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Critically Discuss Whether Current Classroom Management Strategies Are Inclusive for All Learners

Classroom management is a foundational element of effective teaching and learning. It encompasses the strategies, routines, and relationships that educators use to create a structured, supportive, and inclusive learning environment. In recent years, the emphasis on inclusive education has prompted a re-evaluation of traditional classroom management approaches to ensure they cater to the diverse needs of all learners. This essay critically discusses whether current classroom management strategies are inclusive for all learners, drawing on psychological theories, UK education policies, and practical considerations such as the use of ICT, differentiation, and the importance of routines and relationships.

Historically, classroom management has been influenced by behaviourist theories, particularly those of B.F. Skinner. Skinner's operant conditioning model posits that behaviour can be shaped through reinforcement and punishment (Drew, 2024). In practice, this has led to the widespread use of reward systems and disciplinary measures to encourage compliance and deter misbehaviour. While effective in promoting order, behaviourist strategies have been criticised for focusing on external control rather than fostering intrinsic motivation or moral reasoning (Verma, 2024). This limitation is particularly relevant in inclusive settings, where understanding the underlying causes of behaviour is essential.

Humanistic theories, such as those proposed by Carl Rogers and Abraham Maslow, offer a more inclusive perspective. Rogers emphasised the importance of unconditional positive regard and empathetic relationships in education, suggesting that students thrive in environments where they feel valued and understood (Callahan, 2024). Maslow's hierarchy of needs emphasises the importance of psychological safety and belonging in learning, underscoring the need for effective classroom management strategies that prioritise students' emotional well-being. These theories align with inclusive education principles by advocating supportive, student-centered approaches.

Lev Vygotsky's sociocultural theory further enriches the discourse on inclusive classroom management. Vygotsky emphasised the role of social interaction and scaffolding in learning, suggesting that teachers should provide tailored support to help students progress within their zone of proximal development (Callahan, 2024). This approach necessitates flexible and responsive management strategies that accommodate individual learning needs, making it particularly relevant in diverse classrooms.

William Glasser's choice theory also contributes to inclusive classroom management by promoting student autonomy and responsibility. Glasser argued that students are motivated by the need for belonging, power, freedom, and fun, and that effective management involves helping them meet these needs constructively (Praveen & Alex, 2018). By fostering a sense of ownership and self-regulation, choice theory supports inclusive practices that empower learners.

UK education policies have increasingly emphasised inclusion, particularly considering the 2025 Ofsted framework. This framework prioritises the support of disadvantaged and SEND learners, curriculum accessibility, and meaningful adaptations (IQM, 2025). Inspectors assess not only safety but also the extent to which learners are fully included and able to achieve their potential. These policy shifts reflect a broader commitment to equity and diversity in education, challenging schools to implement inclusive classroom management strategies.

Despite policy advancements, barriers to learning remain a significant challenge. These barriers include cognitive and emotional difficulties, language barriers, socio-economic disadvantages, and systemic inequities (Union learn, n.d.; Action for Children, 2024). Behavioural issues, often viewed through a deficit lens, may be expressions of unmet needs or trauma. The National Education Union emphasises the importance of fair and empathetic responses to violent behaviour, advocating for risk assessments and support strategies (NEU, 2025). Understanding behaviour as communication is essential for inclusive management.

Differentiation is a key strategy for inclusion, involving the adaptation of content, process, and product to meet diverse learning needs. Effective differentiation requires teachers to understand their students' strengths and challenges, use varied instructional methods and provide multiple ways for students to demonstrate learning (Cambridge, 2019; Greenhouse Learning, 2024). However, differentiation is often misunderstood or inconsistently applied, particularly in under-resourced classrooms. The shift from differentiation to adaptive teaching in UK policy has sparked debate, with concerns that it may overlook individual needs (Mintz, 2024).

ICT offers powerful tools for inclusive classroom management. Technologies such as screen readers, captioned videos, and interactive platforms support diverse learners, including those with disabilities (Archer, 2024; Polat et al., 2023). ICT facilitates personalised learning, efficient assessment, and global engagement. However, successful implementation requires equitable access and teacher training, which are not always guaranteed (Sachan & Malik, 2022; Dhar & Samanta, 2024).

Routines and procedures are fundamental to classroom management, providing predictability and structure that support learning (Bram, 2024; Lakha, 2025). Well-established routines help students understand expectations, reduce anxiety, and foster independence. Teaching routines explicitly and consistently enhances engagement and minimises disruptions (Education Hub, 2021; AERO, 2021). In inclusive classrooms, routines must be flexible and responsive to individual needs.

Relationships are central to inclusive classroom management. Teachers who build trust, show empathy, and affirm students' worth create environments where learners feel seen and heard. Positive relationships enhance self-esteem, motivation, and academic success (Stone, 2024). When students believe in their ability to learn and feel supported, they are more likely to engage positively with the classroom community. Positive teacher–student relationships are fundamental to inclusive and effective classroom management. The quality of these relationships significantly influences pupils’ emotional well-being, engagement, and academic outcomes (Jennings & Greenberg, 2009; Roorda et al., 2011). Teachers who cultivate trust, demonstrate empathy, and affirm each learner’s intrinsic worth create psychologically safe environments in which students feel valued, respected, and understood (Noddings, 2012; Cornelius-White, 2007). Within such contexts, pupils are more likely to exhibit cooperative behaviour, engage meaningfully with learning activities, and develop a stronger sense of belonging within the classroom community (Hughes, 2011).
Inclusive classroom management prioritises connection over control, recognising that positive relationships serve as a foundation for both behavioural regulation and academic success (Pianta, Hamre, & Allen, 2012). When students perceive their teachers as caring and responsive, they are more likely to internalise social and behavioural expectations, leading to reduced conflict and improved self-regulation (Sabol & Pianta, 2012). This relational approach is particularly beneficial for learners with additional social, emotional, or behavioural needs, as it fosters emotional security and resilience (Roffey, 2012).
Furthermore, teacher–student relationships contribute to students’ academic motivation and self-efficacy. When learners believe their teachers have confidence in their abilities, they are more inclined to persevere through challenges and take ownership of their learning (Wentzel, 2009). In this sense, effective classroom management is not merely about maintaining order but about building an inclusive, relational culture where every pupil feels supported to thrive academically, socially, and emotionally (Stone, 2024).


Effective teaching is integral to classroom management. It involves clear communication, high expectations, and responsive instruction. Teachers must be reflective practitioners, continually adapting their strategies based on feedback and evidence. The challenges facing school staff in the contemporary context are significant, including rising behavioral issues, mental health concerns, and diverse learning profiles (Nuffield Foundation, 2024; DfE, 2025). Addressing these challenges requires a holistic approach that integrates theory, policy, and practice.

In conclusion, current classroom management strategies incorporate elements of inclusivity, but their effectiveness varies widely. Behaviourist approaches provide structure but may lack empathy, while humanistic and sociocultural theories offer more inclusive frameworks. UK policies support inclusion, but implementation challenges persist. Differentiation, ICT, routines, and relationships are essential components of inclusive management. Ultimately, inclusive classroom management requires a commitment to equity, a belief in the potential of every learner, and a willingness to adapt and innovate.
The exploration of classroom management through the lens of inclusivity reveals a complex and evolving landscape in education. As this essay has demonstrated, classroom management is far more than a set of techniques for maintaining order—it is a dynamic interplay of pedagogical philosophy, psychological theory, policy frameworks, and relational practice. At its core, inclusive classroom management seeks to create environments where every learner, regardless of background, ability, or need, can thrive academically, socially, and emotionally.
The historical dominance of behaviourist approaches, particularly those rooted in Skinner’s operant conditioning, has shaped many traditional classroom management strategies. These methods, while effective in promoting compliance and structure, often fall short in addressing the deeper emotional and cognitive needs of learners (Drew, 2024). In inclusive settings, where diversity is the norm rather than the exception, such approaches may inadvertently marginalise students whose behaviours stem from trauma, unmet needs, or neurodiversity. The critique of behaviourism is not a dismissal of its utility but a call for its integration with more empathetic and student-centred models.
Humanistic theories, notably those of Rogers and Maslow, offer a compelling alternative. Rogers’ emphasis on unconditional positive regard and Maslow’s hierarchy of needs underscores the importance of psychological safety, belonging, and self-actualisation in learning environments (Callahan, 2024). These theories advocate for classrooms that nurture the whole child, recognising that emotional well-being is foundational to academic success. In practice, this means that classroom management must be relational, responsive, and rooted in empathy. Teachers must move beyond controlling behaviour to understanding it, fostering trust and mutual respect.
Vygotsky’s sociocultural theory further enriches this perspective by highlighting the role of social interaction and scaffolding in learning. His concept of the zone of proximal development (ZPD) challenges educators to tailor support to individual learners, promoting growth through guided participation (Callahan, 2024). This approach aligns closely with inclusive education, which demands differentiation and adaptability. Classroom management, in this context, becomes a tool for enabling access and participation, not merely for enforcing rules.
Glasser’s choice theory adds another layer by emphasising autonomy and intrinsic motivation. His assertion that students are driven by needs for belonging, power, freedom, and fun reframes classroom management as a process of helping students meet these needs constructively (Praveen & Alex, 2018). This theory supports inclusive practices by empowering learners to take ownership of their behaviour and learning, fostering self-regulation and agency.
UK education policy has increasingly embraced inclusion, particularly through the 2025 Ofsted framework, which places SEND and disadvantaged learners at the heart of inspection criteria (IQM, 2025). This policy shift reflects a broader societal commitment to equity and diversity. However, policy alone cannot guarantee inclusive practice. The implementation of inclusive classroom management strategies requires systemic support, professional development, and a cultural shift within schools. Teachers must be equipped not only with strategies but with the understanding and confidence to apply them effectively.
Barriers to learning remain a persistent challenge. These barriers are multifaceted, encompassing cognitive, emotional, linguistic, and socio-economic dimensions (Union learn, n.d.; Action for Children, 2024). Behavioural issues, often pathologised or punished, may be expressions of these barriers. The National Education Union’s emphasis on fair and empathetic responses to behaviour highlights the need for trauma-informed and restorative approaches (NEU, 2025). Inclusive classroom management must therefore be proactive and preventative, addressing root causes rather than symptoms.
Differentiation is a cornerstone of inclusive education, yet its practice is fraught with complexity. Effective differentiation requires deep knowledge of learners, flexible pedagogy, and creative resource use (Cambridge, 2019; Greenhouse Learning, 2024). The shift towards adaptive teaching in UK policy has sparked debate, with concerns that it may dilute the focus on individual needs (Mintz, 2024). Classroom management strategies must support differentiation by creating structures that allow for varied instruction, assessment, and pacing. This includes managing group dynamics, transitions, and expectations in ways that accommodate diversity.
ICT has emerged as a powerful enabler of inclusive classroom management. Technologies such as screen readers, captioned videos, and interactive platforms can personalise learning and enhance accessibility (Archer, 2024; Polat et al., 2023). ICT also facilitates formative assessment, real-time feedback, and collaborative learning. However, its potential is contingent on equitable access and teacher competence. Without adequate infrastructure and training, ICT can exacerbate existing inequalities (Sachan & Malik, 2022; Dhar & Samanta, 2024). Classroom management must therefore include digital literacy and ethical use of technology.
Routines and procedures are often overlooked in discussions of inclusion, yet they are vital for creating predictable and safe learning environments. Consistent routines reduce anxiety, support executive functioning, and foster independence (Bram, 2024; Lakha, 2025). In inclusive classrooms, routines must be flexible and responsive, accommodating sensory needs, attention spans, and cultural differences. Teaching routines explicitly and reinforcing them positively contributes to a sense of belonging and stability.
Relationships are perhaps the most powerful tool in inclusive classroom management. Positive teacher–student relationships enhance self-esteem, motivation, and engagement (Stone, 2024). They create a climate of trust where students feel valued and understood. Building these relationships requires time, empathy, and authenticity. It also involves recognising and challenging biases, ensuring that all students are treated with dignity and respect. Inclusive classroom management is relational at its core—it is about people, not just practices.
Effective teaching is inseparable from effective classroom management. The two are mutually reinforcing. Clear communication, high expectations, and responsive instruction create conditions for learning. Teachers must be reflective practitioners, continually adapting their strategies based on student feedback and evidence. The contemporary context presents significant challenges, including rising behavioural issues, mental health concerns, and diverse learning profiles (Nuffield Foundation, 2024; DfE, 2025). Addressing these challenges requires a holistic approach that integrates theory, policy, and practice.
In synthesising these insights, it becomes clear that inclusive classroom management is not a fixed set of strategies but a dynamic and evolving practice. It requires educators to be theorists, practitioners, and advocates. It demands a commitment to equity, a belief in the potential of every learner, and a willingness to adapt and innovate. It also requires systemic support—policies that prioritise inclusion, professional development that builds capacity, and leadership that models inclusive values.
The future of classroom management lies in its ability to respond to complexity with compassion. As classrooms become more diverse, the need for inclusive strategies becomes more urgent. This includes embracing neurodiversity, supporting mental health, and addressing socio-economic disparities. It also involves rethinking discipline, moving from punitive to restorative models, and recognising behaviour as communication.
Ultimately, inclusive classroom management is about creating spaces where all learners feel safe, valued, and capable. It is about recognising that every behaviour has a story, every learner has potential, and every classroom can be a community. By integrating psychological theory, policy frameworks, and relational practice, educators can move beyond control to connection, beyond compliance to engagement, and beyond exclusion to inclusion.
This conclusion reaffirms the central argument of the essay: that current classroom management strategies, while evolving, are not yet fully inclusive. They contain the seeds of inclusion but require intentional cultivation. The journey towards inclusive classroom management is ongoing, and it calls for courage, creativity, and collaboration. It is a journey worth taking—for the sake of every learner, every teacher, and every classroom.
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