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How do singers perceive that their singing identity has been influenced by their teachers? 

1. Project Proposal 

1.1 Background 
     As a singing teacher, my career has spanned over 10 years and I have been fortunate enough 
to have worked with singers at all levels of their career across the North West of England. Working 
in both a one-to-one and in a group or class setting, teaching techniques and performance skills 
has encouraged my interest and motivation to research the art of teaching voice at a more in-depth 
level. Currently, I am a lecturer for Liverpool Media Academy teaching vocal technique, acting 
through song and ensemble singing to BA (Hons) Musical Theatre students. I am also a singing 
teacher and principal for LIPA 4:19, guiding students aged 4 to 19 years old through yearly exams 
and performances. In the past, I have also done one to one teaching in various settings. 
    Throughout this Masters course, I have explored multiple areas of singing technique and on 
more than a few occasions, the issue of singer identity has become apparent and encouraged my 
curiosity to delve deeper into this area of study. When exploring options for module 6, this seemed 
to be the most appropriate option for me and would have the most impact on my teaching and 
encourage the use of self-reflection for professional development. By encouraging self-reflection 
for professional development, students learning experience can be improved as well as improved 
learning outcomes (Ofsted, 2024) and this is an aim of mine that is very important to me. 

1.2 Context and Justification 
     As a singing teacher practicing across multiple ages, institutions, and academic levels, I have 
witnessed singers at varying stages of their vocal development. Watching each singer progress, I 
have become increasingly interested in the concept of the singing identity and how singing 
teachers can shape it, both negatively and positively. For the purpose of this study, the singing 
identity will focus on singers perception of themselves as singers alone and will identify only how 
and if they perceive teachers have influenced this. There are many outside influences on ones 
identity and, due to the limited word count, all other aspects would be impossible to factor in. In the 
operatic world, for example, the singing identity is often defined by the classification of a singer’s 
voice, which directly impacts their career trajectory (O’Bryan, 2015). However, when it comes to 
contemporary styles and musical theatre, there is less research on how identity is influenced by 
singing teachers. This could be due to the fact that singers in these genres must be able to 
perform a wide range of styles and techniques. When discussing musician identity, Hubner (2013) 
suggests that as musicians embrace other art forms—such as reading or writing poetry, dancing, 
or acting—their identity is “extended.” Could this idea apply to singers in contemporary styles? 
Should teachers encourage diverse learning across multiple genres to promote extended 
identities? 
     The majority of research on identity is similar to the concept above, with the notion that early 
experiences can lead individuals to label themselves as either a singer or a non-singer. This study 
aims to explore singers’ perceptions of how their teachers have influenced their singing identity, 
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providing teachers with insight into the positive and negative impacts of their teaching. This, in 
turn, can inform future practice, pedagogical approaches and teachers approach to self-reflection 
for continued development. 

1.3 The Intended Impact 
     The intended impact of this research is to enable teachers to reflect on their potential influence 
on a singer’s confidence, career path, and other aspects of their development, all of which could 
be perceived as connected their singing identity overall. For example, Fletcher et al. (2023) 
suggest that empathy and strong leadership skills are fundamental to being an expert teacher and 
establishing an open, trusting relationship. However, they note that little has been discovered 
regarding the link between expert teachers and the success of their students. By defining how 
teachers are perceived by students in relation to their singing identity, we move one step closer to 
understanding the missing link in current research. 
     The broader implications of this project may be that the results could inform the entire syllabus 
and the techniques teachers use to create positive learning environments early in a student’s 
education. Elements that contribute to a positive learning environment, such as emotional and 
psychological factors, directly impact the success of learning (Jamaiah, 2008). These insights 
could be applied with great success in the singing studio creating confident, well-rounded singers 
that make the next generation of professional singers and often, singing teachers. 

1.4 The Outlined Intention 
     This project intends to gather qualitative data to explore and provide deeper insights into the 
subject area by analysing data gathered and looking for themes and patterns (Tenny et al, 2022). 
To do this, I intend to initially use questionnaires with open questions to gather data from a 
relatively large sample size with ease using online platforms to promote and collect data (Cleave, 
2023). The questionnaires will aim to gather a wider perspective of the subject matter of singer 
identity. The plan is then to ask subjects to participate in online interviews to bring out further 
insights and understanding that could not be obtained in the questionnaire phase (Johns Hopkins 
University, 2024). The interviews will aim to get a more detailed understanding of a singer’s view of 
identity and the teacher’s influence. 
     All research will be conducted online using social media, work connections and networking to 
obtain participants. Online research has many benefits from a participant’s perspective such as 
flexibility, cost-effectiveness, good accessibility and wider scope (Melo, 2022). It is also beneficial 
for the researcher in a Master’s course such as this being part-time, online and completed around 
other work, family and social commitments. 
     This project has a timeline spanning from the start of the module, July 2024, until the final 
deadline of 17th February 2025. To ensure the project remains focused and efficient and deadlines 
are met, using a GANTT chart is beneficial [Figure 1]. Below is a proposed set of deadlines, 
breaking down the workload for this research.  
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Figure 1 

     In the Gantt chart, green squares represent tasks already completed and the red are tasks that 
should be completed by the date in the top row. 

1.5 Ethics 
     To ensure the research is conducted honestly and that it minimises risks to participants and 
researchers, ethical considerations must be taken into account (Edinburgh University, 2024). 
Before any research can be conducted as a student of The University of Wales Trinity St David, the 
university requires researchers to submit an ethics form to ensure standards are maintained. The 
ethics form for this research can be found in the appendix section under Appendix 1. Also required 
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is a letter of approval from the company in which the research will be conducted, this can be found 
under Appendix 2. 
     Ethical considerations specific to this research project about the participants are that some 
emotional distress may occur when remembering negative comments or feedback from teachers. 
To mitigate this, there will be a section of the consent form that will inform the participant of where 
to seek support if this does occur. Participants will also be made aware that they can withdraw 
from the research at any point with no repercussion, this is essential in all research (Hassan, 
2021). There is also a possibility that the researcher, being a teacher, may receive data from 
former or current students that may be negative. Again, should there be a need for support 
services, the information will be freely available. Finally, it is important to note any ethical 
considerations that might be of concern to the university itself. An important issue to consider is 
data protection, making sure General Data Protection Regulation (GDPR) law is followed at all 
times. To ensure this, GDPR will be a priority and all data will be securely stored at all times in line 
with the University of Wales Trinity St David guidelines. Code names will be used to ensure 
anonymity and data encryption will be used where possible to protect data. 

1.6 Insider Research 
     In work-based research, being an insider researcher presents both benefits and challenges. 
One advantage is that, as the researcher comes from the same group or field as the research 
being conducted, they are likely to demonstrate greater dedication, even in the face of obstacles 
(Saidin, 2016). Additional positives include the ability to build effective rapport with participants and 
having prior knowledge of the subject matter (Aburn, 2021). 
     However, there are also challenges to consider. Since information may be more accessible, this 
can sometimes lead to researchers overlooking the sensitivity and confidentiality of the data 
(Saidin, 2016). Another important consideration for this project is the potential for the researcher to 
hold a formal or informal position of power, which could lead to implicit coercion during the 
recruitment and data collection phases (Saidin, 2016). To mitigate this risk, consent forms will be 
issued to all participants with clear information about their right to withdraw at any point. This will 
ensure that informed consent is obtained and that all answers are anonymous where possible. The 
questionaire consent forms will be at the start of the questionnaire with the participant being unable 
to continue without ticking the "Yes, I consent" button and the interview participants will be sent a 
form to sign before the interviews take place. All completed consent forms can be found under 
appendix 3. 

1.7 Personal Learning Outcomes. 
     The learning outcomes for this project are: 
• To explore all the information currently provided on singing identity and what influences this. 
• To gather data on how teachers can be perceived as impacting a singer’s identity. 
• To report my findings in a way that allows others to utilise and reflect on this information 

positively in their teaching practice. 
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2. Project 

2. 1 Introduction 
     Throughout this Master of Arts course, I have critically analysed many pedagogical approaches 
to singing and the teaching of singing. During this process, the ideas and theories surrounding 
identity have presented themselves and piqued my interest. While the research often explored the 
subject in a number of contexts, there was a lack of solid research concerning singer identity and 
the role teachers can be perceived to play in forming it. Self-reflection is considered one of the 
most important aspects of professional development in the teaching profession and encourages 
teachers to improve the student experience by collecting, recording and analysing their teaching to 
understand it (Petlak, 2021). As a teacher of singers aiming for a lasting career in the music 
industry, it is essential to reflect on my influence on their identity which is closely connected to self-
esteem and confidence (Cherry, 2022) in order to ensure they are prepared for life after singing 
lessons. 
     I have been a full-time singing teacher since 2013 working for many schools, institutions and 
academies including my vocal academy. Currently, I teach BA (Hons) students at Liverpool Media 
Academy in the musical theatre department where I am responsible for the singing technique 
modules alongside the ensemble, solo singing and acting through song modules. I also teach at 
The Liverpool Institute for Performing Arts 4:19 academy where I teach singing technique in 
preparation for an annual show and exam in both musical theatre and pop ensemble singing. 
These students range from 7 years old to 19 years old. Alongside these roles I teach one-to-one 
private lessons at my vocal academy set in my local civic hall, guiding students of all ages and 
abilities through confidence-boosting performances and exams.  
     The idea of the "singers identity" is prevalent in operatic and classical music with voice type 
being one of the most important aspects of a singers identity. Classical and operatic singers form 
an identity based on voice type during training and this directly impacts their career trajectory and 
their teachers play a significant role in the development and shaping of their identity (O'Bryan, 
2015). On the other hand, Meizel (2020) argues that singers identities are fluid and change 
depending on the style or genre being performed, "creating and recreating" identity through various 
aspects of performance and practise. This study aims to discover how teachers can impact the 
formation of identity of singers, exploring any positive or negative repercussions from the 
perspective of the student singer. With this information teachers will understand their role in 
developing singers identity and their impact on career trajectory, inform their current teaching and 
develop strategies for future students. 
     Learning outcomes are statements regarding the knowledge or skills a researcher or student 
will have by the end of the study or assignment and help understanding of why the knowledge will 
be useful, add focus to the context and potential application of that knowledge and guide 
evaluation and assessment and evaluation (University of Toronto, 2024). With this in mind, below 
are my personal learning outcomes; 
The learning outcomes for this project are: 
• To explore all the information currently provided on singing identity and what influences this. 
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• To gather data on how teachers can be perceived as impacting a singer’s identity. 
• To report my findings in a way that allows others to utilise and reflect on this information 

positively in their teaching practice. 
     

2.2 Literature Review 
     The word identity is defined as "an individual’s sense of self defined by (a) a set of physical, 
psychological, and interpersonal characteristics that is not wholly shared with any other person and 
(b) a range of affiliations (e.g., ethnicity) and social roles. Identity involves a sense of continuity, or 
the feeling that one is the same person today that one was yesterday or last year (despite physical 
or other changes). Such a sense is derived from one’s body sensations; one’s body image; and the 
feeling that one’s memories, goals, values, expectations, and beliefs belong to the self. Also called 
personal identity." (American Psychological Association, 2024). 
     When applied to the discussion of singing identity, this literature review will focus on the 
following key terms in relation to singing specifically; 
• body sensations 
• body image 
• memories 
• goals 
• values 
• expectations 
• beliefs. (Smith, 2022) 
The key term will be used throughout with an exploration of each in connection with the teachers 
perceived influence and will inform the questions asked in the survey and the prompts for the focus 
group. 

2.2.1 Body Sensations 
     Body sensations are internalised, physical feelings of how things operate within the body on an 
individual basis (Köteles, 2021) for example, the physical sensations felt in the abdomen and chest 
when breathing in and out. Tarvainen (2018) argues that conscious awareness of inner-body 
sensations are essential in singing and Malde (2009) explored research that resulted in her 
conclusion that singers should have an understanding of the structures in the body that relate to 
phonation, breathing, resonance and articulation by using the technique known as "Body 
Mapping". Malde (2009) explains that body mapping can aid in a singers efficiency and provides 
them with artistic freedom and expression. More recently in 2022, Reed explains that teaching 
singing as an act often presents a challenge as each individual body experiences the sensations a 
completely unique way and communicating the bodily experience between bodies is leaned over 
time with well-defined language and feeling over long periods of time. From his information, it could 
be argued that teachers have an influence over their students understanding of their own body 
sensations with simply the language they use to describe these actions and their pedagogical 
approach to exploring bodily sensations in the act of singing with the understanding that as 
singers, we all feel and experience these in different ways. One example of this in my own 
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experience as both a student and a teacher is the teaching of breathing, specifically the use of the 
diaphragm. As a student singer, I found it very confusing when teachers asked me to consciously 
control my diaphragm as it was not a body sensation or organ I could pinpoint. This often led to my 
feelings of inadequacy and anxiety that I was not a good singer. Only after further training, from 
other singing teachers with other ways of explaining the function of the diaphragm, I became more 
aware of the effects of the organ, rather than trying to control the mechanism itself. Being 
encouraged to explore this sensation instead of being told to control it gave me more confidence in 
my ability and more awareness of breathing technique in general. This is an experience shared by 
many singers as Watson (2014) explains, many people believe that they have no control at all over 
the diaphragm and that it is used subconsciously in every day breathing. Watson (2014) goes on to 
state however that conscious control is possible for singers however, but it is only the effect on 
other structures that can be felt, there is no actual sensation felt from the diaphragm itself. Utilising 
this information, teachers could explain this in a more efficient way, making sure the student 
understands that physical body sensations are often individual and it is sometimes the effects of 
the internal action we feel, not the action itself. 

2.2.2 Body Image 
     The literature on body image in relation to singing is more prolific in classical and operatic styles  
than in other genres. This is due to the enormous focus on body type and physical attributes 
defining roles and career trajectory (Varga, 2020). In training, singers are often told that their body 
is their instrument, which can detrimental effects on the mental health and, sometimes, physical 
health of such student singers however, Brown (2021) advises that a way to rectify this "problem" 
is with a sensitive approach, allowing singers, particularly female singers in this study, to reflect on 
their body and how it feels as well as their feelings towards it. Colyer (2022) also suggests that 
female opera singers experience lower self-esteem than the general population, with the opera 
industry's focus on appearance directly impacting both self-esteem and job opportunities, as well 
as career trajectories. 
     Research related to any other genre is harder to find regarding body image and singing 
pedagogy however one study calls to attention an "anti-fat bias" that is present in voice pedagogy 
(Benson and Rosen, 2024). Benson and Rosen (2024) describe the link between affirming 
students identity in a positive, humility driven way to being able to express themselves to their 
fullest potential however, their research was driven by the perceived lack of inclusion of body 
image, more specifically, those who identify as "fat". The result of this investigation in to the 
experience of "fat" singers was that although intentions of teachers are usually good, anti-fat bias 
in singing studios lead to "themes of fear, shame and humiliation" often resulting in poor mental 
health and career aspirations being affected detrimentally (Benson and Rosen, 2024).  
    From this secondary research, it is clear that body image can affect singers' experiences and 
that teachers can have a significant influence on this part of their identity. Further research into this 
area, with a broader focus on different genres and body types, could provide teachers with more 
tools for fostering positive and meaningful interactions regarding body image in the singing studio. 
Studying body type however, raises ethical concerns such as using appropriate methods and as 
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Lloyd (2015) explains, approaching research on this subject in the past has been highly 
medicalised an fall short on actually understanding the experience of varied body sizes.  

2.2.3 Memories 
     The next aspect of identity to be explored is memory. Memory is the ability to recollect 
information, experiences and people (Cambridge Dictionary, 2019). Memories are deeply 
connected to identity and every time something new is encountered, its perception is filtered by 
what is already known and experienced (Cabral, 2020). According to Locke's (1979) Memory 
Theory, "personal identity consists in memory; sameness of memory is metaphysically necessary 
and sufficient for sameness of persons." In the context of singing identity then, one's identity would 
be directly shaped by the memory of all things singing related and teachers would have a 
significant impact of a singers identity due to the role they play in their singing education.  
     On the other hand, a more recent study by Azarian (2015) indicates that it is ones moral 
behaviour that defines who we are as individuals rather than our memories "Essentially, identity is 
not what we know, but what we stand for." With regard to people's experience in singing lessons, 
the question of whether past experiences in the singing studio still shape participants identity today 
or whether their morality plays a bigger part in their singing identity will be explored in the 
questionnaire and interviews. The information gathered on the potential lasting impact of their time 
with students may help promote a positive approach in the singing studio as Brooks (2025) 
explains that "when people believe that what they are doing is of little consequence, their 
motivation and energy will be minimal" also noting that teachers have a significant impact on long-
term self-esteem using strategies such as goal setting. 

2.2.4 Goals 
     According to Clear (2012), at the core of goal setting and creating successful outcomes is 
identity. In order to become a better version of yourself you have to create a new identity, believe in 
it and "prove it to ourselves" (Clear, 2012). Teacher-created goal setting, measured progress of 
those goals and frequent discussion of said goals has lead to improvement in teacher practice and 
overall outicomes in teaching strategies based on a systematic review of goal setting to improve 
performance (Criss et al, 2022). Another topic surrounding goals is whether teachers have 
encouraged realistic goal setting or a "reach for the stars and hope for the best" mentality (Dennis, 
2024). Realistic goals are measurable and strike a balance between feasibility and ambition, they 
improve your chances of success and further improve your motivation, reduce stress and boost 
motivation (Dennis, 2024). With singing specifically, it is considered best practice however, to have 
distant dreams such as singing in a prestigious musical theatre production however, it is still 
recommended to set  short term, realistic goals based on you're current ability in order to see 
improvement and progression (Ng, 2024). The techniques and confidence learned in singing 
lesson can help singers go from identifying as an amateur singer to a professional the use of goal 
setting can aid this, therefore the impact on identity can be quite significant with Papageorgi and 
Welch (2016) noting that becoming a professional singer is a "unique endeavour" which can be 
helped by taking voice lessons. 



Page ￼  of ￼ 	 	 2131337 Katie Dabrowski Thomas12 97

2.2.5 Values 
     Values are the things you care about deeply and are central to your identity because they 
matter most in your life (Hancock, 2022). Personal values can include things such as honestly, 
reliability, climate change or generosity and are formed through family, education, community and 
culture/society (Wooll, 2022). While some values will stay the same throughout a persons life, 
some will develop and change over time with cultural and societal shifts in influence (Boher & 
Boehnke, 2015). 
     In a study discussing what matters most to singers in a choral setting, Martin (2005) found 
some correlation between "what singers want" and their level of training for example more highly 
trained singers valued warm-ups more than the singers who had little to no training. Showing what 
the singers valued in that setting however, does not answer the question whether their teachers 
had an impact on this value showing a gap in knowledge in this particular area of identity with little 
research available. According to the Indeed Career Guide (2024), important values to hold if you 
are looking to become a professional singer are musicality, regular practice, training, networking 
ability and the ability to promote. Again, information surrounding this subject is limited and often 
unsupported and anecdotal. 
     

 2.2.6 Expectations 
     "Expectations are personal beliefs about events that may or may not happen" and are present 
in day-to-day life however they can cause issues when our expectations are not fulfilled causing 
frustration or disillusionment (Delgado, 2022). For singers, expectations can have many impacts 
such as stereotypes, social expectations of what it means to be a singer. These expectations can 
influence their behaviour and affect their singer identity as expectations can be internalised, 
making people feel pressure to meet expectations and therefore moulding behaviours and choices 
to fit in, even having the potential to impact who they believe themselves to be (Mentes, 2023). 
However, as Jordan (2009) notes, research in to the area of identity and expectation is still quite 
limited and broad. While there is little research on the influence of singing teachers on 
expectations of the singers as well as the industry they want to be part of, there is abundant 
information on how other types of teachers' and their expectations can significantly impact 
students' outcomes, directly linking teachers' expectations and behaviour to students' motivation 
and self-belief (Hornstra et al., 2018). Additionally, Johnson et al (2019), raises the issue that in a 
decade of research, pupils perspective on this subject are very rarely included and calls for more 
qualitative studies rather than quantitive based on students academic outcomes. As modern 
singing pedagogy often promotes the student-led approach (Sauerland, 2018), student views 
should be taken in to account when investigating strategies that work and promote positive identity 
traits and, opposing, what negative impacts can be seen from ones that don't.   More investigation 
is needed into how teachers can influence the expectations of students as this can have a direct 
influence on their developing singer identity.  
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  2.2.7 Beliefs 
     Beliefs allow our brains to make sense of the world we live in; they are mental representations 
of how we expect people to behave and give us a consistent sense of self (Schwitzgebel, 2006). 
These beliefs are influenced by many factors including parental, social, political and educational 
influences (Lewis, 2018). Levin (2014) explains that teachers hold many simultaneous beliefs, 
ranging from beliefs about knowledge, their students and pedagogy to beliefs about ethical and 
societal matters such as politics and economy. Current literature on the subject shows a clear 
divide in opinion; as some argue that there is a connection between belief systems and practise in 
teaching, while others contradict this stating that teachers will engage in practices that their beliefs 
do not support, meaning beliefs are not present in teaching practise (Buehl and Beck, 2014). If 
there is, in fact, a connection between beliefs and teaching practice, the power dynamic between 
teacher and student could be a factor influencing the beliefs held by students. As Emmanuel and 
Delaney (2014) state, students are more likely to change their beliefs to align with teachers they 
view as respected authorities. However, Emmanuel and Delaney's 2014 study only considered 
higher education classrooms, so the results may be limited to this age group and educational 
setting. Teachers who are not perceived as respected authorities in any setting decreased 
motivation, poor performance and poor student engagement therefore it can be assumed that they 
would have little impact on students beliefs according to Preston (2021). 

To conclude this literature review, the relationship singing identity and the perceived influence of 
teachers is a complex and often limited area of study. The key components, body sensations, body 
image, memories, goals, values, expectations and beliefs all play a role in the development of the 
singing identity with teachers can influence with their use of pedagogical approach. While in some 
areas there is an abundance of research available, there are still gaps in knowledge in others. 
Gaining further knowledge of the singing identity can provide valuable insight for teacher who wish 
to encourage positive, supportive and healthy singing environment with long-term positive impacts 
on self-esteem, confidence and other aspects of identity.  

2.3. Methodology 
     Reflective practice is essential in teaching to continuously evaluate and improve your methods, 
provide the best student experience possible and maintain continuous professional development 
(Adams, 2024). For singers looking for a potential career or interest in singing, it is part of a 
teachers responsibility to develop their students identity as a singer with Molloy (2018) going as far 
as putting this aspect of training in the top 5 challenges singing teachers face. Reliable research 
into the perceived influence of teachers on singing identity is limited and knowing the impact of 
your own teaching on identity is difficult without sufficient information therefore this research will go 
someway to bridging the knowledge gap or starting the process at least. The selection criteria for 
participants was quite broad, I asked for people who identified as singers who had previously had 
singing lessons. I used social media, my network of professional singers from my own career as a 
teacher and singer as well as using forums dedicated to singing professionals. 
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2.3.1 Research Paradigm 
     Ontology addresses whether social entities are subjective or objective in nature and this 
position should be identified before research has been done as it tells the researcher what they 
consider to be reality (Dudovskiy, 2010). In this research, the position that aligns most with my 
views is that of interpretism which, put in simple terms, is that "people use their perceptions to 
interpret what their senses tell them" (Al-Saaid, 2014). Unlike positivism, which is the belief that 
answers to questions can be found by measuring and analysing, often numerical, data (Jansen, 
2023), interpretism uses qualitative data to analyse participants view of the world using their 
experiences and how they shape their perspective (Jansen, 2023). While Pragmatism was also 
considered, as a mixed-methods approach often provides more insight into certain research 
questions, due to the nature of this research—aiming to understand people's experiences and how 
they shape their identity—interpretivism was deemed a more appropriate choice (Jansen, 2023). 
     Epistemology is the study of knowledge, specifically its nature, how we acquire it, and how we 
determine whether it is correct (Audi, 2011). In Epistemology, sources of knowledge can be split 
into 4 categories; Intuitive, authoritarian, logical and empirical and while each one is different, 
multiple sources of knowledge can be used in a single research project (Dudovski, 2009). Intuitive 
knowledge is based on intuition, faith, beliefs and human feelings play a greater role than reliance 
on facts which will be the majority of the knowledge sources used in this study (Dudovski, 2009). 
Authoritarian knowledge relies on information from books, research papers and experts to name a 
few and although this study will mainly use intuitive knowledge, the use of a literature review does 
incorporate some authoritarian knowledge into the study (Dudovski, 2009). There are also logical 
knowledge which is gained from the application of logical reasoning and empirical knowledge that 
relies on established and objective facts (Dudovski, 2009). These types of knowledge will all be 
used where appropriate in the study however, in the majority, intuitive and authoritarian will be the 
most appropriate due to the nature of the research question.  
   Given the reliance on participants' subjective experiences and feelings, the epistemological 
position overall is that of interpretivism (Dudovski, 2009). This approach indicates that qualitative 
data will be more useful and provide a more in-depth view of the subject matter, giving results that 
are in-line with the research paradigm (Nickerson, 2024). Methods used for this type of data 
collection include observation, interviews, ethnography and hermeneutics. It is argued that 
research of this nature should use grounded theory allowing ideas to emerge as the data is 
collected and analysed only hypothesising at the end rather than the beginning of the research 
(Nickerson, 2024).  
     More specifically, this research will use a phenomenology approach which is common within an 
interpretivist paradigm as the question posed seeks to identify peoples independent perceptions of 
the world, often producing reports that are rich in detail giving the context needed for deep 
understanding (Nickerson, 2024). Phenomenology is "the study of “phenomena”: appearances of 
things, or things as they appear in our experience, or the ways we experience things, thus the 
meanings things have in our experience." (Smith, 2013) 
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     The methods used in phenomenology require rich, in-depth data acquisition such as interviews, 
focus groups and observations utilising open questions to identify phenomena. Thematic analysis 
may then used to interpret the data and identify recurring themes which are then reported upon in 
detail (Hassan, 2024).  The benefits of using a phenomenology approach include the richness of 
the data analysed, the fact that it encourages empathy and human connection and its adaptable 
and flexible nature (Hassan, 2024). However, it is important to acknowledge it's limitations such as,  
the fact that it is often time consuming, the data is often hard to generalise and it relies heavily on 
participants being able to articulate their feelings accurately (Hassan, 2024). 

2.3.2 Methods 
     When deciding on which methods to use in this study, the table located in Appendix 4 helped 
create a comprehensive picture of the strengths and limitations involved in each method available 
within the phenomenology approach, providing a clear indication of the most appropriate ones to 
use. 
     With all considerations taken into account, the most appropriate methods for this study were 
deemed to be questionnaire and interviews. A questionnaire will be inexpensive, widespread while 
still gaining insightful and in-depth information using open, semi-structured questions which can be 
more generalised (Nicolas, 2024). To gather more detailed data, the choice was in between an 
interview or a focus group. The choice of using interviews will provide great detail and the 
researcher can also see the body language of the person (Sheppard, 2020) and a focus group 
would provide more information in the limited time available for the research to be completed, 
however, getting the number of participants required will prove difficult and logistically complex 
(Stevens, 2024). 

2.3.3 Ethical Considerations 
     As well as protecting human rights and the well-being of study participants and researchers, 
ethical considerations are important help enhance the validity of research results using a strict 
code of conduct to maintain a high standard of integrity both academic and scientific (University of 
Pennsylvania, 2024). Specific to this research ethical considerations include the impact on the 
mental health of participants when talking about subjects such as body image and possible 
negative memories surrounding identity. Consideration of the data collected from interview 
participants and keeping their identity anonymous in keeping with GDPR laws and the University of 
Wales Trinity St David ethical guidelines (2022). 
     According to University of Wales Trinity St David (2022) ethical guidelines research should be 
ethically sound in order to protect the university, researcher and the participants involved from 
coming to harm. The ethical considerations involved for participants in this particular study are 
emotional distress and personal data being collected and stored. There is a risk of emotional 
distress as the research requires the participant to remember their times in singing lessons in 
relation to body image and other identity related issues, should these memories be negative, 
participants may experience negative emotions while answering. As per the university guidelines " 
Adequate facilities and procedures should be in place to deal with any potential hazards.", the 
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consent form issued will include a number for participants to call if this happens (UWTSD, 2022) 
The personal information, "personal data as defined by the UK Data Protection Act (2018) and UK 
GDPR" (UWTSD, 2022) provided by participants will be collected, stored and destroyed in line with 
said act, in order to protect the university, the researcher and participant during the research 
process. The researcher may also encounter some emotional distress as their own students may 
have had negative experiences in their singing lessons, again, if this occurs I will seek help from 
my personal tutor, or an organisation dealing with mental health and support as soon as possible.  
     
2.4 Findings & Discussion 

2.4.1 Thematic Analysis 
     In order to identify patterns and themes in the qualitative data collected during this study, 
inductive thematic analysis will be used for it's ability to be flexible given the diverse nature of the 
subject surrounding singing identity (Maguire and Delahunt, 2017).  Braun and Clarke (2012) 
recommend the six-phase analysis briefly outlined below which will be closely followed when 
conducting thematic analysis of the data gathered; 
1. Familiarising Yourself With the Data 
2. Generating Initial Codes 
3. Searching For Themes 
4. Reviewing Potential Themes 
5. Defining And Naming Themes 
6. Producing the Report. 
(Braun and Clarke, 2012). 
      
     After the data was collected, the first step was to familiarise myself with the data, in order to do 
this Braun and Clarke (2012) recommended reading the data a number of times and making notes, 
annotating and ensuring I was reading critically and analytically. The first data to analyse was that 
of the questionnaire. Overall, there were 9 responses to the 16 question survey that was open for 3 
weeks. Similar to most the participants in Delgado et al (2018)'s study, I find my comprehension of 
text to be significantly higher when reading from a hard copy therefore, I printed the responses out 
and annotated as I read, highlighting potential areas of interest and initial themes [Appendix 5]. 
Each participant was given a code P1-P9 and my initial observations on the first read through are 
laid out in the table which can be found in Appendix 6. 
     I then went on to read through another 3 times and, as suggested by Braun and Clarke (2012), I 
noted what I noticed on a deeper level. Beneath the surface I found that (a) 8 out of 9 participants 
saw no perceived impact on their body image from their teacher, even in the classical genre, (b) 
participants often credit choir directors as their singing teachers and note their influence on identity, 
(c) with values, P1 doesn't perceive any influence on their values from their teachers and their 
questions continue with this theme of being responsible for their own identity and goals, (d) P2 
overall has had a negative experience with singing teachers and uses negative language even 
when the answer could be portrayed as positive for example in the goals question, (e) I can 
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speculate that P3 perhaps did not do lessons for a prolonged period of time as the values were 
very specific and limited, (f) P4 is the only participant to mention a specific method of teaching ie 
Estill Method (g) P4 also seems to question their teachers knowledge and says multiple times they 
learned more as a professional and even things that contradict what he was taught in the studio, 
maybe this could be that he questions his identity as a singer as he progresses, (h) P5 credits his 
mother for his singing identity in relation to genre and style and then his teacher later on for his 
taste again, could be multiple influences or do we seek out teachers who have a similar identity as 
us? (j) P6 directly credits her teacher for her ultimate career in musical theatre as this was 
something that their teacher suggested, this teacher shaped P6 identity through goals, expectation 
and influence, (k) P7 highlights the connotations of negative memories of lessons on mental health 
and the way singers can "suffer with low self worth" from negative experiences that can impact life 
outside of the studio, (l) reading between the lines of P8 answers, the language used was quite 
defensive of their teacher(s), (m) P9 gave short answers and overall does not perceive much of an 
influence over their identity. 
     Following the same procedure of reading and annotating the data [Appendix 7] for the interview 
participants, of which there were two, I noted my initial observations in the table found in Appendix 
8. Interview participants were given code names also, IP1 and IP2. 
     Phase 2 of the thematic analysis process according to Braun and Clarke (2012) is to generate 
initial codes using a mix of descriptive and interpretive wording ensuring that all codes are relevant 
to the research question. I have used a table format to create clear codes for the data in both the 
questionnaires and interviews which can be found in appendix 9. 
     Phase three in the Braun and Clarke (2012) method is "Searching for Themes" and sets out to 
discover patterns in the data in relation to the research question. In relation to my question "How 
do singers perceive that their singing identity has been influenced by their teachers?", to first get 
an overall view of the common words used in the coding of the questionnaire responses [Figure 2] 
and interviews [Figure 3], I ran the data through a "word cloud generator" (databasic.io, 2025). 

Figure 2 
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Figure 3 
     Looking more in detail at the codes generated from the questionnaire participants the following 
categories were identified: 
1. Singers perceive that teachers brought awareness to various aspects of their identity. 
2. Performance skill vs technical skill: value influenced by teacher. 
3. Singers perceive teachers impact on confidence is related to their identity. 
4. Genre and style play a significant role in how singers identify themselves. 
5. Stereotyping/typecasting is prevalent in the singing studio and has an impact on singers' identity. 
6. Identity can change over time with varying level of training. 
   This phase should be ended with a table [Figure 4] showing data extracts collated to reflect each 
theme as below (McLeod, 2024); 

Singers 
perceive that 
teachers 
brought 
awareness to 
various 
aspects of 
their identity.

Performance 
skill vs 
technical 
skill: value 
influenced by 
teacher.

Singers 
perceive 
teachers 
impact on 
confidence is 
related to 
their identity.

Genre and 
style play a 
significant 
role in how 
singers 
identify 
themselves.

Stereotyping/
typecasting is 
prevalent in 
the singing 
studio and 
has an impact 
on singers' 
identity.

Identity can 
change over 
time with 
varying level 
of training.

"The classical 
teacher I worked 
with briefly 
brought tongue 
posture into my 
awareness" (P1) 

"Always pushing 
to get higher in 
range, when this 
isn't necessarily 
the ONLY goal" 
(P2)

"I think my 
training overall 
has made me 
view myself as 
capable and 
malleable" (P1)

"I would never 
have gone into 
musical theatre 
at drama school. 
I've also found 
my style of 
singing through 
my teacher" (P6)

"They've always 
said, like even 
what I'm singing 
today, I give 
them a rep 
folder and they 
flick through it. 
They say we 
can't do that, 
you'll never be 
cast as that, too 
short" (IP1)

"Learnt more on 
jobs which may 
contradict things 
my previous 
teacher said" 
(P4)
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"Now done a lot 
of work on body 
awareness" (P1)

"Expanded my 
vocal rage 
throughout 
puberty where I 
experienced 
many vocal 
changes" (P4) 

"Early on you're 
so unsure of 
yourself. but the 
instruction you 
receive lets you 
set a foundation 
of what you'll 
grow into later" 
(P5)

"Showed me I 
have access to a 
very pleasant 
classical sound 
although it is not 
my familiar 
genre" (P1)

"I've never 
played a villain, 
and thats 
because of my 
stereotype and 
as much as I'd 
love to, I don't 
think I will 
because of how 
others perceive 
me so to be fair, 
I think that 
affects my 
identity too." 
(IP1)

"It's changed 
over the years, 
but at the minute 
very much 
musical theatre 
and classical"  
(IP1)

"Became aware 
of breath 
pressure" (P1) 

"Warm ups, 
trying to reach 
higher notes or 
trying to become 
more confident" 
(P5)

"If I don't have a 
good lesson I 
can suffer with 
low self worth 
and vice versa" 
(P7) 

"sounds and 
styles. Very 
conscious of 
using Estill 
methods" (P4)

"It's quite cut 
and dry. I never 
really worked 
much as a 
classical singer, 
but from like 
musical theatre, 
you have a type, 
right? And you 
are typecast 
when you're 
quite young. I 
would say 
probably like 18. 
You get set as 
like a type." 
(IP2)

"You know, I 
think they have 
gotten a bit 
lower just 
because once 
you get to the 
industry where 
everybody is 
good at what 
they're doing, 
there's a lot 
more 
competition and 
so I think that 
the teachers 
make you aware 
that you might 
not actually get 
what you want to 
get" (IP1)

"Made me 
aware of where 
the breath was" 
(P2) 

"Vocal health, 
and thew 
breadth of tonal 
options available 
to my 
expression" (P1)

"my self worth 
could be based 
on how skilled I 
am as a singer" 
(P7) 

"Comfort behind 
a microphone, 
how to properly 
project my voice 
as well as taste 
in genres" (P5)

"My size and my 
height, all of that 
definitely played 
into my identity 
as a singer 
because it 
dictated what 
partsI would go 
out for, you 
know? Whereas 
I have friends 
who are still 
playing kids and 
they're in their 
mid 30's. I will 
never play a 
child because 
I'm 5'6"." 
(IP2)

"Now I would 
say in like recent 
years and 
maybe like the 
past five years, 
theres been a 
shift in musical 
theatre industry 
where we're 
trying to work 
away from that." 
(IP2)



Page ￼  of ￼ 	 	 2131337 Katie Dabrowski Thomas20 97

"Gave me more 
awareness" (P9) 

"Reminded by 
teachers that 
singing is 
connection and 
expression over 
perfect 
technique" (P7) 

"I had supportive 
teachers who 
built my 
confidence and 
encouraged my 
individuality" 
(P8)

"Musical theatre 
in general... I 
probably would 
have gone down 
a path in music 
composition 
otherwise." (P6)

"Now I would 
say in like recent 
years and 
maybe like the 
past five years, 
theres been a 
shift in musical 
theatre industry 
where we're 
trying to work 
away from that." 
(IP2)

"I don't think that 
there should be 
that the way you 
look should 
dictate how you 
sound or the 
stye of music 
that. you're 
supposed to 
sound."  (IP2)

"More attention 
drawn to 
particular 
sensations" (P7)

"telling the 
message was 
the most 
important part of 
singing" (P8)

"He just wasn't 
professional and 
didn't turn me off 
singing but it just 
didn't make me 
feel secure in 
what I was 
doing" (IP1)

"It's changed 
over the years, 
but at the minute 
very much 
musical theatre 
and classical"  
(IP1)

"I agree that all 
my teachers told 
me we had to 
look a certain 
way to sound a 
certain way to 
an extent. So 
it's, yeah, it's a 
massive cultural 
shift"  (IP2)

"When you 
stand like that 
for a while you 
really start 
seeing yourself." 
(P5)

"Going back to 
the question, 
yes, that would 
have been a 
negative 
memory if I 
didn't get a 
distinction, 
which I didn't. I 
got a merit and I 
remember 
having a 
massive 
confidence 
knock. (IP1)

"I went in just to 
do singing, I've 
never really 
sang with a 
teacher before 
and I went in , I 
sang Price Tag 
by Jessie J, and 
then I was put in 
to do musical 
theatre exams 
and I just did it 
because you 
told me to. And 
then I literally 
would have 
gone from not 
doing anything 
to doing musical 
theatre if I didn't 
have my initial 
singing lessons 
in Priory.... 
Because if I 
didn't do that 
one musical 
theatre exam, I 
just, I wouldn't 
be doing this 
now." (IP1)

"I think as you 
get older and 
you become 
more 
experienced, I 
think I've let go 
of a lot of those 
things because I 
have developed 
sort of my own 
artistic voice. I 
don't think that I 
rely on it to the 
same capacity 
as I did when I 
was younger" 
(IP2)
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Figure 4 

     Phase four is a chance to review the above potential themes ensuring they are relevant to the 
research question (Braun and Clarke, 2012). In a 10,000 word count report the number of themes 
explored, according to Braun and Clarke (2012), would be two to six themes. As this report is 
slightly less, the aim would be to explore two to four themes so refining the themes found in the 
data is essential. By asking questions such as "Do the themes make sense?", "Does the data 
support the themes?", "Is the theme too broad or too narrow?", "If themes overlap, are they really 
separate themes?", "Are there themes within themes (sub-themes)?" and "Am I missing any 
themes?" (Jones. 2022) the themes were narrowed down to four relevant and revised themes. 
     Phase five involves defining and naming the themes, summarising their essence in a few 
sentences to ensure they directly address the research question (Braun & Clarke, 2012). For this 
research question, the themes are as follows: 

Theme 1. Awareness. Singers perceive that teachers brought awareness to various aspects of 
their identity. This theme outlines how participants viewed that their teachers brought awareness to 
certain aspects of their identity rather than influencing it directly. Particular areas of technique such 
as breathing or posture were brought into the students awareness, rather than taught as a new 
skill, giving the singer individuality (seen as a positive). This includes making singers aware of 

"Very Aware of 
pushing vocally 
and using nasal 
resonators" (P4)

""I think that 
(memories of 
lessons) was 
something when I 
was younger like 
really influenced 
me. I think I was 
like a young singer 
and a young 
performer you're 
looking for 
anybody to qualify 
you in any way 
and I think that 
you hold on really, 
really tight to the 
sort of perceptions 
that people tell 
you of yourself, 
that those are 
things that you 
people say you're 
good at this and 
you're like I'm 
good at this.. and 
same with like I'm 
bad at this 
because you know 
if you can know 
your faults then 
you're better 
prepared against 
people telling you 
that you have 
faults"  (IP2)

"I don't think my 
goals always 
lined up with my 
singing teachers 
in terms of like 
styles that I 
wanted to do 
and what not" 
(IP2)
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Genre and Style, a key area data revealed was connected to identity,  with negative connotations 
when teachers perceived to be pushing their own agenda on to the student. 

Theme 2: Confidence. Singers perceive teachers impact on confidence is related to their identity 
and sets the foundation of their singing-self as they progress. This theme will outline how singers 
also continue to be influenced through memories of their teachers, their expectations and other 
aspects of identity. 

Theme 3: Limiting Singers. This theme will explore how singers perceive that stereotyping/
typecasting is prevalent in the singing studio and has an impact on singers' identity the 
consequences of this can be that singers are limited in their development as vocalists and 
performers. 

Theme 4: The changing influence on identity. This theme will explore how singers perceive their 
identity changed over time and through their level of training with different teachers. Looking in 
particular at the approach of the teacher and the influence on their identity. Looking at key ages/
level of training in relation to best practise will also be outlined. 

     The final phase of thematic analysis involves writing the report. It is essential to remember that 
the writing and analysis of qualitative data are interwoven, telling a clear story that answers the 
research question in an academic manner (Braun & Clarke, 2012).  

    2.5 Discussion of Findings 
      

2.5.1 Theme 1: Awareness 
    When discussing identity, participants described how teachers often brought awareness to 
aspects of their identity. Without awareness of the process of singing, as argued by Paparo (2016), 
can lead to reliance on habit or "autopilot" which in turn can affect the overall technical and musical 
quality of a singers performance. P1, for example, says "The classical teacher I worked with briefly 
brought tongue posture into my awareness which I found very helpful. I have now done a lot of 
body awareness exploration and taken courses in acoustics which has built on that foundation. I 
also became aware of breath pressure and management through working with a choir director." 
This participant identified "bringing awareness" as a teaching approach across multiple settings 
and teachers which they viewed as a positive influence on their singing identity.  
When exploring the specific elements of technique participants stated they brought awareness to, 
the pie chart [Figure 5] below shows all of the technique elements mentioned by all participants 
and their frequency: 
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Figure 5 

The most commonly mentioned areas of technique were breathing and range. Breathing is often 
the most emphasised element of learning to sing and it can be argued that most breathing 
techniques have remained consistent over the years (Garcia-Lopez and Bouzas, 2010) which 
could account for the reason it was mentioned so often. Range is also a fundamental part of 
singing training and it is generally argued that "trained" singers have a bigger and more usable 
vocal range than those of "untrained" singers who have not learned to access higher or lower 
notes (O'Connor, 2022). However, this can affect identity if singers do not broaden their view of 
what it means to be a professional singer. If ranges is the only goal for example and they never 
expand their goals, it can hold people back from becoming the best version of themselves by 
getting stuck in patterns that no longer serve them (Helgesen, 2023). In P2's case, this 
preconception led to an overemphasis on range as a goal, as they explain: "I was always pushing 
to get higher in range, when this isn't necessarily the ONLY goal," later describing their teacher as 
"not attentive," which caused them to feel "lost.".  
     Another perception of this "bringing awareness" approach to teaching singing was the 
awareness that teachers brought to a singers strengths and weakness' for example: 

Interviewer: 
"Do do memories of your singing lessons influence your identity as a singer?" 
IP2: 
"For sure, I think that was something when I was younger. Like really influenced me. Umm, I think I 
was like a young singer and a young performer you're looking for anybody to qualify you in any 
way and I think that you hold on really, really tight to the sort of perceptions that people tell you of 
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yourself, that those are those are things that you people say you're good at this and you're like, I'm 
good at this. I'm good at this and I think that's sort of a natural thing when you're in a competitive 
industry and same with like I'm bad at this because you know, if you can your faults then you're 
better prepared against people telling you that you have faults." 

     While building confidence often comes from positive interactions and memories, being aware of 
where and how improvements can be made is integral to the education of the singer. Chapman 
(2017) suggests that allowing students to register their successes, giving pause and then giving 
additional feedback can allow singers to recognise and trust their approach to technique, making 
them independent and self-aware. 
     This is evident in the varied elements of singing performance and technique that influenced 
participants' identities. For example P7 said "more attention drawn to particular sensations- for 
example, is my jaw relaxed? Attention drawn to jaw." Meanwhile, P2 said teachers "made me more 
aware of where the breath came into, how to utilise this and how to be aware". This emphasis on 
awareness is crucial in nurturing the singing voice as Hughes (2013) agrees that "consideration of 
how contemporary singers develop their individual identity is crucial to understanding how best to 
nurture the singing voice".  
     Continuing on this theme, when singers identity and individuality is not recognised, negative 
feelings can occur.  IP1 described their experience: 

Interviewer: 
"Very good. You mentioned your foundation year. What do you think that teachers influence was in 
that foundation year? Did they influence you any further either negatively or positively?" 
IP1:  
"Well, they just trying to change me as a singer, so now I have an amazing teacher. She's very, 
very professional and so she's reversed all of that, that he was literally just trying to turn me into 
this opera singer. Now I wasn't having that. So I've obviously come from. I'd say musical theatre 
pop and then I joined my foundation year and then he was just trying to change me into being this 
opera singer. I've never done opera before, so he was just trying to push me vocally. I couldn't do it 
and so that wasn't the best so yeah, that affected negatively." 
Interviewer: 
"Did that affect or do you think that affected your identity at all? Do you or do you think it just 
affected maybe your confidence?" 
IP2: 
"Yeah, confidence. But also it did make me think like, oh, well, maybe I'm or not on the right course 
if he's trying to change me into being a opera singer. It did make me think maybe I would like to do 
opera,I just preferred the musical theatre side so in terms of that, it definitely secured what I 
wanted to do in terms of identity." 
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Many participants referenced genre and style as intrinsically linked to their identity. In both 
interviews for example, the participants first response to being asked about their identity were 
connected to genre and style of singing: 

Interviewer: 
"So what do you understand about your own identity as a singer? Or what do you feel that your 
identity is?" 
IP1: 
"Very, well, t's changed over the years, but at the minute very much. 
Musical theatre and classical. Is that what you mean?" 

Interviewer: 
"So the first question is really quite open. What what do you think your identity as a singer is?" 
IP2: 
"Umm. Well, I would say I'm mostly musical theatre singer Umm. I would say that like my skill set 
ranges stylistically and that I have like a classical foundation." 

Questionnaire participants also stated genre and style when asked about their identity for example 
when asked "Are there any other aspects of your singing identity that you think are influenced by 
your teacher?", three out of four people who responded did so with answers relating to genre and 
style with the other five not responding at all. P4 said "sounds and styles", P5 noted "taste in 
genres", and P6 identified specifically "Musical Theatre in general".   
IP1's perception that their teacher was trying to "change" their identity by changing the genre they 
sang lead to a negative experience and the memory of that experience still influences her singing 
identity in the present day. They say; 

Interviewer: 
"Are there any kind of negative things that come up if you in your memories?" 
IP1 
"Well yeah, with that foundation teacher, he just didn't listen to me and wasn't doing any of the rep I 
wanted to do." 

On the other hand, IP1 describes another teacher having an influence on their identity when they 
say;  

"Yes, 100%. I was actually only saying to my mum today that I would not be doing musical theatre 
right now if I did not have musical, not musical theatre singing lessons. When I very first started 
with you, when I was 11 because I went in doing just singing, I've never really sang with the 
teacher before and I went in, I sang price tag by Jessie J, and then I was put in to do musical 
theatre exams and I just did it because you told me to and then I literally would not have gone from 
not doing anything to doing musical theatre. If I didn't have my initial singing lessons in Priory. So 
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yes, definitely I would probably do something completely different because if I didn't do that one 
musical theatre exam I wouldn't be doing this now, and it's really crazy to think because I had no 
intentions of doing musical theatre. I just wanted to sing." 

This suggests it could be the approach to exploring new genres was different, or, as it will be 
explored later, the time or age in which the new style was introduced. Focusing on the approach, 
Sherwood (2019) argues that "Students teach themselves how to sing, teachers engage 
in the learning process as fellow artists and learners.". He goes on to explain that the student-led 
approach to singing inspires students, provides them autonomy and promotes independence, 
which he suggests should be the aim of all singing teachers. P2 further illustrates this point when, 
in response to the question "Do your memories of singing lessons affect your current sense of 
identity specifically as a singer? Please give examples where possible.", they replied "I didn't have 
the greatest 1-1 even in university, and it made me feel lost as a vocalists, but I made a keen effort 
as an adult to reverse this". This response provides further evidence that when the approach is not 
perceived as student centered, it can have a negative impact on identity. 
     It is important at this point to address the effect of insider-research on this project. As one of the 
interview participants was my former student, this could have influenced their answers making 
them potentially unlikely to answer negatively. To increase the credibility of the data collected in 
this interview however, I explained insider-research to IP1 and ensured they were comfortable with 
giving honest answers and that they do not have to talk about their experiences with me at all. This 
is in line with advice from Flemming (2018) when she says that "is critical that researchers fully 
acknowledge and describe their own position as an insider researcher situated within the context 
of the study." 

2.5.2 Theme 2: Confidence 
     Throughout the data collected in relation to singing identity in this study, participants spoke of 
their teacher having a significant impact on their confidence. Singers perceive teachers' impact on 
their confidence is related to their identity and sets the foundation of their "singing-self" as they 
progress. This theme will outline how singers also continue to be influenced through memories of 
their teachers, their expectations and other aspects of their identity.  
     When asked "Do your memories of lessons affect your current sense of identity, specifically as 
a singer? Please give examples if possible." participants responded with insight into how their 
training shaped their identity. P2 replied "I think my training overall has made me view myself as 
capable and malleable, able to make adjustments to my sound and express myself in a myriad of 
different ways." In agreement with this, Greite (2023) argues that memories are more than past 
experiences, they form the foundation of our identity impacting beliefs and how we perceive the 
world. Therefore it could be concluded that singing lessons and the teachers that we have can 
influence our identity even when we are no longer participating in the activity of singing lessons. P3 
reflected on the same question in a similar way replying "Well, early on you're so unsure of 
yourself, but the instruction you receive lets you set a foundation of what you'll grow into later on." 
P7 elaborated further with their explanation answering "Yes - if I don’t have a great singing lesson I 
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can often suffer with low self worth and vice versa. My memories of singing lessons as a collective 
can affect my identity as part of my self worth could be based on how skilled I am as a singer." This 
aligns with Hull (2018) who suggests that memory plays an important role in identity, in particular 
positive memories help people to create a positive sense of self, this is also called 
Autobiographical Memory which "refers to memory of personal events." (Cristofori and Levin, 
2015). Further investigation revealed that "individuals who endorsed recurrent negative 
autobiographical memories had significantly higher depression, anxiety, and stress symptoms as 
well as greater rumination" (Kredlow et al, 2024). This aligns with an experience of IP1, how a 
teacher made them deeply reflect on their direction and choices as a singer after a negative 
encounter saying "But also it did make me think like, oh, well, maybe I'm not on the right course if 
he's trying to change me into being a opera singer. It did make me think maybe I would like to do 
opera, I just preferred the musical theatre side so in terms of that, it definitely secured what I 
wanted to do in terms of identity."  
     Vocal pedagogy addresses with both technical and performative aspects of singing as well as  
teaching students who wish to pursue a career in the industry, how to cope with the competitive 
industry they may wish to become involved in. As Kiik-Salupere (2013) explains, the psychological 
state of a singer can effect their vocal performance. IP2 shared this view when they said "And I 
think that you hold on really, really tight to the sort of perceptions that people tell you of yourself, 
that those are those are things that you people say you're good at this and you're like, I'm good at 
this. I'm good at this and I think that's sort of a natural thing when you're in a competitive industry 
and same with like I'm bad at this because you know, if you can know your faults then you're better 
prepared against people telling you that that have faults." Approaching singing lessons, teachers 
can be seen to focus on a students shortcomings and often labelled behaviour as "difficult, 
stubborn, needy, or hopeless" (Manternach, 2024) however, it seems IP2 views their teachers 
approach as a positive attribute to their memory of singing therefore, their teacher may have 
subscribed to a culture of voice instruction that was "collaborative, constructive, and affirming." 
(Manternach, 2024). 
     When identities form, individuals often start to ask questions about who they are, what they 
want to become or what they want and this is where goals come in to play (Goslen, 2023). IP1 
comments on whether they set goals in singing lessons: 

"Yeah, especially when I was doing my musical theatre exams, I'd always want to do the next one 
and I never wanted that merit. I always wanted a distinction which I suppose going back to the 
question, yes, that would have been a negative memory if I didn't get a distinction, which I didn't. I 
got a merit and I remember having a massive confidence knock, it was awful. So I suppose yes, 
I've always set targets in terms of wanting to achieve the next big thing for me and so I still do that 
now. So I audition for things now such as productions like professional ones as well and I always 
want to strive to not get what I want, but get what? I achieved, this is what I mean what I strive to 
achieve." 
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    IP2 set goals in lessons and their expectation of a good outcome, a distinction, was based on 
her identity of being a distinction level singer which they said later was " probably because I was 
getting told what I was doing was really good." Identity-based goals are about proving your identity 
with small goals and it is argued that the results are more likely to be successful with this approach 
(Clear, 2012). When goal setting is used as a teaching tool, it can boost self confidence, builds 
confidence in the students abilities and over time improves their self-image (Orr, 2024). Because 
IP1 continued on their pursuit of a career in singing, their teacher may have prepared them for this. 
Talking about failure of goals can be a useful resource to teachers creating an environment that 
helps students identify as resilient, capable and lead to greater employability in a competitive 
industry such as in the performing arts (Bishop, 2017). 

     2.5.3 Theme 3: Limiting Singers  
     A stereotype is "a fixed, overgeneralised belief about a particular group or class of people.", 
(McLeod, 2023). Similarly and more specific to singing, typecasting is defined as to "assign (an 
actor or actress) repeatedly to the same type of role, as a result of the appropriateness of their 
appearance or previous success in such roles" or "represent or regard (a person or their role) as 
fitting a particular stereotype." (Oxford Dictionary, 2024). 
    Both interview participants discuss stereotyping and typecasting in relative detail, IP1 was 
asked: 
"How did that teacher or any teacher have an effect on your body image and how you perceive 
yourself or how you think is a singer, you should be in kind of connection to your body type?" 
They responded: 
"I think that well, my height definitely has a big role to play in it, so I'm very aware that I can only be 
put forward for some roles because of my height" 
Interviewer: 
"is that being, is that being a direct thing from your teachers?" 
IP1: 
"Yeah. Yeah, they've always said, like even what I'm singing to say, I give them a rep folder and 
they flick through it. They say we can't do that. You'll never be cast as that, too short or what not. 
Or often there will something else written for someone else that just wouldn't be for me purely 
because of my body type as well. Yeah, if that's what you mean." 
   Both interview participants identified themselves as musical theatre singers and, while it is true 
that casting directors look at age, appearance, personality, skills and voice in the hiring process 
(Jones, 2024) it raises the question of whether teachers should adopt the same approach in their 
lessons. Typecasting has a place in the performing arts industry as it can help performers narrow 
down the jobs they audition for and can aid in forming a reputation leading to consistent work in the 
industry playing a specific role (Jones, 2020). IP2 agrees with this when she says: 

"I never really worked much as a classical singer, but from like musical theatre, you have a type, 
right? And you are typecast when you're quite young. I would say probably like 18, you get set as 
like a type. You're an engineer or you're a dancer or whatever that is and that, like heavily 
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influences what you know shows you go out for where your agency puts you. I would definitely say 
that that influences like has influenced my identity." 

When asked later if their teacher had influenced the roles they identified with they responded: 

"Probably. My singing teacher when I was young was like a Japanese opera singer and she she 
she had a lot of very strong and politically incorrect opinions about the way that girls should look 
and I I don't doubt that some of that was like taken at a young age." 

This is is confirmation that the "anti-fat" bias is still prevalent and experienced by singers in the 
singing studio, despite changing views and culture (Benson and Rosen, 2024). 
    Both interview participants later expressed frustration or negative emotions at their stereotype/
typecast as the following extract from IP1 demonstrates: 

Interviewer 
"Great. So we're we're pretty much finished, but like last last question is just anything, if you ever 
thought about your identity before as a singer and what what that constitutes?" 
IP1: 
"I don't think I've thought about it in terms of my identity but more so stereotypes. So for what I'm 
going in to so, I've never played a villain, and that's because of my stereotype and as much I'd love 
to, I just don't think I will because of how other people perceive me. So to be fair, I think that affects 
identity too, because makes me think I'll never be able to play someone like that or whatnot" 

This experience is supported by Freidman and O'Brien (2017) when they suggest that "while 
typecasting may masquerade as a neutral sorting mechanism that provides every actor with a 
clear set of opportunities and restrictions, it is not experienced in this way by actors themselves" 
going on to note the limitations of typecasting and it's clear favour towards white, male actors who 
had more complex roles available for their type." The data from this study shows agreement with 
this statement when it comes to singing and in particular singing teachers approach to typecasting 
in this singing studio. IP2 states that: 

"So for so long we were like told to put ourselves in like really strict boxes like you're a soprano. 
You only do this. You're a bass, you. do that and I just think it's so limiting and it's so unfair and I 
think the desire to want to be put into a box is really valid but the same In time, I think that the 
outcome is really limiting." 

Based on the data, it can be concluded that the participants perceived that being confined to their 
stereotype or typecast by industry standards limited both their identity and singing ability. This view 
aligns with Morris-Campbell (2022), who suggests that the development of singers is best 
supported when teachers incorporate a diverse repertoire that explores a variety of styles and 
genres. 
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     IP2 noted that there has been a shift in the industry that has made them rethink their formed 
identity and how their teachers influenced it when they said: 
"Now I would say like in recent years and maybe like the past five years, there's been like a shift in 
musical theatre industry where We're trying to work away from that but I think that the things that I 
learned about, you know. My size and my height, all of that definitely played into my identity as a 
singer because it dictated what parts I would go out for, you know?" Later stating in relation to 
typecasting in her own teaching practice: 
"I really try to work away from it because ultimately, like anybody could be able to sing any song, 
we live in a time in an age where you can change keys where you can, you have the entire Internet 
at your disposal so I, yeah, I just, I I think that we've as a society, we've grown out of having to to 
put people in boxes and I don't think it benefits us." 

This shift in casting culture suggests that singers may begin to question their belief systems and, 
consequently, their identity. Szabo (2015) explains that such questioning can lead to identity 
changes as individuals adapt to the current climate in which they exist. In musical theatre, for 
example, there is more representation of race, ethnicity, disability, and gender than ever before, 
with cultural sensitivity becoming increasingly important. Shows like Hamilton demonstrate this 
shift through their use of "color-conscious" or "colour-blind" casting (Agustin, 2019). Some 
participants describe how they have questioned what they were taught as singers, as evidenced by 
P3, who said "I've learned more about my voice on jobs, which may contradict things my previous 
teacher said.' 
Such questioning of identity can lead to feelings of anxiety and insecurity, potentially causing 
shame. As noted earlier, confidence is highly valued in singers (PsychHealth, 2025). Another 
example of this is found in an extract from IP1." 

Interviewer: 
"Are there any kind of negative things that come up if you in your memories?" 
IP1: 
"Well yeah, with that foundation teacher, he just didn't listen to me. Wasn't doing any of the Rep I 
wanted to do. He gave me a song that was written for a black woman, which is more present now 
than what it used to be and he was saying yes, this would be perfect for you and I was like, I don't 
think I could sing. I can't remember what the song was? It was a very old 1 though. But yeah, that 
wasn't the best. He just wasn't professional" 
The teacher's perceived lack of understanding of the current industry standards led to him being 
viewed as unprofessional. The way repertoire was introduced may have contributed to this issue, 
causing frustration for the singer and leaving lasting negative effects on their confidence and 
identity. As IP2 later mentioned, "I just didn't feel secure in what I was doing." 

2.5.4 Theme 4: The changing influence on identity. 
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    Jarboe (2024) outlines identity development as "a lifelong process that begins in childhood, 
starts to solidify in adolescence, and continues through adulthood." P4 said that their goal setting, 
although separate from their teachers influence has "changed over time" and IP1 stated that their 
identity had "changed over the years, but at the minute very much musical theatre and classical." 
More specifically, addressing the teacher influence on their changing identity, IP2 responded when 
asked "Do do memories of your singing lessons influence your identity as a singer?": 
"For sure, I think that was something when I was younger like really influenced me. Umm, I think I 
was like a young singer and a young performer you're looking for of anybody to qualify you in any 
way." 
Dr Chowla (2020) supports this explaining that key role models, such as teachers, and how they 
interact with us at a young age have a significant impact on our identity. She also gives a warning 
that negative interactions can lead to "emotional baggage" that can be carried around beyond that 
initial interaction. Identity formation in adulthood is a more complex subject however, in it's simplest 
form, identity can still be influenced at any age and continues to develop throughout a persons 
entire life (Fadjukoff et al., 2016). This is something P2 outlined when they said: 
"I didn't have the greatest 1-1 even in university, and it made me feel lost as a vocalist, but I made 
a keen effort as an adult to reverse this." 
However, it is worth mentioning that reports show that personality and identity is fluid and 
malleable, as people age they become more able to manage their expectations with social 
demands (Gorvett, 2020). Therefore it can be assumed that it was approach and not age that 
contributed to the negative experience outlined in theme 1.  
    One area of identity that participants outlined as changing through training is their expectations. 
IP1 previously described having high expectations due to the influence of their teacher when 
entering their musical theatre exams at a younger age. This lead to disappointment when they did 
not achieve the distinction they expected. However they go on to explain how their expectations 
have become lower as they have progressed to higher education, especially in a highly competitive 
setting such as Trinity Laban. 

Interviewer: 
"Because now you're you're studying at Trinity expectations sometimes can maybe become a little 
bit lower after a bit of study. Do you think that's that's been maintained throughout?" 
IP1: 
"You know, I think they have gotten a bit lower just because once you get to the industry where 
everybody is good at what they're doing, there's a lot more competition and so I think that the 
teachers make you aware that you might not actually get what you want to get. Which is really 
good because you can't think you can't have the mentality of I'm going to get this and I'm the best. 
And so I think at the minute my teachers are definitely helping with that mentality as well and they 
also help with the Rep side of things. So like say I've just had two auditions for my third year shows 
and she's helped me with the Rep side of things but I've just had a lead in my last show. I did. So 
she was very good at being like you're probably not going to get another lead now. And that's 
absolutely fine. So yeah, she's definitely has helped lower expectations. But at the same time in a 
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kind way. Yeah. And in a way that I'll be able to take into the industry, the professional industry 
outside of drama school." 

Alternatively, IP2 also commented on expectation at theatre school saying: 

IP2: 
"There was a lot of expectation in like theatre school and stuff like that, from singing teachers and I 
don't think expectations were always really clear and I think that caused a lot of like turmoil for 
myself and other students where it's it's like you feel like you have to be the best. But what 
qualifies being the best? How do you, how do you measure that? And as a result of that sort of like 
lack of clarity you feel like you're failing. 
I think now, as somebody who's been working in the industry for a long time my senior teachers 
and my coach, there's an expectation that you are able to work at a certain level but it's less 
personal it's not personalised, it's like well Can you sing this note or can you not sing this note like 
it's it's more just like making sure that the job that you are able to do the job you have to do." 

This highlights the importance of understanding a teachers approach, which in this case and more 
often only comes with more experience in the industry itself. Had the teachers of IP2 taken the 
same approach as those of IP1's, perhaps the result would have caused less "turmoil" for the 
student. As Mosunic (2023) notes, when expectations aren't managed or when reality doesn't meet 
our expectations, it can lead to disappointment, frustration, lower self-worth, mental health 
disorders. Conversely, he also adds that when reality surpasses expectations euphoria and joy are 
often experienced. More evidence of the need to manage expectations effectively can be found 
when, after previously describing how their teacher made them feel "lost", P2 shares how their 
teacher "made me expect too much of myself". Similarly, P3 described how they felt encouraged to 
audition for BIMM (British Institute of Modern Music) after their singing lessons and P7 explained 
how their teacher, "helped me keep my expectations realistic" elaborating later that how singing 
lessons go can affect their overall self-worth. 

6. Conclusions and Recommendations 
     To conclude, this project was inspired by my interest in prior reading throughout my Masters 
level study on the singers identity, as well as my understanding of the need to reflect on past 
interactions with students and also my own teachers (Petlak, 2021). The research conducted has 
provided a more comprehensive understanding of identity in singers and the influencing factors 
that shape their identity development. 
     Through the exploration of theme one, although not generalisable due to the size of the study, 
the data suggests that singing teachers can influence students awareness of skills and  abilities 
they already have rather than teaching new ways of performing techniques. This makes singing 
lessons highly unique to each individual student therefore student-first approaches gained a more 
positive reaction and result from singers. This approach has been know to increase motivation, 
enjoyment and helps singers engage in the learning process more (Sauerland, 2018). Sauerland 
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(2018) also goes on to warn that signing teachers may be worried about time restrictions and 
pressure to produce results however, the motivation of voice teaching should be healthy and safe 
singing and to keep this in mind at all times as "the quality of a performance may not always 
capture the progress and growth of the student". 
     Theme two emphasised the importance of building a singers confidence and how this helps 
them identify and improve their self-worth not only in singing but overall.A key takeaway from the 
data is that singing teachers have the power to profoundly impact how singers perceive 
themselves. Memories of their teaching, both positive and negative, can influence a singer's 
identity for a long time, even after lessons end, through the belief systems and foundational 
experiences established during vocal education.This theme particularly highlighted the need to 
consider the various influences on a singing student and their reactions to certain language, 
teaching methods or even repertoire. Strategies like Trauma-Informed Practice can help create 
safe, trusting, supported, empowered singing spaces. By recognising how stress manifests in 
students, teachers can better support them (Durham, 2023). On a personal note, I will be aiming to 
book a course on Trauma-Informed Practice in the near future as a direct result of the reading I 
have done throughout this project. 
     Theme three addressed the negative connotations for stereotyping and typecasting specific to 
musical theatre training and that, understanding the trends of the industry in which you are 
connected will help the student-teacher relationship.  This study has highlighted the need to be 
mindful of giving students a well-rounded education irrespective of their appearance, height, 
background or culture. Further evidence that the role of modern voice pedagogue is to "explore, 
learn, and ultimately be able to impart the intricacies of each vocal genre to the next generation 
while honouring traditions and values" (Fisher et al, 2014). 
     Finally, theme four raised the interesting point that even as we grow older, identity is still able to 
be manipulated and developed therefore, regardless of age, teachers should consider how they 
can influence this in their practice. It also gave more insight into the role of managing expectations 
in singing lessons and how this directly influences the singers identity by framing their experiences 
as either successes or failures which they then begin and continue identifying themselves as such 
(Leung, 2023). Keeping expectations realistic aids in creating positive singer identity. 
    Acknowledging the limitations of this study, including small sample sizes and broad coverage of 
genres, lesson types, and class formats, further research is needed to explore how identity is 
influenced in more specific areas of singing teaching. More in-depth studies are also needed on 
how age and training level impact identity development and how teachers influence identity at 
different stages of a singer's life and career. Given the lack of existing research in this area, this 
study serves as a foundation for deeper, more specialised research, with the aim of fostering a 
positive, supportive, and empowering pedagogical approach for all singers and their teachers, 
ultimately improving the learning experience for everyone involved as well as improving overall 
wellbeing for singers outside of the singing studio (Jamaiah, 2008). 
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Appendix 2: Letter Of Approval 
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Appendix 3: Completed Consent Forms 

Questionnaire Participants: 
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Signed Interview Consent Forms 
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Appendix 4: Methods Table 

Method Definition Strengths Limitations

Interview "Interviews are a 
qualitative research 
technique “conducting 
intensive individual 
interviews with a small 
number of respondents 
to explore their 
perspectives on a 
particular idea, program 
or situation." 
(Boyce and Neale, 2006)

- Researchers can 
gather detailed 
information with open 
questions.  
-The interviewer can 
observe body language 
and signals other than 
the words they are 
saying. (Sheppard, 
2020)

-Relies heavily on the 
participant being able to 
convey their life 
experience accurately. 
-Time intensive for both 
the researcher and the 
participant. 
- Ethically, can be 
emotionally taxing to tell 
and hear stories with 
sensitive subject 
matters. (Sheppard, 
2020) 

Focus Groups "A focus group is a 
research method that 
brings together a small 
group of people to 
answer questions in a 
moderated setting. The 
group is chosen due to 
predefined demographic 
traits, and the questions 
are designed to shed 
light on a topic of 
interest." 
(George, 2021)

- Can provide rich data 
on complex issues. 
- Diverse participants 
can provide multiple 
perspectives enhancing 
data.  
- Good for exploratory 
research where there is 
not a lot of data available 
surrounding the subject. 
- More efficient and less 
time consuming than 
individual interviews, 
(Stevens, 2024)

- Moderators can 
influence results if they 
dont maintain neutrality 
throughout. 
- Logistics and 
scheduling can be an 
issue, coordinating 
schedules. 
-Analysing data can be 
complex and time 
consuming with 
transcription and coding 
being more difficult with 
group interaction. 
(Stevens, 2024)

Observation "Observational research 
is a method of data 
collection where 
researchers observe 
participants in their 
natural settings without 
interference or 
manipulation." 
(Hassan, 2024)

- Can provide validity to 
a proposed theory with 
first hand information 
being provided to all 
involved in the research. 
- Can be flexible for 
researchers allowing 
them to keep an open 
mind and answers to 
questions they may not 
have thought of asking.  
- Results can be used to 
predict future human 
behaviour as individuals 
tend to behave similarly 
when confronted with 
similar settings and 
situations. 
(Gaille, 2020)

- High risk of bias not 
found in other methods 
when entering data if the 
researcher gets involved 
in the social group being 
observed. 
- Difficult to generalise 
results when sample is 
small. 
- Many ethical questions 
arise due to the covert 
way data is often 
collected. 
- Results are always 
situation specific and this 
can make it difficult to 
replicate results. 
(Gaille, 2020)

Method Definition
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Case Study "A case study is an in-
depth examination of a 
single case or a few 
selected cases within a 
real-world context. Case 
study research is widely 
used across disciplines 
such as psychology, 
sociology, business, and  
education to explore 
complex phenomena in 
detail." 
(Hassan, 2024)

- Case studies provide 
rich context for real life 
settings that are difficult 
for other methods to 
replicate. 
- Provides in depth data 
giving complex 
understanding of 
complex phenomena. 
(Drew, 2023)

- Lacks generalisation as 
case studies usually 
focus on individuals or 
specific situations. 
- Can lack subjectivity in 
interpretation. 
- As the results come 
from real life 
circumstances, there are 
inevitably variables that 
can not be controlled 
therefore replication of 
the study can be hard 
affecting reliability of the 
results. 
(Drew, 2023)

Ethnography "Ethnography is a type 
of qualitative research 
that involves immersing 
yourself in a particular 
community or 
organization to observe 
their behavior and 
interactions up close. 
The word “ethnography” 
also refers to the written 
report of the research 
that the ethnographer 
produces afterwards." 
(Caulfield, 2023)

- Gives the researcher 
direct access to culture 
and practice within the 
group they are trying to 
study. 
-Authentic and 
spontaneous 
observations can be 
made. 
- Can be an open and 
flexible method giving 
rich information. 
(Caulfield, 2023)

- More often than not 
ethnography is very time 
consuming and takes at 
least several months to 
embed and observe 
participants. 
-High risk of observer 
bias. 
-More ethical 
considerations due to 
reporting sensitive 
information and 
disclosing information 
about the researcher. 
(Caulfield, 2023)

Document 
Analysis

"Documentary analysis 
is a qualitative research 
method that involves 
examining documents to 
understand and interpret 
information, cultural 
norms, and social 
practices." 
(Hassan, 2023)

-Documents are pre-
existing and researchers 
do not need to directly 
interact with subjects. 
-Gives historical insight 
and shows changing 
views over time. 
-Broad application and 
useful in various fields.  
(Hassan, 2023)

- May lack context and 
lack background 
information. 
- High risk of bias if 
authors objectivity is 
compromised. 
- Access can be an issue 
especially if dealing with 
private or classified 
information.  
(Hassan, 2023)

Questionnaire "Qualitative research 
questionnaires are a 
structured or semi-
structured set of 
questions designed to 
gather detailed, open-
ended participant 
responses. It allows you 
to uncover underlying 
reasons and opinions 
and provides insights 
into a particular 
phenomenon." 
(Nicolas, 2024)

-Inexpensive to distribute 
and collect. 
-Can reach a widespread 
audience efficiently. 
-Anonymity can make 
participants feel 
comfortable and open. 
-Consistent across 
participants. 
(Nicolas, 2024) 

Strengths LimitationsMethod Definition
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Appendix 5: Questionnaire results with handwritten notes. 
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Appendix 6: Table of initial observations from questionnaire. 

Participant 387 Initial Observations

P1 (a) P1 showed an overall positive attitude towards their experience with 
their teachers, (b) in some categories such as values and goal setting, they 
do not perceive any influence from their teachers (c) noted choir directors 
influence on certain techniques.

P2 (a) P2 had an overall negative response to the questions, (b) this made her 
feel "lost" as a vocalist until she took initiative herself, (c) describes teacher 
as "not attentive".

P3 (a) P3 noted that he set his own goals that changed over time without 
teachers support (b) his singing teacher influenced his expectations to aim 
higher and auditoion for a degree at BIMM University.

P4 (a) P4 now questions teachers influence as they have learnt through 
"professional experience" (b) values professional experience but memories 
of lessons make him aware when he is pushing and using resonators.

P5 (a) P5 notes that church choir was a setting they learned about singing as 
well as one-to-one. (b) I question the relevance of some of his answers as 
they often do not correspond to the questions. (c) Most to say on body 
image with the use of mirrors in lessons. (d) sees lessons as laying the 
foundation for future success as a singer. (e) notes that his teacher 
influenced his current taste in genre.

P6 (a) P6 credits teacher with her career choices and that she is now in 
Theatre School studying Musical Theatre. (b) set specific goals to her own 
needs. (c) dedication was praised by teacher (d) pushed to do musical 
theatre exams.

P7 (a) P7 sees value in setting goal but notes not all teachers did this, (b) 
when discussing values, noted that teachers helped them connect to their 
own values rather than imposing value on them. (c) expectations remain 
realistic as influenced by teacher.

P8 (a) uses the word "expert" to describe their teacher, (b) values performance 
technique over vocal technique (c) goals set around repertoire support this 
view of song over singer (d) positive overall feeling towards teacher and 
influenced to become a teacher themselves.

P9 (a) Set goals with teacher but no influence outside of lessons, (b) doesn't 
perceive much influence from teacher with no answers to majority of 
questions. (c) looking at answers, they do not believe they have been 
influenced outside of the singing studio. 
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Appendix 7: Interview transcripts with handwritten notes. 
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Appendix 8: Initial observations from interviews. 

Participant Initial Observations

IP1 (a) IP1 has a strong connection between genre, style and identity. (b) has 
had past conflict with teacher who he perceived tried to change her identity 
which then affected their confidence. (c) vocal health is a strong value that 
is influenced by first teacher. (d) negative experiences made IP1 question 
their identity but eventually secured their goals and expectations. (e) 
teachers influence on body sensations are primarily breath and bringing 
awareness. (f) body image has been affected by teachers in that their 
height has always been mentioned, the professional connection to only sing 
repertoire by characters that they may be cast as. (g) initial teacher 
introduced other genres and styles which influenced their training and 
career trajectory but further down the line, a teacher trying to change genre/
style of singing was not accepted. (h) memories of insecurity affect their 
identity now in relation to negative experiences with a teacher. (i) perceives 
goal setting as strongly influenced by first teacher and doing musical 
theatre exams as a good way of tracking progress. (j) exams gave them a 
high expectation of themselves, always striving for a distinction. (k) 
negative memory from not achieving those high expectations effects 
confidence. (l) expectations directly influenced by the teacher (m) 
expectations have changed and developed over time and teachers 
influence this continually (n) believes they have the power to improve as a 
singer (o) believes teachers laid the foundations of confidence and self-
belief. (p) believes that their identity can be negative as limits work 
opportunities.IP2 (a) Identity is strongly connected to genre/style. (b) taught technique 
through sensation. (c) teacher influenced body image in that casting is done 
through certain body types in the professional industry. (d) industry shift in 
view of body type has lead to a change in identity, away from teachers 
influence. (e) sees a negative influence on her identity from teacher who 
had strong views on body type at a young age. (f) their body image directly 
influences their expectations (g) values talent and performance skills (h) 
relied on memories of singing lessons when they were younger however 
this has changed overtime, laid foundations of confidence. (i) younger goal 
setting was teacher responsibility. (j) more positive experience with 
teachers who they perceived aligned more with their own goals and identity 
(k) goals were performance based and values performance skills. (l) when 
expectations aren't clear, cause "turmoil". (m) expectations change through 
training and experience. (n) values are important to this participant (o) 
values their identity and staying true to it is important. (p) all values 
perceived to have been taught by singing teachers. (q) fighting older values 
and being put in a "box", changing industry influence. (r) sees personal 
identity as begin influenced by being a singer and what that means.(s) 
values vocal health.
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Appendix 9: Thematic analysis initial Codes. 
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