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Throughout this assignment I will critically evaluate a critical incident that was observed in a classroom setting. This will be done by using Tripp’s critical incident methodology (1993.) Tripp’s methodology is a crucial part in ensuring good practice in the classroom as it emphasises the importance of reflection. Reflection is key to learning from experiences and adapting in an environment that is ever-changing.  Teachers are often faced with complex decisions on a daily basis and by exploring critical incidents that happen in the classroom it can help teachers navigate these decisions in a more effective way. (Tripp, 2011.) Therefore, the teachers will gain an “improved professional judgement.” (Tripp 2011, chapter 9) Reflection is impotent when making complex moral and ethical decisions in the classroom, there is often not enough information available when a teacher is put in that position, therefore, there is not one simple right answer and that is where reflecting on past behaviours and habits is crucial. (Tripp, 2011)

Reflective Practice
Reflective practice has been studied widely over the years meaning that there are different theories and models created as to what the most effective reflective practice may be. Reflective practice is defined as ‘learning through and from experience towards gaining new insights of self and practice’ (Finlay, 2008).
It can be argued that the best way to make complex decisions in the classroom is by not making judgments from ‘hearsay’ but on well thought out substantiated research and considering all possible aspects of the situation first. (Orchard et al, 2015) However, contrasting with this view in the way that reflective practice is undertaken, Gove advocated for teaching to be thought of as a craft. He believed effective critical reflection was done by watching others and being observed yourself allows you to learn to reflect successfully in the classroom. (Gove, 2010) Although the importance of reflective practice has been spoken about for years, a study was completed in 2015 which demonstrated that reflection and research was not made a priority in newly qualified teacher training. (Furlough, J. 2015) This led to changes in how reflective practice was applied in education, and allowed for ensuring that bridging days where teachers would meet and share their personal classroom findings with other teachers would be used practically. It also allowed for modules to be developed within schools to ensure a direct link from research to practice. 

[bookmark: _Int_xeeDByG5]There are many models of reflective practice that have been created but most theories and models of reflective practice have been ‘underpinned’ by the work of Dewey 1933, Stenhouse 1975 and Schon 1983 (Griffiths. V 2000.)  Dewey shaped how reflective practice is used within education as he argued that teachers must have attributes such as ‘open-mindedness, wholeheartedness and responsibility’ along with always looking at the wider picture when making crucial decisions. (Griffiths. V 2000.) However, these beliefs were critisised by Furlong and Maynard (1995) who believed that Dewey was being over simplistic with his views on education and was not taking into account the sheer ‘unpredictability’ of working in the education system. 
From the crucial work of theorists such as Dewey, reflective models were created to create a way to put reflection into practice in the classroom. The four-step learning cycle (Kolb, 1974 & 1984) primarily focused on concrete experience, reflective observation, abstract conceptualisation and active experimentation. This model was then built on by Gibbs (1988) who created a reflective cycle with six distinctive stages. 

Critical Incident and School Context
Ensuring that research conducted is keeping in line with the BERA guidelines, no participants will be named to maintain confidentiality. (BERA, 2018) 
When observing the critical incident that will be analysed throughout this assignment, it was recorded that a young boy (child A) sat at the front of the class was not concentrating on the group work that was set and was messing around with the prop the group was given to analyse. The lesson was a language, literacy and communication lesson (LLC) and the group was given a task to explore a welly boot in order to learn how to make inferences. Others on the table were unable to complete their work also due to child A not sharing the prop that was meant for the whole group.
The school observed is an English medium primary school and the class was key stage two working at a progression step level of three. Child A is new to the school which may impact his learning.  It is crucial to note that within the classroom child A was sat on a table set up in a line at the front of the class facing the front, whereas all other tables within the classroom were set up to face each other. It is also important to note that this lesson was taken at 9:30am, which was the first lesson of the day. 
It is imperative when evaluating the critical incident observed to discuss it in relation to the new Welsh curriculum (2022). The new curriculum is fundamentally created around the four purposes in order to create well-rounded and resilient individuals. (Donaldson, 2015) Taking part in group work successfully directly links with shaping ambitious, capable learners which is one of the four purposes as collaboration is a key skill to learn.

Relevant Literature
[bookmark: _Int_7RcfDeLq]From observing the critical incident there are many aspects that have been explored throughout relevant literature and learning theories. This assignment will address all key areas of literature in order to evaluate the critical incident to the best standard.
[bookmark: _Int_0fLMTF6T][bookmark: _Int_IWk0pYAT]Firstly, it is imperative to examine the seating arrangements within the classroom. There are two types of seating within the observed class, one table of row seating and the rest of the class sat in groups. It is questionable, due to child A sitting in a row, if this affected his concentration and participation level. In particular, this assignment focuses on the level of engagement in seating during group work rather than individual work as that is what was observed. A study conducted by Rosenfield (1985) found that children sitting in a row seating arrangement did not affect their learning or work outcome in any particularly positive way. However, it could be argued that row seating is more favourable when working individually due to it being harder to engage with your peers. (Ruhl and Wannarka 2008) It is arguable that this study may be less credible when examining the critical incident at hand due it taking place in 1985, education and society has changed vastly since that time. Arguably if the study was conducted now the outcome may be very different. When considering social engagement and task focus it is important to remember that being a learner in 2023 is drastically different to being a learner in 1985. Variances such as the vast use of technology in education and day to day life but also the impact of COVID-19 on children's social engagement. This leads onto the ability that primary school children have to collaborate with their peers whilst in class seating arrangements. It was determined that group seating was far more productive when children were asked to collaborate during tasks and there was a positive effect on social interaction. (Rosenfield, et al 1985) Social interaction is key when learning as it allows for more enquiry-based learning. It was discovered that when sat in group seating learners are less likely to ask the teacher questions and discuss as a group to work together to figure it out. (Marx, Further and Hartig (1999) From a study conducted it was discovered that the best seating arrangement for the class primarily is based on what lesson is being taught. (Simmons, K, et al, 2015). This links to the critical incident that was observed as the task set was a group activity where sharing a prop and discussing what they have inferred was necessary. Group seating plans promote more discussion, although on the other hand this may also promote off-task behaviour. (Simmons, K, et al, 2015)
Looking closely at learning theories, Vygotsky argued that children learn better when they are surrounded by a social environment. (Vygotsky 1962) The sociocultural learning theory by Vygotsky argues that learning is more effective when done through collaboration, group work and discussion-based learning. Therefore, it is arguable that face-to-face learning can promote a higher development of skills needed. It is important to note that group seating which is made up of a friendship group may have the opposite effect on productive learning. However, it may provide the learners with familiar support especially if a learner lacks confidence. (Zajac & Hartup, 1997) This familiar support between learners is discussed in Vygotsky’s Zone of Proximal Development theory (ZPD). This theory looks at the difference of what learners are able to do individually compared to help from a peer or more knowledgeable other. The theory suggests that more effective learning would take place if learners were sat in a way in which discussion can take place to support each other in their own ZPD’S. (Vygotsky 1978) Each student will be working together to maximise each other's learning (Johnson and Johnson, 1999), this is promoted by group seating. 
According to Kolb (1984) the use of props and therefore hands on learning is very beneficial to a learner. This was called Kolb’s experiential learning theory (1984) and he highly promoted concrete learning to encounter learning through new and different experiences. This also allows the learner to interpret a pre-existing experience in a new way. For that reason, child A using the welly boot prop would be seen as nothing but beneficial to him and his learner. However, in the critical incident observed it looks as if the prop is more of a distraction. This could be supported as it is argued that Kolb’s learning theory does not align with the difference of everyone's personality. (Coffield et al, 2004) Each individual’s learning style relies heavily on their personality traits, thus how is it possible for Kolb to pin all learning styles into four theories? For that reason, it is possible to suggest that the welly boot may have been more of a hindrance towards child A rather than an advantage due to his personality and learning traits. 
Furthermore, it is crucial to consider that this aspect of work may not be suited to child A, and consequently affecting his work effort. It is important to note that learner's interests will peak and dip depending on what is being taught; it is impossible to expect a top level of interest in every subject or topic. Howard Gardener’s theory of multiple intelligence suggests that a learner may excel in a different area of intelligence. (Howard Garnder, 1983) Therefore, if the topic is something that the learner understands with ease or wants to explore, then their focus will be much higher than those with little interest or understanding. In alignment with this, Mihaly Csikszentmihalyi's flow theory suggests that when someone is in a state of flow or enjoyment they will continue with the activity at hand. (Mihaly Csikszentmihalyi, 1990) Therefore, if a learner was studying a subject around a topic that interested them there would be a good level of engagement. Although this begs the question as to how you can ensure a level of flow for each learner in the class. It is not possible to ensure a high level of interest and engagement for each learner due to interest being highly subjective. Additionally, not only does flow theory depend heavily on the individual experience but also on external environment, the space and the people who make up the space. (Colin Ellard, 2010) 

Explanation of Case Study
Delving deeper into the critical incident that was observed, it is imperative to analyse what may be influencing the behaviour on more of an external level. It is possible to examine the factors that are visible when observing the critical incident. However, it is also possible to consider the external factors that may be affecting child A’s behaviour during this part of the lesson. 
When first describing the critical incident at hand it was noted that child A is new to the school. This external factor has the ability to play a huge role in their behaviour during school time. The consequences of this transition for a child may be as little as not getting involved in class discussions or group work, struggling to make friends or behaviour could be as extreme as aggressive and disobedient behaviour which can cause a big disruption to the rest of the class. (Anna Freud, National Centre for children and families, 2020) Bronfenbrenner’s ecological system theory describes how a child’s development relies heavily on the environment around them (Bronfenbrenner, 1979). The theory displays how an individual growing up has many different layers around them which they can rely on for support throughout their life. It also shows how much certain support systems around them have an effect on their personal and educational development. Looking closer at this theory, Bronfenbrenner suggests that an individual’s micro-system will have the most impact on their development. The micro-system includes your school, friends, family, work and neighbours. These people will see you the most within your life which is why they play such a huge role in your development (Bronfenbrenner, 1979) Therefore, with child A being new to the school, they have lost their closest support system. This means that child A may not have any close friends that they feel as if they can join in with, they may feel shy and nervous communicating and sharing ideas with new classmates and they may not yet be used to the new classroom environment. 
Children who move schools must make sense of the “discontinuities of a new routine and procedures in front of them.” (Bredekamp et al, 1987) Not only do they need to find a new system of support around them, but they must adapt to new beahviour policies, classroom set ups and new teaching staff. (Margetts, 1999, page 2) The Bridges Transitions Model (1991) consists of three main stages in order to manage change. These stages consist of preparation, moving and settling in. It is noted that transition is a process not an event. (William Bridges, 2019) 
When observing this critical incident, as previously mentioned the class was taking place at 9:30am meaning it was the first lesson of the day. It may often be thought that the time when children are most productive in school would be first thing in the morning, however there are factors that could disprove this if they apply. Firstly, looking at the effects of nutrition on children, it was discovered that breakfast has a positive effect on children when looking at beahviour in school, learning and cognitive performance. (Hoyland et al, 2009). There may be more than one reason for a child not having breakfast in the morning, lack of time, lack of routine or the hard reality of poverty in Wales. Unfortunately, 39% of households with children under the age of sixteen were referred to food banks in Wales. (The Trussell Trust, 2023) Therefore, the lack of food could mean less energy and more behavioural issues within school. Article 27 of the United Nations Convention on the Rights of the Child (UNCRC) states that ‘you have a right to a good enough standard of living.’ (UNCRC, Article 27, 1989) 

Teaching and Learning Methods
When looking at all the research conducted around the observed critical incident, there are many points that have stood out that could be applied to the classroom to help or improve the situation. 
Ensuring that a child has a good support system around them is crucial to a child’s development and mental wellbeing, subsequentially this will improve behaviour and class participation. Establishing a good sense of wellbeing and positive behaviour traits as a child means that children receive better outcomes when adults. (Feinstein, 2000) Following this, it would be reasonable to apply Bronfenbrenner’s Ecological Systems theory into the classroom to ensure that child A’s microsystem is supportive, and that they are aware of who they can go to if needed. Relating this directly to the critical incident, it was possible to imply that child A did not involve themselves in the group work due to not having good relationships with the people at their table. Therefore, by applying this theory and ensuring that they have that good support system around them, it may encourage more social engagement. However, it is notable that from a study conducted there is more risk of bad behaviour with a very high level of peer social support. (Wang & Eccles, 2012) This is the risk which comes with some peer support in classrooms as it leads to higher levels of distraction to themselves and others. It is arguable that in this case, from what was observed, this may be a risk worth taking. Any child’s peer support is crucial and perhaps some bad beahviour follows but the friendships and support in the long term are invaluable. Additionally, support from members of authority in a child’s life is just as important. It is said the number of children seeking support from adults away from their family increases during adolescence. (Roeser et al, 1998) Therefore, this demonstrates the need for a good support system between child A and their class teacher. This may increase confidence or provide a level of understanding from the teacher for what child A needs in order to be involved and focused with the lesson. Teachers who are able to support their students and provide more than just academic help, will raise students' engagement in school, this was shown by a study completed and it also proved that a good student teacher relationship lowered the rate of bad behaviour. (Klem and Connell, 2004)
Secondly, in order to improve the incident that was observed it would be best to ensure all tables were in cluster seating (in groups). This is because from reading relevant literature earlier, group seating has a far more positive effect on group work and social engagement within the classroom (Rosenfield, et al 1985). Although if we look at the incident with a slightly wider view, the reason for this table being the only one in a row format is due to a child with additional learning needs (ALN) needing their visual impairment technology set up a certain way to work. Therefore, a solution around this which may benefit everyone on the table is to provide a temporary group format when the teacher sets group tasks. Therefore, pulling some chairs around the table to create temporary cluster seating. As a result, this would create more group discussion (Simmons, K, et al, 2015). 
[bookmark: _Int_6OAWNYrx]Lastly, as discussed when looking at the case study, nutrition is so important for a child’s cognitive development and well-being. In order to combat the lack of breakfast some children will face before starting their learning, having some toast available for those who want or need it in the morning would be a good way to improve health and productivity. Ensuring that basic human rights are accessible for the children will also improve the support system between the individuals and the school. Eating breakfast helps children with energy, attention span and memory and studies find that eating breakfast improves performance on vocabulary tests, math problems and challenging mental tasks. (Healthy Children Org, 2023)

Discussion
[bookmark: _Int_2Qen14LO]It is crucial that from analysing and researching around the critical incident observed throughout this assignment that I reflect on all my findings from throughout the process. As discussed earlier in this assignment, reflection is a key way to make sense of what has been discovered, the purpose for it and how to use this information going forward. Models of reflective practice were underpinned by the work of Dewey (1933) but were built on over time by many other theorists. When researching the best way to reflect over the work completed, I was contemplating between two reflective models, and deciding which suits my personal reflection process. This decision was between Kolb’s four step reflective practice (1974) and Gibbs’ six step reflective model (1988). Personally, I chose to adopt Gibb’s six step reflective model as it provides a deeper reflection.  This model's steps consist of a description, feelings, evaluation, analysis, conclusion and action plan. 
[bookmark: _Int_XOIUXRSz][bookmark: _Int_tQtU79eB]The first step of this reflective model is to describe the incident at hand. As described before, the incident began in a LLC lesson where the teacher set a group task activity to share a prop and make inferences from it. From this it was analysed that only one table was sat in row seating where the rest were sat in cluster seating. The child focused on within this incident was sat at the front in the table set up in a row. The table consisted of two girls sitting together next to two boys sitting together. This is where it was noted that child A was not sharing the prop given to the rest of the group and not using it for the desired intention set by the teacher. This allowed for the rest of the table not to be able to complete their group task effectively. When observing this incident, it was obvious that child A’s classmates were becoming increasingly frustrated from the lack of sharing of the prop. This was demonstrated by another child snatching the prop from child A to give to the boy at the end of the table.  These feelings were also demonstrated through the use of body language, which included continuous prodding to ensure the prop was passed around and crossed arms from lack of patience. 
On evaluation whilst reflecting, it was clear that the prop became a good hook to use in order to gain the learners attention. Each learner wanted to be able to use it and learn from it and displayed that the use of concrete learning is effective in creating the need and want to explore. However, it was clear that it may also have been a distraction to a certain extent. On analysis, perhaps more than one prop per table could have lowered the chance of learners getting frustrated or messing around with the prop and allow them to stay on task. When evaluating further, the seating arrangements were a hindrance due to lack of communication between the tables, and on further analysis this was due to the way the learners were sat in a row. On reflection, it may be possible to look deeper into seating arrangements regarding gender as the table were girls sitting together and boys sitting together. This may have caused further disruption. 
When looking at the incident as a whole, there are many things I have learnt throughout the observation, research and reflection. I personally feel as though applying Bronfenbrenner’s ecological systems theory (1979) and ensuring learners have microsystem support around them can reduce any worrying or disruptive behaviour. By ensuring this close support it also links and applies key points from the new Welsh curriculum to schools. The four purposes within the curriculum propose that these are the four key characteristics that will be developed throughout a child’s life. (Donaldson, 2015) When surrounded by support by people who care about your education and physical and mental wellbeing, individuals will become ‘healthy, confident individuals.’  (Welsh Government, 2022)

Conclusion
[bookmark: _Int_kWiWttiA]Overall, this assignment set out to critically evaluate an incident that was observed in a classroom setting. It was discussed from the beginning that this would be done with the use of Tripp’s critical incident methodology (1933). Reflective practice was also utilised in order to give a greater understanding as to why what has been learnt is so crucial and the impact it can have on the individual and the classroom when applied. This assignment puts an emphasis on how important reflection can be within education. 
The incident observed had the key visual and external factors contributing evaluated and analysed with research conducted from relevant literature. This literature allowed for the creation of the next teaching steps and recommendations that could be applied to improve this incident. Lastly the assignment highlighted a deeper reflection using Gibb’s six stage reflective model (1988) to analyse what was learnt. In conclusion, the importance of peer and teacher support is imperative to a good education and mental well-being during a child’s development and having this social engagement will be carried into their adulthood. 
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Appendix
[bookmark: _Int_hRznHKrw]Date, Time and Year Group: July 2023, Year 4 class at approximately 9:30am. 
Observed: September 2023
[bookmark: _Int_CblNja84]Where and When? It was a Language, Literacy and Communication (LLC) lesson on inferences, everyone was sitting at their tables in their classroom in their set seating arrangements. It was the first lesson of the day.
What Happened?
[bookmark: _Int_6ojiryWh]During a LLC lesson the teacher was teaching the children how to make inferences. To do this, the teacher gave each table a different shoe as a prop in order to create their own inferences from them. The children were encouraged to share the prop around the table to ensure everyone got a fair turn. When observing I noticed child A did not share the prop and instead was messing around and as a consequence was stopping others on the table from using it. This led to others on the table becoming increasingly frustrated and the prop was snatched from child A by another classmate on their table. 
Areas of Possible Exploration: 
· Seating arrangements – row seating vs cluster seating (in groups)
· Is the prop more of a hindrance? 
· Is concrete learning effective?
· Gender seating
· Transition issues- the importance of having friends and good support from your class teacher
· Is the first lesson of the day worse due to disruption from a home routine to the school routine?
Notes: 
· The table are sat boys together and girls together in a row.
· The classroom is fairly loud due to everyone else in the class getting involved in group discussions.
· The table at the front must be in a row format due to a child with ALN needing their visual impairment technology set up close to the whiteboard. 

