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Section one.

According to Moyles (2010) Play is an activity that most people engage in and within education in early years, play is deemed as essential for both learning and development. (The Faculty of Education, no date) also agrees by stating that play is a commonplace across childhood that surrounds a broad range of behaviours and contexts. 
There are several different types of play that children do partake in, in accordance to Hughes (2006) there are 14 different types of play to be exact. 
The first type/ types of play that will be discussed are role play and imaginative play. These two play types are very similar or could quite so be defined as the same thing. This sort of play provides several opportunities for children and is also, extremely fun. Role play is defined as any speaking activity where one puts oneself into somebody else shoes. For example, acting like others whom children have come in contact with such as nurses, doctors, teachers etc (Teaching English, no date). According to Smidt (2011) as we live in a social world, other human beings are involved intimately in day to day experiences, these experiences then become memories. For children to make sense of the world around them, they use whatever means are available to them to develop an understanding of each experience in the terms of other remembered experiences. This can be where role play partakes an important role. Imaginative play is where the rules of the conventional world do not apply. Children just act out what is in their mind. They might pretend to be a cat, or a dog. A princess or a dragon. They will even pretend that things and objects are there, which are not. 
Role/ imaginative play is an opportunity for children to excel in self-directed play. Self-directed play is the kind of play that evolves when the child chooses what to play and are able to make up the rules of how to play (Housley, 2015). Role play or imaginative play can be thought of as 'sensitive intervention', where practitioners are most reluctant to participate. This is down to the fact that practitioners feel that role play should be self-directed by the children themselves and stand back more from intervening on the grounds that they might inhibit or annihilate the child's play cycle. Role/ imaginative play is thought of as special and stands apart from other forms of play (Bennet, Wood & Rogers 1997). For adults to support a child in imaginary or role play, they have to be tuned in to what is going on around them. Adults must remain patient and sensitive to the child's needs. Even wait for a play cue and then make time to play and engage within the play. Permission must be given by adults everyday so that children have time to enjoy the benefits of self-directed play but even in self-directed play and learning the role of the adult is crucial. For adults to correctly enhance a child's play and learning experience they must have the ability to extend or scaffold children's experiences by offering provocations or challenges to their thinking (Bayley, Broadbent & Featherstone, 2011). Adults in a setting must also make sure that the children have a safe space to play freely in. A wide range of resources should be left accessible, such as clothes and props so the children can change freely and use as they please.
A study by Dr Lindsay Cilgour (Playwork Partnerships, no date) states that unstructured self-directed play is the most prevalent. Hereby being, this is why role play is key in supporting children's development and can be considered as holistic play. Through role play, children are encouraged to become more imaginative and more creative. The movements that can be incorporated in role play can support a child's physical development. Symbolic play might be incorporated into role/ imaginative play, children might pretend to be wearing a wedding ring or to be using a mobile phone. So be it, social development can be brought in as children often start to role play solitary, then they invite another child into their imaginary world with a play cue which leads them to take part in cooperative play. It also prompts children to look at learning or the world from different perspectives and different points of view, helping to create a sense of empathy (scholar base, 2015).  If props, the correct environment and resources are provided by a practitioner for imaginary play, the children are then able to take part in exploratory play which is helping them to discover new things, become problem solvers and divergent thinkers. This kind of play can also develop a child's literacy skills, an adult can be of great help here as children learn language by haring it first and making associations between words and actions. An adult should feed in language at appropriate times (Oller,2009).
The next play type to be discussed, can link in greatly. As previously discussed in this assignment, with role play and imaginative play. This is cooperative play, it could also be known as social play. This is where children play with a goal orientated criterion or play games where they will have to stick to the rules (care.com, no date). Holistically, this type of play can help a child develop. Socially, as the child is learning to get along with others and take turns. Again, it will help children to become problem solvers. As part of the foundation phase, social or cooperative play opportunities are provided by adults by having things such as paired or group challenges in class, circle time games, paired or group work in P.E lessons. Which then has room for self-directed play, but within the rules which have been set by an adult. (Welsh Government, 2017)
According to Housley (2015) when children have the chance to self-direct their play in the types discussed it helps them to learn how to take healthy risks, find innovative ways to think about the world and how it works, based on their own self-led, motivated interests and also fosters the development of the whole child. 


Section Two
It is highly important that childcare settings stick to health and safety guidelines and policies. However, it is also important that not all risk is eliminated and that children have the opportunity and permission to take risks as a part of their play as it can be beneficial to their development. Risks can occur and help children develop in different ways. There can be physical play risks, such as crashing cars, or building a bridge out of lose parts bricks and walking across it. Imaginative risk has been spotted in children's play, children might play chasing games or dress up in scary costumes to frighten other children. 
Through play children take risks holistically. According to The Guardian (date) children acquire confidence, a sense of achievement and experience bravery from taking healthy risks. Not only this, but children also build an awareness of limits and boundaries working out what is safe and practical for them to do, and what is not. Children also need to experience the feelings of fear, worry and anxiety, which again from risk taking in play can be gained. 
PlayEngland (no date) suggests that play needs to offer children stimulating, challenging experiences and environments so that children are able to explore and create their own assessments of risk. However, adults must ensure that the level of risk is managed so that children are not exposed to unacceptable risks which can lead them to serious injuries or death. This can be done by following the correct procedures of a correct risk assessment.

Section Three – Risk assessment

	Location details:
Primary School
Neath Road
Neath
SA10 ….
	Activity:
Forest school Den building

	Staff:
Miss S Power
Miss L Biggs
Miss J Jones

	Emergency Phone numbers:
School: 01765 756587
Leader: 078786547
A&E: 01745 784655


	Risk assessment written by: Miss S Power
Signature:                         Date:

Review date: 
	Low Risk- (Something which may result in minor damage or slight harm I.e. scratch or bruises)

Medium Risk (Something which may result in a significant loss/ damage or major injury I.e. broken bon or other injury which might result in person being taken to hospital for treatment)

High risk (Something which may result in an extensive damage, multiple or major injuries or death




	HAZARD
	Risk/ Potential harm
	Who is at risk?
	Level of severity
H M L
	Likelihood of harm 
H M L
	Precautions and controls put in place to bring risk down to an acceptable level.
	Action taken

	Uneven ground
	Trips and falls- bruises cuts or grazes
	Children and staff
	M
	M
	Are cleared of major trips. Any trip hazards can be removed or highlighted. Children made aware of rules.
	Pre-session check of area.
Potential hazards marked.
First aid equipment.

	Brambles and stinging nettles
	Cuts and stings
	Children and staff
	M
	M
	Cut back brambles and nettles to clear pathways. Inform children of areas to avoid.
Teach plant identification.
	Children reminded of rules.
First aid equipment.

	Mud
	Slipping in the mud leading to sprains, broken bones, bruising.
	Children and staff
	M
	M
	Talk to the children about looking for muddy areas and make them aware of the dangers of running and slipping.
	

	Dropping natural resources e.g logs, stones
	Cuts, Bruises
	Children and staff
	M
	L
	Teach safe den building.
	Supervision and monitoring.
First aid equipment.

	Insect stings
	Stings, allergic reactions
	Children and staff
	M
	L
	Check area for nests and swarms.
Leader carry up to date medical records.
	Medical notes carried.

	Pond area
	Entering water with potential of drowning.
	Children
	H
	L
	Children only to enter pond area when under supervision. 
	To padlock gate.

	Falling branches
	Broken bones, head injuries
	Children and staff
	L
	H
	Sessions to be moved indoors in high winds.
	Pre session site check on day.

	Steps
	Trips, bruises, cuts
	Children and staff
	L
	H
	Check steps are in good order.
Children encouraged to use handrail.
	Children supervised while going down steps to the forest.
First aid equipment.

	Poisonous plants
	Sickness, rash, allergic reaction, poisoning.
	Children and staff
	L
	H
	Regular checking of the area. Rules put in place for children not to put anything in their mouth.
Importance of handwashing pre/ post session.
	Children reminded at the start of sessions.
Pre- session check of area.



Section Four- Reflection
In my reflection I am using Gibbs (1998) model of reflection. I have chosen to use this model as it is the most appropriate one to use. Reflecting is essential in leading to changes and improvements in a practitioner's way of delivering activities and teaching (Teaching English, 2014)
Firstly, I thought of an activity that was to be carried out. I decided to focus on outdoor play, making the most of the forest area that my setting has as I thought it would give more of an opportunity for self- directed play. According to Tovey (2007) a study by Murray and O.Brein (2005) indicated that outdoor play and forest school sessions had extreme benefits to children such as increased confidence, a better ability to work collaboratively, an increased awareness of the consequences of their actions, improved physical stamina and increased understanding and respect of the environment.
Description:
The activity I planned was to go down to the forest and make Fairy dens. This would be making use of all-natural resources; no equipment or tools were to be provided. The children were just to have the free run of the Forest collecting twigs, leaves, sticks and so on to create a little den for the fairies they had previously made in class out of dolly pegs. 
Before completion of the risk assessment I visited the Forest, area and checked out the surrounds, highlighting potential risk hazards for both children and staff who were involved in the activity. According to Shield Safety Group (2015) risk assessments are in place to protect the children around us and ourselves, they are a statutory and legal requirement in all childcare settings and are there to prevent accidents and ill health. 
Feelings:
Whilst undertaking the risk assessment, as a practitioner and lead adult in the activity. I felt quite anxious. I was worried that I had missed out key hazards in the risk assessment that could cause harm to the children. However, to ensure I had not missed anything vital out I decided to revisit to area post completion of the risk assessment with another member of staff who was supporting me in the activity. 
In writing the actual risk assessment, I felt confident. I was aware of the format and believe I filled the assessment out to the correct requirements. I considered the following points from every child matters principles, that the children must enjoy and achieve, stay safe, be healthy, make a positive contribution and to achieve economic well-being (Every Child Matters, 2013) so I was also a little worried that the children would not get everything they needed from the activity.
Analysis:
Overall, both the risk assessment and the planned activity went well. I made sure that we had a Forest School bag packed with essential first aid equipment that was needed and a book to log any incidents in. Whether they be major or minor. Children and staff were checked to ensure that they were wearing appropriate clothing and footwear to enter the forest. 
The children were sat in the log circle and as the adult in charge, I ensure I set the boundaries and explained potential risks to them. I also explained the activity to them. The children had a set activity, as discussed. To make fairy dens, however the rest was left to them. How they made them, where they collected their materials from, who they worked with was solely down to them. Forest Schools focuses on learner-led and nature-based learning which is said to promote personal, social and emotional life skills (ForestSchools, 2017). As discussed in section two risks and risky play is healthy for children. Tovey (2007) states that children might describe risk with the word 'scary' and element that might seem risky to these children in my activity at the age of 6 years old might be classed as something they have never done before, feeling on the borderlines of out of control or even overcoming fear. 
Going forward from this, I believe that my activity did not eliminate too many risks. The children were still able to get many benefits such as building their social skills, developing their communication skills, the activity enabled the development of both fine and gross motor skills, also improving other physical skills such as strength and coordination. By taking the small risks that my activity involved such as jumping from one wobbly log to the other developed the children's personal understanding and leaving them explore and direct their own play led to confidence in their own personal learning. For example, by taking the risk of picking up a wooden log, one child had a splinter. He will now associate picking up wooden logs with getting splinters and maybe be more careful about it in the future. Dealing with that. I logged the minor accident down in my book and gave appropriate first aid care.
If I was to carry out the activity again, I would take another adult. In that case there would be 4 members of staff. I would then split the children into 4 groups of 8. One group assigned to each member of staff. This would not stop the children from having self- directed play as the adult would stand back and wait for any play ques, or even the adult might do something in their own way alongside the children. Children might be able to achieve something alone but with the help of an adult, if desired they might be able to achieve that and more. This could be linked in with Vygotsky (1896-1934) Zone of Proximal Development, Vygotsky stated that a child whom follows and adults example, gradually develops the ability to do the task alone and the ZPD determines what a child can do alone and then how it is maximised with an adults help (Innovative Learning, 2008).
Conclusion
In conclusion to this reflection, I therefore believe that both the planning and the risk assessment of the activity were completed well. All key and major points were taken into consideration. Hazards were highlighted and any dangerous risks were minimised as greatly as possible to ensure that all staff and children remained safe. The children had time for self-directed play, they became very creative in making the fairy homes. Imaginative play and role play was at its highest whilst children developed many other skills too.
For next time, I would consider bringing in just one more adult so that we could be more adequately staffed and provide a better all-around learning and play experience for the children.
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