Research Proposal: Acculturation Orientation and Immigrant Children’s Engagement With The Welsh Language In Welsh Taught Primary Schools
 
Parents universally worry about sending their child to primary school for the first time, so it is no leap of the imagination to assume that sending a child to a primary school where they do not speak your child’s first language, after moving to a new country, sounds like a daunting prospect to most parents. In wales there are a large number of primary schools that teach in the Welsh language spread across the country. The Welsh Governments ‘Welsh in education action plan’ states;
‘Today, there are 420 primary schools delivering Welsh-medium education to almost 67,000 learners across Wales, and 49 secondary schools delivering Welsh-medium education to almost 35,000 learners.’(Government 2017:10)
These schools are not spread evenly across the country, so there are some areas where an English language taught school cannot be found for those emigrating from other countries in the United Kingdom, and immigrant children who speak a language other than English as their first language are at even more of a disadvantage. The school environment is a new experience for any child joining primary school, so joining a school that does not speak said child’s first language is likely to trigger some level of culture shock. Hence, this study aims to investigate the correlation between acculturation orientation, and engagement with the Welsh language both within and beyond the school environment.
Throughout this study I use the term ‘immigrant’, the Cambridge dictionary defines the term as ‘a person who has come to a different country in order to live there permanently’(Cambridge English Dictionary). In this study I take this definition to include English, Scottish, and Northern Irish families moving to Wales. Though this could be disputed as technically the constituent countries of the United Kingdom are just that, constituent countries. They all are governed by the same entity, and there is no legal process required to move from one constituent country to the other. They are not recognised as independent countries by the United Nations, so it could be argued that moving from, for example, England to Wales, is not ‘emmigrating’, merely moving across the country that is the United Kingdom. I have chosen to include families moving from other constituent countries of the United Kingdom within the definition, as the focus on this study is engagement with the Welsh language, and culture that comes alongside it. Though culture across the United Kingdom is arguably very similar functionally, Welsh culture is growing ever more distinct, Caulkins et al. summarise this;
‘Wales is a stateless nation within the United Kingdom and has a distinct history, culture, language and identity…Residents of Wales are increasingly thinking of themselves as Welsh first and British second (Cole 2002:102). For the first time in more than a century the number of Welsh speakers is increasing and Welsh-language education, television, and print media are thriving.’(Caulkins, Offer-Westort, et al. 2005:1).
With this resurgence of promotion of the Welsh cultural identity, there has come a push to teach the Welsh language in schools (Welsh Government 2014). This study looks specifically at how the tactics in place to encourage identification with this Welsh cultural identity could be encouraging different acculturation orientations for immigrant children. 
Acculturation
This study aims to examine immigrant children’s engagement with the Welsh language within a school setting and how this affects their acculturation orientation. Measurement of acculturation orientation will be based on JW Berry’s acculturation model, in which he proposes that there are four different acculturation styles, assimilation, integration, separation, and marginalisation. In Berry’s own words,
‘when individuals do not wish to maintain their cultural identity and seek daily interaction with other cultures, the Assimilation strategy is defined.’ (Berry 1997:9)
Some children may choose to engage exclusively with the Welsh cultural identity, an indicator of this could be celebrating Welsh holidays but not those from their original culture.
‘In contrast, when individuals place a value on holding on to their original culture, and at the same time wish to avoid interaction with others, then the Separation alternative is defined.’ (Berry 1997:9)
This would be observed if the child were to completely detach from the activities associated with the Welsh cultural identity, but still participated in activities pertaining to their original culture.
‘When there is an interest in both maintaining one’s original culture, while in daily interactions with other groups, Integration is the option; here, there is some degree of cultural integrity maintained, while at the same time seeking to participate as an integral part of the larger social network.’ (Berry 1997:9)
Generally, this is the most desired acculturation orientation, as the child would both interact with welsh culture and their welsh national peers, while maintaining their original cultural identity.
‘Finally, when there is little possibility or interest in cultural maintenance (often for reasons of enforced cultural loss), and little interest in having relations with others (often for reasons of exclusion or discrimination) then Marginalisation is defined’(Berry 1997:9)
Marginalisation of a child from both the Welsh culture and their original culture will hopefully not be prevalent in the results of this study. Previous investigation has identified a possible relationship between a lowered self-esteem and the ‘marginalisation’ acculturation orientation (Nigbur et al. 2008). Low-self esteem in children is not preferable. 
For the host culture, in this study Wales, it is generally assumed that assimilation or integration are the desired acculturation orientations. Studies have shown that children with the assimilation or integration style acculturation orientations have a better experience and attainment in school (Makarova and Birman 2015). In Makarova and Birman’s study they observed students ‘bicultural orientation’, essentially the integration acculturation orientation, and the ‘assimilative attitude’ of other students, this being the assimilation acculturation orientation.
‘bicultural orientation was predominantly positively related to the school adjustment of ethnic minority students, … assimilative attitude in the school context was also identified as conducive to students’ academic achievement as well as to their psychological and behavioural adjustment.’(Makarova and Birman 2015)
From this assessment, it is assumed that the results of this study will also identify that those who have a assimilation or integration style of acculturation orientation will show greater engagement with the Welsh language and cultural identity within the school environment.
This is not to say that Berry’s model is perfect, it has been criticised as over simplified, as there are many external factors that could affect acculturation that are not accounted for (Schwartz et al. 2010). Potential examples include; similarity of the host and migrant culture, hostility toward the migrant culture, and the type of migrant. 
Schwartz et al. also criticize the typical mode of data collection associated with Berry’s model. The four category design of the model ‘requires classifying individuals as high or low on receiving-culture acquisition and on heritage-culture retention,’ (Schwartz et al. 2010), and in doing so it is assumed that all four categories will appear equally in the population. This should not be assumed, so Schwartz et al. observe that
 ‘research suggests that more empirically rigorous ways of classifying individuals … may not extract all of the categories or may extract multiple variants of one or more of the categories (e.g., Schwartz & Zamboanga, 2008). This seems to suggest that not all of Berry’s categories may exist in a given sample or population, and that some categories may have multiple subtypes.’(Schwartz et al. 2010)
This study will use a more in depth, individualistic mode of questions to ascertain acculturation orientation, and therefore will accommodate for the likelihood that each individuals experience constituting their acculturation orientation will be different. It will also be assumed that not all acculturation orientations will be equally present in the results of the study.
Methodology 

A short term, pilot study is proposed in detail here, with a brief explanation of how a longitudinal study could also be undertaken. The purpose of the study is to see if engagement with the Welsh language correlates with positive (assimilation or integration) acculturation orientations.
The sample size and demographic for this study is immigrant, primary school age children who do not speak Welsh as their first language. This deliberately includes immigrant children from both outside and inside the other constituent countries of the United Kingdom. 
The study comprises of a survey, designed to ascertain the level of engagement with the Welsh language, and the acculturation orientation of the child. The Welsh language section of the survey questions are based around a collection of different categories deemed to demonstrate engagement with the Welsh language primarily within the school environment. These categories are; the use of Welsh in the playground, comfort with using the language outside of the school environment like watching Welsh tv channels, Welsh language club activities and use of Welsh in the home, school attendance, celebration of Welsh holidays, and cultural composition of friendship groups.
The acculturation orientation is then ascertained via questions based on the methodology of Nigbur et al. wherein the questions are designed to rate the level at which they identify with a given statement. The statements will be pertaining to the attitudes a child may have to their original cultural identity, and to the Welsh cultural identity. In Nigbur et al.’s study,
 ‘All children rated both their own and their perception of the outgroup's views, which were assessed in counterbalanced order. Responses were recorded on five-point scales (“not at all”, “a little bit”, “in the middle”, “quite a bit”, “a lot”)’ (Nigbur et al. 2008)
This ‘five-point scale’ method will be employed throughout the questionnaire. The results of the two sections will then be analysed to identify if there is a correlation between the acculturation orientation of a child and their engagement with the Welsh language, and by extension the Welsh cultural identity.
Potential for Development
If the results are as expected, there is potential for a further, longitudinal  study. In this study, the survey would be repeated while measures were taken to improve children’s likelihood of interacting with the Welsh language and therefore boosting their chances of maintaining a strong assimilation or integration acculturation orientation.
By repeating the survey yearly, ongoing engagement with the Welsh language and any change in acculturation orientation could be tracked. 
The survey may also form a basis for interviews with the children and their parents and/or teachers about their experiences in the Welsh primary school system. There is also a potential benefit to sitting in lessons to observe if the classroom experience reflects the experience suggested by the surveys, though this situation could produce some participant bias .
Throughout the year the children’s involvement with the policies and interventions that are in place to encourage acculturation and engagement with the Welsh language, such as Clwb yr Urdd, would be considered as a factor when looking at the child’s acculturation orientation. 
Logistics and Ethics
In order for this study to be feasible, a Welsh speaking primary school with a substantial population of immigrant children would be selected to facilitate the study. If there is not a substantial number of children fitting the criteria in one school, the study could branch out to multiple schools in the same area.
[bookmark: _Hlk34083821]There are many ethical considerations that need to be taken into account when working with young children. Children cannot give true informed consent (Morrow and Richards 1996), so consent will be acquired from the parent, the child, and the headmaster of the school in the form of a consent form with the details of the study explained in depth. The children will also be briefed before they take the survey. It is important to gain informed consent so that there is a guarantee that participants are fully aware of what they have agreed to do, and the impact the study may have on them (British Psychological Society et al. 2018), though the risk to the participant in this study is very low. They -the parents and children- will also be informed of their right to withdraw their data from the study at any time in accordance with the British Psychological Society Code of Ethics (British Psychological Society et al. 2018).
This study will be kept anonymous via pseudonyms, to protect the children’s identities. This protects against any harm that could come from having their names attached to the study.
Issues such as racism, bullying, and harassment must be considered in any instance where data on ethnicity is collected. As the demographic for this study includes immigrants across any number of ethnic backgrounds it is important to acknowledge how identity will be protected to avoid any of the afore mentioned issues pertaining to ethnicity as a product of this research.
All data will be stored in either a secure filing cabinet or a secure laptop and will be destroyed once the results of the study are published or upon request of the participant. Only the researchers involved with the study will be allowed access to the data.
As I personally only speak English, a translator may be required to make the survey accessible to children who have emigrated from outside the United Kingdom. The survey would be delivered in each child’s first language to avoid and inaccurate answers due to mistranslation on the child’s part.
It is also important to acknowledge the historical suppression of the Welsh language (Khleif 1976), so discussion of how the promotion of the Welsh language in schools could potentially alienate immigrant children (ie. If the results were to show it strongly correlated with a marginalisation or separation acculturation orientation) is a subject that may be necessary to approach, but is to be approached sensitively.
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