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Wales has a strong cultural heritage, forged through historical battles for self-governorship and continuation of their native language (Jones and Roderick, 2003). Yet historically, the culture of Wales has not been reflected in educational pedagogy, with schools instructed to follow the “English model” (Mercator, 2014. P6) of individual core subjects, distinct from each other and little focus on spoken Welsh.
[bookmark: _Hlk54083604]Following the successful campaign for a separate Welsh curriculum and the Education Reform Act 1988 (Welsh Government, 2017), Welsh became a compulsory subject for all pupils. Progressively, the introduction of the Foundation Phase Programme in 2008, all schools have implemented a Welsh-language educational programme for primary age children and up to age 16 (Mercator, 2014). In 2011 the UNCRC was made law in Wales, Article 30 states that “children have a right to learn and use the language and customs of their families, whether these are shared by the majority of people in the country or not” (UNCRC, 1990).   Critically, in 2015, the Welsh Government instructed Professor Graham Donaldson to produce a report on the development of a New Curriculum for Wales, the “Successful Futures Report”(Donaldson, 2014) which concluded that “the place of the Welsh language in the curriculum needs to be strengthened”(IBID). 
Donaldson’s Successful Futures report is reflected in the New Curriculum for Wales 2022 (Welsh Government, 2020).  The Welsh Government has set itself the goal of having “a million Welsh speakers by 2050” (Welsh Government, 2020. p3). To help it achieve this goal, the Welsh Government has established the Curriculum Cymreig (ACCAS, 2003), specifically to support the establishment of the Welsh curriculum in schools.  It has also produced the Siarter Iaith Framework (Welsh Government,2020) which provides further support for schools whose linguistic nature is transitioning from predominantly English towards predominantly Welsh.  The curriculum has been re-structured, changing the way subjects are delivered, moving away from the “English model” (Mercator, 2014, p6) towards a new framework where subjects are categorized as four key areas.  Welsh is grouped as “The Languages, Literacy and Communication Area of Learning and Experience” (Welsh Government, 2020),  it will now be taught across the curriculum through the use of incidental Welsh as well as more structured learning, in this way children will become capable speakers of Welsh within their everyday lives (Welsh Government, 2017).  They will be given opportunities to “use Welsh in the curriculum, beyond the classroom and on digital platforms so that they appreciate its usefulness to communication in a bilingual Wales” (Welsh Government, 2017. p14). In school A’s Bilingual Policy (2020) it refers to enabling “…pupils to strive towards appropriate levels in key skills including bilingual competence by developing language skills – speaking and listening, reading and writing  - in both languages and across the curriculum” (school A, 2020).
The New Curriculum for Wales recognizes the benefits bilingualism and multilingualism bring, stating that “different languages should be explored in relation to one another” (Welsh Government, 2020).  School A’s bilingual policy refers to “social and cultural advantages – being able to speak two languages can improve pupils’ performance in subjects such as history, geography, social studies, creative arts and modern foreign languages” (School A, 2020).  This is supported by recent research by Professor Colin Baker of Bangor University who states that “bilingual people (where both their languages are well developed) have advantages in terms of thinking skills, and particularly so in diverse thinking and creativity” (Baker, 2014). 
School A recognizes its role in promoting the Welsh language and culture within the wider community, they aim to “raise the status of Welsh by establishing the language as an integral part of life and work within the school” and to “nurture positive and constructive attitudes towards Welsh and Welsh culture” (School A, 2020). The Department for Children, Education, Lifelong Learning and Skills categorized School A as a “Predominantly English medium primary school Curriculum” (WAG, 2007, p. 9).  This refers to the fact that most teaching is accomplished through English with Welsh taught as a second language at KS2 although “some aspects of some subjects may be taught in Welsh, less than  20% of the teaching is through Welsh” (WAG, 2007, p. 9).  English is everyday language used however, some Welsh is used (including incidental Welsh) with the aim of improving pupil’s ability to learn and use Welsh (WAG, 2007).










The following overview will discuss two Welsh lessons that were delivered in School A.  The lessons took place in reception class with children between 4 and 5 years of age. A planning document was created (see Appendix 1, 2, 3, 4, 5, 8 and 9) providing a scheme of lesson plans based around the core theme of ‘Y Tri Mochyn Bach’.   Planning was divided into a series of lessons, allowing children to build on their knowledge, developing skills in different formats across the curriculum as specified by the Curriculum for Wales, Foundation Phase Framework (2015, p. 37). 
The first lesson will focus on literacy skills (see Appendix 3 and 5), encompassing the children’s spoken and written Welsh by reading a story in Welsh, building up the children’s day-to-day vocabulary through controlled language practice and writing a Welsh sentences personal to each child. 
The children have been introduced to the theme previously over several lessons by use of a PowerPoint of the story.  Familiar with the story, the children join in at their level - some recite the whole story in Welsh while others only shout out the main phrases. Appropriate hand movements are used to act out the story, helping to internalize vocabulary. The repetition of the story in every lesson helps to activate and build on prior knowledge. The teacher then introduces key questions and answers – ‘ble rwyt ti’n byw’?  ‘Dwi’n byw yn   _____’, with local names being given for places the children might live. The children are asked ‘ble rwyt ti’n byw?’ then take it in turns to provide the answer in Welsh.  Lots of praise is always given for each answer.  At this stage, the children are directed into mixed ability groups and encouraged to practice the learned vocabulary before recording it in their books along with an accompanying drawing.  Practitioners made sure that they were at hand to provide help, encouraging the more able children to sound out Welsh words - Welsh is a language whose spelling is entirely phonetic.  Vocabulary was also provided on a sheet for reference (See Appendix 4) and practitioners also scribed basic vocabulary in books for those children who had not reached the stage of independent writing to overwrite.  Welsh vocabulary picture dictionaries were also provided for the more able.  Throughout the lesson the teacher and LSAs used appropriate incidental Welsh to interact with the children, most children responded appropriately, but expectations varied depending on the child’s age and prior exposure to Welsh.  All supporting practitioners made sure appropriate praise was given throughout to encourage the use of Welsh vocabulary from the children.
The lesson’s targets were clearly explained at the beginning of the lesson and also displayed on the assessment of learning (AOL) sheet at the top of the page (see in Appendix 6 and 7). Self-assessment was carried out by the children at the end of the task by means of colouring in a smiley or sad face on the AOL sheet, indicating their level of understanding.

The second lesson built on pupils’ prior knowledge of the story (see Appendix 8 and 9).  First the teacher and children re-tell the story from the PowerPoint, activating prior knowledge.  Then the children were provided with a mixture of building materials and were asked to create a house for the ‘Tri Mochyn Bach’.  The task was carried out in mixed ability groups with  incidental Welsh and dialogue from the story used to engage children in this task.  A practitioner was overseeing each group and giving appropriate praise, encouraging Welsh vocabulary throughout.   Once the houses were built the children acted out the story by role playing the part of the wolf, using corresponding dialogue and trying to blow the house down - which caused much excitement.  The children were informed of the target outcomes at the beginning of the lesson, to use the vocabulary with growing confidence and to test which house was strongest. Self-assessment was carried out at plenary time by means of giving a thumbs up, down or ‘dim yn siwr’ to indicate their growing level of understanding. 
 
















I will now evaluate the pedagogy of each lesson, relating practice to theory and reflecting on outcomes.  I will also make recommendations that can enrich and develop pedagogy. 
[bookmark: _Hlk55899321]After reflection, I would conclude that lesson one was successful at achieving its goals.  The lesson (see Appendix 3 and 5) was congruent with Welsh language development criteria for Oracy, Language and writing areas of learning.  It had been adapted from the original planning in so much as a writing element had been added and the use of masks was omitted.  
[bookmark: _Hlk56254145]The children, experienced and joined in with a simple story, asked and answered questions, making themselves understood (Welsh Government, 2015) also “appropriate language was used” with children able to “listen and respond simply” (welsh government, 2020, p. 37) Thus, pupil’s oracy skills were “fostered and promoted through firsthand sensory experiences, taking part in speaking, listening and viewing activities” (Welsh Government, p 37). A range of writing skills were developed which include beginning to use short sentences and beginning to “recognize the alphabetic nature of writing and discriminate between letters” (Welsh Government, 2015 p39). The use of incidental Welsh throughout both tasks was appropriate with the children responding confidently, this reflected school A’s bilingual policy for “class teachers and support staff (to use) incidental Welsh wherever possible” (School A, 2020).   
[bookmark: _Hlk55812048][bookmark: _Hlk55812114]However, I would suggest that an opportunity was missed to promote Welsh culture and belonging by choosing a child’s story from English culture.  Alternatively, the popular Welsh songs ‘Jack A Do’ or ‘Dau Gi Bach’ could have been more culturally authentic. The Curriculum Cymreig states that “at all key stages, there is an explicit requirement for pupils to read stories and poems from Wales” (Welsh Government, 2003, p8).  While the Department for Children, Education, Lifelong Learning and Skills (WAG, 200, p,6) states that “Through structured and spontaneous opportunities and activities children should ‘explore’ books and listen to a range of Welsh stories, rhymes and poems”.  Furthermore, the curriculum should “help pupils to understand and celebrate the distinct quality of living and learning in Wales and to identify their own sense of Welshness” (ACCAS, 2003, p8).  
Opportunity was also created for the children to use their newly acquired vocabulary to ask and answer questions with friends in a less formal setting.  To add context, Noam Chomsky (1965 – 1972) stated that all human beings are born with an innate ability to understand grammatical rules, this was called universal grammar (Chomsky, 2016). He argued that these rules are biologically hardwired into the human brain from birth and therefore, children could internalize a new language just by hearing it (Chomsky, 2016).  If this is true one could conclude that the use of incidental Welsh within the classroom should facilitate acquisition of the Welsh language.  In contrast, the Social Constructivist Lev Vygotsky (1896 – 1934) has shown us the importance of learning as an interactive experience (Moony, 2013).  He concluded that children would learn more from most knowledgeable others (MKO) (a more experienced friend, adult or teacher) while interacting socially within the Zone of Proximal Development (ZPD). This process can help to  “,,,develop an understanding of a subject that may have been beyond their previous level of comprehension” (Bates, 2019, p48) . This is indicative of the children working in mixed ability groups, learning from more experienced children, as well as using incidental Welsh within social situations. Vygotskian teaching describes how “Children often learn much more from a more-skilled peer than they do from their teachers” (Moony 2013. p114).  This thinking is reflected in the Siarter Iaith Framework which states that “one of the key aims within the 2050 Welsh strategy is to embed positive language use practices supported by formal and informal opportunities to use Welsh socially” (Welsh Government, 2020. p3).  Vygotsky also referred to the process of scaffolding, which describes the process of the MKO interacting with and guiding a child’s learning experience within the ZPD.  An example of this would be when the practitioner carefully evaluates levels of need while the children are writing their vocabulary and uses Fred fingers to support sounding out skills – thus, promoting learning in the ZPD. (Bates, 2019).  
I consider the Self-assessment to be successful, it was age appropriate and allowed children to reflect on their learning outcomes - whether they felt they had achieved the learning targets or needed more practice. Donaldson (2015) stated that “Involving children and young people in assessment will encourage them to take greater responsibility for their own learning” (Donaldson, 2015, p9).  It also informs the teacher whether there are any areas of learning that need to be reexamined with specific children. “Children acquire and develop skills at different rates and must be allowed to develop at their own unique, individual pace” (Welsh Government, 2015, p. 4).
Lesson two (see Appendix 8 and 9) was also congruent with the Welsh language development criteria for Oracy and Language areas of learning. Children “joined in with (a) simple story (and) adopted a role, making a conscious use of movement, gesture and speech, using language appropriate to a situation” (Welsh Government, p 37).  This was achieved through the children enacting the Wolf role while trying to blow their houses down.  The lesson also provides cross curriculum learning by


 incorporating the area of Knowledge and Understanding as experience is gained through experimental learning and investigating materials (Welsh Government, 2015).  This reflects the National Curriculum for Wales which stipulates that: 
“The Curriculum for Wales guidance promotes collaboration and cross-disciplinary planning, learning and teaching, both within and across Areas. This will enable learners to build connections across their learning and combine different experiences, knowledge and skills” (Welsh Government, 2020, p2).
To add further context, the cognitive development theorist, Jean Piaget (1896, 1980) believed that “construction is superior to instruction” (Mooney, 2013, p.79) and that children learn easiest if allowed toe investigate situations for themselves, satisfying their curiosity, rather than being tutored (Mooney, 2013, p.79).  In fact, Piaget labeled children as ‘lone scientists’ and did not recognize the contribution of teachers or adults in the learning process (Bates, 2019).  When Paget’s theories are related to lesson two, we see that by allowing the children to construct the houses and interact with their peers independently, they are creating their own schemata of learned knowledge on which to build (Graf & Birch, 2009, p. 5). 
However, after consideration, I would suggest that an opportunity was missed for the children to experience a more independent investigation of materials in an outdoor setting.  Children could have collected their own building materials such as sticks, twigs and hay, thus promoting Piaget’s cognitive development theory of the lone scientist, exploring their environment (Bates, 2019).  Also, Children are often more relaxed outside and may more easily commit to role play using newly learned Welsh vocabulary (Black, 2019). This is reflected in the Curriculum for Wales Foundation Phase Framework (2015, p40) which encourages schools to provide opportunities for children to experience the diversity of a natural environment in a safe outdoor space.  In addition, children “should be encouraged to enjoy learning by exploration, enquiry, experimentation, asking questions and trying to find answers” (Welsh Government, 2015, p40).  
I would also suggest that ‘Y Tri Mochyn Bach story’ could have been placed in a cultural and historical context. For instance, the children could have explored how local Welsh homes have changed over the years, investigating using digital technology and age-appropriate Welsh literature.  A subsequent lesson could involve an activity where the children role-played ‘Y Tri Mochyn Bach’ using different types of Welsh homes, building on their prior knowledge. This would have promoted digital competency as well as independent learning and developing feelings of cultural belonging. Thus, fostering in children an understanding of what is unique about Wales, and promoting a perception of belonging (ACCAS, 2003).  Consequently, by combining good practice, sound theory and cultural content, the children in School A will develop a cultural and linguistic capability on which they can thrive, ultimately becoming “ethical, informed citizens ready to be citizens of Wales and the world” (Donaldson, 2015, p4).























Appendices

Appendix 1 -   Lesson Plan - Target Skills[image: ]
(School A, 2020).










Appendix 2 - Lesson Plan – Story Vocabulary
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Appendix 3 – Lesson Plan 1 [image: ]










Appendix 4 –Lesson Plan 1 - Vocabulary Resource
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Appendix- 5 -  Lesson 1 - Outline
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Appendix 6 – A child drawing their house in a work book.
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Appendix 7 – An example of learned Welsh vocabulary, recorded in a workbook.

[image: ]
(School A, 2020)

Appendix 8 – Lesson 2 - Plan
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(School A, 2020).









Appendix 9 – Lesson 2  -  Outline[image: ]
(School A, 2020)













Appendix 10 – Image of children constructing houses
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(School A, 2020)





Appendix 11 – Image of a children acting out Y Tri Mochyn Bach story.  One child tries to blow her house down.
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(School A, 2020)
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Tri Mochyn Bach

Dyma Mic y mochyn, Moc y mochyn a Moi y mochyn.
Maen nhw eisiau adeiladu tai.

Dyma Mic yn adeiladu 17 gwellt.

Cno, enoc, cnoc.

“Mochyn bach, mochyn bach ga i ddod i mewn?" meddai'r blaidd.
“Na chei. Na chei wirl” meddai Mic.

“Wel, gwna'i hwffian, pwffian a chwytha'r 17 i lawr! How-w-w!®
A dyna ddiwedd y 17 gwellt. O diar!
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“No. Definitely not!" says Mic.

“Well, LIl huff and Tll puff and 'Ll blow your house down! H-w-w!”
And that was the end of the straw house. Oh dear!
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Mic, Moc and Moy lived happily ever after!
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Gwne
hwffian, pwffian a
chwythu'r 1] i
lawr.

Cnoc, cnoc, cnoc.
“Mochyn bach, mochyn bach ga i ddod i mewn?”
meddai’r blaidd.

“Na chei. Na chei wirl” meddai ___.

“Wel, gwna'i hwffian, pwffian a chwythu'r 17 i
lawr! Hew-w-w!

A dyna ddiwedd y ] ___.

17 gwellt - straw house
47 pren - wooden house
47 brics - brick house

0 diar!

Story and props.

CARTREFI
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