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[bookmark: _Toc512245879]Introduction
The teaching of accountancy within higher education can be traced back as far as the 1900’s (Previts et al, 2010) and to some, remains a subject which warrants very little change in its years in education. However, Buys (2008) believes that content within accountancy education is outdated and simply offers students the capacity to acquire successful results in the exam thus failing to offer a solid foundation for accounting careers. It can be argued that theory and philosophy is lacking in such education, an area which modern society and accountancy practices now demand. Here develops the question of whether historical didactic teaching strategies are sufficient in educating students in accounting. 
The objectives of this report are; firstly, to analyse the history of accounting education in to deepen understanding of what accounting education looks like and identify any gaps that there may be. Secondly, this report will try and get to grips with the role of participative teaching strategies with pedagogy whilst analysing the strengths and criticisms. Thirdly, this report will critically analyse the potential of using participative teaching strategies within accounting education by drawing on relevant secondary research. Finally, this report will discuss the future of accounting education in relation to the upcoming challenges for the profession and attempt to identify how these merge.
[bookmark: _Toc512245880]Main Findings
1.1 [bookmark: _Toc512245881]A History of Accounting Education
Myer (1931) discussed the deficiency of effective accounting education in the 1930’s as lacking the rich depth which the accounting profession demands of its students. As Myers explained, there was already a gap in knowledge of the history, legality and ethics behind and surrounding accountancy education which highlighted an air of ignorance. Arguably, if students should be successful in accounting then not only do they need to understand the mathematical practices of the subject but also the theory and ethical considerations which essentially underpin the profession. Interestingly, even at this early date, teaching in accountancy began to be under scrutiny and the scientific manner in which it was taught, brought under question. An awareness of the need to adapt accountancy education, in general, seems to emerge throughout research. As an example, Burns and Needles (2014) discuss the world’s economy and the advancement in technology as a major instigator for a change in the education of future accountants. This, whilst being a pertinent and relevant topic for change, fails to consider or address the manner in which accountancy is being taught and the efficacy of these strategies. Watty et al (2014) go further to discuss the demand from stakeholders on Higher Education facilities to develop and identify personal transferable skills to their accounting students. So too do they identify the changing technological environment, an increased public interest and a shift in global markets as a key instigator for transferrable skills and argue that accounting education is falling short of these requirements at present. 
The way in which accounting has historically been taught provides more of an insight into the need for an adaptation in teaching strategies to increase effectiveness. In order to engage students, the historical viewpoint that accountancy is a dry and mathematical subject needs to be addressed by moving away from the didactic way in which it is taught. In order to engage students and to develop these transferable skills, students need to be involved in the learning and participate in an environment that encourages activity and meaningful scenarios, a consideration supported by Jaijairam (2012). Thomson (2013) echoes this sentiment, arguing that graduates are underprepared for the real world of accounting and consequently recognises a gap between the fundamental basics of accountancy that is being taught and the current requirements such as ethics, and the ability to research and working as a group. This research could indicate that a change in teaching strategies to a more activity-based, participative strategy could be crucial in filling this gap. 
1.2 [bookmark: _Toc512245882]An Analysis of Participative Teaching Strategies in Adult Learning

As previously highlighted within this report, participative teaching and learning strategies are not commonly identified with teaching accounting. It has been recognised that adapting the existing teaching strategies within accounting could enhance the engagement with the subject. Thus, analysis of participative teaching strategies in adult learning is therefore essential.
Rubenson (2011) believes that adult learners are hugely different in terms of what they bring to the environment. Having had life experiences, adult learners can use these rich experiences to apply to their learning and enhance their understanding of any subject, a notion supported by Jacobs and Hundley (2010). Fogarty and Pete (2017) go further still by outlining four supporting assumptions of adult learners;
1. That adult learners are active and diverse learners
2. Adult learners are often problem-orientated learners
3. Unlike younger students, adult learners control their own learning
4. Adult learners demonstrate a strong self-efficacy
These assumptions support the view that adult learners often relate their learning to contexts in their own lives and favour participation in their own learning. In turn, then, this framework of an adult learner would comfortably adapt to a participative learning environment. However, although these assumptions are relevant enough in context, they are a generalisation and should be considered as such when considering their validity. An argument against this notion would be that adult learning requires flexible strategies which offer a more individualised approach (Anon, 2010). Goddu (2012) considers that within adult learning theory, two different themes occur; firstly, an adults reasoning process moves from only considering actual facts to moving towards understanding contradictions and paradoxes. Secondly, adult learners have the ability to segregate thoughts within thinking patterns which offers the adult learner the ability to think dialectically (Labouvie-Vief, 1980). If this theory is true then the positivity in linking adult learners to participative teaching and learning strategies is identified. By giving adult learners the environment and encouragement to explore contradictions and alternative thought processes then surely we are instigating a deeper thought level and engagement for the learners. 
Participative strategies, however, could be seen as a very broad area and so deeper examination of particular strategies within this bracket is advisable. Collaborative working, experiments, and simulative activities that enhance creativity are all areas that can be identified as being participative strategies (Dragan, 2014) which can help teaching strategies evolve into a more stimulating encounter for the learners. These particular strategies are well placed for subjects such as accounting and in particular for adult learners who thrive in a collaborative environment (McGill and King, 2012) where they can bring their experiences forward, as previously discussed. Interestingly, Lahuerta-Otero and Gonzalez-Bravo (2017) suggest that participative teaching and learning strategies are so effective that they also help learners who are learning in their second language within economics and business courses which further embeds the suggestion of participative learning as an effective teaching and learning strategy for adult learners. 
Research also suggests that adult learners demand more from their learning environment. By bringing forward a wealth and depth of experience and by choosing to participate in Higher Education willingly, they demand a high level of effectiveness and efficiency (Jacobs and Hundley, 2010). Whilst this is a positive thing, it is crucial for learners to feel that they are learning the most from their time spent in education and research shows that participative learning strategies create the environment where adult learners learn the most (Alexander and Winne, 2006).
1.3 [bookmark: _Toc512245883]Accounting Education Through Participative learning; The Potential


Integrating and embedding participative learning strategies such as collaborative learning, flipped learning approach etc into education for accounting is not one that is well documented at present. Although theorists and even accountants agree that the education being offered to accounting students is insufficient to meet the demands of today’s environment, there is little practical solutions on offer and a lack of agreement in the most productive way forward. There are a number of educators who appear to be adapting their teaching and learning strategies but these strategies are often deemed as alternative ways rather than a sound path forwards. Nevertheless, the early indicators of such classroom activity are beginning to show an increase in critical thinking, self-confidence and levels of understanding (Raluca, 2016). Some research has found merit in going further by moving away from the participative and experiential learning approach to favour a Peer Learning (Taylor, 2018) where learners engage and learn through Peer interaction and move away from any form of teacher led environments. This research does not, however, stipulate accounting as a subject that would benefit from this and no clear evidence has been offered on its success. Nevertheless, it is a notion that could be monitored to assess once more evidence is provided. 
In argument against the positive regard of using participative teaching strategies to teach accounting, Bea et al (2014) performed an analysis on 128 accounting and finance students to measure the effect of using traditional teaching methods and user friendly methods of teaching accounting. The study suggests that there is no improvement in results of the students who learnt through the user-friendly strategies and furthermore, the students who learnt through the traditional methods were actually better equipped to learn other financial modules due to the learning. At first, this criticises and offers a hugely different case study to the previous research. However, there are elements of this study which must be taken into consideration. The research itself highlights the fact that the accounting students were asked to attend the traditional learning whereas the finance students took the courses under the user approach. On the surface this may seem fair, however, Bea et al and explain that previous studies have highlighted the fact that there are different personality traits between finance students and accounting students which haven’t been taken into consideration and this difference in analytical personality traits may suggest a level of ambiguity for this research. 
Described as innovative strategies, there are few cases where accounting professors and education professors have worked together to collaboratively attempt to improve on education for accounting (Feldmann and Rupert, 2013). This raises the question then as to whether the crucial factor is the merge of educator and accountant and it is this cohabitation of skills within a teacher that could indeed transform education for accounting. Salmonson (1957) reported that in 1957, there was an overall consensus that the only qualification needed to teaching accounting was an accounting certificate/qualification. This research, although valid in the 1950’s may be disproved in today’s world. However, as recently as 2012, Boffey (2012) reported that lecturers in general did not have to have a teaching qualification to teach in higher education which was being strongly disapproved of. Therefore, this notion of educators without an education qualification proves broader than just in accounting. However, more recently than this, many Higher Education departments are encouraging and insisting on their lecturers completing a teaching qualification which could reduce the problems that have previously been reported.
Schwartz and Catanach (2009) believe that the main challenge that faces accounting education is the demand to enthuse learners to take control of their own learning and to work as a team. This poses a two-pronged argument. Firstly, this supports the theory that accounting education needs to change in order to embed these characteristics and skills in accounting learners, which could arguably be done through participative teaching and learning strategies. However, on the other hand, these findings recognise that encouraging learners to adopt these sets of skills is one of the biggest challenges questioning whether this is realistic. Interestingly, Wilson et al (2016) suggest that due to historical inaccurate perceptions of accounting being a job which has little to no human facing requirements and communication, students with effective communication skills disregard accounting as a career. If true, then this may support Schwartx and Catanach’s belief that the biggest challenge is to encourage students to work as a group. Wilson et al argue that this idea of a secluded type career is a misconception and needs to be addressed through effective accounting education, one which arguably could benefit from participative teaching methods. 

1.4 [bookmark: _Toc512245884]The Future of Accounting Education

The future of accounting education relies heavily on the future of accounting as a career which in the current advancing technological environment may seem somewhat uncertain. Marr (2017) provides assurance that the role of accountants is unlikely to be replaced by advances in technology. However, accounting will require an advanced relationship with growing technology as machine learning and artificial intelligence is set to propel innovation in the area. In this instance then, machines will complete the data entries and learn to process the daily responsibilities of the traditional accountant, however, they lack one thing. Emotional Intelligence is deemed to be one of the only things that machines will fail to offer in accounting and so this skill needs to be developed in order to maintain the crucial human presence in accounting and therefore in accounting education (Jones and Abraham, 2009) (Kirch et al, 2001).
The advancements in technology that are clearly identified by professionals may suggest that accounting education needs to change to help students advance softer skills required for the profession going forward. To develop emotional intelligence, team working and communication skills, a collaborative and participative approach to accounting education may be advantageous. A more pertinent question may have developed, however. If accounting and the role of accounting is changing in the face of the future of technology, then should not only the strategies and way in which accounting is taught be changed but also the content itself? 
[bookmark: _Toc512245885]Conclusion
This report has attempted to delve into an analysis of accounting education and query the relevance, importance and ability to incorporate participative teaching strategies within it. It is clear from the secondary research presented within this report that merit is seen by many theorists and professionals in advancing participative teaching and learning strategies within adult learning. It can also be concluded that accounting education in itself is falling short of the demands and needs of the profession both now and moving forward which adapting teaching strategies could help with. There is, at present, a crucial lack of sound evidence offered to suggest that participative teaching strategies within accounting education is effective or indeed realistic. This suggests that more research needs to be conducted in order to take this forward, although early signs from some theorists on the idea are positive.
 However, it does appear that there are concerns over using these participative methods within the adult classroom and challenges against this are identified. The challenges that are posed are ones which could be overcome by successful implementation of participative teaching by promoting communication and development of certain skills. The future of accounting is one which is under scrutiny and one which it seems is causing an element of uncertainty amongst some. This may then be the ideal time to put into action these changes in teaching to support our accounting profession in the future whilst at the same time providing imperative research to move forward.
[bookmark: _Toc512245886]Recommendations

1. Integrate Emotional Intelligence and Accounting Ethics into the syllabus content and learning environment to help tackle the future challenges of accounting and to keep accounting education relevant. Within all aspects of education, content need to be up to date and relevant. Research within this report clearly stipulates that there is a strong requirement for development of emotional intelligence and an understanding of ethics. An integration of these areas within accounting education is crucial moving forward.
2. Adapt teaching strategies to integrate participative strategies. Although there is insufficient research into using participative strategies within accounting education in particular at present, the overall consensus for the effectiveness of participative strategies within adult learners appears overwhelming. Therefore, it is recommended that teaching strategies are adapted to include more collaboration and the potential for peer learning. 
3. Develop effective working relationships between accounting professors and education professors. Although deep respect and merit goes to teachers in Higher education facilities who teach effectively without a teaching qualification, the work towards ensuring that all lecturers are qualified in teaching is recommended going forward. In addition to this, the collaboration between accounting and education lecturers is crucial for self-reflection and CPD.
4. [bookmark: _GoBack]Further research and reading needs to be conducted into which particular strategy are best suited to accounting education. There is a strong recommendation for further research to be conducted into which participative methods are effective for accounting education in order to support this field moving forward.
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