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Appendix A
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rhiannan Forsyth
	Class:
	Year 7R

	AoLE or Subject
	Physics – Science
	Date:
	03-Feb-2020

	Lesson Focus:
	Method Writing – Research study lesson

	Meaningful links to Curriculum 
	Method Writing.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy – Use of imperative verbs, adverbs, scientific literacy and sequential structure.

	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· To mark two pieces of work according to the mark scheme.
· To produce a piece of method writing which meets the success criteria.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
· Mark two pieces of work according to the school’s marking scheme and the subject specific criteria.
· Apply the learning to their own written work.
· Self-assess their own work according to the school’s marking scheme and the subject specific criteria.
	
· Pupil to mark the work with purple pen. Pupils to identify that one piece of work is a poor example and the other is a good example. Pupils to show their marking using the visualiser.
· Pupils to rewrite their drag force methods according to the success criteria and improve them.
· Pupils to self-assess their work and compare to their previous work.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	1. How many imperative verbs and adverbs can you think of? Science related.
	1. Pupils to contribute as many imperative verbs and adverbs related to science as possible.
	1. Method writing ppt.

	

Teaching & Core Learning
	1. Success criteria for method writing.
2. Mark your teacher’s work – poor example.
3. Class feedback using visualiser.
4. Mark your teacher’s work – good example.
5. Feedback as a class – what were the good things?
6. Improve your own method using the drag force method.
	1. Discuss as a class the success criteria for method writing. Hand out sheet containing the success criteria.
2. Pupils to mark the resource according to the school’s marking policy and the success criteria for method writing.
3. Pupils to identify this is the poor example. Pupils to share some corrections they made using the visualiser.
4.  Pupils to mark the resource according to the school’s marking policy and the success criteria for method writing.
5. Pupils to identify that this is a good example and verbally feedback why.
6. Pupils to rewrite their drag force according to what they learnt using the success criteria.
	1. Method writing ppt. and success criteria hand out.
2,3,4 &5. Method writing ppt and mark your teacher’s work examples.
6. Pupils previous methods.

	

Plenary
	1. Self-assess.
2. Self evaluation www and ebi according to the success criteria.
	1. Pupils to assess their own work according to the success criteria and compare their findings to the previous written method.
2. Pupils to self evaluate and produce a www and ebi on a post-it note.
	1. No resources needed.
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Appendix C
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Olivia Selby
	Class:
	Year 7

	AoLE or Subject
	English
	Date:
	4/2/2020

	Lesson Focus:
	Research Study Lesson – Analysis of language features

	Meaningful links to Curriculum 
	Literacy – developing the use of vocabulary and language throughout the lesson, objectives, facts and plenary.

	Personal Targets (Linked to QTS and identifed in weekly review)
Ensuring pupils are aware of their own progress during and at the end of the lesson/topic.




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: 
· To mark two exemplar answers against a provided success criteria.
· To produce a piece of method writing against the same provided success criteria. 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Mark two pieces of work according to the schools marking scheme and the subject specific criteria.
· Apply the learning to their own written work.
· Self-assess their own work according to the school’s marking scheme and the subject specific criteria.

	· Pupils to mark the work with pupil pen. Pupils to identify that one piece of work is a poor example and the other is a good example. Pupils to show their marking by coming to the interactive whiteboard and highlighting the corrections in front of the class.
· Pupils to write their individual response according to the PEDAL criteria.
· Pupils to self-assess their work and compare to previous work they have done.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
· 10 minutes independent reading for pupils and teacher.
· RECAP Questioning lead by teacher.
· What is persuasive language?
· Why is it used?
· What other techniques do they use in travel adverts?
	
· 10 minutes independent reading for pupils and teacher.
· Pupils to engage with questioning.

	
· Reading books.

	

Teaching & Core Learning
	
· Success criteria for individual response.
· Mark your teachers work – poor example.
· Class feedback using IWB.
· Mark your teachers work – good example.
· Feedback as a class – what was good about the example? Were all the points in the success criteria met?
· Write your own individual response using the examples for guidance and success criteria.

	
· Discuss as a class the success criteria for individual response writing in a ‘how’ question.
· Pupils to mark the teachers poor modelled response and to identify why it is poor. Pupils must then share the corrections they made on the IWB.
· Pupils to identify the reasons the good example is better than the first exemplar, they must be ready to give verbal feedback.
· Pupils to write their own individual response using the examples for guidance and the success criteria.
	
· Poor example handout.
· Good example handout.
· Success criteria.

	

Plenary
	
· Self assess WWW and EBI.
	
· Pupils to assess their own work according to the scucess criteria and compare their findings to previous work.
· Pupils to self evaluate and produce a WWW and EBI for themselves.
	
· Purple pen to assess.
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Appendix E
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Stephanie Stevens
	Class:
	Year 7P

	AoLE or Subject
	Geography
	Date:
	06-Feb-2020

	Lesson Focus:
	Method Writing – Research study lesson

	Meaningful links to Curriculum 
	Method Writing.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy – Use of accurate description, factual information, expanded sentences, geographic terms and sequential structure.

	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· To mark two pieces of work according to the mark scheme.
· To produce a piece of writing about climates which meets the success criteria.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
· Mark two pieces of work according to the school’s marking scheme and the subject specific criteria.
· Apply the learning to their own written work.
· Self-assess their own work according to the school’s marking scheme and the subject specific criteria.
	
· Pupil to mark the work with purple pen. Pupils to identify that one piece of work is a poor example and the other is a good example. Pupils to show their marking by coming to the whiteboard and highlighting infront of class.
· Pupils to rewrite their climate description according to the success criteria and improve them.
· Pupils to self-assess their work and compare to their previous work.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	1. What is needed to describe a climate?
	1. Pupils to contribute as many key features needed to describe a climate as possible.
	Powerpoint

	

Teaching & Core Learning
	1. Success criteria for climate writing.
2. Mark your teacher’s work – poor example.
3. Class feedback using whiteboard.
4. Mark your teacher’s work – good example.
5. Feedback as a class – what were the good things?
6. Improve your own climate description using the sucess criteria for guidance.
	1. Discuss as a class the success criteria for climate description. Hand out sheet containing the success criteria.
2. Pupils to mark the resource according to the school’s marking policy and the success criteria for describing a climate.
3. Pupils to identify this is the poor example. Pupils to share some corrections they made on the whiteboard.
4.  Pupils to mark the resource according to the school’s marking policy and the success criteria for describing a climate.
5. Pupils to identify that this is a good example and verbally feedback why.
6. Pupils to rewrite their own climate description (Tundra or Hot Desert) according to what they learnt using the success criteria.
	Powerpoint and resources

	

Plenary
	1. Peer-assess.
2. Peer evaluation www and ebi according to the success criteria.
	1. Pupils to assess peer work according to the success criteria.
2. Pupils to peer evaluate and produce a www and ebi in their books.
	Pupil books

















Mark your Teachers Work – Bad Example
Swansea is in wales and it is temperate which means it is hot cold rainy dry.

the Land varies allot + has mountains and forests and beaches, cities.

The rite clothes you need is everything cos the whether is all ways different?

Some animals are found in here are squirrels foxes And hedgehogs And there is plants like bluebells, daisy's and daffs


Mark your Teachers Work – Good Example
Swansea is a coastal city located in Wales and is part of the United Kingdom.  The UK has a temperate climate, this means it is not too hot, cold, wet or too dry.

The landscape varies greatly and includes mountains, forests, beaches and cities.

The most appropriate clothing to wear would depend on the time of year as the UK have four seasons.

Some animal species found here are squirrels, foxes and hedgehogs. There are also many plants such as the bluebell, daisy and daffodil.


Success Criteria
· Where it is located and the type of climate it has.
· Describe the landscape.
· The clothing required for this climate.
· The animals and plants found there.
Use Geography Key Words 
Expand your sentences.

Remember: 	  
SP 		CP 		
PUNC	 	Grammar
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Get out your books and write
the date, title & keywords.

Gwaith Dosbarth 02/02/2020
Method Writing

¢ Imperative verbs
¢ Adverbs
e Sequence

Starter activity

List as many IMPERATIVE VERBS
and ADVERBS you can think of.

Try to choose ones that are used
in Science.

02/02/2020

Lesson Objectives

To mark two pieces of work
according to the mark scheme.

To produce a piece of method

writing which meets the success
criteria.

Method success criteria
A step-by-step description.

Imperative verbs fo start the sentence.

Avoid using words like 'your'. Use ‘the’
instead.

Scientific literacy.

Sp! Cp! PUNC! Grammar.

Mark your teacher's work

Firstly, collectt all your equiptment and set it up.

Then, place the rular in the clam stand and match the
zero on the rular to the bottom of the spring.

attach the mass to the sprang.
After that see how long the spring has extended.

Then you can repet the experiment.

Mark your teacher's work

@@- your equip‘rmen'r nd set it up.
@Plac n the clamp stand and match the
on th¢ he bottom of the spring.
Attach The mass to 'rhe

@ Measure how much the spring
has'e -

w@ he experiment.










02/02/2020

1

�

Imperative verbs

�

Adverbs

�

Sequence

GwaithDosbarth 02/02/2020

Method Writing

Get out your books and write 

the date, title & keywords.

1 2

3 4

Mark your teacher’s work

Firstly, collecttall your equiptmentand set it up.

Then, place the rularin the clam stand and match the 

zero on the rularto the bottom of the spring.

attach the mass to the sprang.

After that see how long the spring has extended.

Thenyoucanrepetthe experiment.

5

Mark your teacher’s work

Firstly, 

C

ollecttall your equiptmentand set it up.

Then, 

P

lace the rularin the clamp stand and match the 

zero on the rularto the bottom of the spring.

A

ttach the mass to the sprang.

After that see how long  

Measure how much

the spring 

has extended.

Thenyoucanrepetthe experiment.
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02/02/2020

Mark your teacher's work

1. Collect all the equipment and set it up carefully.

2. Place the ruler in the clamp stand and line up the zero
on the ruler to the bottom of the spring as accurately as

possible..

3. Attach a 100 g mass to the end of spring and let the
mass drop. Do this gently so that the spring doesn't
break.

4. Measure how long the spring has extended using the
ruler.

5. Repeat the experiment with 200 g, 300 g, 400 g, 500 g
and 600 g attached to the spring.

Mark your teacher’'s work

1. Collect all the equipment and set it up carefully.

2. Place the ruler in the clamp stand and line up the zero
on the ruler to the bottom of the spring as accurately as

possible.

3. Attach a 100 g mass to the end of spring and let the

mass drop. Do this gently so that the spring doesn't
break.

4. Measure how much the spring has extended using the
ruler.

5. Repeat the experiment with 200 g, 300 g, 400 g, 500 g
and 600 g attached to the spring.

Your tfurn.

Rewrite your method for the drag force
practical. Use what you have learnt to
improve your writing.

Mark your own work

Self-assess your method using the
success criteria.

Compare your method fo the second
teacher’'s example.










02/02/2020

2

Mark your teacher’s work

1. Collect all the equipment and set it up carefully.

2. Place the ruler in the clamp stand and line up the zero 

on the ruler to the bottom of the spring as accurately as 

possible..

3. Attach a 100 g mass to the end of spring and let the 

mass drop. Do thisgently so that the spring doesn’t 

break.

4. Measure how long the spring has extended using the 

ruler.

5. Repeat the experiment with 200 g, 300 g, 400 g, 500 g 

and 600 g attached to the spring.
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Mark your teacher’s work

1. Collectall the equipment and set it up carefully.

2. Place the ruler in the clamp stand and line up the zero 

on the ruler to the bottom of the spring as accuratelyas 

possible.

3. Attach a 100 g mass to the end of spring and let the 

mass drop. Do thisgently so that the spring doesn’t 

break.

4. Measure how much the spring has extended using the 

ruler.

5. Repeat the experiment with 200 g, 300 g, 400 g, 500 g 

and 600 g attached to the spring.
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Success Criteria

» Have they used capital letters?
» Is their spelling correct?
» Have they used punctuation?

» Have they started their sentences with
imperative verbs?

» Have they used adverbs to describe
how to do something?

» Have they avoided using words such as
'Firstly’ and 'Next'.

» Have they avoided using first person
words like 'your".

» Have they used numbered steps?

Success Criteria

» Have they used capital letters?
» Is their spelling correct?
» Have they used punctuation?

» Have they started their sentences with
imperative verbs?

» Have they used adverbs to describe
how to do something?

» Have they avoided using words such as
'Firstly’ and ‘Next?

» Have they avoided using first person
words like 'your'?

» Have they used numbered steps?
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Is their spelling correct? 
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Have they used punctuation? 
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Have they started their sentences with 

imperative verbs? 

 

»

 

Have they used adverbs to describe 

how to do something? 
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Have they avoided using words such as 

‘Firstly’ and ‘Next’. 

 

»

 

Have they avoided using first person 

words like ‘your’. 

 

»

 

Have they used numbered steps? 
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Have they used capital letters? 
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Is their spelling correct? 

 

»

 

Have they used punctuation? 
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Have they started their sentences with 

imperative verbs? 
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Have they used adverbs to describe 

how to do something? 
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Have they avoided using words such as 

‘Firstly’ and ‘Next’? 

 

»

 

Have they avoided using first person 

words like ‘your’? 

 

»

 

Have they used numbered steps? 
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Can we improve pupils’ quality of writing through student engagement with

model answers?

Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled
assessment 5 L'\' L{'

Writing task
I 5 3
Self-
elf-assessment l—*— 5 I £ 2 4 5

e e 5 3

Mprg{.ﬁmtntm leved 2 keveld level3 2 lorel5 hovel 53 )leved S
For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

_ Diverted attention and no effort, the pupil refuses to do the task

and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the

focus group).

nt = High attention and moderate effort, the pupil makes

moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group).

ETEIEEEEEREEEEE Hich attention and high effort, the pupil makes a sustained

effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group).
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How did you feel coming into the
lesson?

What did you think of the lesson?

What did you think of the ‘mark
Vour teachers work’ task?
Why?

Did it help you to go through the
‘mark your teacher work’ as a
dlass?

 Why?

How did you feel when writing your
{ ek ” |
Why?

What did you find the most difficult
during the lesson?

Do you know what you need to do
to Improve your writing, moving
forward?

- How do you know this?
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Can we improve pupils’ quality of writing through student engagement with
model answers?

Context:
Engagement with the different stages of the lesson:
_Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled |1 = 3 —> 4 — s 5
| assessment 2—>3
Writing task

£ A =0 | 52875 S
Self-assessment —

2 Lt D

Improvement in
outcome L ! 5s— 5

For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

Diverted attention and no effort, the pupil refuses to do the task
and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Low attention and minimal effort, the pupil makes
some effort to stay on task but s easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this
level is superficial, the pupil is simply able to recall information (this will be identified in the
focus group).

High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group)

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group).
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Where it is located and the type of climate it has.

e

FEiE Describe the landscape.
. The clothing required for this climate.
T The animals and plants found there.
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Can we improve pupils’ quality of writing through student engagement with
model answers?

Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
[ Teacher-modelled @ i
assessment CA A, Zgﬁm;n S S

Writing task
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Self-assessment e
S S S

Improvement in
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For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

Diverted attention and no effort, the pupil refuses to do the task
and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The. pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this

level is superficial, the pupil is simply able to recall information (this will be identified in the
focus group),

High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some. meaning in terms of
improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group)

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily
distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful
(this will be identified in the focus group).
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Can we improve pupils’ quality of writing through student engagement with
model answers?

Context:
Engagement with the different stages of the lesson:
Level of engagement observed

Stage of lesson Pupil 1 (Low) Pupil 2 (Middle) Pupil 3 (High)
Teacher-modelled
assessment 5 T 5 5 5
Writing task 6
5— L —b L —> 5]

Self-assessment 5 5 5
Improvement in Level2 - Loveld Lovel 3-Lavel 3| Levald 5 Level 6.

outcome

For each stage of the lesson the pupils will be levelled according to their engagement based
on their attention, effort and the quality of the work produced. See the following levels of
engagement and the summarised table below:

e NEEREEEEREnEE Diverted attention and no effort, the pupil refuses to do the task

and is actively disruptive. The pupil develops poor or no work and displays negativity
towards the task. Little to no learning takes place (this will be identified in the focus group).

[&Vel 2 low engagement = No attention and low effort, the pupil is distracted, absent-
minded and displays no enthusiasm about the task, however the pupil is not actively
disruptive. Individual progress is limited and of a poor standard. Little learning takes place
(this will be identified in the focus group).

Level 3: Low-Medium engagement — Low attention and minimal effort, the pupil makes
some effort to stay on task but is easily distracted. The pupil produces the minimal work in
order to meet the requirements. The task has no meaning to the pupil and learning at this

level is superficial, the pupil is simply able to recall information (this will be identified in the

focus group).

2550 %

Level 4: High- Vieditm engagement= High attention and moderate effort, the pupil makes
moderate effort to complete the task. The pupil is less easily distracted and produces an
adequate quality of work. The pupil recognises that the task has some meaning in terms of

improving their attainment and learning at this level will only be partially retained (this will
be identified in the focus group).

High attention and high effort, the pupil makes a sustained
effort to complete the task. The pupil display enthusiasm towards the task and is not easily

distracted. The pupil produces high quality work. The pupil recognises the benefit of
producing high quality work for their development, the learning at this level is meaningful

(this will be identified in the focus group).
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