	Professional Experience Template 1ECAD6008 Assignment: Part 1

	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During my third placement, in a year 2 classroom, I used a variety of different assessment for learning (AFL) strategies. At the beginning of one of my lessons, which was focusing on healthy eating, I asked my class if they had any previous knowledge on the topic. This allowed them to activate their prior knowledge on the topic and gave me a deeper understanding of what the class already knew, and what they need to learn.
Another AFL strategy used during this lesson was sharing the success criteria with the learners. Sharing success criteria with learners is important because it helps them understand what is expected of them. It provides clear guidelines and benchmarks for their learning journey, allowing them to set goals and track their progress. 
Further along in the lesson I conducted a mid-lesson plenary, which is another useful AFL strategy. This strategy allowed me to clarify any misunderstandings, assess comprehension, and reinforce important ideas. Additionally, it provided a chance for pupils to ask questions and consider what they had learned. Adding a mid lesson plenary allowed me to modify my lesson, offer additional support, and make sure the students are on track. 
I used the thumbs up, thumbs down AFL strategy to do a brief whole class plenary to conclude up the lesson. This is a quick and informal method of determining understanding, which is why I used it. With this straightforward and clear approach, my pupils were able to provide me feedback on how well they understood the tasks.

	What have you learned?
	I've learned that the significance of assessment for learning lies in its ability to empower students to take charge of their education and recognise their own development. It provides students with timely feedback, pinpoints areas in which they still need to develop, and offers tailored guidance and assistance. Students who reflect on their areas of strength and progress as a result of assessment for learning also engage in metacognition. Additionally, I've observed that including students in the evaluation process helps them to set objectives, monitor their development, and make significant improvements to their learning. Ultimately, I feel like I now understand the importance of AFL in the classroom and that it can raise student motivation, engagement, and accomplishment.

	What next?
	[bookmark: _Hlk164001588]I will continue to use these strategies that I have previously mentioned, such as activating prior knowledge, sharing success criteria, mid lesson plenary and thumbs up, thumbs down. I will do this because they have shown to be effective in providing insight on pupils' comprehension of a certain subject or topic. Consequently, this facilitates the development of individual students. However, I recognise that these strategies may have specific drawbacks and areas in which they can be improved. As a consequence of this I intend to engage with a variety of literature that will inform me of ways in which I can further improve and progress the current strategies I use, while also providing me with new ways to assess pupils’ learning. 












	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	[bookmark: _Hlk164002523]From the very beginning of my third placement, I was taught about the importance of employing a broad repertoire of teaching approaches into my lessons. Therefore, the majority of my lessons included a variety of blended learning strategies. One particular lesson that I taught included the use of QR codes and outdoor learning. The lesson taught was a math lesson, focusing on the use of positional language. During this lesson, one group was in charge of successfully programming beebots to reach a destination. In order to do this, they had to read specific instructions, however, due to my class’s low reading levels, many were unable to fully access the task. Therefore, I created QR codes of me reading the instructions. They worked in pairs to use iPad to scan the QR codes, listen to the instructions and program their beebot. This ensured that each child could access the task and complete it to their full potential. The other group was working in the outdoor area, and were tasked with using positional language to guide their partner through a obstacle course. Each child had a pair and used the resources provided to create an obstacle course, that they then guided their partner through. This task allowed them to practice using the different positional language, in a fun and engaging way. 

	What have you learned?
	It keeps pupils interested and supports a variety of learning approaches. It ensures that different subjects are presented in ways that each learner can understand and allows for flexibility. I also learned that there are particular elements you need to take into account when deciding which teaching strategy is suitable for the subject at hand. I started by considering the learning objectives I wanted my children to achieve . After that, I thought about my pupils' traits, such their learning preferences and past knowledge. Lastly, I looked into several teaching philosophies and techniques that fit the subject matter and my students' requirements. Therefore, the key is to identify the strategies that will both promote the learning objectives and keep the students interested.

	What next?
	Following my third placement, I will continue to employ a broad repertoire of teaching approaches into my lessons. I will do this because I understand the importance that this specific pedagogical principle holds when it comes to catering to the needs of all of my students. However, I recognise that there are many strategies that I have yet to include in my teaching and planning. As a consequence of this I intend to engage with a variety of literature that will provide me with an abundance of new methods, activities, and strategies that I can incorporate into my lessons. This will allow me to provide my future students with countless different ways of learning, hopefully leading to successful teaching. 






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	I successfully included real life authentic context during my third placement, specifically during the delivery of my math session on measuring weight and length. In order to make these lessons relevant to the children, I introduced them to “Captain Carwyn”, a fisherman from Milford Haven. He is a character I created using chatterpix and he would create different challenges for the children to complete. They would then have the week to complete these challenges, and then send “Captain Carwyn” evidence using an email. For example, one week the children were tasked with using the weighing scales to weigh different fish (they made fish during an art lesson), record the weight in a table and find the heaviest one. They then had to let Carwyn know which was the heaviest so that he could catch that fish on his next trip and make the most money. Following on from this, the children applied the skills they had learnt during these sessions to successfully weigh different ingredients to make Welsh cakes on St Davids day. Using “Captain Carwyn” added an element of excitement for the children. They would constantly ask to send him their work and updates on what they had been doing. 

	What have you learned?
	By ensuring that my lessons include real life authentic context I have learn that if education is authentic, children engage in real learning activities that enable them to make connections between what they have learned, what they already know, and what they come across in the real world. Children may benefit from this and be able to apply what they have learnt outside of the classroom. I now understand that it examines how providing pupils with a context rich environment for learning might improve their comprehension of the subject matter. By analysing information in a variety of contexts and evaluating its relevance, contextualised learning experiences helps prepare students for life after school. Students begin to see the links between what they have learned in the classroom and the real-world. This kind of contextualizing education facilitates a smoother transition from school to the real world. 

	What next?
	[bookmark: _Hlk164016568]Following on from my third placement I will continue to foster an authentic learning environment into my classroom. This is due to the fact that authentic learning supports pupils in finding significance in what they have learned. This is accomplished by focusing on concepts that are relevant to students' life outside of the classroom. Therefore, now that I understand the importance of including authentic context into my teaching, I will continue to plan my lessons to be meaningful to my students’ specific experiences. However, I recognise that there are areas of this specific standard that I need to further research, to ensure that I am successfully providing my learners with the relevant education. As a consequence of this I intend to engage with a variety of literature that will provide me with further information on how to incorporate real life authentic context into my lessons. 






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	On my third placement instantly recognised the importance of linking the learning to the class theme: ‘What makes Milford Haven special? In order to do this, I planned so that each of my lessons included an element of the class topic for that half term. For example, after the class’s trip to the local fishmonger, I planned a week’s math rotation based on our trip. One group was measuring the length of different fish and recording their answers on a table. They then had to order the fish from smallest to largest based on their length. The other group was drawing certain fish to scale. They found out the measurements of different fish and used rulers and meter sticks to draw them to scale outside, using chalk. They then labeled their fish with the name and measurement, ready to take a picture to send to the fishmonger. 

	What have you learned?
	[bookmark: _Hlk164018040]By planning for my lesson to be cross- curricular I've learned that it has a powerful motivating effect on children. 
Encouraging children to learn about the full curriculum involves making connections between their passion for one topic or theme and other areas. According to studies, learning happens when the brain forms connections. According to this theory, our brains are always searching for connections, and when they do, learning happens more efficiently. As we are imitating this natural learning pattern, learning is therefore deeper when disciplines are combined cross-curricularly. Additionally, I discovered that, in my class especially, cross-curricular learning taught my children how to learn rather than giving an abundance of inconsistent, disconnected information from several areas. Their ability to apply information from one topic to another improved, which is good for their education as a whole. By expanding and deepening their learning, it increased the children's desire to learn. Cross-curricular learning creates an environment, which encourages students to embrace learning for the rest of their lives.

	What next?
	[bookmark: _Hlk164019402]During my final placement, I learnt an abundance of information from my mentor during our planning sessions, specifically on how to plan for lessons to be taught cross-curricularly. I am going to continue to use what I’ve been taught to ensure that my lessons increase engagement and help improve student retention rates. Furthermore, I am aware that there is extensive research on the use and benefits of cross-curricular teaching. Therefore, to further improve my knowledge on the topic I will engage with a variety of literature that will provide me with further information on how to successfully plan useful cross-curricular lessons that will benefit the overall education of my future students.  
























My name is Ada Grace Griffiths. I live in Goodwick with my mum, brother and dog called Bramble. I go to Ysgol Wdig, and I am in blwyddyn 1. My favorite colour is pink.
During this assignment I intend to critically reflect on my personal progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. In order to achieve this, I will be identifying up to three different pedagogical principles as an area for personal development. Pedagogy is the foundation of the Curriculum for Wales. Professor Graham Donaldson developed the new curriculum's twelve pedagogical principles as a result of his Review of Curriculum and Assessment Arrangements in Wales. According to Donaldson, pedagogy is the process of choosing teaching strategies based on the goals of the curriculum and the needs of pupils (ImpactWales.2022).  He’s previously stated that the “recommendations of this review do not imply an emphasis on any particular teaching approaches” (Donaldson, G., 2016) and that “decisions about teaching and learning are very context and purpose specific and are best taken by the teacher themselves” (Donaldson, G., 2016). This suggests that the twelve pedagogical principles developed, as part of the Curriculum for Wales, should be carefully considered and researched by each individual teacher. This is to ensure that the approaches employed into the classroom are specific to the needs of the class or individual. In relation to my personal development, I have identified three different pedagogical principles that I would like to further improve. This will positively impact my professional development and awareness of the importance and impact effective pedagogy has in a classroom. The three that I have chosen to develop are Assessment for Learning (AfL), real life authentic contexts and employing a broad repertoire of teaching approaches (ImpactWales.2022). I identified these three areas for development from my personal experience with each principle. During each of my placements I gained valuable experience and knowledge surrounding each of the pedagogical principles. However, I recognise the three I have identified as being the aspects I wish to further develop in terms of planning, preparing and teaching lessons. ECAD6008 Assignment: Part 2


Assessment for Learning (AfL) originates from research carried out by UK professors, Paul Black and Dylan Wiliam. Black and Wiliam acknowledged that there is a lack of understanding about the work that both educators and pupils accomplish in the classroom. The study of UK professors Paul Black and Dylan Wiliam is where AfL first emerged. They began by comparing the classroom to a "black box," which can only be understood in terms of its inputs and outputs; its interior workings are unknown. (Black and Wiliam., 1998). They found that pupils who engage with formative assessment outperform other pupils in terms of achievement and performance. They presented their research in 1998 in the practitioner-focused publication Inside The Black Box: Raising Standards Through Classroom Assessment (Black and Wiliam., 1998). Assessment for learning takes place at all stages of the learning process. It encourages students to take an active part in their education, develop into self-reliant learners, and leave school prepared and confident to pursue lifelong learning (Deborah Bullock. 2023).  Assessment for learning is also referred to as formative assessment, which is the process of gathering and analysing data to help teachers and pupils determine where they are in their learning, where they need to go, and the most effective way to get there (Assessment Reform Group, 2002).  It's a process whereby students modify their learning tactics and teachers modify their teaching strategies based on data from evaluations. AfL emphasises success and development above failure, which motivates people to learn and progress (Deborah Bullock. 2023).  Assessment for Learning is vital, however if it isn't used correctly, there's a possibility that students will fail to understand important aspects of the learning objectives (Tunnell, M.Ed. 2021).
In order for assessment for learning to be effective, it requires professionally qualified teachers. They must be able to evaluate students' progress and analyse specific requirements, for it to be successful (Flórez, etal., 2013). This suggests that without the correct qualification and knowledge on AfL, it is possible that it will not be used to its full potential. In addition to this, formative assessment, whether conducted on a daily, weekly, or monthly basis, can be a time- and resource-consuming process since it involves regular data collecting, investigation, reporting, and improvement of the implementation strategy to guarantee success (Tunnell, M.Ed. 2021). This point is particularly relevant due to the extensive workload put upon educationalists. In a recent survey conducted by the Education Workforce Council (EWC) it was concluded that “70% of school teachers strongly disagreeing that they were able to manage their workload” (Sian Hughes. 2023). This implies that adding further expectations, to an already time-consuming roll, is not maintainable, especially if each aspect is expected to be carried out to its full potential.  

All areas of Wales are implementing the Curriculum for Wales following Professor Graham Donaldson review. A purpose-led, progression-based curriculum with a local context to incorporate real-life, authentic learning experiences was recommended by the curriculum review (Donaldson, G., 2016) Therefore being able to plan lessons that contain real life authentic context, is a crucial skill to develop as a teacher.  The principle of play sits at the core of authentic learning. According to Piaget, learning cannot occur unless the student is actively involved (Piaget,.1976). Introducing real life into learning experiences can help children make the connection between new information and what they have already learned, which makes learning more dynamic. Educational settings need to be authentic in order for learning to be connected to real-life experiences. Authentic learning is a pedagogical approach that encourages children to investigate, debate, and solve problems in situations that use real-world experiences that are relevant to the students (National Day Nurseries Association. 2022). When education is authentic, children are able to draw connections directly between what they are learning, what they already know, and what they are experiencing in the real world. This can help them gain a unique understanding on how to use what they've learned outside of the classroom (Herrington, J. etal 2014, p. 401-412). Community engagement can be also be enhanced through local authentic learning projects, giving children the transferable skills needed to become active members of their local communities. Suggesting that projects that are authentic or "real-world" can serve as a useful tool for community engaged learning (Rooks, etal, 2018, p.13). Although, real life authentic context is a crucial part of the Curriculum for Wales, it has its limitations. Planning lessons using the authentic model require teachers to conduct extensive research to improve and develop their knowledge on this particular pedagogical principle. This suggests that conducting this research is time consuming and challenging, particularly if educationalists already have other teaching duties (Pappas., 2023).  In addition to this, teachers might have to obtain resources that they have yet to acquire in order to successfully plan for authentic learning. For example, students may want to look into a local issue, such as the air pollution in their area, and they won't always have access to the correct supplies to facilitate this experiment. In order to overcome this, teachers will need to adapt their existing resources, consult with specialists, and plan activities in order to overcome this obstacle. This implies that certain aspects of this principle can create additional work for educationalists, which is challenging in a job role that has high expectations (Pappas., 2023). Furthermore, assessment can be challenging as authentic learning necessitates the development of several different skills. Therefore, evaluating progress may become difficult for teachers, since there isn't always a right or incorrect answer to a problem (Braslauskienė, R., etal, 96-112). To overcome this, teachers may promote peer or self-assessments, and live marking to help students recognise their strengths and weaknesses during the learning process. 
[bookmark: _Hlk163918516]Within the new curriculum for Wales guidance there are three mandatory cross-curricular skills that are essential for all learner’s development. These skills are digital competence, literacy, and numeracy. It is the responsibility of all practitioners to cultivate and guarantee the development of these skills throughout all curricular areas (Welsh Government. 2019). They are mandatory and are viewed as essential as they enable students to access the range of their school’s curriculum and the opportunities the curriculum offers, equipping them with lifelong skills to help realise the four purposes (EqualEducationPartners. 2023). Hayes (2010, p. 382) defines cross-curricular teaching as the integration of one or more subject areas with the goal of improving more than just subject knowledge. Subsequently, cross-curricular teaching involves utilising a single theme and integrating it into numerous subject areas. The idea of cross-curricular instruction has been debated for more than a century. Prior to this, Dewey (Dewey, 1906) thought that children's experiences should be used to relate discrete learning to subjects in order to create strong ties between them. Cross-curricular instruction has been strongly debated as the most effective teaching strategy in schools for the past decade (Rowley,etal. 2009). Starting with the belief that "education is an interpretative network which spreads across domains" (Kerry, 2011). It implies that the more you connect knowledge, the better you learn. According to Barnes (2012), cross-curricular learning is an effective means of fostering creative thinking. Furthermore, it's critical for children to develop diverse ways of thinking and apply the knowledge they acquire to a variety of contexts in their life (Barnes, 2012). Additionally, Price (2010) said that teaching using the cross-curricula approach supports children to be more conscious of the cognitive strategies they use and to be able to apply the information they have learnt, which boosts their self-esteem. Cross-curricular teaching is crucial because it allows students to think about a subject from several angles and with a variety of different sources (Timmerman, V., 2017). This suggests that this strategy helps students recognise how information is related and build greater understanding of a variety of topics. This mirrors the diverse thinking that occur in the working world. Additionally, cross-curricular teaching raises student interest. By focusing their attention on a new subject, it not only gives students who are uninterested in one subject the chance to get inspired, but it also gives the lesson a more realistic and relevant context (Kerry, T., 2011). Encouraging students to draw connections between the subjects they are studying in the classroom can help them learn transferable problem-solving abilities and give their education a purpose outside of the classroom. Furthermore, by creating these links through cross-curricular learning, students acquire the skills necessary to solve problems on their own and apply knowledge from one subject to problems in another (Timmerman, V., 2017). However, there are difficulties in teaching using a cross curriculum approach. Compared to traditional learning methodologies, it demands more time and resources, as well as strong teacher collaboration (Sphero. 2023). Although it's a difficult process, this might also be seen as an advantage. From my experience, it encouraged staff , with specific subject specialties, to collaborate and learn from one another. Teachers should see it as a continuous process in which they increase and develop their approaches, skills, knowledge, and abilities over time. According to Barnes (2012), cross-curricular learning is an effective means of fostering creative thinking. Furthermore, it's critical for children to develop diverse ways of thinking and apply the knowledge they acquire to a variety of contexts in their life (Barnes, 2012). I found that this supports children to be more conscious of the cognitive strategies they use and to be able to apply the information they have learnt, which boosts their self-esteem. However, it is said that educators have only had a limited amount of experience teaching cross curriculum, either as students or in their school-based training (Barnes and Shirley, 2007. p162-179). Teachers will therefore encounter challenges while attempting to plan and teach a cross-curricular activity that includes balancing knowledge and skills with a distinct path while also being demanding and meaningful.
My prior professional reading has enabled me to begin to apply a variety of pedagogical principles to my planning, preparation, and teaching. 

[bookmark: _Hlk164018387][bookmark: _Hlk164018649]My prior knowledge of AfL strategies, influenced by the work of professors Paul Black and Dylan Wiliam, led to careful planning and preparation for a variety of AfL approaches. I was able to incorporate these into lesson introductions, main activities and plenaries (see part 1). These experiences have enabled me to conclude that assessment for learning is key in supporting students to understand their own progress and take ownership of their learning journey. It provides teachers with instant feedback and identifies the areas in which pupils need to develop, while also providing specific advice and support. Assessment for learning promotes metacognition, as students reflect on their strengths and areas for growth. I have also learnt that by including students in the assessment process, it enables them to create goals, track their progress, and make meaningful adjustments to their learning. Ultimately, I now have a better understanding of the importance of AfL in the classroom, and recognise its ability to enhance student engagement, motivation, and achievement. According to the professional standards for teaching and leadership for Wales, a teacher working at a qualified teacher status (QTS) level is expected to understand the “ range of purposes and practices for assessment” (Welsh Government. 2019). Due, to the extensive research I have carried out and experience that I have had with AfL I believe that I am working at qualified teacher status level.  I will continue to use the strategies mentioned in part one, such as activating prior knowledge, and sharing success criteria. I will do this because they have proven to be successful when gaining an insight into the students' level of understanding of a particular concept or topic (Willis, J.etal, 2023). This then helps to support individual students to progress. However, I recognise that these strategies may have specific drawbacks and areas in which they can be improved. As a consequence of this I intend to engage with a variety of literature that will inform me of ways in which I can further improve and progress the current strategies I use, while also providing me with new ways to assess pupils’ learning and understanding. 

From my third placement, I learnt about the importance of planning and preparing lessons that are authentic for my learners. In addition to this, the research I have carried out during this assignment has also further developed my understanding and knowledge on authentic learning. By ensuring that my lessons include real life authentic context I have learn that if education is authentic, children are more likely to participate in learning activities because it enable them to make connections between what they have learned, what they already know, and what they see in the real world. The professional standards for teaching and leadership for Wales declares that a teacher working at a qualified teacher status (QTS) level is expected to “demonstrate an understanding of the use of real life, authentic contexts for learning” and “provide it as a natural part of the learning experience” (Welsh Government. 2019). I have gained valuable knowledge on this particular aspect from my placements, in particular, from my final placement (see part 1) and am confident that I am working at qualified teacher status level.  I understand that authentic context explores how providing pupils with a context rich environment for learning improves their comprehension of the subject matter and that contextualised learning experiences help prepare children for life beyond school. Therefore, I believe that I am working at a QTS level in terms of my ability to foster an authentic learning environment into my classroom. To further develop this aspect, I will continue to plan my lessons to be meaningful to my students’ specific experiences. However, I recognise that there are areas of this specific standard that I need to further research, to ensure that I am successfully providing my learners with the relevant education. As a consequence of this I intend to engage with a variety of literature that will provide me with further information on how to incorporate real life authentic context into my lessons. For example, a information book titled “Authentic Learning Real-World Experiences That Build 21st-Century Skills” by Todd Stanley offers teaching strategies that allow educators to provide students with authentic learning experiences (Stanley, T., 2021). 

My prior knowledge on cross-curricular themes and planning, influenced by the Curriculum for Wales, has taught me that successful cross-curricular planning offers motivational power for children. Connecting a child's enthusiasm for one topic or theme to other topics encourages them to learn about the entire curriculum. Studies indicate that learning occurs when connections are made in the brain. It says that the brain is always looking for connections, and when it finds them, we learn more effectively. As a result, learning is deeper when subjects are integrated cross-curricularly since we are mirroring this natural learning style (Timmerman, V., 2017). According to the professional standards for teaching and leadership for Wales, a teacher working at a qualified teacher status (QTS) level “knows, understands and engages with the principles 
of curriculum design and innovation, with development of cross curricular themes relevant to areas of learning” (Welsh Government. 2019). I am aware that when I am planning and preparing learning, I am looking for authentic context in order to transfer the cross-curricular skills and therefore believe that I am working at qualified teacher status level.  However, to further develop and progress onto the next level, I will engage with a variety of literature that will provide me with further information on how to successfully plan useful cross-curricular lessons that will benefit the overall education of my future students.  

Drawing upon the evidence and literature discussed in this assignment, I now have a greater understanding of the importance of being a reflective practitioner. I am aware of the process that takes place in order to reflect on my experiences to gain an understanding of my development and progress. My research work, along with my placements, has given me a greater insight into the application and impact of effective pedagogy.
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