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The Importance of supporting and respecting a child right in relation the UNCRC
Aim: This paper provides useful information for practitioners in relation to a child’s rights during Early Years. In addition to this, the paper also demonstrates links to national requirements and developments in Wales alongside the UNCRC which is an international agreement stating the rights of children. In 2004, the Welsh Government, adopted the UNCRC law in Wales (Welsh Government, 2019) and in 2011 the Welsh Government made the UNCRC an official law this was called the Rights of Children and Young Persons (Wales) Measures 2011, which strongly emphasises on how children should be treated in everything adults do (Welsh Government, 2015). 
 



Article 3: The interest of children must be a top a priority in all decisions. 
Article 3 is one of the most important articles of the UNCRC, as many other articles are linked to it. The purpose of article 3 is to ensure that adults will base their decisions on what is best for the child. Any decision or action that takes place an adult must take into account the child’s best interest as a primary concern. The word decision particularly applies to “budgetary authorities, policy makers and legislators.” (UK Parliament, 2015, p.6). Whereas an action applies to “conducting, proposals, services and procedures” (OHCHR, 2013, p.7)
Practitioners should revisit the UNCRC to ensure that they are aware of the content and principles that need to be followed consistently. As a result of this, practitioners are able to make the link between their work in accordance with article three and what is best for all children (Children’s Commissioners for Wales, 2017). The design of the Foundation Phase curriculum enables practitioners to work to the best interests of the child set out under the seven core aims that the Welsh Government and the UNCRC summarise. Its aim is to promote a good start in life in order for children to grow and develop in a safe, secure, and appropriate environment for them to thrive, as the key policies state children in Wales need a Flying Start in life. Therefore, children must have access to a range of education and learning opportunities as well as the access to play, and leisure opportunities that are appropriate, engaging, and interesting. Additionally, that all these meet the diverse needs of children, allowing those with sensory, communication, learning, or social and emotional difficulties to still participate. It is essential that practitioners have children’s best interests at the centre of their practice, considering all aspects of a child’s development (Welsh Government, 2015). 
It clearly demonstrates that article 3 mentions making referrals when a concern has been raised. School practitioners and multi agencies should work as a team in order to support a child’s needs and to promote a child’s welfare and protect them from harm under the Children’s Act 1989 (HM Government, 2018). These types of services could include social workers, health visitors, school nurses, speech and language therapists, or Team Around the Family (TAF) which can all help provide a positive outcome for the child. As a result of them working as a team planning, observing, assessing, and recording a child’s development will collectively help gather information about their learning needs and achievements through the use of effective communication (Earlyyearscareers,2015). Every Child Matters Policy (2003) articulates this well, as every child should receive plenty of support throughout their life regardless of their individual background. The idea at the core of the work that the organisations did, was to remember the five main outcomes, namely- be “healthy, stay safe, enjoy and achieve, make a positive contribution and achieve economic wellbeing” and put them into practice (UK Parliament, 2004 – 2005, p.8)














	





Article 12: Children should be thought about at all levels of society, and that their rights should be respected as they have the right to freely express themselves. 
The Curriculum for Wales 2022 has embedded the UNCRC in which article twelve features throughout the form as an influence for implementing all the other rights (OHCHR, 2009). According to UNICEF (2011) article twelve cannot be put into effect without the consideration of article three, in that it is one of the best ways to determine what is in the child’s best interests. Wales became the first nation in the UK to assign a Children’s Commissioner for Wales (Welsh Government, 2019). Their role is to represent children who find it difficult to make their views known. The Children’s Commissioner for Wales also ensures that children’s interests, views, and rights are respected by the Government and other multi-agencies (Children’s Commissioner for Wales, 2021). 
The Foundation Phase supports article twelve as children should be involved in the planning process as it will enable them to freely express themselves within activities that contribute to their ideas, beliefs, and values about themselves and the world around them. This also helps to support equality, as all children are involved. As a result of this, children will be able to listen to their peers’ opinions and ask questions, which encourages independent thinking and learning (Welsh Government, 2015). This relates to the Montessori approach to play, where children make decisions through the freedom of learning, which encourages them to become active and independent learners (Croneri, 2019). Whereas the Reggio Emilia Approach emphasises the rights of the child rather than needs; here, children are in control of following their interests and have a responsibility in their own learning (Learning Teaching Scotland, 2006). Furthermore, this is recognised within the Children’s Act 1989 and the Children’s Act 2004, which state that there must be consideration for children’s wishes and feelings at every stage regarding any decision to be taken (Legislation Gov,2004). Furthermore, this is recognised within the Children’s Act 1989 and the Children’s Act 2004 which state that there must be consideration for children’s wishes and feelings at every stage regarding any decision to be taken (Legislation Gov, 2004).  The Social Services and Well-being (Wales) Act 2014 is a legal framework that improves the well-being of children and young people who need care and support within Wales (Social Care Wales, 2017). The Act underpins regulations and the code of practice and imposes duties within local authorities, the local health board and NHS trust, the police service, and probation services (NSPCC, 2021).
















Article 28: The right for all children to have access to an education 
Every child has the right to an education as it is “the most powerful weapon which you can use to change the world” as without an education children do not get a good start in life (Mandela, 1994, cited in Ellis, 2021, p.1). In order for children to receive an education, the Education Act 1996 places a legal duty on the parents/guardians of any child aged five to sixteen years to ensure they attend full time education in Wales and England (Library of Congress, 2015). If this is achieved by parents and guardians, it means children should be able to attend school and must be treated fairly when being educated in order to shape their own futures, no matter their individual circumstances (Library of Congress, 2015). To illustrate this point further, Estyn (2020) say that children should receive an appropriate education and education settings should ensure that current policies and legislations are being fulfilled. Within Wales educational settings are inspected by Estyn, who are funded by the Welsh Government, but are independent of the Welsh Parliament (Estyn, 2020). In terms of teaching, the Education Act 2011 will enable teachers to raise educational standards that will allow a child to have a good start in life (Government, 2011). Observations and assessments should not be seen as a chore, but an opportunity for teachers to evaluate children (Barber & Smith 2010). This will alert their awareness of what to look for in a child’s learning and development which will aid teachers in deciding what resources and experiences to plan for in order to work alongside the interests of the child (Barber & Smith, 2010).
Montessori (no date, cited in Aubrey & Riley, 2019) had a clear approach for the education of all children which was based on a self-directed and hands-on learning experience. She highlighted that all children should be allowed to proceed at their own pace when working independently, but also in parallel with others (Aubrey & Riley, 2019). In terms of the curriculum, Montessori schools are based on maths, language, geography, science, and music, alongside movement and sensory activities. Whereas the Reggio Emilia’s approach has no curriculum to follow, it is based on the child’s interests and responses (Goodwin University, 2017). Children take charge of their own learning as they are driven by curiosity and creativity as they are eager to pursue their interests, whilst expanding their potential (Learning and Teaching Scotland, 2006).  
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Article 31: All children have the right to relax and play, and to join in a wide range of activities. 
One of the most important aspect of a child’s upbringing is play (Play Wales, 2021). The Welsh documentation has not only highlighted the benefits of play but has in fact stated that they are the first nation in the UK to legislate on play (Play Wales, 2021). This was achieved via the Foundation Phase which allows children to access their right to play through a selection of activities which promotes their creativity, imagination, chances to explore materials, and to have control over their own opinions and actions. Through this, children’s self-worth, self-esteem, and self-image are increased (Welsh Government, 2015). In order for all children to have equal opportunities practitioners should accommodate for all children’s needs, allowing them to feel a sense of belonging within the setting which will enable positive relationships to build (Welsh Government, 2015).  The focus of a practitioner is to concentrate on planning appropriate activities that support and enrich the curriculum making children feel at ease. Bowlby’s attachment theory would agree with this, as it mentions the importance of influencing social relationships in order to enable a child to feel safe (Cherry,2019, cited in Verywellmind, 2019). Furthermore, it explains the importance to secure an attachment to their primary caregiver when experiencing separations from their mother figure. By having this attachment children will receive both comfort, security, nourishment, care and will no longer feel nervous. Cherry,2019, cited in Verywellmind, 2019).
The Welsh Assembly Government Play Policy (2002) is committed to ensuring all children are kept safe within a rich stimulating environment that is full of opportunities and challenges. Children can play and learn about themselves and the world around them both indoors and outdoors (Welsh Assembly Government Play Policy, 2002). Comparisons can be made to Estyn (no date, cited in BBC 2011, p.1) as they are urging schools to provide more outdoor play opportunities within Wales. This can promote greater opportunities for those children who are shy, as they may feel freer and be more excited to attempt new things (BBC, 2011). Montessori approved of outdoor play, as it was an opportunity for children to take responsibility of the environment and to appreciate the beauty of nature (Aubrey & Riley, 2019). Similarly, Frobel was an advocate for outdoor play as it was highlighted that children are able to acknowledge the natural world around them whilst contributing to the development of creativity and imagination which is essential for a good start in life (Riddall-Leech,2002; knight,2009). Both Montessori and Frobel (no date, cited in Aubrey & Riley, 2019) developed their own set of learning materials, which both have different applications. Frobel’s being based on creativity and imagination, believing children should desired to maximise their senses through learning.  However, Montessori disagreed with this, as her concept mimicked ‘real life’, seeing children taking responsibility (Aubrey & Riley, 2019). In Scandinavian countries, forest schools provide children with basic skills and knowledge which suits all Auditory, Kinaesthetic and visual learners (Chipulina, 2007-2008). Children go outside and learn the basic skill and then extended their knowledge inside and put their new knowledge into practice outdoors (Chipulina, 2007-2008). 





















Conclusion: 
 It cannot be denied that at the heart of the practitioner’s work was to accommodate the child’s rights, while working towards what is best for all children, practitioners must consider the child’s individual needs and their opinions to make informed decisions whilst keeping their safety in mind. The applications of the National Frameworks and requirements, should be planed appropriately and legislations and policies such as the Foundation Phase Framework (2015), the Children Act 1989, the Education Act 2011, the Social Services and Well Being Wales Act 2004 alongside the Data Protection Act 1998 should be revisited to ensure all content are being followed thoroughly as it reiterates the importance of the UNCRC articles to ensure all children are supported.
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