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[bookmark: _GoBack]Introduction
According to Great Schools Partnership (2013) pupil voice can be defined as ‘the values, opinions, beliefs, perspectives, and cultural backgrounds of individual pupils and groups of pupils in a school, and to instructional approaches and techniques that are based on pupil choices, interests, passions, and ambitions’ (Great Schools Partnership, 2013). Estyn demonstrates an example of an instructional approach based upon pupil interest. After an inspection they found that in one primary school, a pupil voice group would take a ‘suggestion box’ ‘around the school in advance of a weekly ‘golden assembly’ where the group would feedback to the rest of the school.’ This has apparently resulted in the ‘pupils feeling confident that the school listen to their views’ and it is helping build pupils ‘self-confidence, self-esteem and listening skills’ (Estyn, 2016). 
In addition, Estyn (2016) also credit another primary schools’ best practice with the following statement: ‘the school’s values and rights based approach to education has enabled it to provide a socially inclusive and rewarding school experience.’ I predict that when pupil voice is successfully applied in primary schools the impact that involvement is having on pupils’ experience is greatly positive. However, I wanted to explore the impact it would be having from the pupil’s point of view. I believed that speaking to children and gathering their views on how they think their voice is being heard and whether it was being given the opportunity to make a difference was at the centre of my research as I firmly believe it is their education and their experience throughout school that prepares them for a future that is healthy and prosperous (Estyn, 2016).
The question I have chosen to explore and use to drive my research is as follows: What impact do pupil involvement strategies and pupil voice groups have on pupil experience in primary schools? The question is underpinned with the topic, ‘pupil voice.’ My reasons for choosing pupil voice as a topic were to firstly, improve upon my own practice. It is something that I believe is important to apply when teaching and when applied effectively it can provide a positive learning environment to learners. 
I wanted to explore different ways and strategies of applying pupil participation in schools. Then I plan to research the impact these strategies are having upon pupils’ experience in primary school by speaking to children and placing their views at the heart of the research. 
I was fortunate enough to spend time at a local primary school and learn and research about the ways they involve their pupils in school life and find out about the different strategies they use. I was given the chance to interview pupils whilst there and find out their views. This gave me an opportunity to discover how they view their school experience and what they value most about their time in primary school. It also brought to light what these pupils might like to see put into place to improve their experience. I interviewed a class teacher on their views of how pupil voice may affect pupils’ experience, and this gave me great insight into the types of strategies I may be able to apply once I embark upon my teaching career. It was interesting to hear what pupils’ thought was effective and gather their views on what could be put into place to increase their involvement in school life and make more of a difference. 














Literature Review
The word ‘experience’, taken from my research question, in this context can be broken down into the following themes: wellbeing, motivation, learning, assessment, achievement, attainment and relationships. I recognise that there are many aspects that can make up a pupils’ experience during their time in primary school and I wanted to find out more about how pupil involvement can impact these. Are the outcomes always positive? Are there any challenges that may be faced in trying to implement strategies? Also, how much can a child’s overall experience in primary school be impacted by effectively implementing pupil involvement across a school?
Firstly, Noyes (2005, pp. 533) quoted Flutter and Rudduck (2004) who claim that ‘student voice lies at the heart of a school as it becomes a community of participants engaged in a common endeavour of learning.’ I believe it should lie at the heart of every school as schools are ‘a second home’ to many children and schools have a duty to provide them with an education where the pupil is the focus of all decision making involved with school policy, practice and school life. Estyn (2016, pp. 4) include pupil voice in their inspection process and when inspecting schools in Wales, look for implementation of children’s rights and pupil participation across many aspects of school life. They state that ‘where pupil participation is strong in schools, pupils make a valuable contribution to school’ life. They made improvements to aspects such as ‘wellbeing, learning experiences and helped identify their schools’ future priorities’ which in turn improved the ‘quality of teaching’. They also state that pupil participation helps to better ‘relationships between everyone involved in the schools’ community’ (Estyn, 2016, pp.4). This suggests that there are many aspects that can be positively impacted from the successful application of pupil voice within primary schools. However, it is important to recognise that it may be the case that not all schools have a strong implementation of pupil participation. There are challenges that schools may face when promoting pupil voice. According to Trafford (2017), one potential challenge could be that teachers may find it difficult to give every child the opportunity to have their voice heard and listened to. However, when teaching is carefully planned and collaboration with other teachers and staff members is considered then it is more possible for each child to be given the opportunity to be heard. It could be suggested that a whole school approach is a far more effective way of promoting pupil voice than perhaps one teacher trying to promote it for one class of students. If a whole school approach is adopted when promoting pupil voice then pupils have far more of a chance to contribute to school life (Trafford, 2017). 
Pupil participation in schools should be built around article 12 of the United Nations Convention on the Rights of the Child (UNCRC). Article 12 states that children have the right to express their opinion, have that opinion listened to and taken into account should that matter affect them (Estyn, 2016, pp. 1). Becoming a ‘Rights Respecting School’ teaches children about their rights and gives an important platform to pupil voice and pupil involvement. Additionally, the Welsh Government (2004, pp. 4) and UNICEF (1990, pp. 5) share similar views on the importance of children’s views and opinions; ‘children and young people should be seen as young citizens with rights and opinions to be taken into account now.’ This suggests that children’s opinions should be taken seriously and be respected not just as children and young people but as equal contributors to society. Equally, UNICEF (1990, pp. 5) state that ‘every child has the right to say what they think in all matters affecting them, and to have their views taken seriously’ (UNICEF, 1990, pp. 5) and (Welsh Government, 2004, pp. 4). Therefore, it is prudent, at the very least, to listen to pupils and respect their opinions and ideas.
In the future, I hope to practice teaching at a Rights Respecting School. I believe it will be important to listen to the views of my pupils in order to improve my teaching and help me recognise any misconceptions in their learning by involving them in the assessment of their own work. Working together can establish a relationship where both teacher and learner share thoughts and feedback to reach a common goal. 
Flutter (2007, pp. 344) discusses how having pupils’ feedback about their learning experiences and responding to these can improve practice and be a ‘powerful tool in helping teachers investigate and reflect upon strategies used in their classroom.’ Hence this is another reason to try and promote pupil voice in the classroom. Pupils can reflect upon their own learning and give valuable feedback on the teaching delivered. Their voice can be powerful and insightful and can be used to improve outcomes that adults may have overseen. Furthermore, Fielding (2007, pp. 324) states it is necessary for teachers to first gain an understanding of their students’ perceptions. Typically, the focus was on how students should conform to the rules and expectations put forward by the institution and not much thought was given to the responsibilities the institution had toward the student. However, schools should try to push past the traditional teaching methods of the teacher solely informing and instructing the pupil and the pupil conforming and sitting behind a desk. Cook-Sather (2006, pp. 359) suggests that young people can play a role in ‘actively informing and shaping their education’ when they are given the opportunity to express their insights into learning, teaching and schooling. These insights merit both attention and responses from the adults around them. Adults can then incorporate their views by providing an education put forward by teachers and pupils alike (Cook-Sather, 2006, pp. 359). 
The idea of a shared responsibility between teachers and students is a compelling one and one that I look forward to introducing in my practice in the future. It could be said that in order to promote student voice effectively, schools must apply participatory learning. Donaldson (2015) states that ‘involving children and young people in assessment will encourage them to take responsibility for their own learning.’ This suggests that giving children the opportunity to have their say in creating new and insightful ways to assess their learning will give them a sense of ownership over their school experience. It could be argued that by involving pupils more in decisions with their learning and making potential changes to school life motivates learners and gives learners a more memorable and fulfilling experience during their time in primary school. Furthermore, Hart (1992) provides a tool to aid practitioners in involving children to evaluate and assess their own learning. The tool aims to help aid teachers and students in forming a mutual partnership to give pupils’ more ownership over their school experience. Hart’s Ladder of Young People’s Participation is a significant tool which can be used to offer guidance to drive participation in schools. The eighth degree of participation is named; ‘Young people-initiated, shared decisions with adults’ and this highlights that learning or the ideas of what to learn are initiated by young people and that decision making is shared between young people and adults. These experiences empower young people while at the same time enabling them to access and learn from the life experience and expertise of adults’ (Hart, 1992).
In Wales, the Welsh Government (2015) state how they are working toward ‘a more equal Wales.’ Part of their journey is the promoting and instilling the participation of young people. They state that ‘giving people equal opportunities to participate in decision making’ aims to ‘enable equal outcomes.’ They recommend that schools use The Children and Young People’s National Standards for Wales (2014) to aid them in implementing pupil voice as they can provide advice and helpful resources that will hopefully give practitioners and pupils the knowledge to move forward in pupil participation. The Children and Young People’s National Standards for Wales (2014) are a ‘body for organisations and individuals who work with children, young people and their families in Wales.’ They contribute to ensuring the ‘implementation of the United Nations Convention on the Rights of the Child (UNCRC) a reality’ and ensure that ‘children and young people have a voice.’ Their work promotes pupil voice and pupil involvement and their standards push for a positive school experience for learners. They state that learners have the right to information that concerns them, choice, respect and the right to receive feedback from teachers and staff. These are all key standards that will aim to give children a more positive experience in school and give children the opportunity to be the best they can be. According to Roberts (2012), a challenge that some schools may face when implementing pupil voice are that some pupils do not believe having a voice within their school will change anything. Many pupils have a lack of motivation to get involved. However, these challenges can be overcome with the correct strategies put into place. Estyn (2016) state that ‘nearly all schools inspected between September 2013 and July 2016 comply fully with the School Council Regulations’. They state how in nearly all schools, their ‘school council makes a worthwhile contribution towards improving the school learning environment.’ It is strategies like putting school councils together, using the advice given by The Children and Young People’s National Standards for Wales and giving children opportunities to be part of something where their voice is heard, valued and acted upon that will give the children the belief that their voice can make a difference (Roberts, 2012). 
Professor Jean Rudduck was a key figure in researching and promoting pupil voice. Rudduck (2004) makes the following arguments in support of pupil voice: 
· Speaking and listening to pupils helps to bridge the gap of attainment. 
She argues that schools should have ways of ‘recognising and harnessing young people’s capabilities and insights as these could have great potential to strengthen pupils’ engagement in learning.
· Pupil participation can improve schools. 
Student views can help inform teachers and parents opinion and add to ‘meaningful reform’. 
Rudduck also discusses pupil voice and learning and how giving children the opportunity to plan and evaluate their learning empowers them and that learning becomes something meaningful and personal to them (Rudduck, 2004 and Wyton on the Hill Primary School, 2020). 
It is clear that putting pupil voice at the heart of learning reaps many benefits and it can be said that implementing effective pupil voice strategies, putting pupil involvement groups into place and ensuring the use of the UNCRC give children a more positive experience during their time in primary school. Estyn (2016) conclude that, from several case studies, schools that apply effective pupil participation benefit from improvement in wellbeing, attendance, behaviour and an increase in attainment. Due to the focus of improving pupil participation, these schools are seeing ‘pupils’ performance in all subjects show an improving trend’ (Estyn, 2016).









Methodology and Research Design
In order to answer my research question, I had the opportunity to visit a local primary school for six days and gather research from observing lessons, speaking to practitioners and more importantly, speaking to the pupils.
I conducted three interviews and also had an informal discussion with a group of pupils whilst on my elective experience. Firstly, I wanted to interview a group of children who were all part of various pupil voice groups in the school. I believed it was important to gather their views on how they thought being part of these pupil voice groups impacted upon their school experience and whether they thought their voice was making a difference to their school. Due to the time constraints of scheduled classes during the school day, the group I had identified to interview had to be split into two groups. I conducted the same interview twice with the two groups of students. The first group of pupils I interviewed were selected at random from children who were part of the pupil participation group for the school. The second group of pupils I interviewed were selected at random from children who were part of the Eco group for the school. 
Secondly, I had an informal discussion with a small group of children who were not part of any pupil voice group to gather their thoughts and opinions on how they felt their voice was heard and if it was making a difference to any aspects of school life and whether they thought the strategies put into place across the school to promote pupil participation were benefitting their school experience or not. 
Thirdly, I undertook another interview with one of the class teachers with the aim to discover what measures staff put into place across the school to give the children opportunities to have their say and be listened to and gather their views on whether they thought these strategies were impacting the pupils’ experience during their time in primary school. I also had the chance to observe an eco-meeting which took place each week and consisted of around 5 pupils discussing ways in which they could make the school eco-friendlier. I was able to take a look at various different resources that promoted pupil voice and the way the school displayed pupil voice to their pupils’.
It was important to make sure that my research was ethical. I wanted to ensure that my methods in obtaining data were sensitive and that my manner and the way I conducted my research was done in a considerate way. I ensured that the participants were aware that they were able to withdraw at any time from the interviews. It was also important to make them aware that their information would be classed as anonymous and would be treated as confidential. I made it clear that once the interview ended, participants still had the right to withdraw any of their answers and that this data would be removed from the research. At the beginning of each interview I informed the participants of why I was conducting the interview and what their answers would be used for. I wanted to ensure the participants were comfortable throughout the interviews and asked if it was acceptable to continue questioning at various stages (BERA, 2018). 
The reason for undertaking the four interviews was because I wanted to explore and understand the reasons behind any implementation of pupil voice strategies and the intended outcomes these would have. Interviewing is a method described as qualitative research. Qualitative research is typically used to gain a deeper understanding and is used ‘to uncover trends in thoughts and opinions.’ I wanted to explore what the views of the children were and try to understand their perspective of how the implementation of strategies used to promote pupil voice were affecting their experience in school. Hence, the need to interview pupils, I knew that their answers would help to discover more and help toward answering my research question (DeFranzo, 2011). 
When planning to undertake the interviews, I considered the most effective methods to gather evidence to aid the research project and the decision was made to not use questionnaires or surveys. Initially it was believed that distributing questionnaires would not help greatly in answering the research question however, it may have given me a greater sample of data and perhaps a broader view from gathering the views from all the pupils had I designed a questionnaire and distributed it to the whole school. It could have provided a broader consensus of whether pupils felt pupil participation impacted their school experience or not. It could have given me scope to compare statistical data, such as how many pupils felt that their voice was making a difference to the school and their experience and those who may not have thought their voice was not being heard. Although, by undertaking a questionnaire, it would not have allowed pupils to ‘explain their choices or the meaning of the questions may have for those’ pupils (Carr, 1994, pp. 716). 
Another challenge faced in only using qualitative methods is that the data may be unreliable due to the subjective nature and the single context an interview presents. I tried to overcome this by selecting focus groups for two of my interviews as I believed this would give more reliability to the results. Speaking to more children and gathering more data helped to establish a consensus and outcomes for my research. It may have been helpful to interview more staff members in order to gain a broader insight into the research. Speaking to staff members that had different roles within the school other than class teachers could have also given a more varied set of data (McLeod, 2019).
Once the interviews were carried out, I analysed the data and tried to interpret the answers to create a clearer picture of any themes presented in the answers from the participants. The following themes were drawn from the data and I used these to drive the entire research project: wellbeing, motivation, learning, assessment, achievement, attainment and relationships. When reviewing the literature surrounding pupil participation, I used these themes to discover how pupil involvement strategies and pupil voice groups were having an impact in these aspects of school life. These themes are important aspects of a pupil’s experience in primary school, and so it was interesting to hear how pupil participation had an impact on each one of these.
Visiting other schools and reaching out to more relevant sources would have given a broader set of results and a more varied set of answers and helped to detect any differences between schools (Littler, 2020). It was felt that visiting one primary school gave only a small snapshot of pupil participation in school. It provided only one example of what impact it is having on pupils’ experience and how pupil voice strategies are being implemented. Furthermore, I strongly believe that the school gives an example of best practice in pupil participation. Pupil participation is a key focus across the school and their beliefs and values for their school are centred around pupil voice. At the school, the children are listened to and are an integral part of improving the school’s practice and policies. 
Whilst this was a beneficial learning experience, to see pupil voice so embedded in the school’s culture and one I could learn from to enhance my own practice, it may have been beneficial to see how school’s that are not implementing pupil voice successfully or not implementing it at all are affecting their pupils’ experience in school. Is there a big difference to pupils’ wellbeing or attainment in schools because of the lack of strategies put into place to enhance pupil involvement? Are pupils’ motivated and engaged in the learning because there may not be a strong promotion of pupil voice in the school? The literature suggests that pupil involvement and pupil voice groups do improve pupil engagement and achievement so what may the reasons be for a school choosing not to have a strong promotion of pupil voice within their school? Therefore, in order to give the research more validity and reliability, the study could be replicated in a greater number of schools and a wider range of schools, depending on area and type of school. This could give a far broader range of results and provide more depth into how pupil involvement and pupil voice groups are impacting pupil experience in primary schools.












Findings and Discussion
After analysing the data, it was found that there was overwhelming evidence to suggest that pupil involvement strategies and pupil voice groups impact pupils’ experience in a positive way. Upon entering the local primary school where I spent time on my elective practice, it was evident that their school placed pupil voice at the heart of learning. The school is a ‘Rights Respecting School’ and prided itself upon decorating the school’s windows and walls with colourful paintings, signs and posters that all symbolised The United Nations Convention of the Rights of the Child. On the door to each classroom was a display of Article 12 from the UNCRC. This displayed that pupils were being informed of their right to speak and be listened to and that their voice would make a difference. The school showed their compliance to The Children and Young People’s National Standards for Wales (2014) by setting high standards in making sure pupils knew they had a voice and their voice could make a positive difference to the school. It was evident that pupil participation was embodied throughout the school’s culture and not just in certain aspects. One of the pupil involvement strategies adopted by the school was a ‘suggestion box’ that was shared around the school so that pupils could add their suggestions to it. Smart School Councils Community (2016) suggest that having a suggestion box in school is a great way to allow pupils to come forward and have their say. They also suggest how the box could allow pupils who are ‘less comfortable talking in front of people’ have their say in an anonymous way (Smart School Councils Community, 2016). 
The suggestion box was placed in a central area of the school where pupils from both the Foundation Phase and Key Stage 2 would pass and be able to access the box and place suggestions in if they had any. On a weekly basis, staff would read through the suggestions and try to action any they deemed practical and feasible. One example of a suggestion being turned into a reality is that pupils had suggested having an outdoor area designed where they could plant flowers and spend time in the outdoor environment. The result was that a garden was designed and put together by the staff and pupils for pupils to use. According to Handmade Places (2020) ‘children get great enjoyment from being outdoors.’ Some of the ways a school garden can benefits children are, ‘self-confidence, physical activity and environmental awareness.’ The use of the suggestion box and the creation of the garden may demonstrate how a pupil involvement strategy has had a positive effect upon pupil’s experience in school (Handmade Places, 2020).
During my time on elective experience I was able to see how pupil involvement strategies and pupil voice groups were affecting pupils’ experience throughout the phases across the school. Across the school, all pupils take part in EPIC (Exciting, Personal, Inspirational and Challenging) planning. EPIC planning is used through a topic-based approach. It is designed to give children more control and more say in what they want to learn. The school would invite pupils and their parents into the school to take part in what is called an ‘EPIC planning day’. Staff would present a topic to the children and they would then explore ideas of what they want to learn. 
The Welsh Government (2020) states that the curriculum laid out in schools must ‘embed the mandatory cross-curricular skills’ and ‘provide for appropriate learner progression’. Once the ‘EPIC planning day’ is complete, teachers must ensure that they incorporate what the children wish to learn into lessons that still teach the fundamentals and skills of the curriculum. By achieving this, pupils can learn and progress according to the curriculum whilst being more engaged due to the involvement in the planning of their learning (Welsh Government, 2020). 
In the nursery, the staff stated that the EPIC planning helps with engagement and gives the pupils a say in what they want to learn. When I asked about pupil voice and whether pupils are given many options in what they do in the nursery, they explained that the pupils are given a lot of choice with what they want to do throughout the day. It was observed that the children are confident and seem to be empowered to make decisions that affect their experiences in school. Again, many of the Rights Articles are displayed in multiple places in the classroom. It was interesting to see the ways that pupil voice was being promoted for children at such a young age. 
Throughout the Foundation Phase members of staff commented on how the children enjoy being given a role and thrive off having a responsibility. They explained how they have seen children’s confidence build though given them a role. They explained how they select pupils from Year 2 to take part in the pupil participation groups; pupils put themselves forward to be a part of the various groups, then teachers would organise a class election where the class would vote for pupils to be a part of the groups. They explained how the groups would very often meet with other pupils from outside school and share their work from meetings held with the pupil participation groups and share best practice. The benefits of sharing their best practice in promoting pupil voice gives the school an opportunity to reflect upon their practices and continuously aim to improve. It also gives learners an opportunity to share their work with others and give other learners the chance to try and improve pupil voice within their pupil participation groups in their schools (Meneguetti, 2014). 
Pupils in the Foundation Phase were being given the opportunity to rewrite the four purposes of Donaldson’s Successful Futures in child-friendly language. I thought this to be a great way of the children being immersed and involved in the learning of the four purposes of the new curriculum. I could see that children would gain greater understanding of the outcomes of the new curriculum by re-writing these purposes in a way they could better understand them.
I was able to conduct my interviews with pupils from across the school however, due to only Year 2 pupils being allowed to be put forward to take part in the pupil voice groups, the majority of the children who participated in the interviews were from Key Stage 2. Whilst undertaking an informal discussion with pupils who were not involved in the pupil voice groups, they highlighted how the various strategies for promoting pupil voice had contributed to a strong relationship between staff and pupils. Again, these pupils mentioned how they thought EPIC planning improved their school experience as they felt they had more ownership over their learning. They explained how they felt that they could have their say in what they wanted to learn and that this was listened to and often made a reality. However, one pupil mentioned how they would like to have more say in what they learnt in school. They expressed that they wished EPIC planning took place more often so that they could contribute their ideas more often. 
The children explained how they have assemblies that teach them about their rights, and they enjoy these and feel like they are able to be more open about what they feel would benefit them in school and what they think should change. When asked about the pupil voice groups and whether they wished to be a part of them they explained that they will have the opportunity to be in the groups next year and they seemed to appreciate that the pupils needed to take turns in being a part of them. 
Overall, it was apparent that pupils were generally satisfied with how the school was using their voice to contribute to aspects of school life. It became clear that even pupils who were not involved in the pupil voice groups still benefitted from the pupil involvement strategies put into place in the school and still were benefitting from a more positive experience in school due to the promotion of pupil voice.
After undertaking the interviews with pupils from both the ‘pupil participation group’ and the ‘eco-group’, it was concluded that children felt proud to be a part of these groups and have a role within the school. According to Newman (2020) giving roles to pupils gives them ownership and a responsibility. By inviting students to take on a role can help build ‘confidence and character in themselves’. 
They explained how being a part of a pupil voice group boosts their pupil experience because it gives them a platform where they have more interaction with staff, their fellow pupils and other schools. They mentioned how being able to collaborate allows them to make a difference and gives them the opportunity to make improvements to their school. This can be linked to the need to have a whole-school approach when implementing pupil voice strategies. During my time at the school and after undertaking observations and interviews it became evident that their whole-school approach to implementing pupil voice was effective and it proved to create an ethos where pupil voice and its effects on pupil experience was one of the central focuses of the school.
My interview that I undertook with one of the class teachers proved to be highly informative when considering the themes of this research project. Firstly, I will discuss how the successful implementation of pupil voice within the school is having a positive impact upon assessment. According to the Secondary National Strategy (2007), assessment for learning ‘involves both teacher and pupils reviewing and reflecting on assessment data’. The class teacher provided insight into how the children contribute to the make-up of the school’s marking policies and this benefitted their assessment for learning strategies and gave clarity to how the pupils wanted feedback on their work. It became clear that staff and pupils working together to change their methods of assessment had been beneficial and proved that both staff and pupils shared a mutual respect of one another, and this helped them in achieving common goals. 
The class teacher explained how the pupil involvement groups within the school have a positive impact on pupils’ experience in school. They explained that the various groups constantly inform the school development plan and suggest changes to move the school forward. The groups come together once a fortnight and discuss any notions put to them from fellow pupils and work together to make changes to improve the school development plan. The class teacher firmly stated that staff at the school recognise that it is the children’s education and that they work to ensure that they have their say and their views are listened to and acted upon. 
When asked about the challenges that may be faced when implementing pupil voice, they mentioned how they try to encourage every pupil to have their say and express their views but there are some pupils that refuse to contribute. This could be due to lack of confidence or perhaps be due to the afore mentioned possibility that some pupils may not believe that their opinions and views will make a difference and affect their school experience in a positive way. 
The class teacher explained how they felt including children in EPIC planning had the most positive impact on pupils’ experience in school. They explained how it had a positive impact on their learning as pupils were more engaged. This was because pupils had chosen what they would like to learn. The idea of involving pupils in EPIC planning is something that I would like to either implement or participate in in my future practice. To create a collaborative learning environment where I could discuss planning with my pupils would enhance my practice and make it a reflective one. 





Conclusion
To summarise, my aims of this research project were: 
· to discover how pupil voice groups and pupil involvement strategies impacted pupil experience in primary schools 
· to discover how the promotion of pupil voice in a primary school was affecting pupils experience from the pupils’ perspective
· to find out whether pupils in schools who do not have a strong promotion of pupil voice would benefit from having a stronger foundation of pupil voice strategies implementing to enhance pupil experience
· to find out what pupil voice strategies were most successful in improving pupil experience
· to discover whether pupils felt they were being given their say and whether they felt their views and opinions were being used to improve the school’s outcomes and in turn their experience in school
After undertaking this research project, I am confident in stating that implementing pupil voice groups and successfully utilising pupil involvement strategies does affect pupil experience in a positive way. During my electives experience, it was clear that the pupil voice groups, strategies like the suggestion box and EPIC planning were giving pupils a better school experience where they felt valued and respected. It was interesting to see how effective implementation of pupil voice strategies positively impacted many aspects of school life such as wellbeing, motivation, learning, assessment, achievement, attainment and relationships. 
Future research could be done, to discover whether practice to implement pupil voice could be improved within other schools. The overwhelmingly positive findings from this research project could suggest that if best practice is shared and schools have the knowledge to put these pupil voice strategies into place then more children would benefit from them and this therefore could potentially improve their school experience. 
This study could be used to show the impacts pupil voice strategies have upon pupils and the importance of pupil voice in schools. Undertaking this research has vastly broadened my knowledge of pupil voice and its strategies and has taught me the importance of putting these strategies into place for pupils. I have a greater understanding of how the UNCRC, and pupil voice impacts a child’s experience in school and how they can improve a school and what it has to offer. The research has given me the motivation to become a better teacher and I aim to include pupils’ views in planning, assessment, outcomes and their learning in the future. I have a passion for leading extra-curricular activities and feel confident in promoting pupil voice in my future practice through the curriculum and through the culture of the school.
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