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Task 1

Relevant areas of the National Policing Curriculum: 
Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

This essay will explore the role I played during a policing incident and examine the efficacy of those who assisted me. The policing incident occurred during a planned operational response to new and concerning disclosures by my victim, which, although had previously reported assaults by her father, she had since disclosed further assaults and threats by her family (Bates, 2020). Consequently, this essay will also discuss ways to tackle repeat victimisation within domestic related assault and abuse in the context of HBA, as the assaults appeared to be motivated by family honour. 
Context
Before the incident, I lead an investigation into allegations of common assault by a female pupil’s father, to which he denied in interview. The investigation was complex from the offset. 
The family had gained asylum from Iran and were of Kurdish origin, but required communication to be translated into Kurdish Sorani Furthermore, understanding my victim’s family makeup: namely, the cultural, religious, and family values in Kurdish and Islamic families where factors of religion, culture, socio-community pressure, and shame can increase the likelihood of honour killings (Gill, 2009), female genital mutilation (FGM), and forced marriages that can occur as part of Honour Based Abuse (HBA) (College of Policing, 2023; Abdullah, 2019).  Early in the investigation, therefore, I collaborated with the Domestic Abuse Unit and their HBA specialist officer, so that I was better equipped to spot signs of increased threat, risk, and harm (TRH) for my victim and her younger sister (Brandon, J. and Hafez, S., 2008).
As part of an on-going safety plan, agreed by social services, the father was required to live elsewhere to safeguard the victim. This allowed for further lines of enquiry to be investigated. Two days before the disclosures, the brother assaulted my victim’s boyfriend at school. When asked by staff about the incident, the brother explained it was to prevent ‘dishonour on the family’. Due to this increased pressure, my victim then disclosed the full nature of her abuse to school staff. The school then contacted police and submitted a Multi-Agency Referral Form (MARF), which outlined my victim’s disclosures and the assault on her boyfriend.
The MARF was received by the Multi Agency Sharing Hub (MASH), who informed my department, the Child Abuse Investigation Unit (CAIU). The MARF outlined the further disclosures, explaining that the father broke the safety plan as a result (Ford, 2019). Moreover, the victim explained this time that her family’s actions were motivated by family honour, as her pre-marital sexual relationship with another pupil brought shame on the family because it directly challenged the family’s expectations of my victim. Since I was better versed in HBA, I was acutely aware that my victim’s actions may trigger a more violent response, significantly increasing potential TRH to their daughters (Chantler, 2022; Hafez, 2008). 

Consequently, as the safety plan failed to protect my victim (Ford, 2019; Shorrock, 2020), it was my role to escalate the investigation about a voluntary removal of the children agreed by the parents, under s.76 of the Child Act (Children Act, 1989).
Incident
The response and planning of this operation were vital and relied on a multi-agency approach to remove the children effectively and safely from their family (Andrews, 2022). There were three phases to the operation. 
Firstly, to visit my victim in school as part of a joint visit with a social worker to obtain an initial account regarding the new disclosures. Following this, the victim would remain in school with safeguarding staff as it was an agreed place of safety. Next, a combined effort of uniformed and CAIU officers, as well as the case social worker and a Kurdish Sorani translator would remove the second daughter from the family home (College of Policing, 2023). Lastly, my victim would be picked up from her school and the sisters be taken to foster care placements.
Overall, the operation was successful, as the children were removed safely into foster care. Key to that success was the collaboration of partners and agencies, as their specialist roles matched the operational challenges. However, because of their different approaches to the live situation, this effected the overall execution in both positive and negative ways. Ultimately, it ended in me utilising police powers to supersede social services. Additionally, due to high priority sector calls, I had to balance the immediate TRH and decide the allocation of the officers present. This essay will now examine how uniformed officers and social services responded to the unforeseen incident and evaluate how that influenced my role. 
Analysis
Following a successful joint visit with the victim at school, the operation moved to phase 2. All personnel arrived at the family home, including the case SW and translator (MET Police, 2007). I received a call from the school explaining that they were in lockdown, as the victim’s brother arrived and begun to make attempts to enter the school for his sister. Along with uniformed officers, we made our way to the school on a blue light run. While on route, the brother left the vicinity due to hearing our sirens, however, the mother and the younger sister – who were supposed to be at home, where our combined team were – then arrived at the school grounds.
Due to the on-going risk of the brother’s nearby whereabouts and the potential for the father to arrive, I requested more uniformed units to attend the school and secure the car park. To further contain the situation, I have taken the mother and daughter into the school reception and waited for my colleagues to arrive. 
Once the team arrived, a SW and CAIU colleague removed the youngest daughter into the school to be reunited with her eldest sister.  I have then explained to the mother that due to the latest disclosures; she has failed to protect her children from harm and is alleged to have been involved as a suspect in the in the assaults. And, for that reason we must remove her daughters into care. While explaining the voluntary process, she became enraged, resulting in her throwing a small wooden table at the wall and attempted to tackle me to the ground. Several uses of force (UOF) were required by me and uniformed officers to safely restrain her and handcuffs were applied to further mitigate TRH. 
Further attempts were made by the SW and me to explain the removal process, but the mother was uncooperative. The SW was calm and worked well with the translator to simplify their language and explanations into the process. This happened for approximately twenty minutes until the father arrived at the school, bypassing the other officers in the car park. The father successfully forced his way into the reception, pulling apart a locked magnetised door. Owing to his highly aggressive demeanour, I felt it necessary and proportionate to draw my irritant spray from my covert harness, while a further uniformed officer drew their taser (Buttle, 2003). The combined UOF and presence by police reduced the father’s anger significantly, as he realised the potential consequences of furthering his actions – taser/spray discharges. The father calmed down very quickly and was removed from the reception and into the back of the marked police vehicle (Bertillson, 2017). 
Soon after, uniformed officers then received multiple high priority calls that required their attention. This added further pressure to the incident, as they were asking me to decide what to do. However, as the mother calmed down and the TRH was largely mitigated – other than the brother’s whereabouts – I decided for the two original officers to remain, to provide a presence in case the brother returned, and the others to leave. 
The SW and I continued to communicate with the mother to sign over her children voluntarily for almost an hour by now. Voluntary removal would allow the family choice to visit their children and be viewed more favourably at family court proceedings. The SW tried again to explain from the start. Despite this last attempt, I felt that due to the reduced police presence, we had to act quicker. Additionally, I believed that despite the SW’s best efforts, the mother had been given sufficient opportunity and patience by police and social services to come to a decision. Consequently, the negotiation had significantly delayed the removal of the children, as well as delaying teachers from going home and locking the building. Therefore, because of the competing time and safety challenges I was faced, I issued a PPO to bring a swift conclusion to the incident. I passed this information to the SW in the school building to take the two girls to their foster care addresses. 
Clearly, the live incident at the school tested the strength of the planning and personnel of the operation. Overall, the decision to have uniformed officers positively impacted the live incident. Firstly, they allowed me to respond quickly at the school due to the marked police vehicle. Secondly, we were able to mitigate TRH effectively and safely on both occasions where police presence and UOF were required. Furthermore, the marked vehicle’s cage acted as a further containment strategy to reduce the TRH posed by the father. 
However, the addition of further units failed to prevent the father from entering the school grounds. Although it resulted in a necessary further UOF where no physical harm or discharges were required, it was an avoidable situation that could have been prevented, as access to the school car park could have been blocked. Moreover, when high priority sector calls came into these units, it added increased pressure to my decision making and consideration to the dynamic risk assessment. Nonetheless, I recycled the NDM and felt that TRH had been reduced to an acceptable level, which allowed for two-thirds of our uniformed officers to leave, while one-third remained to respond to any future instances at the school.  
When analysing the role of social services, they provided familiarity and warmth to the family – from their assistance with the initial disclosure at school, the emotional support once both girls were at the school, and their relationship with the mother. It was a best-case scenario for delivering support to the children, but also to assist with comprehension and delivering experienced explanations to the mother with regards to the s.76. Despite the social worker’s best efforts to negotiate a voluntary removal, their long explanations required translation and the mother remained distressed for most of the conversation. As a result, the mother did not take in much of what was being said. At the hour mark, now with fewer uniformed officers present, I decided that the negotiation point had exceeded and that a direct decision was required so that the girls could be removed. It rested on me, therefore, to use my police powers and utilise a public protection power to remove the children from the family (College of Policing, 2021).

Conclusion
In sum, this incident outlines the importance in an officer’s ability to adapt to an evolving situation and make effective decisions in response to environmental changes. While the execution of the plan was successful, the ways that our combined team of police and external partners approached same set of circumstances differed. Although social services made concerted efforts to allow the mother to make an informed decision over the (in)voluntary removal of her children, the time taken and attempts to do this created an increasingly unsafe dynamic. This became further prevalent when I had to make resource decisions regarding the use of other uniformed units, as our protective strength and presence had diminished by two-thirds.  
Consequently, it required effective leadership to bring the incident to a close. It was evident that to successfully execute the operation, I was required to bypass social services and using Public Protection Powers to effectively safeguard the girls at risk. By allowing for the victim and her sister to be taken into foster care, this provided an increased protective factor that was hopefully in supporting their physical safety and completely mitigate further instances of Domestic Related Honour Based Abuse. The decision to remove these children was an expedient one, there was little choice of another route. Previous safety plans failed to protect my victim and her mother was unable to properly safeguard her within the family either. This step, therefore, categorically prevent repeat victimisation towards my victims. 
Unfortunately, in relation to any previous or on-going domestic HBA incidents between the rest of the family were unable to be tackled that day. They would require future reports made by supportive victim’s themselves and an investigation into the Kurdish community. This would prove challenging due to the size of the community, embedded nature of the culture and it’s normalised and collective views towards HBA in this country (Hafez, 2008; Gill, 2009; Belçim 2022). Not to mention the potential for a highly negative socio-political response towards the police service in England and Wales. Given the unsuitability of such an investigation, the continued use of Neighbourhood Policing Teams and policing generally to be seen as a force for ‘good’, as a pillar to disclose to, remains a surety in tackling HBA. The more positively the police are viewed as safeguarding those from harm and investigating offences expeditiously, then the more likely it is for victims to come forward. 
Words: 2200
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Task 2

This is a reminder that this TASK 2 section is an opportunity for you to answer one question which should be relevant to the “advanced learning” area that you have chosen.  The advanced learning lecture that you choose to attend will assist you in answering this task. 



Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




Task 2 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

A core part of the policing mission is to prevent crime and disorder. Domestic abuse causes both serious harm and constitutes a considerable proportion of overall crime

You should choose a domestic abuse incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a domestic abuse incident that you have attended, and the strategies developed for effective policing in such challenging situations. 



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:












Task 2 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

Criminal justice faces ever more challenges from society. While official figures show a drop in police recorded crime in the UK the distribution of crime shows a more complex pattern with violent crime showing a rise. 

[bookmark: _Int_iqtpDieQ]In regard to community policing chose an incident that you have attended that presented a complex issue for the community, and that you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement that assisted in resolving the issue. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 
















Task 2 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

The police are the lead agency for collision investigation and have the primary duty to investigate and establish the circumstances that have led to road deaths and life changing injuries.

Describe a serious collision that you attended and in which you took a significant role (e.g., initial reporting officer, scene manager, lead investigator).

	
Critically evaluate the evidence base that you dealt with and strategies that could be implemented to reduce the likelihood of it reoccurring. 



2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 


























Task 2 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.



	 
Critically analyse an investigation, that you have led, commenting on the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to your information and intelligence. 
Reference how effective information and intelligence was used within your operation, and how you used specialist intelligence toles to support your complex investigation.

2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 


























Task 2 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.


	
Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised.


Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and reference the management of your own personal values and attitudes in relation to this.

2000 words (+/- 10%: include your actual word count at the end of each section)





Answer: 
I am currently investigating a complex case where a child has made a second set of disclosures into an historic oral rape allegation by their child minder. This essay will outline my role and decisions made to further the investigation and support those within it. 

Arrest
Upon learning of the disclosure, our strategy was to firstly arrest the suspect, seize any electronic devices, interview, and then bail/remand the suspect. The plan was simple, the arrest itself, however, was complicated. 
The suspect lived in a small flat with their daughter and I was concerned that the daughter would be exposed to trauma whilst witnessing the arrest of their father. Moreover, given the severity of the offence, this was likely to increase chances of trauma and distress (Bellis, 2017; Leung, 2022). This is often referred to as Acute Childhood Experiences (ACES) and can greatly impacts on the child’s future relationships and overall wellbeing (Davies, 2018). Therefore, to limit exposure to ACES, our arrest strategy involved taking the suspect into a different room to allow for privacy, while other colleagues distracted his daughter (College of Policing, 2019). 
The plan was partly successful. Although we were able to separate the two and limit his child witnessing the arrest and caution, however, due to the size and layout of the flat, the daughter witnessed her father in handcuffs exiting the address. Therefore, the suspect’s child was exposed to trauma despite our best efforts. Two female officers remained at the property, firstly ensuring the mental and emotional well-being of the child, and secondly, to wait for a social worker to arrive and provide further specialist support for the child (Bellis, 2017).  

Interview
At the time of interview, there was nothing of evidential value to put to the suspect, only the allegations within the initial accounts from the victim and his family. Furthermore, given the abhorrent nature of the allegations, it impacted me emotionally and directly opposed my personal, moral compass. I felt several emotions: anger towards the suspect; frustration towards the victim’s parents for allowing the suspect to continue seeing their child after his historic allegations (Stein & Nofziger, 2008; Linden, 2018); and, I was nervously excited about leading the interview, as this was the most serious investigation I had lead. 
I felt similarly when arresting the suspect. To remain professional and composed, I became task orientated and focused on the delivery of the caution, searching the male, applying handcuffs, and conveying to custody. By dividing one larger task into four smaller parts, I compartmentalised my role and directed my emotions in a calm and concentrated way (Miller, 2022; Gutschmidt & Vera, 2021). 
As a practitioner of cognitive reappraisal, I approached my apprehension or fear of making mistakes in these processes into eagerness and trust to perform my role well (DeCastella, 2013). Cognitive reappraisal has been a mainstay technique during stressful or anxious situations (Raymond, 2019). In those moments, I have chosen to view those initial feelings as excitement and confidence to fulfil my potential (T Gutentag et al., 2016). Instead, therefore, I chose to focus on positively applying these feelings and directing them towards my aim: safeguarding all those involved and gathering the best evidential products in a timely manner to support my victim. 
The execution of this interview was paramount. Ultimately, as an impartial evidence gatherer, this interview served as an opportunity for the suspect to provide an account. In that light, the suspect may not be responsible, and it was crucial that lines of enquiry could be obtained to corroborate any defences or alibis raised. Thus, while I knew I had to be in control of my emotions, I was also acutely aware that I needed to manage the suspect’s feelings and develop a rapport in interview to achieve the best evidential product (Howes, 2019). 
Given the serious allegations and awareness to how that may negatively impact the suspect’s mental well-being (Liden, 2018), I gave a prelude before questioning. Following the delivery of the PACE interview sheet, I acknowledged that the severity of the allegations may be distressing. This settled the suspect who had now had their feelings validated and he became less nervous in the process. 
Consequently, by self-regulating my own emotions and be empathetic to the suspect, it allowed the suspect to feel calmer and understood (Wenzel, 2020). This successfully built rapport between us; the suspect was questioned and was able to answer serious and personal questions in a more relaxed and comfortable way because I showed them respect and acted impartially throughout the interview (Linden, 2018). 


LFF
Following the interview, I continued to support the suspect by handing them a leaflet from the Lucy Faithful Foundation (LFF) (The Lucy Faithful Foundation). The LFF assist all those involved in child sexual abuse and offer confidential services and advice. Providing this document and explaining it to the suspect in a respectful and dignifying way was imperative. Regardless of the outcome of the investigation, the suspect’s mental wellbeing was at risk, as their response to these allegations could severely impact them into more risk-taking behaviours such as committing further offences, seeking revenge on the victim, or taking up substance abuse. Moreover, the suspect may experience a spiral in their emotional wellbeing, become ostracised from their family and friends or workplace. In addition, if found guilty there is likely to be thoughts of unfavourable treatment in prison and their life after their conviction (McCartan et al., 2021; Mann et al., 2009)
Subsequently, there is increased risk of harm to the suspect following police contact, which in some cases, can lead to suicide (Levenson, 2018). Therefore, because the suspect would leave our responsibility following interview, it was my duty of care to provide them with access and information to specialist support via LFF. 

Bail
To bail the suspect, I consulted with the victim’s parents over their representations for the suspect’s bail conditions ask them several questions required as part of the new bail application that was enacted of September 2022. I was able to offer them some agency and involvement over the protective factors they wanted. Thus, I was able to involve the parents and provide them some ownership in the investigation.  We agreed on contact and update periods and organised for dates to obtain disclosure statements from themselves. Additionally, we discussed the plan moving forwards with regards to obtaining a video recorded statement from the victim and his brother and the requirement for an intermediary assessment due to the boys’ age. I continued to further explain the nature of an investigation and manage expectations early, as a protracted investigation was likely to follow (College of Policing, 2022). 



Lines of Enquiry
As the allegations were historic, the forensic window for a Force Medical Examination (FME) was lost. This meant that other forms evidence gathering was required.  
To produce a richer contextual and evidential picture, I requested the following sets of information and Third-Party Material (TMP): the digital examination of the suspects phone, school records for the victim and his brother, and Annex C information like Multi Agency Referral Forms and Child Protection Conference notes. The return period for this information could be up to 28 days and the review stage may also take a considerable amount of time. Therefore, it was imperative that these requests were sent on the day so that the investigation could progress. 
Although the time taken for the information to be returned and reviewed was likely to be substantial, the records may reveal earlier disclosures of a concerning nature where a pattern of behaviour may be deduced. This would be beneficial in aiding the investigation to pinpoint when the historic incident was alleged to have happened. Moreover, school records could also provide holistic view of the child, as teacher reports may give an insight to any additional learning needs and coping mechanisms to assist the child interview process. 
The download of the suspect’s phone was also a high priority enquiry. It was alleged that there were discussions between the suspect and the victims’ parents leading up to the second, later, disclosure. This, as well as any further discussion of the offences that may be held on the suspect’s device would therefore greatly assist the investigation. The phone was also examined for any searches into child pornography and extreme images (Rimer, 2023). Any information in relation to these searches would not only incur further offences, but also indicate a pattern of behaviour and bad character of the suspect in relation to the current rape offence (Kissenger et al., 2021). However, because phone downloads also take time, ensuring that applications for the download were promptly expedited was a further fast-track decision made. 


Victim Account
A key difficulty to the investigation was organising times and spaces for multiples agencies, whilst managing the expectations of the victim’s parents during that time (College of Policing, 2022). This was most prevalent when planning to obtain accounts from the victim and their brother, an initial disclosure witness. The parents felt that their child should be fast-tracked immediately; I had to tactfully explain that the interview process required several specialist agencies and different spaces working concurrently amidst challenging resource levels and competing demands within each agency. 
Nonetheless, it was pivotal to the investigation that the accounts were obtained. Due to the age of the complainant, as well as being a victim of sexual violence, this gave them the option to provide their evidence over video as opposed to a written statement. 
Video recorded statements form part of Achieving Best Evidence (ABE) standards, because they are effective in presenting the account of a vulnerable victim. This is recorded at a Sexual Assault Referral Centre (SARC). SARCs are designed to offer comfort and support to the victim and their families and are often decorated with warm colours, comfortable seating, and relaxing spaces (Robinson, 2011). These spaces have non-invasive cameras and recording equipment that can be accessed in monitoring rooms next door. During an ABE interview, the victim recalls the incident(s) to a specialist trained child interviewer – SCAIDP officer – while another officer takes notes in the monitoring room and guides their colleague like a second jockey (College of Policing, 2022). The ABE recording becomes the victim’s statement and is played in court, significantly limiting the victim from having to revisit their trauma in a public domain and safeguards them from further emotional anguish. 
The aim of the process are to limit the amount of trauma that was being re-accessed and to create an environment that was comfortable for the victim. Depending on the victim’s age or vulnerabilities, they are entitled to have a communication assessment from a specialist to assist with the ABE. They are called Registered Intermediaries and are employed by the National Crime Agency (NCA) (College of Policing, 2022). During the ABE, the RI is invaluable, as they give a bespoke report to the SCAIDIP officer to guide their questions in ways that will provide the best evidential product. This is obtained during a pre-ABE communication assessment of the child with the RI and the interviewing officer. The RI will use unrelated, game/story-like topics to test the child’s ability to recall information and provide detail. This previously generated rapport greatly benefits the ABE itself and the child, as the RI will also be present to assist the interviewing officer to overcome communication barriers during the ABE. (Risan, 2018). 
Whilst at the SARC, the victim can meet their Independent Sexual Violence Advocate (ISVA). ISVAs work independently from police and are solely invested in supporting the victim through their trauma. Due to their specialist nature and detachment from the investigation, they are best equipped to provide help with vulnerable victims and can be a source of strength to their recovery (Brooks & Burman, 2016). Despite the great potential of their work, when supporting child victims, it is up to the parents to facilitate this contact as their consent is required (Bradford, 2011).
Therefore, to effectively support my victim and investigate expeditiously, it was imperative to promptly contact the SARC to organise for an ISVA referral; apply for an RI through the NCA; and, find a SCAIDP officer available for a date where all persons could be present. At the time, we were experiencing a three week wait to establish an RI’s availability, so this request also had to be expedited. 

Conclusion
In conclusion, owing to the complex nature surrounding historic allegations into the oral rape of a child with physical evidential window being closed, all fast-track decisions were of greater importance. Decisions to arrest, interview, and conditionally bail the suspect were vital towards the safeguarding the victim and other children. The arrest also enabled us to seize the suspect’s phone for examination. 
Other medium-term actions such as arranging for the victim’s account to be obtained, still required prompt organisation due difficulties in resources across multiple agencies that were required as part of the ABE process. 
When considering my own personal values and attitudes when faced with such abhorrent allegations, I successfully channelled my emotions in a focused way through cognitive reappraisal to gain the best possible account from the suspect, and ensure all those involved received specialist support for their varying needs.   
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