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Targets from my previous assignment
	Target
	How I have addressed it in this work

	Justify and support your bold statements; even when offering an opinion in a blog as it is still academic writing. 
	

	Further use of practical suggestions would strengthen your writing - how does it look within a classroom? 
	

	More opportunities for critical writing; opposing views and outlining negatives and positives. 
	



















A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections.
This assignment will explore how a school develops one aspect of its School Development Plan (SDP) by critically reflecting on the actions, impact and evidence.  It will focus on the school that the writer was placed in for their first teaching practice.  To protect the school and the staff that work there, the school will be anonymised throughout this assignment and referred to as School A, which adheres to the ethical guidelines of the British Education Research Association (BERA) (2024).  School A has four current priorities in their SDP, the one that is going to be explored further is, priority four, which aims to continue to improve standards in reading.
School A is an English-medium primary school located in a town in South-West Wales.  Estyn (2017) reported that School A had nearly 600 learners on roll (not including the flying start provision), of which 33% were eligible for free school meals (eFSM), which was very high compared to national average of 25% at the time, this describes the catchment area as economically disadvantaged, and the Welsh Index of Multiple Deprivation data puts School A’s catchment area as the topmost deprived area in the county, and it is also in the top 10% most deprived areas in Wales as stated by the Welsh Government (2019a).  Estyn (2017) also reported that 25% of learners in School A had a Special Education Need (SEN), which was just above the national average of 23% at the time the report was written.  Although, it should be noted that SEN is no longer a term commonly used as it is now referred to as an Additional Learning Need (ALN) instead since the Welsh Assembly Governments (WAG) Additional Learning Needs Act (2021a) came in to force.
Campbell (2024, p. 2) defines a SDP as “a strategic roadmap designed to improve a school”, it identifies strengths and drawbacks within the school and outlines the key priorities needed to raise standards.  The key priorities are then broken down into steps to help achieve success: what resources are needed for that step; any costs involved; and what stakeholders are accountable in ensuring these steps are followed through.  When inspecting schools, Estyn will use the SDP and feedback to regional consortia and local authorities, this promotes collaboration between local schools so they can share good practice with one another (Harris and Jones, (2017)).  From September 2015, all schools have had to comply with the Education (School Development Plans) (Wales) Regulations (2014).  The Welsh Government’s School Development Plans (2014) framework guides schools on how they can strategically plan to evaluate and deliver improvements in learner outcomes, which the Curriculum for Wales (CfW) will directly benefit from as it highlights self-evaluation and accountability. 
Each school in Wales will have different strengths and drawbacks to another school, this can also depend on the area in which the school is located, so SDPs will be vary between schools.  School A is proud to be a community school and recognises that the community plays a big part in school life, of which Manocha (2025) also agrees with.  School A’s SDP acknowledges their community status by stating the current percentage of their eFSM learners and the figures from the Welsh index multiple deprivation (2019a) data on the first page of the document, they identify that the school is located in a deprived area and has noticed that there is a gap between those eligible for FSM and those that are not and have dedicated priority three for reducing the attainment gap between them.  Although the writer is not focusing on this aspect of the SDP, it must be noted that this priority affects every target within the school.  The Welsh Government (2024) advises of three areas that can be evaluated, which are: vision, leadership and management; curriculum, learning and teaching; and wellbeing, inclusion and equity.  With the later area putting emphasises on barriers that the learners may face, which if a school can overcome will not only narrow the gap between learners that are eligible for FSM and their peers, but also have a great impact on all aspects on the SDP , of which Manocha (2025) also champions.
Although the Welsh Government prompts which areas can be evaluated, ultimately the decision of what goes in a SDP is made by the school or Estyn.  The strengths and drawbacks of the school are identified, and strategic plans are put in place for the areas that need to improve.  It is important that schools are critical and honest when evaluating areas of the school to make sure that the strategic plans that follow it can be effectively developed which will lead to the school reaching their improvement targets.  Once the school has recognised which areas need to improve, steps can be developed by Senior Leadership Team (SLT) staff and school governors’ who will be held accountable for ensuring the objectives in the plan are followed through and improvements are made.  Guidance from the Welsh Government (2021b) states that school improvements ought to have a specific purpose, that are realistic with what can be achieved (whilst taking in to account staffing, time and finance), they should be measurable so they can compare the effectiveness of the target, and they must be challenging and aspirational.  But then again, when assessing improvements not all results are quantifiable, so it is important that improvements of the SDP are the priority rather than trying to prove that improvements have been made.  This is especially significant when it comes to assessing data for learners that are eligible for FSM, which is possibly why School A has listed reducing the attainment gap between those that are eligible for FSM, and those that are not as their third priority in their SDP.
For this assignment, the writer has chosen to focus on priority four of School A’s SDP, which aims to continue to improve standards in reading.  This aspect on the SDP is broken down into three objectives, which is specific for targeted learners, certain year groups, and the whole school.  Below that it states the targets and success criteria to reach their objective, and why they are aiming to achieve them which is backed up by school data and theoretical evidence of why they have chosen that objective.  As cited by Cremin (2024), the Organisation for Economic Co-operation and Development (OECD) argues that “reading for pleasure is the single most important indicator of a child’s future success, more so than levels of parental education” ((OECD), 2002, p. 1) proving the importance of School A’s aim to continue to improve standards in reading.  However, in 2011 the OECD contradicted themselves when they wrote that learners are more likely to perform well in school have access to a wide range of reading activities and are highly engaged and there is a strong link between motivation and proficiency among adults ((OECD), 2011, p. 1).  This proves that schools cannot just choose one piece of evidence to benefit an objective to raise standards in one aspect of their SDP, which is why School A has three objectives backed up by a variety of data and theoretical evidence to help them achieve their targets.
Statistics released by OECD (2023) on the Programme for International Student Assessment (PISA) 2022 results, prompted the Welsh Government (2023) to report their findings: learners in Wales scored lower than average across OECD countries in maths, reading, and science.  This is why being thorough and honest when evaluating a school and making strategic plans in the SDP are so important.  The Welsh Government (2019b) acknowledge that an improvement in teaching and learning must happen in Wales, they do this through the development of pedagogy, professional learning, innovation, collaboration and leadership, and all student teachers and current teachers need to evidence this.  
After collecting reading data from each class, School A identified that one of their priority areas of improvement should be to continue to improve standards in reading, which falls under the third section of what is recommended to be evaluated in a SDP by the Welsh Government (2024), which is, curriculum, teaching and learning.  The Language, Literacy and Communication (LLC) leads are stakeholders in this priority, supported by the headteacher and a school governor.  But on some of the action points the responsibility lies upon all staff to act on it, and it is monitored by the headteacher, or LLC leads, who report their findings to the governor every half term, to ensure they are accountable.
Within priority four, there are three action points: everyone a reader by the end of year 2; participation in the Reading for Pleasure project; and a particular focus on increasing the number of children in years 4, 5, and 6 to become free readers and improve their assessment scores in reading.  As cited in Department for Education (DfE) (2012), OECD (2002) argues that “reading enjoyment has been reported as more important for children’s educational success than their family’s socio-economic status” ((DfE), 2012, p. 3).  Thus, proving the importance of School A’s aim to continue to improve standards in reading.  This indicates that reading for pleasure will have a direct effect on all other action points, because if learners enjoy reading, they will read and become free readers, and if it increases their educational success, then their reading assessment score will go up.  
To increase the number of learners reading by the end of year 2, School A changed their timetable to ensure everyone had a chance to read individually to the Teaching Assistant (TA) during the school day, prioritising those that need the extra support or may not have read at home the night before.  North Cambridge Academy (2023, p. 1), states that “literacy is key to accessing a huge amount of the content taught in the curriculum and fluent reading often underpins how students can then write or speak to express themselves”, which is why School A wants everyone a reader by the end of year 2, because if the learner is struggling to read then they will not be able to fully access the curriculum, which puts them at a disadvantage when starting junior school.  School A then changed their timetable again in the spring term due to the results collected before Christmas.  Now year 2, has three reading groups instead of four, meaning that there is enough time for all groups to participate in reciprocal reading four times a week instead of two.  A strategy the Education Endowment Foundation (n.d.) is fond of as they argue that young readers should develop their reading skills in a variety of ways that focus on both language comprehension and decoding.
As mentioned previously, School A’s location is in a highly deprived area, so buying books may be the last thing on a parents’ shopping list.  School A combats list by sending reading for pleasure books home with the learners instead of the usual colour banded books that schools use to track learners progress with reading.  Reading for pleasure books are organised into colour banded levels to make it easier for the learner to choose a suitable book for their ability, but ultimately learners choose their own book to take home to read to their parents, (with a reading record for parents to sign).  School A still uses the usual colour banded books to teach children how to read, but these books stay in school for the LSA to listen to them read every day, which is one point of eleven in the strategic plan to get everyone a reader by the end of year 2.
The targets in the SDP that directly refer to developing the action point are: targeting the reading for pleasure project to impact on the lowest attaining 20% of learners; enrich home-school relationships around reading; and increasing the number of learners that report that they enjoy reading.  School A has a fantastic family engagement officer that arranges many lovely activities during Find-Out-Friday, which are held on Friday afternoon’s when learners finish school.  Some of these afternoons was called, helping your child to read, and helping your child love reading, where parents were invited to come in and read with their child, and staff were on hand to answer any queries they had and to showcase what reading topics was coming up in the summer reading for pleasure challenge, which was highly successful last year with lots of evidence showcased over SeeSaw and X of the many different books of a certain topic they could read in the summer holidays.
Showcasing the books learners read during the Reading for Pleasure Challenge was a great way to measure how effective the challenge was, but as it only took place over the summer holidays, it is not very consistent.  Critically speaking, if the school only has one or two books of each title, then the books targeted for that topic is rare to come by.  To combat this, School A could send home library forms with the learners before the summer holidays, so parents could take advantage of renting books and save expense.  Another alternative for younger readers could be to read the rainbow, where learners are expected to read a book with covers that match the colours of the rainbow, this way there is a lot more freedom in the choice of book they read, therefore enhancing the pleasure.
School A evaluated the success of the first year by taking some baseline data at the start of the project, which was an online questionnaire that they did in class, which included questions about how often they read, if they enjoyed it and about whether they thought reading helped their wellbeing.  They then asked the learner to do the same questionnaire at the end of the year and compared results and the LLC leads presented the findings in the headteacher and the governor.  Due to School A being in the second year of the Reading for Pleasure project, there was no costs associated with it this year, and it is not stated in this year’s SDP how much they spent last year.
The Centre for Literacy in Primary Education (CLPE) (2004) declares that Reading for Pleasure is not simply letting children pick their own reading books and sending them off to read, it is much more than that.  Reading for Pleasure is “developing an ethos and environment that values reading and excites, enthuses and inspires readers”, ((CLPE), 2004, p. 3)).  This is why School A encourages their staff to be excited around their learners about reading, including teachers showing off what they are currently reading on the door of the class.  School A also uses cross-curricular approaches and varied types of texts to read to keep learners motivated, one example being their Christmas play, it was slightly traditional with Mary and Joseph and baby Jesus, but it also included the characters in Despicable Me, as a new movie come out that year.  The class came up with ideas on how the story should play out, and the Expressive Arts lead wrote a script for the learners to learn.  Being fully involved in this process meant the learners believed it was their story, giving them a sense of pride and belonging, which Maslow (1943) would agree with.
Ensuring staff are trained to deliver these action points so the objective can be reached is another thing School A does well.  Due to School A being in an area where they partake in the asymmetric week, learners get every Friday afternoon off (unless they choose to stay on for enrichment activities), and teachers and staff get every other Friday afternoon off for wellbeing, and the other is for training purposes.  This entitles schools in the local area to have two to three hours extra training every fortnight, meaning better trained staff, which leads to better quality teaching and learning, which is one of the pedagogies that student teachers must evidence when on teaching practice. 
School A reflects on and evaluates the quality and consistency of their teaching by arranging lesson observations and wing-walks every term.  These are usually arranged a week or so in advance, so one could argue that a teacher may put in extra effort to show off to spectators, meaning that the observations may be unreliable as it will not be their typical way of teaching.  A way to ensure that lessons are genuine, is to drop in on the class unannounced, not giving any time for the teacher to change her lessons plans or put in extra effort to show off.  Alternatively, the use of CCTV could benefit, which Jones (2013) advocates for, as he says the use of technology bypasses the hawthorn effect, eliminating people acting differently when others are in the room, giving spectators the most authentic experience.  He also mentions how video recording can be beneficial for training purposes when highlighting good practice and areas that need to improve.  Although, to counter argue, teacher may think that the SLT don’t trust them, and may feel like they are being watched, but Theelan., et al. (2020) declares that it can reduce professional anxiety and increase effectiveness.
School A records and evaluates their reading levels through the school by collecting raw data: they note how many learners in the class, and year groups have reached a certain reading band, whilst taking into consideration how many of those learners are boys and girls, and eFSM and nFSM.  They use this quantitative data to measure how well they are doing, whereas the teacher will use qualitative data in the classroom to target certain individuals.  This is how School A realised that they needed to change their timetable to add in more reciprocal reading time.  Taking quantitative and qualitative data into account give a truer reflection of the ability of the learners in the school, which means teachers can plan their lessons effectively to ensure each learner is challenged.  
To conclude, this assignment has explored the development of how School A has continued to improve standards in reading, whilst reflecting and evaluating the action points within it.  School A would not have been able to do this without being honest in their self-evaluation, and open to feedback from the SLT and the stakeholders, who hold them accountable for the target.  School A have got good at this as they follow the guidance from the Welsh Government’s SDP (2014) framework.
School A used these action points to improve reading standards, they then continued to monitor progress and then made more changes based on that progress, showing good practice in a reflective cycle, which Gibbs (1988) would be proud of.  School A can have a more authentic lesson observation if the SLT drop in unannounced or use video technology to eliminate the hawthorn effect.
It may benefit School A if they could collaborate with local schools when evaluating, showing others their best practice and accepting feedback on how to improve.  Having someone from a different school observing lessons can ensure no bias between teacher friendships in school and they may have different ideas to share when giving feedback.  Collaboration and professional development are essential to developing strong and effective pedagogies in teachers, which will allow them to create ambitious, capable learners; enterprising creative contributors; ethically informed citizens; and healthy confident individuals, under the new Curriculum for Wales.
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