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What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.
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2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 
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1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities
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Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

600 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

During my initial training, I experienced stress over certain things. However, being deployed onto a station, attending incidents and engaging with members of the public, brings a whole new type of stress. Whilst in my tutorship, I’ve used different methods to minimise my stress levels whilst adapting to my role as a police officer and I have reflected on the effectiveness of these.

Whilst in my initial training, I discovered and used a method called “The Fear Bubble” (Middleton, 2020), which enabled me to harness my fears, anxieties and stresses and manage them rather than allow them to overwhelm me. As The Fear Bubble worked to control and minimise my stress during my training; I have continued to use it during my tutorship, with the same positive results. Instead of creating a bubble for each question of the exam, I have adapted it and started created bubbles for each incident I attend. This, along with using the Nation Decision Making Model (Bryant and Bryant, 2019) has allowed me to focus any fear and stress I may have over attending an incident and use it constructively whilst dealing with it, rather than being overwhelmed by it beforehand.

Whilst police officers wear body armour to protect us from suffering physical harm, what is there to protect against suffering mental harm from the incidents we attend as well as organisational stresses? In a survey conducted by the Police Federation (Wellington, 2018), 85% of surveyed Gwent police officers stated that within the 12 month period prior to the survey, they had experienced feeling stressed, anxious, periods of low moods with 54% vowing that their job was either very or extremely stressful. 88% of officers surveyed in Gwent said the force did not have enough officers to allow them to suitably perform in their role; resulting in their workload being greater than is manageable according to 79%. These are alarmingly high figures and prove just how stressful the role of a police officer can be an I have already experienced these stresses.

As well as continuing my use of the fear bubble theory, I have also used music to help relieve and reduce the impact of stress. Serotonin is a chemical in the human body which, among other things, helps to stabilise and maintain a person’s mood. Depression has been linked to a person having low levels of serotonin (McIntosh, 2018) and one proven way of increasing serotonin levels is through music (Poret, 2019). Music can be used as escapism. Whilst it may not be a long term solution to managing stress, it can be a form of suppressing stress and other feelings of negativity (Perl MSc, 2016). Whether it’s putting my favourite songs on in the car on the way home from a hard day in work, with the volume right up, tapping the steering wheel with my hands as if it’s a drum kit and singing at the top of my lungs; or picking a guitar up and playing whatever chords come to mind, that’s my escape. Whether I’ve had a hard day in work where I’ve been overworked or exposed to trauma, or I’m feeling low that I haven’t seen my fiancé in maybe a week because our shifts clash; whatever the situation, listening to or playing music always boosts my mood.

My continual use of the fear bubble and using music as my form of escapism, has prevented me feeling overly stressed during my tutorship. I also think my previous experience as a PCSO has helped because I’ve got a head start and not experiencing everything for the first time. As I continue through my career I will continue to use these methods to reduce the stress and its potential impact on me as they have worked well so far.
Word Count: 629
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In this essay I am going to reflect on an incident where I attended and played a significant role with a vulnerable victim of domestic abuse. I will review the communication skills I used and their fundamental elements to identify if and how these worked in building a rapport with the victim. As the victim was vulnerable, I will explain the considerations I made in relation to this, my safeguarding responsibilities for the victim and how I implemented these to reduce the risk.

I attended an incident where a third party call was received with the caller concerned for a female after seeing a male lurking outside her address. The female is well known to police as she has been a repeat victim of domestic abuse from her ex-partner for several years. The Force Control Room (FCR) operator feared that the male outside the female’s property was the ex-partner. However, the call was received minutes after officers had spoken with the ex-partner, several miles from where the female lived. Therefore, it was believed that the male outside could not be the ex-partner. My colleague and I attended the female’s address, however, it was in complete darkness with no answer at the door. I updated the FCR operator of this, but she then informed me that the address that the incident was reported it was a number of miles away, near the location where officers had spoken to the ex-partner. We attended the address given by the FCR and were greeted by the female, who stated that he ex-partner had contacted her following his release from prison and that he shouldn’t be able to do so. I completed a Police National Computer (PNC) check on the male and the results came back showing that he had licence conditions in place, not to contact the female directly or indirectly. Licence conditions are stipulations that a prisoner must abide by following their release from prison. If these conditions aren’t followed that the parole board reserve the right to retract the licence and recall the person to prison (The Parole Board, 2018). As the male had breached his license, I took a statement from the female to evidence to the parole board that the breach had happened and ensure the male got recalled.

Everyone communicates, whether intentionally or unintentionally (Collins, 2009) and being able to communicate effectively can be the difference in succeeding or not (Kuhnke, 2013). Communicating effectively is an essential aspect of policing and there isn’t a one size fits all type when it comes to communicating with the public (College of Policing, 2013). Whilst en route to the female’s address, I gathered information about the female, understanding that she is a functioning alcoholic and had been a repeat victim of domestic abuse by the male in question for several years which had resulted in him being sent to prison and the female being the subject of numerous MARAC’s. A MARAC is a conference where professionals from various agencies discuss individual cases of domestic abuse to assess and best manage the risk (Harfield, 2013). This information helped me to identify the communication style I would need when speaking with the female. When my colleague and I initially arrived at the address, the female immediately stated that her ex-partner had been in contact with her and she was visibly upset and struggling to speak due to her emotions. As I could see the female was distraught, I allowed her time to overcome these feelings. I didn’t want to make her feel as if I was in a rush or make her feel in the wrong for being upset, so I reassured her by calmly saying such things as “It’s okay, take your time, there’s no rush” (Reynolds, 2014), until she was ready to talk. When the female had regrouped and was ready to tell me what had happened, she explained that she had moved house in the last couple of days and removal men had come to her new address and as she opened the door she saw her ex-partner standing in the street opposite her address. As the female was speaking to me she was again getting upset, saying “It’s all my fault” whilst crying. I’m aware that communication is devised of three main parts; with the actual words spoken only being 7%, how those words are delivered and the tone in which they are being 38% and body language being 55% of overall communication (Jouany and Martic, 2020). I sat on the opposite end of the sofa to the female, facing her, ensuring I established consistent eye contact. This was one aspect that allowed me to show the female that I was attentively listening to her (Shilling, 2018). Listening is seen as one of the most effective and crucial strands of communication and allowed me to engage with the female, helped build a rapport, and helped her feel I cared about what she was saying (Indeed, 2020). I listened to the female actively and with empathy, whilst also speaking with it too, by ensuring my tone of voice was calm and soft. “Empathy is the ability to put yourself in another person’s shoes” (Baker, 2016). Showing empathy towards the female enabled me to build a rapport, because I showed that I understood her emotions and her situation (Baker, 2016). Building a rapport with the female enabled me to build a connection where she felt able to elaborate on her initial account and explain to me that she had been receiving phone calls from her ex-partner since he was released from prison two weeks prior. As I was trying to obtain the most detailed account of the incident, I ensured my questions were open ended (Kline, 2005). She explained that she had moved house to ensure that the male didn’t know where she lived after he was released from prison. She also stated that the male contacted her from hospital on the morning of the incident, telling her that he was there because he had attempted to commit suicide and he was begging her to meet him. The female explained to me that despite what he has put her through in the past, hearing that he had attempted to commit suicide made her feel sorry for him and she agreed to meet him because she feared he would repeat his actions if she didn’t. The pair met at a pub near to the female’s new house, however after a short time of being there, the female did not feel comfortable with staying and decided to leave. The male followed her home and that’s when the reporting person witnessed him at the address. On reflection, whilst she wasn’t necessarily forthcoming with the whole situation at first, I feel my empathetic verbal and non-verbal approach with the female enabled her to feel listened to and therefore more comfortable with stating what had occurred. Using open ended questions when probing the female, rather than closed, allowed me to explore the incident with her and obtain the most detailed account.

After obtaining a detailed statement from the female, my main priority was to ensure her safety (Bryant and Bryant, 2019) now that her ex-partner knows where her new house is. Due to the magnitude of the domestic abuse suffered by the female, she had locks and alarms on all windows and doors in her previous address, as well as CCTV cameras on the front of the property. As she had moved from her previous house two days before the incident, she did not have these safety features in her new property. Upon returning to the police station, I submitted a target hardening referral to “Connect Gwent”, in an attempt for the female to have similar target hardening measures on her new address. As previously stated, the female had been the subject of numerous MARAC’s in the past, regarding the abuse from her ex-partner. As this new incident surpassed the number of incidents in 12 months where a referral isn’t obligatory, I submitted a referral to MARAC outlining the circumstances of the incident as well as the couple’s history. The MARAC referral was submitted alongside a public protection notice and DASH (Richards, 2009), which was sent to adult social services to ensure the female’s social worker was aware of the incident, and the relevant support can be made available for her. Prior to leaving the address, I discussed a safety plan with the female which included the following:
· Don't answer any calls from withheld numbers
· Don't arrange to meet the male under any circumstances
· Ensure doors and windows are locked at all times
· Ensure her mobile was charged and on her persons all the time in case she needed to call 999
· Call 999 if any contact was attempted by the male
· Ensure she knows who's at the door before answering it
· She is aware of the relevant referrals made and the support services available to her 

Another submission I made to safeguard the female, was to have a critical marker placed on her new address on our system, so that the FCR operator knows the risks present when the female calls police. I also, in compliance with (Ministry of Justice, 2015), informed the female when the male had been arrested. 

This essay has allowed me to reflect on an incident where I attended and played a significant role with a vulnerable victim of domestic abuse. I have reviewed the importance of both verbal and non-verbal communication skills and identified how I implemented the fundamental elements of these to assist in identifying how these built a rapport with the victim. As the victim was vulnerable, due to the plethora of domestic abuse she has suffered, I have explained the considerations I made in relation to this, and my safeguarding responsibilities for the victim and how I implemented these to reduce the risk to the female.
Word Count: 1648
















Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

In this essay I am going to outline and explain my planning process for conducting an interview with a suspect and any considerations I made. I’m also going to discuss the responsibilities I had as the interviewing officer to ensure the interview is conducted in line with the PEACE process. By doing this, it has allowed me to examine and evaluate my performance during the interview and if it was effective in the investigative process.

An interview, whether it be that of a victim, witness or a suspect is a key element in a police investigation and its purpose is to try and ascertain the truth (Bryant and Bryant 2019). In 1992, on behalf of the Home Office, John Baldwin conducted an enquiry into police interviews with suspects (Clarke, 2001). (Baldwin, 1993) states that the enquiry found the majority of police interviews were below the standard they should have been with many requiring more planning and structure which resulted in inadequate interviewing technique from the interviewer. Following this enquiry, police forces in England and Wales acknowledged the need for change and a national standard of interviewing practice. This came in the form of the PEACE model – a mnemonic which gives structure for interviews to ensure it results in the most accurate and detailed account being obtained from the interviewee (Clarke, 2001). Below I will detail each stage of the PEACE model and reflect how I worked in accordance to it.

Following a verbal altercation with officers, a male was arrested for committing offences under Section 5 Public Order Act 1986 (Public Order Act 1986) after being stopped by police for driving his vehicle in an anti-social manner (Police Reform Act 2002). Whilst in custody the male made threats to officers and was further arrested (Public Order Act 1986). With the male being in custody overnight, it was decided that myself and tutor would be completing the handover for him which included conducting his interview. 

Planning & Preparation
Once I was aware that I would be dealing with the handover for the male, I looked at his detention clock. This showed me how long he had been in custody for and how long he has left until his clock expires (PACE 1984). Once I knew how much time I had to plan and prepare for the interview, I looked at the offences that he had been arrested for, what evidence we already had and what outstanding lines of enquiry there were in order to collect any further evidence. I looked at the arrest record of the male and noted that he had been initially arrested for Section 5 (Public Order Act 1986) following a verbal altercation with police. I also noted that he had been further arrested for Section 4 (Public Order Act 1986), as he continued his tirade of abuse by making threats to officers upon his arrival at custody.
I then looked at the evidence available. As the offences were police witnessed, the only evidence that was available were the witness statements from the officers. I read through the statements provided by the attending officers and noticed they had stated three further offences committed by the male which he hadn’t been arrested for. In the statements, officers described the males driving as “falling below the level of driving you’d expect from a careful and considerate driver”. I identified this as Driving without Due Care or Attention (Road Traffic Act 1988). The officers also stated and photographed the front offside tyre of the male’s vehicle with the ply exposed (Road Traffic Act 1988), as well as a lock knife and a rolling pin that were found hidden in the male’s vehicle (Prevention of Crime Act 1953). I was now aware that I would have to further arrest the male for the three other offences, and interview him about these as well as the offences he was originally arrested for.
The next stage of my planning and preparation was to check if the male needed an Appropriate Adult to attend the interview and if he wanted a solicitor present. As stated in Code C (PACE 1984), any person that is classed as vulnerable or those under the age of 18 cannot be interviewed by police without an appropriate adult present. It also states that, every person that is arrested by police has the right to “free and independent legal advice”. I checked if either or both of these would be required for the interview, to ensure that I could contact them and give them sufficient notice of the interview, if they were needed. For this interview the male did not require an appropriate adult, nor did he want legal advice from a solicitor. I then started my interview plan.
My interview plan consisted of the details of the male being interviewed, the offences and offence wording of those he had been arrested for and that I was going to further arrest him for, along with questions organised into topics surrounding each aspect of the offences. Going into an interview with a prepared, methodical plan gives the interview a structure as well as ensures I cover all of the points to prove of the offences which enables me to get the most out of the interview (www.app.college.police.uk, 2013). 

Engage & Explain
Once I had the male in the interview, the next aspect of the PEACE model was to engage with him. Engaging with the interviewee is important and an essential part in them feeling encouraged to comply with the interview, which is more likely to achieve the objectives of the interview (Bryant and Bryant, 2019).
At the start of the interview, after starting the visual and audio recording; I read through a Gwent Police issued interview aide memoir, which set out and explained the process and necessity of the interview to the male.  This includes such items as the reason for him being interviewed, his ongoing right to free and independent legal advice should he wish, and my expectations of him e.g. not nodding or shaking his head as I will have to clarify for the recording that they have done so (www.app.college.police.uk, 2013). 
I engaged with the male by being personal and open with him, this allowed me to build a rapport. I did this partly because it’s just the way I work, I like to treat people in the way I’d like to be treated if I was in their position; but also I felt that if he sensed I was fair, impartial and was interested in what he had to say, he was more likely to comply and give a more accurate and detailed answers to the questions than he would of otherwise (www.app.college.police.uk, 2013).

Account, Clarification and Challenge
I started my questioning by asking the male to recall the incident freely. I ensured to not interrupt the male and made notes to help me to keep track of what he had said (Bryant and Bryant, 2019). I also made sure that I actively listened to the male by having open body language (www.app.college.police.uk, 2013) and encouraging the male by making eye contact, nodding my head and making small comments such as “okay” every now and then (Trayling, 2016). I then summarised the male’s free account and clarified it by asking open-ended questions and any necessary closed questions until I had obtained his account in as much detail as possible (www.app.college.police.uk, 2013). Once I had exhausted all lines of questioning regarding his account, I moved onto questions regarding topics that had not yet been covered (www.app.college.police.uk, 2013. I did this by using the questions I had prepared, in chronological order of the incident to aide me in achieving a full and most detailed account from the male, before summarising his answers and account between each topic (Bryant and Bryant, 2019). 
The male stated things in interview which contradicted the evidence available, I challenged him with this by confirming what he had previously told me, before revealing the evidence which contradicted his account and then asked an open question. This allowed me to challenge the male regarding the contradiction and see if he would then change his account.

Closure
In the final part of the interview, I summarised the male’s full account to confirm to myself and him that I had understood and obtained everything correctly and give the male a chance to correct anything I had said, before I ended the visual and audio recording.

Evaluation
Following the interview, I spoke to the Custody Sergeant and gave him a summary of the interview. This helped me evaluate the success of the interview and its impact on the investigation (www.app.college.police.uk, 2013). The decision was made that there was sufficient evidence (PACE 1984) and the male was charged with all five offences. Due to him having no fixed abode and his history of failing to appear for court, I completed a remand application which was accepted by the Custody Sergeant; meaning the male was remanded in custody until the next available court (Bail Act, 1976).

The fact that the male was charged with all alleged offences following the interview shows that it was successful. On reflection I followed the PEACE model during the interview process and I believe that the structure of it aided me in preparing a thorough interview plan and completing a chronological and well-structured interview with the male. Engaging my policing values by treating the male with respect and integrity, allowed me to build a rapport with him which enabled me to obtain a full and detailed account of the incident and although he didn’t admit the offences, he did contradict the evidence available which helped to show his guilt.

Word Count: 1612














Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



2400 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

In this essay I am going to describe an incident of anti-social behaviour that I have been involved in. I will explore what anti-social behaviour actually is and consider the community impact it has and outline my responsibilities and different enforcement options when responding to incidents. In every incident I attend, I ensure I engage and use my policing values to assist in dealing with the incidents and I will illustrate how I did this in this when dealing with this incident. I will also reflect on the use of problem solving models, evidence based policing, as well as the decisions made at the time and the role discretion did or did not play and how these impacted the incident both short term and long term. This incident exemplifies how bias could easily have an impact on an incident and the decisions made. I will analyse how this could have potentially happened and how this was overcome.
Anti-social is “Acting in a manner that caused or was likely to cause harassment, alarm or distress to one or more persons” (Crime and Disorder Act 1998). This can encompass several different forms of behaviour, some of which are criminal offences, such as making threatening comments, consuming alcohol in a public place, graffiti and being loud and rowdy. Essentially, the definition of anti-social behaviour is a subjective one and it often depends on the individual tolerance levels of people as to what behaviour is perceived as causing harassment, alarm or distress (The Police Foundation, 2010). 
A local neighbourhood policing team (NPT) were experiencing large amounts of behaviour perceived to be that of an anti-social nature from a group of youths in a local bus station. The youths, aged between 13 and 19, began to disseminate on the main bus station in the centre of a local town. The behaviour of the youths escalated rapidly, and went from just bothering with their friends there to drug taking, consuming alcohol and as a result intimidating the members of the public using the bus station. With numerous calls being made to police about the behaviour at the bus station and members of the public continually approaching Police Community Support Officers (PCSO) expressing their concerns, NPT identified this as a major issue and used the information and intelligence they had received to conduct targeted patrols at the location. These patrols took place and the youths would be moved on, as well as being issued anti-social behaviour referrals. Despite this, the group of youths continued to cause problems and more intelligence was being received regarding drug dealing and taking in the bus station; so the NPT decided to organise an operation where PCSO’s and Police Constables worked together for more robust action to be taken on the youths.

As stated in the findings of the British Crime Survey (Home Office, 2004), anti-social behaviour has a severe emotional impact on victims. 17% of the members of the public surveyed, stated that anti-social behaviour has a medium to high long term impact on their quality of life. This was illustrated in 2007 when, following feeling imprisoned in her own home as a result of her and her family being repeatedly targeted victims of anti-social behaviour; Fiona Pilkington drove her and her daughter, who had a significant mental disorder, to a nearby layby and killed herself and her daughter by setting fire to their car (Walker, 2011). Fiona and her children were subjected to a 10 year tirade of anti-social behaviour from local youths, which included but wasn’t limited to, Fiona and her disability being imitated, having items such as stones thrown at their windows and being subjected to physical abuse (Independent Police Complaints Commission, 2009). This is a grave example of how anti-social behaviour can escalate and result in tragic circumstances. Whilst the ongoing anti-social behaviour in the bus station wasn’t necessarily directed at people, as was the case with Fiona Pilkington and her family, it still had an impact on the community. Police received a high quantity of calls and members of the public often approached the local PCSO’s stating that the behaviour of the youths was impacting their lives as they were too intimidated to use the bus station whilst they were there, meaning they were less likely to attend the town centre. Due to the impact on the local community the local NPT used the information and intelligence they had received from members of the public to conduct targeted patrols at the location. PCSO’s conducted targeted foot patrols to provide a high visibility presence as this acts as a deterrent and aids in reducing crime and anti-social behaviour and at the same time offers reassurance and improves public confidence that police are listening and acting on their concerns (College of Policing, 2019). Initially, the youths would be engaged with and moved on from the location, however as previously stated, this original approach did not work as they carried on returning and continued their behaviour. As the problems continued, the approach towards the youths from the NPT changed and the main perpetrators of the anti-social behaviour began receiving anti-social behaviour referrals. The consequence of receiving an anti-social behaviour referral is the subject receives a letter send to their home address informing them and their parents of details of the incident that they have been involved in (Independent Police Complaints Commission, 2009). Despite the increased enforcement, the youths continued to attend the bus station and continued to act in an anti-social manner. Due to the youths’ continual disregard of police action to date and their continual anti-social behaviour; the local NPT created an operation to deal with the ongoing issues with a stronger approach.

The (Independent Police Complaints Commission, 2009) investigation into the previously mentioned Fiona Pilkington case, found that police failed in their responsibility to Fiona and her family by not recognising that the Pilkington family were repeatedly targeted victims of anti-social behaviour and not sharing information correctly with partner agencies. Multi-agency working is a method of crime reduction that is recognised by the Home Office (Bryant and Bryant, 2019), and working alongside partner agencies is an approach that was used to tackle the ongoing issues at the local bus station. Police liaised with different departments within the local authority to help build information and intelligence on the offenders and their activities. The local authority CCTV operators were aware of the issues and would observe the bus station and inform police of any issues, whilst photographing the offenders and passing these to police. While the local authority’s Youth Engagement Project team would engage with the youths, help police identify offenders and share any intelligence gained. Working with the local authority enabled police to build a bigger, more detailed picture of the patterns of behaviour and allowed for a more targeted approach to solve the ongoing problem (Bryant and Bryant, 2019). Aligned with working with the local authority, it was identified that the use of a problem solving model could also help in reducing the problem. Problem solving models are well recognised in policing and evidence shows that when used correctly, they are effective in reducing crime and anti-social behaviour (College of Policing, 2019). One of these methods, which was used to solve the problem in the bus station, is the “OSARA” model. Below I have detailed the “OSARA” model and explained each element:
Objective
The first aspect to the model is arguably the simplest; what is the aim of the operation and use of the model? As stated by (Durham Constabulary, n.d) the aims and objectives should encompass the “SMART” mnemonic, as detailed by (Hughes, 2018) as being:
· Specific – The objective should be identified and clear; what is the goal?
· Measurable – It should be set out how the progress of the operation going to be measured and what measures success? 
· Achievable – The main objective shouldn’t be too elaborate but also shouldn’t be too straightforward to achieve.
· Relevant – The objective should be relevant to the problem.
· Time – An initial timescale to achieve the objective should be set. This will enable maintained work to achieve the objective as well as allow for progress reports.
Scanning
During the scanning stage is where the problem(s) is/are identified by inspecting all information and intelligence available (College of Policing, 2019). If there are multiple ongoing problems in the community, this element of the model also allows to prioritise them based on the severity and risk to the community (Durham Constabulary, n.d).
Analysis
After identifying the problem(s) during the scanning stage, the next stage is to analyse the problem(s) to understand the reason and magnitude of it/them (College of Policing, 2019). One method that can help with this is the Problem Analysis Triangle, which analyses the 3 core elements of a problem; the victim, the location and the offender (Bryant and Bryant, 2019). 

OFFENDER


VICTIM
· Who? Name known perpetrators, ages, schools, their role in offences
· What is happening? Large groups gathering, loud music, shouting and swearing, consuming alcohol, drug taking, drug dealing
· Who? Name of any victims, ages, address – This incudes businesses
· Why? Are they being targeted? If so, why?
· How? How are they being targeted?

LOCATION


· Where? Town centre bus station
· Why? Well lit at night, covered during bad weather, easy access to shops, easy access to transport, large amount of seating
· How are they getting to and from there?
· Any target hardening? CCTV, high visibility patrols













Using the Problem Analysis Triangle and analysing the victim, the location and the offender helps to recognise the underlying problem and allows for solutions to be identified (Bryant and Bryant). The next phase of the triangle is to introduce the “Guardian” for the victim, the “Manager” for the location and the “Handler” for the offender (Clarke and Eck, 2003). These people are responsible and have a level of control over their respective part of the first phase of the triangle (Durham Constabulary, n.d).


HANDLER

· Parents
· Teachers
· Spouses
· Police
GUARDIAN

· Parents
· Police
· Local Authority
VICTIM




OFFENDER



LOCATION



MANAGER


· Local Authority
· Stagecoach
· Police







Identifying these people allows engagement and partnership working to protect the victim and location, whilst lowering the opportunities for the offenders to offend (Clarke and Eck, 2003). 

Response
Following the in depth analysis of the reoccurring problem, a response strategy should be created (Durham Constabulary, n.d).  There are several different responses to a problem including, engagement, education, crime prevention and enforcement (Sidebottom et al, 2020). The response should be unique to the problem, proportionate and a collaborative approach working with partner agencies and the local community, focusing on resolving the underlying issues of the problem as well as the problem itself, to prevent it from reoccurring (College of Policing, 2019).
Assessment
The final aspect of the OSARA model is to assess whether the chosen response has achieved the objective identified in the initial stage (Durham Constabulary, n.d). As stated by (College of Policing, 2019) when conducting the assessment the following can be considered:
· Has the objective been fully achieved?
· If not fully achieved, has the objective been partially achieved?
· What went well?
· What would need changing for next time?
· How has the reporting of incidents at the location changed since the response?
If the initial chosen response hasn’t achieved the desired objective and the problems persist, then the previous stages should be revisited and the model worked through again. This should be done until the main objective has been completed (Durham Constabulary, n.d).
In relation to the ongoing problems at the bus station, the OSARA model was created and the initial response was to engage with the youths and move them on. When assessing the response, it was clear that it had not worked and the model was revisited with a new response identified. The second response was to continue engagement, however, also increase the enforcement by issuing anti-social behaviour referrals. This was conducted, however, before the set timeframe had elapsed, the NPT identified the problems getting worse with increased calls to police regarding the youths’ behaviour, stating that there was drug taking/dealing at the location and they had even been witnessed fighting and throwing eggs at taxis as they drove passed. Due to this, the local Inspector and NPT Sergeant decided the response that would have the most success was to take a zero tolerance approach. This approach consisted of dispersal orders being authorised, patrols conducted by uniformed and plain clothed officers, stop searches conducted, anti-social behaviour referrals made and a number of the youths arrested for various offences. I took part in this operation on numerous evenings and the NPT stated that the action taken has had the desired effect and the problems at the bus station have decreased significantly, to near extinction.

Bias, whilst it may be ingrained in everyone in some form and many decisions are made using it (Jana and Freeman, 2016); being a police officer and having to treat everyone with respect and courtesy (Bryant and Bryant, 2019) means any potential bias cannot affect the decisions we make. Over the last few years gang prevalence and knife crime has risen dramatically in the UK (Busby, 2019), and the mainstream media portray all youths in large groups as “gangs” and insinuate that the majority of youths’ intention is to cause trouble and commit crime (Kinsella, 2011). Due to this media coverage and portrayal, the wider public have become bias against youths and see young people who are dressed in a certain way, in groups with their friends and view them as intending to commit crime or believe that because of what they have seen in the media, the youths are carrying knives and will stab someone (de Castella and McClatchey, 2011). It would be relatively easy for police to have the same bias against young people in large groups as the public, however the code of ethics which we work within, prevents this (College of Policing, 2014). These values were encompassed by all officers during the entire bus station operation, by not having a zero-tolerance approach immediately and going through the stages of enforcement at a gradual but proportionate rate. Enforcement, whether it was the submission of anti-social behaviour referrals, arrests or stop searches were all based on evidence and reliable information and intelligence received by partner agencies and the public.

In conclusion, the use of the OSARA model and the Problem Analysis Triangle enabled police to understand the ongoing problem as well as the underlying issues that were causing it. This helped in creating an initial low level response, building to a zero-tolerance approach based on the continual analysis of the situation and assessment of response. As the problems have now dramatically decreased, it shows that these problem solving models work when used correctly. This evidences the police’s responsibility when responding to incidents of anti-social behaviour and demonstrates the need to identify a reoccurring problem and deal with it as so, rather than a number of isolated incidents. This incident illustrates how bias could easily have an impact on an incident and the decisions made. I have analysed how this could have potentially happened and how this was overcome by using policing values.
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