would be wise to treat them with extreme caution.
This paper does not deny the existence of NESs. Given that from cognitive linguistics view, the existence of one category can be represented by its typical examples but not all members of that category are the same. For instance, the kiwi bird doesn’t have rings but it still belongs to the bird category. It is just like some uneducated or black English speakers born in England are marginal ENSs (not perfect examples), and there are certain typical NESs such as British Queen, some English newscasters or English language teachers. However, the typical NESs are quite few. And if some non-native students really care about finding a NES to learn English from, they definitely are not seeking the marginal NESs as teachers. Therefore, the number of the typical NESs is impossible to be enough for English teaching to the whole world, besides, not all of them can or want to be language teachers. In addition, according to Singleton and Pfenninger (2018), being a native speaker is more of identity and confidence rather than competence. In today’s society, multilingualism is the trend rather than monolingualism. Being a bilingual or multilingual can be the new identity to people who grasp more than one language. In a World Englishes framework, English is not the ‘English’ itself. It functions with a broad usage with multiple purposes. People who know more language varieties and norms can be more functional in the global world. Therefore, the ‘native speaker norm’ probably shouldn’t be the only target of today’s language teaching.
C. Differences between NEST and NNEST in Students’, Teachers’ and Administrator’s View
1. Views from Teachers Themselves
Attitudes among colleagues will influence teachers’ view of themselves, thus affecting their teaching effect. In Maum’s study, NESTs are ‘not aware of any discrimination’ against NNESTs while NNESTs ‘clearly express their frustration’ at being isolated and marginalized in their profession’ (Maum, 2003, p. 162). Reves and Medgyes (1994) conduct a study showing that the participating 216 NNESTs show constant awareness of making mistakes. Groom (2012) investigates teachers' beliefs about NSs’ norms and finds that teachers are influenced by the superiority of NSs. This self-discrimination tend to lead to a worse self-image, which further deteriorates language performance, which in turn leads to a greater sense of inferiority. However interestingly, it seems acceptable for NESTs to make occasional mistakes or ‘not knowing everything about the English language’ in their teaching while unacceptable for NNESTs to make similar mistakes or ‘not to know all the details of the English language’ (Canagarajah 2005). The NNESTs are to be immediately questioned by their teaching competencies. 
Yet other studies reveal different voices. Kamhi-Stein et. al find both NESTs and NNESTs are confident in speaking and teaching English, although NNESTs’ responses are slightly less positive than NESTs’. And contrary to previous findings, the NNESTs don’t rank grammar as their strongest skill or consider their pronunciation or communication skills as negative as expected. In Dogancay-Aktuna’s survey in Turkey, most NNEST participants rate their English language skills highly, despite some think they need to improve their knowledge of idioms. Llurda & Huguet (2003) finds a ‘more supportive attitude towards NNESTs and a lower dependence on NS as the ultimate model in language teaching expressed by secondary rather than primary NNESTs’ (p. 325). The results of Nemtchinova’s survey (2005) shows that ‘only a small percentage of host teachers are not satisfied with the performance of their NNES trainees due to their inadequate English command, which suggests that NNES teacher trainees are mostly considered to be able to provide effective teaching and are seen as a welcome addition to the actual ESL classroom teaching. In the Japanese context, the major finding of Shibata (2010) is that in the Japan Exchange and Teaching (JTE) Program, junior high teachers appear to approve of both NS and NNS as their (Assistant English Teacher) AET but their senior high counterparts tend to be reluctant to accept NNS as AET (p. 124). The difference between the two groups may lie in their different teaching objectives. 
It can be seen that NNESTs’ view on their own language level will influence their teaching effectiveness. Proficiency in English is an important aspect to establish NNESTs’ teaching confidence. The more confident teachers are about their English level, the higher their teaching effectiveness is. This is also proved by Moussu and Llurda (2008) that ‘the length of time spent in English-speaking countries is a significant factor in determining NNESTs’ self-perceptions’. NNESTs who barely has experience in English-speaking countries prefer NS to be the ideal teacher, and British English as the variety they tend to let their students to imitate, rather than International English. At the same time, teachers who believe they have the lowest English proficiency are also those who most strongly believe that English is best taught by NS. Besides, Ellis (2004) finds that ‘both NSs and NNSs multilingual teachers have more in common with each other than with the monolingual teachers’ (p.96). This is verified by Lee and Canagarajah (2019) that ‘the very binary reifies monolingual ideologies’. Their research argues that ‘translingual dispositions can help move beyond the binary and complicate theorization of teachers’ identities and practice’ (Lee and Canagarajah, p. 352).
2. Views from ESL/EFL Students
‘Most studies suggest that both NESTs and NNESTs have their strengths and weaknesses and both have an equal chance to become successful English teachers’ (Liu, 2018, p. 242) and ‘there is no particular preference from students between NEST and NNEST’ (Wang, 2018, p. 26). As far as the advantages of the two kinds of teachers are concerned, students give positive comments on the speaking ability, vocabulary and cultural knowledge of NEST, and think that the advantages of NEST mainly lie in the common cultural background and English learning experience shared with them. For the deficiencies of both types of teachers, in ESL/EFL teaching, NESTs are considered by the students to be weak in grammar teaching and are unfamiliar with students’ local educational background, which is of little help to students in exams. However, some NNESTs are weak in oral and vocabulary teaching, and their cultural knowledge of English-speaking countries needs to be enriched.
Some scholars mention that South Korean college students have no special preference for the two, and students believe they can benefit from the teaching of both kinds of teachers. Teixeira and Pozzi (2014) ‘explore student perceptions of the native-speaker model (NSM) and inner-circle privilege’ (p. 50). They find students show positive attitude toward improving ‘their ability to recognize different English varieties’ to enhance communication. ‘Students describe their long-term use of English in very international terms: “get a job in international companies,” “relationships with foreigners,” and “meet people from all over the world”,’ (Teixeira and Pozzi, 2014, p. 57) and they think that they have chances to use English with both ‘native’ and ‘nonnative’ speakers in the future. In EFL teaching in China, Zheng (2018) finds that students' evaluation of Chinese NNESTs is higher than that of foreign NESTs, and their expectation of NESTs decreases with the increase of grade. One of the reasons for this phenomenon may be that the quality of NNES teachers in China is constantly improving; at the same time, it is because students have high expectations for NES teachers, whereas most of whom don’t understand Chinese and are not familiar with the Chinese education environment and students' language level, which affect the teaching effect. Medgyes (1992) points out the ideal NEST is someone who is highly proficient in students’ mother tongue; and the ideal NNEST is someone whose English is native-like proficient. 
To sum up, the students’ evaluation of teachers is objective and comprehensive and there is no obvious preference for the two kinds of teachers. They believe that the ideal teacher should have not only the language background, but also the personal experience and teaching skills. And central English varieties are not their only learning target. In addition, certain characteristics of students' personal features (major, mother tongue, etc.) may affect their perception of both types of teachers.
They believe that the ideal teacher should have not only the language background, but also the personal experience and teaching skills of the teacher.
3. Views from Administrators
[bookmark: OLE_LINK31][bookmark: OLE_LINK32]It has been noted that over the past few decades many governments and ministries of education have implemented ‘double standards’ policies to the recruitment practice toward NESTs and NNESTs ‘without adequately considering the impact of these policies on students and teachers (Wang and Lin, 2013, p. 16). Paikeday (1985) analyzes ‘77 advertisements (42 from East Asia and 35 from the Middle East)’ (p. 33) and points out that ‘the notion of employing NS’ is discriminatory in the hiring of teachers. Golden and Mahboob (2013) identifies factors such as ‘nationality, nativeness and race’ are ‘used to discriminate against’ NNS candidates (p. 72). ‘Being an NES’ is found to be the most mentioned in job postings (61 times). Teaching administrators in inner-circle counties also see ‘native speaker norm’ as an important hiring criterion. Mahboob studies language programs at 118 American universities and finds that only 7.9 percent of teachers are NNES. This reflects that the managers are influenced by Anglo-centrism and hold a prejudice against NNES teachers. Factors unrelated to professional competence such as ‘from North America and the UK’ and ‘Caucasian’ are favored in some of the job advertisements. Wang and Lin (2013) analyze ‘the NESTs recruitment policies in Japan, Korea, Hong Kong and Taiwan’ (p. 5) and find most NNESTs should be highly qualified in both English proficiency and teaching skills and be with a graduate degree to become English teachers whereas NESTs only need to ‘have a bachelor degree but no teaching experience’ (p. 15). These governments adopt the double standards, which seems to hint that despite the lack of professional training and experience, NESTs are more trusted professionals and valued more than local NNESTs’. (Wang and Lin, 2013, p. 15) Consequently, local NNESTs are increasingly looked upon as less competent, less knowledgeable resources, and their contribution as less valuable under this socio-political implication (Lee, 2005). ‘Slightly more than half of the participants have experienced prejudice because of their non-native status and many feel that this status is detrimental to their professional careers and teaching experience’. (Moussu and Llurda 2008, p. 325)
[bookmark: OLE_LINK33][bookmark: OLE_LINK34]Moussu and Llurda (2008) indicate that in regard with ‘the language teaching profession, however, the myth of the NS as the ideal teacher has been deconstructed by the lack of substantial evidence behind such a concept’. (p. 316) Not all NSs’ English language varieties are typical or worth imitating. Among Schmitz’s five NS categories, only the ‘objective proficiency native’ use English confidently, consistently and automatically ‘in different contexts’ (Schmitz, 2016, p. 601). And most importantly, teacher’s professionalism is the basic requirement of English teaching. The ultimate goal of ELT/EFT is to help learners learn better. Therefore, any English teaching policies shouldn’t be designed at the expense of the professional quality of teachers. Factors such as students’ needs, the goals and objectives of the teaching program, and teachers’ teaching skills make ‘a significant difference in how successful a teaching/learning experience could become’ (Moussu and Llurda, 2008, p. 324). The governments and teaching administrators’ attitudes toward the two types of teachers and the effectiveness of the NEST recruiting policies need to be verified. ‘Professional knowledge and pedagogical competence’ should be highlighted on the employment of both NEST and NNEST. Moreover, in addition to the global trend, ‘non-native speakers outnumber native speakers by 5:1’ (Clapham, ppt, p. 6). The native speaker shouldn’t be the only or prior target of language teaching. More qualified NNESTs are needed in the World English Framework.
III. NNESTs’ Advantages
A teacher’s teaching effectiveness doesn’t rely on the native speaking background but on one’s professional skills, language abilities and personal characters in combination. A teacher's teaching competence is more important than being a NS. From the above scholars’, teachers’ and students’ views, it can be seen that the NNES teacher can also be an ideal English teacher. 
NNEST have their unique advantages in teaching. ‘The issue of NNEST relates to the dual roles of the English language: the pedagogical role as a school subject to be taught and the socio-cultural role in the international community’. (Shibata, 2010, p. 124) Nemtchinova (2005) finds the following as the strength of NNESTs in classrooms: ‘teaching ability, professional skills, the grammaticality and idiomaticity of their English, and the multilingual and multicultural resources that they bring’ (p. 235). Local NNESTs understand students' native language, which is their unique advantage that distinguishes them from NESTs. This advantage allows NNESTs to predict students' language errors more accurately. Besides, NNEST focuses on students’ needs and is more empathetic. They have similar language learning experiences with their students, thus they are able to understand students' problems and concerns in English learning. They are more sensitive to students' needs and are more aware of students’ negative emotions when encountering problems in SLL. Besides, NNESTs’ classes bring students more enriched experiences. They can also be enlightening role models for their students in and out of classroom. Bayyurt (2006) interviews 12 Turkish NNESTs who are aware of this role-model function to their students in English learning. Furthermore, NNEST can understand the problems ESL students face in cross-cultural communication. For students in a foreign country, NNEST understands their homesickness and culture shock. NNEST’s own social and cultural experiences can help students better adapt to and integrate into foreign cultures. 
NNEST allows students to understand and adapt to English usage in different cultures. According to Yoo (2014), ‘English belongs to NNSs because it is widely used as an international language’ and ‘the real source of NNESTs empowerment comes from their identity as the ideal teachers of English to English as a Foreign Language learners’ (p. 82). Many TESOL scholars believe the goal of teaching English as an international language (EIL) should become the basis of ELT curriculum. Therefore teachers from different cultural backgrounds can ‘prepare students for English use in these future international contexts as they confront diverse English varieties, norms, and cultures’ (Teixeira and Pozzi, 2014, p. 57). Ren (2014) in his ‘Comments on Yoo’s’ also ‘provides newly evidence of World Englishes and English as a lingua franca (ELF)’ (p. 208). 
In short, ‘The ideal NEST and the ideal NNEST arrive from different directions but eventually stand quite close to each other’. (Medgyes, 1992, p. 349) They should both be hired in a good balance and corporate with each other in various forms to complement in their strengths and weaknesses.
VI. Conclusion
Within the World Englishes framework, we don’t deny the typical existence of NESs but renounce the importance of native vs. non-native dichotomy. Instead, in particular in the context of English as an international lingua franca, a unique multilingual perspective ‘for language teacher education in fostering trans-lingual dispositions’ (Lee and Canagarajah, 2019, p. 352) should be the future directions to promote as Medgyes (1992) has envisioned: a ‘truly liberal attitude towards the native/non-native issue’ (p. 349). 
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Ranking of the ten most used cthnic languages in the United Kingdom,
excluding English and regional languages

Language Number of Speakers
Polish 546,000
Punjabi 273,000
Urdu 269, 000
Bengali 221, 000
Gujerati 213, 000
Arabic 159, 000
French 147, 000
Chinese 141, 000
Portuguese 133, 000
Spanish 120, 000

Soutce: The Independent, May 22, 2013. Available at
<www.independent.co.uk>. Accessed May 12, 2013.
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