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                                                       Reflective account
  Description
  For my reflective writing in support of the module ‘The Teaching Toolkit 1’. On 2 September 2024 I started my PCET course at the University of Wales Trinity Saint David, after this I had an agenda my classmates to the microteaching. As Gregson and Duncan (2020, p.26) notes, “Teaching is an art, a craft and a science which requires an ability to act in the light of evidence that is, to adjust our knowledge in view of evidence and in situations that in some respects are always new and unique”. I had an open lesson on 23 September 2024, I taught students the topic of ’Precious stones of Organogenic origin: Amber and Pearls’. In this piece of writing, I am going to discuss what reflective writing means for me and explore its value for deeper development of my teaching knowledge based on the Graham Gibbs model. The microteaching was a 30-minute session. I mentioned amber and pearls as the main learning objectives, understanding how these stones are formed, their significance, their uses and understanding simple methods which qualificator difference between amber and pearls imitation and original pearls and amber. The session concluded with a brief demonstration and workshop.
 Feelings
[bookmark: _Int_1FMCxOWc] I was inspired by the topic, which I have chosen for my lesson, I felt confident before the lesson. However, I was worried about explaining the difference between original stones and imitation clearly. Much like Crofty (1996) notes, language can often fail us when attempting to describe something for the first time. I have found that I feel this to be even more the case, given that English is not my second, but my third language. Whilst confident in my ability to speak it, when delivering information to people for what could be the first time, I am (and possibly will always be) slightly conscious of the speed at which I speak and the words which I am using. When we change our language, we also change our thoughts, noticed Karl Albrecht (1980). Planning the lesson, I decided to use Power Point, however I was not a confident Power Point user. During the lesson, the Power Point went wrong, the images were displayed only on half the screen, and I felt a bit nervous about it. Afterward, I moved into teaching, I also presented visuals real-life examples of pearls and amber and simple tools to detect counterfeiting. These elements helped me to explain to students better methods of express diagnostic. I felt a mixture of relief and uncertainty, it was a valuable experience for me to share samples of amber and pearls.
 Evaluation
 Each step on my microteaching journey had a fundamental impact on my values and beliefs in myself as an educator. Popper (1962, p.222) notes, “Examining our practice is not the enemy of theoretical knowledge but the incentive to it”. However, I noticed that the students were interested in the samples of amber and pearls and methods of express diagnosis also caused a lot of interest. This allowed me a lot of freedom to develop personalized learning, and the use of visual aids worked well. However, I found it difficult to speak slowly and calm down while presenting the material.
 Analysis
 The visual aids were effective. My students were engaged in the topic of lesson, they asked and answered the questions, were quite active in discussion of imitation amber and pearls. Our choice of mode of travel may not be the most effective. Sometimes we will not know this until we meet up with other fellow travelers (Gregson and Duncan, 2020). Unfortunately, when I was showing practical activities of detection of fakes, I noticed some students seemed confused, as they could not clearly see the research I was conducting, so I paused and gave them the studied objects. Afterwards my peers commented my lesson as interesting and well-presented except for the Power Point look, it really looked small. Caroline Lewis, the lecturer assessing me, was present at my lesson. She evaluated the lesson as having a good pace with me being well positioned in the classroom and there was appropriate use of relevant teaching skills to engage the learners, also Caroline mentioned that I was able to share my knowledge effectively about the subject and built in regular checks on student understanding. However, she emphasized the size of my PowerPoint to ensure that the text can be read by everyone in the room, and I do speak a little fast, also she mentioned there was a little difficult for everyone to see what I was doing in practical demonstrations. Additionally, poor time management meant I did not examine the knowledge of students from this session.
 Conclusion
“Knowledge about teaching is not of the abstract, generalized kind but is ‘situational’ in that it is ‘socially located, very often complex and problematic and consciously and intentionally carried out,” (Usher and Bryant, 1989, p.82). We can call this ‘informal theory,’ however, without critical analysis, informal theories held by practitioners and their practical knowledge arising from their experiences risk ‘remaining at the level of anecdotal, idiosyncratic reminiscence’ (Brookfield, 1993). Microteaching conducted by me shows me the importance of flexibility in teaching strategies. In my microteaching I used strategies such as formative questions and answering making sure everyone is involved, lecture and involving students in the discussion, demonstration, and workshop. I understood that I needed to see how my teaching tools work before lessons. With the demonstration strategy it could be difficult to see samples for learners and I need to try to be calm and do not rush with presenting of materials. Also, using real-life samples is an incredibly good option to maintain students' engagement. With the discussion strategy it may take a long time, with question and answer could use a lot of closed questions. About workshop we could lose control of learning.
 Action plan
 Professional practice as a journey. This is an experience which you gain and from which you can learn and develop (Gregson and Duncan, 2020). I need to improve my skills in using PowerPoint, I need to make sure that everything looks good before presenting my lesson next time. I should think about my lesson pacing, try to be more relaxing and do not rush anywhere. To concentrate my attention of all learners, to be sure they all are engaged. It is something that Maslow (1968) described as ‘the crucial, unresolved, human questions. Finally, to check the learning outcomes at the end of lesson, I will ask more open-ended questions during the lesson to check for understanding and adjust my teaching accordingly. I am noticing how important it is to write this reflection, you can clarify your understanding about mistakes which you made in your delivery lesson, realized the development of your professional standards. I will feel more confident in talking to my learners and can improve my knowledge deeper.
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