


"Observation is a key component in enhancing teaching and learning” according to Watson-Davies (2009, p3.). According to Gerholz and Losch (2015), observing others teach is an integral aspect of teacher training as tying classroom learning to real-world situations helps to foster critical thinking, boost engagement, and stimulate creative thinking. Unlike the traditional one-track linear method of teaching, it fosters a holistic way of thinking by making links between classes and other subjects.
Having spent six hours observing two different teachers, I have gained a considerable amount of knowledge and understanding of best practice in the classroom, which has encouraged me to examine my own needs to develop as a teacher. The first Teacher I observed, who I will refer to as Teacher A, taught Health, Social and Childcare. Her classroom environment was very welcoming, the learners were intrigued about my presence there and asked questions, which helped me build rapport with them. In terms of classroom organization, all computer desks faced back-to-back with six in a row. The computers, however, did not face the front of the classroom. According to Wallace (2017), learners who sit closer to the front facing teacher tend to perform better in class as they engage more. 
One thing that stood out to me was the teacher’s classroom presence and classroom management. She only had to say ‘good morning’ for the learners to turn their chairs around to face her and listen to what she had to say. She continued by displaying the aims and objectives of the lesson on the white board, and explained what was to be covered in the day. The students were receptive and understood what was expected of them. According to Gegenfurtner et al., (2019) and Konig, et al., (2022), Establishing clear standards for student behaviour and preventing disruptive behaviour are all possible with the aid of classroom management. Effective and efficient classroom management can also aid teachers by cutting down on the time spent handling disruptive behaviour.
Teacher A was observed across two different lessons. One of the lessons was based on emotions, why we have them, and their importance. While teaching, she ensured that she provided trigger warnings and used a number of effective learning strategies and activities. She was very passionate about the topic, and this could be observed by her body language, some of the learners commented by saying “you really love this topic, don’t you?”. To me, this showed her ability to draw the attention and interest of the learners. 
Teacher A used a variety of teaching and learning strategies, including effective questioning and group research. According to the British Medical Journal (2020), Asking insightful questions encourages students to expand, deepen, and integrate what they have learned. It challenges children to reflect carefully on questions and the nature of learning in general, not simply on the answers but the process of learning.
One thing I learned from her approach and will apply to my own teaching is that when it came to the learning activity, she grouped the learners into their ability groups and designed the tasks accordingly. For example, in the higher ability group they were required to get on with the task, which was to research different types of emotion, the task was displayed on the whiteboard. In the lower ability group, she broke down the task in a step-by-step format. McIntyre and Ireson (2013), state that the requirements of all learners can be met by differentiating learning and support for each group of students; this also makes the classroom more manageable for the teacher.
When it came to monitoring understanding and progress, Teacher A went around the classroom and sat with students who needed extra support. She reassured learners by telling them to let her know if there was anything they did not understand so that she could go over it with them. The learners took this opportunity to ask further questions and wanted their work looked over. To further check understanding, Teacher A went around the class asking questions, to each individual student, so that they all had an opportunity to participate. This approach showed me the level of care she had, in ensuring that the learners could reach their potential and achieve the relevant grades to pass their course. This reflected the positive strands: “creating and planning the learning environment where learners are active participants as individuals and as members of collaborative groups”; and “enable learners to share responsibilities for their own learning and assessment – supporting learners to achieve their potential by setting challenging work and tasks” Professional Standards Framework (2017).
 
 
 
At the end of the lesson, Teacher A provided learners with a printout of a summary of what was taught in the lesson and highlighted the main topics. As part of their homework, they were required to complete a ‘fill in the blank’ exercise, based on the content taught in the lesson. At the beginning of the next lesson, the answers were reviewed, and the average score was 9/10. I felt that this was an effective way of testing learner knowledge and development and a good way of bridging previous knowledge. For learners who had a few incorrect answers, Teacher A guided them in approaching the problem, developing problem-solving strategies, and going over common misunderstandings/ mistakes. One thing I learned from this experience is that when learners did get the answers wrong, Teacher A used positive affirmations such as “I know where you are coming from” and “I can understand why you said that”, which I felt was a good way to avoid learners feeling ‘stupid’ or affect their confidence. This is something I will be conscious of practicing in my own teaching. According to Jill (no date) Students can learn nearly anything when they believe in their own abilities. No matter how excellent a teacher's instruction is, learning ceases when a student lacks confidence.
Overall, I felt that Teacher A had an excellent classroom approach. She asks students questions about the topic being taught and gives them the opportunity to build on that knowledge by giving them tailored homework afterward. She used a mixture of teaching methods including discussions, visual strategies such as mind-mapping on the board, and questions and answers.  She allowed the students to work in pairs, in groups and paired learners with similar ability levels, and throughout the collaborative period, she addressed each group differently. Teacher A met the professional standards as she demonstrates commitment to learners, their safety and well-being. The standard was met by teacher A as she inspired  and supported learners by taking into account their starting points and progression options as well as getting learners to work  with others to ensure learners are fully supported in the Activities Professional Standards Framework(2017) .Overall, I felt that her teaching style was great, and she left no students behind. She reviewed students’ performance by asking questions, and by monitoring the performances within each group. The students did not seem to struggle and seemed to learn the concepts quickly. 
In contrast, the second Teacher, who I will refer to as Teacher B, taught Welsh Baccalaureate. The classroom environment was well presented. All tables and chairs faced the front of the classroom the classroom environment was spread out by space, instead of being clustered, which seems to be a common way. 
I observed the teacher across two lessons and my initial thoughts were that she had no teaching materials prepared. This was because she was asked to cover the class at the last minute. Kapur (2020) states that the success of student achievement in the classroom depends heavily on the use of learning resources. In other words, the choice of teaching materials affects the instructional components of lesson planning in the classroom. Instructional resources can help students learn and succeed more.
Teacher B did not discuss the aims and objectives of the lessons but told the students they “should know what they are doing as the previous teacher had gone through it enough times.” I felt this was a dismissive approach. Prior learning could have been checked by simply asking learners what they have covered and what they have learned from previous lessons. I also noticed that the door to the classroom was left open, which brought in external noises from other learners talking and running across the corridors. I felt this was very disruptive and found it difficult to concentrate.  According to Centre for Education Statistics and Evaluation (2020), daims and objectives are important in the educational process, as they help in creating appropriate course materials, instructional techniques, and evaluation procedures. They ought to be professional requirements and student-centered. 
Given that Teacher B was covering the class at the last minute, I felt that she adapted quite quickly. She gave the students five minutes, while she went through the scheme of work, outlined an action plan on the whiteboard, and quickly came up with a task. However, as there was no preparation or lesson planning involved, this caused confusion amongst the learners as they could not work out what was expected of them. Teacher B simply put vague instructions and keywords on the board and left the learners to their own devices. This had an effect on the first part of the lesson, the learners were not engaging and instead, were scrolling through their phones, talking to their peers, and were disruptive. In hindsight, I could see that she had high expectations of the learners, particularly since they were in year 12. This would reflect the professional standard of enabling learners to share responsibility for their own learning and assessment. Professional Standards Framework (2017).
In terms of teaching, Teacher B used the specification and WJEC booklets to help guide her through the content. The lesson was based on the importance of enterprise and employability and was task focused. There was no subject-specific teaching involved. The task required researching the job title of their chosen career, including what qualifications they needed and what they needed to do to qualify. However, on the board, Teacher B wrote ‘do a project on future career’, with no breakdown given. She verbally instructed them to conduct research on their chosen career. 
Reading the class, I could see that the learners did not understand what to do. I expressed this to Teacher B and suggested that perhaps writing the aims and objectives could help them. She took this on board and subsequently stopped the class. She asked the learners if they understood what they needed to do and when they said no, she apologized and provided clear aims and objectives, and further explained in more detail what she required them to do. This had a positive change in the classroom, the learners were better engaged and started getting on with the task. I realized at this point the importance of explaining tasks and checking for understanding, even if it appears to be something very simple. According to Mirplay school (2023), To meet the varied needs of their students, teachers must frequently adapt their lessons, reorganize their learning environments, and change their content. A key skill for successful and productive teachers is the ability to adjust to the new and changing circumstances that arise in these constantly shifting environments.
Teacher B took the advice positively and when it came to monitoring progress, she ensured that she went around the class to check understanding with each learner. She made a point to tell learners to approach her at the desk if they needed further clarification. This reflected the professional standard of “critically reflecting on own values, knowledge, and skills to improve learning” and “critically appraising my own practice and adapting it in the light of reflection and feedback, including feedback from learners.”
In terms of classroom management, Teacher B allowed learners to sit where they felt comfortable, as long as they got on with their work. She did, however, separate two pupils for being disruptive. In my own practice, I too will ensure that students feel comfortable in their learning environment. 
With the regard to conveying enthusiasm and challenging students, I felt that Teacher B was monotone in her approach, the class lacked excitement which I believe affected the ability to gain the interest of the learners. According to Huangfu et al., (2022), Teachers frequently need to modify their lessons, rearrange their learning environments, and alter their content in order to meet the diverse needs of their students. The capacity to adapt to the new and changing circumstances that arise in these continuously changing environments is a critical skill for effective and productive teachers.
By the second lesson, Teacher B prepared for the lesson by reading the specification and created a lesson plan. This was a much better lesson as it flowed well and by her body language, it was apparent that she was much calmer and more comfortable with what she was teaching. She was as such, better able to manage the classroom, and this time, the learners appeared to be confident in what they needed to do. This reflected the Professional standard: “maintain and update knowledge of my subject(s) and how best to teach and assess them.”
Overall, I would say that the time I spent with Teacher B observing was beneficial. I learned the importance of lesson planning and ensuring that teaching materials are prepared beforehand, as this can influence the learners’ attention. I also learned the importance of self-development through critical awareness and taking on advice positively. 
Having completed this observation exercise, I have been able to take note of concrete measures I could take to successfully implement in my own practice. I immediately saw throughout my observation period that there are various ways to approach each educational activity. Before the observations, I made the error of thinking that a teacher's choices on how to organize the day, tackle a subject, or manage the classroom were essentially a matter of personal preference and that different approaches would produce equal favorable results. I still maintain the idea that there is a range of genuine techniques and no one strategy is always the best. 
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Appendices

Teacher Observation Form: Appendix A
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	Teacher

	Teacher A 

	Date
	02/10/2023

	Group
	
Health, Social and Childcare (Year 13)
20-25 learners 
2 hours 


	Topic/Context
	
Emotions (the reason we have emotions and the importance of them )

	Notes on the lesson:

	
· Trigger warnings given.

· Aims and objectives provided.  

· Learners were very engaged and interested in the topic – they asked lots of questions.

· Well-organized classroom environment.

· Good rapport with learners.

· Learners grouped in ability groups. 

· Monitored learning and used positive affirmations when students didn’t understand. 

· Summary of the lesson provided at the end. 



	What I have learned:

	
· The importance of having the learner’s attention in class.

· The importance of making sure all learners understand the topic in order to move forward.

· The importance of the use of q&a.










	Targets to improve my own practice (mapped to professional standards):

	
· Set high expectations which inspire motivate and challenge the learners.

· Help learners feel confident by encouraging a welcoming environment. 








Teacher Observation Form: Appendix B
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	Teacher

	Teacher A 

	Date
	
04/10/2023 

	Group
	
Health, Social and Childcare (Year 13)
20-25 learners 
2 hours



	Topic/Context
	Health social and childcare 
Child Development -why is it important?
Resilience- What is it and why is it important?


	Notes on the lesson:

	
· Aims and objectives provided. 

· Students are very engaged and comment on how much the teacher loves the topic.

· Lots of questions are being asked. 

· Learners getting on with activities and feel comfortable asking questions and asking for help if needed.

· Well-presented classroom presence.

· Teach




	What I have learned:

	
· The importance of group work, paired work, and individual work to monitor the learners' abilities.

· The importance of research tasks and bringing it back together 

· The importance of giving the students time to reflect on what has been taught. 



	Targets to improve my own practice (mapped to professional standards):

	
· Critically review and apply my own knowledge of educational research pedagogies and assessments to develop evidenced-informed practice.

· Understand the importance of my teaching role and the responsibilities that come with it and how it is influenced by legal and ethical context. 
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Teacher Observation Form: Appendix C
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	Teacher

	Teacher B

	Date
	
02/10/2023

	Group
	
Year 12
Welsh Baccalaureate
1 hour
10-20 learners

	Topic/Context
	
Enterprise and Employability Challenge


	Notes on the lesson:

	
· No aims or objectives were given

· No recap on previous lessons was provided.

· No lesson preparation or planning done - preparation was being done in the lesson. 

· Learners did not understand what was required of them.

· The learners were not engaged, using their phones instead. 

· Topic was revisited several times, but learners still could not grasp what was being asked of them.

· Teacher B put aims and objectives on board after pointing this out, learners were engaged thereafter.  

· Once the teacher got the attention of the class and they understood what was required of them, the end of the lesson approached. Teacher apologized and expressed that she will be more organized next time as she was notified about covering the class at short notice. 

· On a one-to-one basis, the teacher has a good connection with the learners. 








	What I have learned:

	
· Learners have different learning styles and different abilities – this should be accommodated for. 

· Critically reflect on teaching practice and make adjustments as appropriate.

· Always check for understanding, even if it’s something deemed simple. 






	Targets to improve my own practice (mapped to professional standards):

	
· Check for understanding throughout the lesson.

· Be conscious of being approachable so that learners feel confident enough to express their concerns. 











Teacher Observation Form: Appendix D
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	Teacher

	Teacher B 

	Date
	04/10/2023


	Group
	Year 12 
Welsh Baccalaureate 


	Topic/Context
	Planning and organization 
(What is a rational)


	Notes on the lesson:

	
· Aims and objectives written on the board.

· The learners found the topic difficult, they did not understand what they were meant to do and were not interested in the topic until the teacher broke it down into bullet point format. 

· The learners only became engaged when Teacher B told them to go on the computers to do some research on the following areas:

· What is the purpose of research? 
· What is a rationale? 

· They were told to work in pairs and feedback on what they found. 

· Lots of open-ended questions were asked to each pair that worked together – they were engaged.

· Different abilities of learners were not considered. 




	What I have learned:

	
· Keeping the class engaged in an activity is important and having their respect to go with it makes the class more enjoyable.

· Make lesson activities enjoyable and fun. 

· Recap previous lessons, giving learners time to reflect is key. 


	Targets to improve my own practice (mapped to professional standards):

	
· Outline clear expectations for learning and behaviors expected. 

· Always ensure that different abilities are considered. 

· Consider making lessons fun to encourage engagement. 














Action Plan

	Initial Goal
	objectives.

	
	· In my future teaching practice, I aim to ensure that the power-point and any resources being used are visually accessible to all students.
· Give students time to reflect on the learning activities, probe and challenge students further.
· When concluding lesson, ask students what they have learnt.



	S
Specific
	Your objective needs to be precise, unambiguous, and well-defined.

	
	· When creating PowerPoint Slides, use at least font size 32.
· Use bullet points to signpost most important features of the topic
· Use black font on light coloured background
· When using video as stimulus to support learning, build in reflection time into the lesson plan so that students can think, pair, share on what they have seen.
· When having a summary/plenary at the end of the lesson, encourage students to provide feedback on their learning by reflecting on the topic

	M
 Measurable
	Your aim must be measurable. When you succeed, you ought to be able to recognize it.

	
	
· Check to make sure Learners have the understanding throughout my teaching process. 
· Make sure that I have a collaborative relationship with the learners, so they feel confutable and know I am approachable.
· Makes sure expected behaviors from the learners are highlighted at the start.
· Be aware of the learners' abilities.
· Make lessons fun to encourage engagement.  

 

	A
Achievable
	Can you do the task given your time, abilities, and financial situation?

	
	 


· Designing the Lessons as fun as possible putting in real life experiences to keep learners engaged.
·  To ensure that time is given to probe learning further, I will structure my lesson plan, so that I dedicate enough time for the learning activity and add additional time to allow students to reflect on the activity. 
· Asking students regularly to make sure they have the proper understanding.
· Dedicate time in the lesson plan to do ice breakers to get to know the learners and build positive relationships. 




	R
Realistic
	Is your objective reasonably attainable in the allotted time and with the resources at hand?

	
	 
· The goal of making the lessons as fun as possible can be done by taking time to consider fun ways to teach what I am teaching looking into different ways and techniques .
· It would be easily attainable to encourage learners to reflect on learning activities and ask them questions about what they have learnt when concluding, by ensuring that enough time is allocated in the lesson plan for this. 






	T
Timely
	Decide on a start and end date for your objective.

	
	 
29th October 2023 – June 2024
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