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Before embarking on this essay, we wore required to complete two tasks. The first task required us to plan and design a lesson plan for a 45-minute micro teach which included appropriate learning objectives, a variety of contemporary pedagogies and an appropriate cross-cutting theme. The second task of the assignment brief required us to deliver the planned lesson to our peers making sure we delivered and assessed the set learning objectives that was included in the lesson plan and to ensure that the cross cutting theme is being embedded in our delivery.  By completing these two tasks we wore given the building blocks to complete the third task to compose a reflective essay, that we can use to reflect on what we did, how we achieved our objectives and how effective feedback from our mentor and peers will allow us to evaluate our own learning and set goals for future lessons and our professional development. (A1, A2, A3, A4, A5, K1, K2, K3, K4, K5, V1, V2)
The taught lesson I decided to deliver was on food safety and hygiene in catering it was designed to be aimed at anyone who is involved or working within the food and beverage industry, or the management of people that do. The reason I chose this subject to teach is that it links in with my background in catering and it is an essential skill required by employers and employees when working in the food industry to understand what safe food handling and correct hygiene practices that is expected of them in the work place are; And to comply with the law as it is also a legal requirement that anyone involved in the process of handling food need to be appropriately trained in food safety and hygiene. The lesson I delivered provided students with the knowledge about key aspects of basic food safety, plus the principles and good practice necessary for working in the catering industry. (A1, A2, A3, A5, K1, K2, K4)
To accomplish the first task, I firstly had to assess my target audience taking into consideration their current understanding of the topic, their capability and the demographic of the group. By assessing these things, it allowed me to develop a lesson plan containing appropriate aims and objectives which ensures that the students gain the relevant outcome desired while using suitable contemporary pedagogies that was considerate to their capabilities and needs as individuals and as a group so that a combination of effective teacher led, self-led and peer learning could happen; These included planning tasks and assessments that wore within their understanding, handouts to support learning, a lesson duration that wouldn’t have exceeded their ability to contribute and concentrate effectively and learning tools that wore current and relatable. (A1, A2, A3, A4, K2, K3, V1, V2)
The second part of the task required me to deliver the lesson using the learning aims and objectives from the lesson plan. Doing this enabled me to construct a structured lesson that met all the learning outcomes and objectives and include tasks and assessments to provide the students with a rich learning experience. 
I began the lesson by firstly introduced the subject and explained the importance of food safety and hygiene in the workplace along with the lessons aims, objectives and outcomes.  The benefit of having clear aims and outcomes at the beginning of the lesson gives the students a basic understanding of what is expected of them to know at the end of the lesson and it also helps the teacher to design a lesson that has structure and that follows the desired outcomes. Lesson aims, and objectives is also useful when assessing the students’ knowledge and understanding of the topic at the end of the module. (A1, A2, A3, A4, K2, K3, V1, V2)
I clearly identified each topic covered in the lesson both verbally and on individual PowerPoint slides so that students could distinguish that one topic had come to an end and a new one started; However, it was made clear to the students that each topic interlinked with each other and we often went back and forth linking in different practices that wore mentioned previously in each topic. I used a selection of activities and tasks to break up the lesson so that students didn’t feel like they wore just being spoken at. I used tasks that required group work and discussion and tasks that they wore asked to complete on their own that they then had to share their reasoning with the class once they had finished. Having these tasks that linked into the topics helped the students to interact on a more personal level and encouraging them to think how these tasks could reflect in their daily lives also helped to get the group discussing and engaged in the topic. At the end of the lesson we recapped on what we had learned in the lesson and students wore given the opportunity to ask questions or to raise concerns that they may have. (A1, A2, A3, A4, K1, K2, V1, V2)
The chosen assessment for this type of level 2 module which is delivered in one lesson would be a multi choice questionnaire where students are given a paper with multiple choice questions that has a selection of answers to the question but only one correct one. It is arguable that multiple choice questionaries’ only use lower order thinking skills, however UNSW (2017) does agree that it ‘is a good assessment tool for a module that is based on factual topics’. Multi choice questionnaires offers many benefits for this type of lesson including quick feedback to students on their progress, it eliminates bias marking as the questions are standardised as are the answers and it offers a transferable way of assessing learning as it can be delivered digitally or in paper form but result in the same answers. Other assessment methods could also be successfully used if the module was taught over multiple lessons such as case studies, presentations and written essays which would require a more in-depth account of the module. (A1, A2, A3, K2, K3, K5)
The task brief asked us to incorporate a cross cutting themes in to out lesson and I feel I successfully accomplished this by linking a range of underlying themes into the lesson. Some of the themes included; equal opportunities, Personal development, English language, ICT, Communication and Critical thinking skills. It is important to have cross cutting themes in lessons as it enables teachers to keep the topic relevant to current global needs and address current issues while also allowing students to develop their own perspective and values on issues and topics and implement what they have learned in the classroom in real life situations. The implementation of cross cutting themes is supported by the international bureau of education (UNESCO, 2017) which states that cross cutting themes is an 
‘Important curriculum content which is to be covered across subjects (or disciplines or learning areas), rather than being taught and learned in one particular subject. These themes can connect programme content across disciplinary boundaries; enrich the curriculum without overloading it through the introduction of additional teaching subjects; and facilitate interdisciplinary thinking and collaborative learning. Examples include human rights, gender issues, peace education, and education for sustainable development. (UNESCO, 2017)
Everything that was done to accomplish task one and two fits into the definition of andragogy. The oxford dictionary (1997) defines andragogy as ‘The method and practice of teaching adult learners; adult education.’ Whereas pedagogy would refer to the practice of teaching children and students under the age of eighteen. Malcolm Knowles had a visionary approach and theory to adult education for the time and is still relevant to adult education now, one of the key things that stands out is Knowles comparison on adult and children learnings.  Knowles (1950) differentiates adult learner’s goals and expectations from children learners and states that adult learners should produce these outcomes; acquire a mature understanding of themselves, develop an attitude of acceptance, love, and respect toward others, develop a dynamic attitude toward life, learn to react to the causes not the symptoms of behaviour, acquire the skills necessary to achieve the potentials of their personalities, understand the essential values in the capital of human experience and understand their society and should be skilful in directing social change (Knowles, 1950). What makes adult learners capable of achieving these is their maturity and the way that they have been an integrated part of society and already have strong beliefs and ethics that influence their way of thinking and processing things where child learners may not have necessarily had the opportunity to experience these. 
During the taught lesson I purposefully used a range of andragogic strategies but when reflecting on the lesson I realised that an unplanned strategy happened during the taught lesson which was Incidental Learning. Incidental learning refers to when students learn through unplanned learning; Incidental learning happens when an unrelated activity results in learning even though it is unrelated to the topic of the subject it cannot be planned, and it is usually the result of discussion on topics that have recently happened or of interests to a person.  In this instance it resulted from open conversation between students on personal good and bad experiences of dining out in restaurants. Incidental learning is something that’s grown in the last decade where people have access to mobile and personal devises and can access a wide range of information on the internet. But for it to be classed as a learning strategy people must reflect and contemplate the information.  Jacobs and Alcock (2017) supports the influence of modern technology playing a huge role in contemporary pedagogy where learning material and support is more easily accessible; An example given by Jacobs and Alcock (2017) is the use of teacher sharing through skype where professional and specialist teachers can deliver a lesson to a class from a country located the other side of the world, something that wouldn’t have been possible 20 years ago. Having these resources and utilising them to their fullest potential is enriching the learning experience of students. (A1, A2, A3 ,A4, A5)
The Teaching and Learning International Student Survey (TALIS) is an international survey that examines teaching and learning environments in schools and links to the PISA. The OCED (2016) report on the TALIS and PISA link found that the schools who took part in the TALIS used three common teaching strategies; Active learning, Cognitive activation and Teacher-directed instruction. 
Cognitive activation strategies are something that has a growing popularity in education as it stimulates students’ critical thinking, problem solving and decision-making skills (OEDC, 2016). Teachers that practice cognitive activation strategies in their classes are challenging their student’s capabilities by encourages students to find creative and alternative ways to solve problems and encourages discussion on their thinking process with peers and teachers; in return stimulating their critical thinking, problem solving and decision-making skills which is a desirable set of skills when looking for employment. Some of the ways teachers can successfully implement cognitive activation strategies is through having students work together to develop multiple answers to solve the same problem which allows students to discuss and explain their reasoning to each other which will help students to share a complex understand of their peer’s methods and other ways of to solve the same problems and have an appreciation of other ideas and perspectives. Another successful way of implementing cognitive activation strategies is to relate the problem to things outside of the classroom where people often solves things differently than in a classroom environment. The OECD (2016) Noted an improvement in students’ performance through the use of cognitive activation strategies. 
Active learning is something that is highly promoted in higher and further education where students are encouraged to take an active role in their own learning. Ways that students can take an active role in their own learning is through taking part in discussions, group work and reflection. The teacher’s role is to facilitate these activities, one of the ways teachers can facilitate active learning is to encourage an interactive and individual learning environment by using emergent technologies and ICT in the classroom (OECD, 2016).  Giving students tasks that require students to go away and work on over a period of time is another way for teachers to facilitate active learning; having students evaluate their work as they are progressing and when they complete the task provides students with a strong active learning experience. A tool used in higher education to support active learning is teacher and peer feedback as it gives students the opportunity to take away the feedback and evaluate their own learning and what they need to do to improve.  Like Active learning, Malcolm Knowles (Smith, 2002) describes self-directed learns as 
‘individuals that take the initiative, with or without the help of others, in diagnosing their learning needs, formulating learning goals, identifying human and material resources for learning, choosing and implementing appropriate learning strategies, and evaluating learning outcomes.’ Knowles is description clearly links in the field of active learning strategies. (Smith, 2002)
Jacobs and Alcock (2017) theory shares the same premise as Knowles, but Jacobs and Alcock (2017) expand on Self-directed learning and that it is not just the student that is changing but there are a number of factors contributing to the leap towards self-directed learning such as the settings learning happen in. Jacobs and Alcock (2017) state that ‘Learning settings are no longer confined to a physical building but are, in fact, available 24 hours a day, virtually. By choosing a website, a game, the preferred pace, the individuals with whom they will create a project, students choose their own curriculum and learning experiences.’
[bookmark: _GoBack]Teacher-directed instruction is something that teachers often lean towards and are often orderly and follow a regime with clear learning goals where teachers spend most of their time speaking at the students and delivering from pre-done presentations. From experience teachers often use prescriptive questions that require short answers and participation from students; Such as closed questioning that require short, fact-based answers Is a good example of a lesson delivered using a teacher directed lesson where there is a clear outcome expected from students.
From the countries that participated in the TALIS the findings showed that teachers focused more on teacher-directed instruction because it was less time consuming than other active learning and cognitive activation strategies. The OECD (2016) stated that the reason teachers relied on this strategy over others is the lack of time for professional development and for teachers to progress they need to be given more time to develop successful teaching strategies. Other factors that could also be contributing to teachers favouring teacher directed instruction include disengaged students who loose concentration and commitment quickly, curriculums that are heavily focused on preparing students for standardised tests which doesn’t leave time for teachers to prepare and plan other learning strategies and also a lack of teacher training which can play a huge role in teachers relying more on teacher directed learning this could also be more prevalent among newly qualified teachers who lack experience and confidence. One of the ways to overcome this is to provide new teachers with through training on alternative teaching strategies and top up courses for ongoing teachers to refresh their skills and for professional development. The OECD (2016) states that by giving teachers more time to plan and organise their lessons it will allow teachers to implement more effective active learning and cognitive activation instruction strategies. 
To conclude, Teaching pedagogies and andragogy’s have progressed with the times and have developed to incorporate modern technologies and platforms. However, teacher training in strategies to meet the demand of our fast pace education seems to be lagging. To solve this reforms in teacher training programs, need to happen and made available to new and old teachers so they can progress in their professional development.
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