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TASK DESCRIPTION



Students are required to complete a 5000-word essay under one of the following titles:

1.	Response Policing
What challenges are faced by Response Policing? Discuss with reference to your force area and policing literature. (5000 words)

2.	Policing Communities
To what extent is the British Model of Policing, as envisaged by Sir Robert Peel, still relevant today? (5000 words)

3.	Policing the Roads
Examine the contemporary relevance of Roads Policing. (5000 words)

4.	Information & Intelligence
“The National Intelligence Model is vital to an effective tasking and co-ordination process” Discuss. (5000 words)

5.	Conducting Investigations
What is an investigative interview? Discuss the role of the PEACE model and the preparation of the interviewer in a criminal inquiry.  (5000 words)














ASSIGNMENT


'Policing Communities - To what extent is the British Model of Policing, as envisaged by Sir Robert Peel, still relevant today' (5000 words)

In this assignment we’ll be considering to what extent is the British Model of Policing, as envisaged by Sir Robert Peel, is still relevant in today’s modern society. We’ll begin with exploring the British Model of Policing and Sir Robert Peel’s vision. We’ll then discuss debate societal changes in British Policing and the challenges faced. Following this discussion, we’ll discuss the relevancy of the British Model of Policing. 

So, what is the British Model of Policing and how was it developed?  The office of constable did not appear in the United Kingdom until after 1006 and the Norman Conquest. Henry de Bracton  (Bracton 1968) describes the role of a constable as ‘the eyes and ears of the court and the strong arm of the law’. Bracton also characterizes the role of an early constable ‘to enrol everything in order, for he has record as to the thing he sees; be he cannot judge. He has record as to matters of fact, not matters of judgement and law’.

We can instantly see how this is still relevant. Every serving constable must sign the Police Attestation (S83 Police Reform Act 2002). One of the lines written in this legislation is ‘I will well and truly serve the Queen in the office as constable, with fairness, integrity, diligence and impartiality’. The fundamentals of a constable have not changed. 

Fast forward to 1759, whereby the first formal policing unit was set up in London and the United Kingdom. These were known as the Bow Street Runners and attached directly to the Bow Street Magistrates Court. (Beattie, 2012) During this time the industrial revolution was in full swing and bringing large swathes of people to the cities. There was a need for the existing parish constables, but these parish constables were simply unable to cope with the population expansion. Therefore, a new police forced was needed to ‘respond to increased levels of social disorder’.  (Lenz & Chaires 2007)

60 years later in 1819, 60,000 people gathered for a demonstration. The local and parish constables were overwhelmed by the demonstrators and the local magistrates asked for military assistance. Due to ongoing tensions between the protestors the local military charged at the protestors with cavalry and sabres resulting in 12 people sadly drying. (Babington 1990) Following this there was an intense social uproar and the home secretary Sir Robert Peel got involved. 

Sir Robert Peel was troubled that the surging levels of crime were threatening the whole government of the UK. He therefore set up an inquiry and following this the famous bedrock of British Policing the Metropolitan Police Act of 1829 was passed. To promptly summarise the main difference between the old and new policing system was the removal of community control. This resulted in policing become more imposed upon the citizens (Rawlings, 2002). This new force was certainly more effective than the old system it replaced but it was not popular. (Bayley, 1975)
Naturally, due to the large-scale changes and there were complications. The Commissioners of the Metropolitan Police, Colonel Charles Rowan and Sir Richard Mayne were instructed to organise the working methods and culture of the new model policing. (Open University, 2009) This is where the famous term ‘Peelian Principles’ was coined. There are 9 principles and 3 core principles these being (Home Office, 2012):

1) The goal is to prevent crime and not catching criminals. If the police stop crime before it happens. An effective police department doesn’t have high arrest stats; its community has low crime rates. The police do not have to punish citizens or suppress their rights
.
2) The key to preventing crime is earning public support. Every community member must share the responsibility of preventing crime, as if they were all volunteer members of the force. The public will only accept this responsibility if the community trusts and supports the police.

3) The police earn public support but respecting community principles. Winning public approval requires simple hard work to build a strong reputation. Enforcing the laws impartially, hiring officers who represent and understand the community and using force only as a last resort. 

These three simple principles are the bedrock of British Policing. These principles are what the foundation of all police officers and forced adhere too.

However, since 1829 there has been a huge upheaval in the world. For simplicity we’ll look at the history of the United Kingdom following the second world war. Following the conclusion of World War 2 the returning veterans were known as the ‘golden generation’. Old imperial Britain was on the decline and the world was swiftly modernising. In the 1950’s the police and the policing by consent model was arguably at its peak. Iconic images of the ‘bobby on the beat’ with a moustache saying ‘ello ‘ello can be used to sum up this period of time.

People became more openminded and liberal in the 1960s, famously know as the swinging sixties. The United Kingdom and London was evolved from post war hardships to the lifestyle capital of the word. The citizens were full of hope, dreams and ambition. Drug and sex use became open and long held taboos were forgotten. Society was moving faster than the establishment. This instinctively caused tension.  (Dixon, 2013)

Moving into the 1970s, society woke up to the long-standing suppression of women. In 1971 women were stilled banned from bars after midnight. The reason for this being that only prostitutes would be up this hour. Then in 1978 Margaret Thatcher became elected as prime minister and became the symbol of change and the change of the establishment. However, this resulted in the new establishment lead by Margaret Thatcher aggressing their power on society. Protests, pickets and working-class labour constitutions violently opposing the conservative view of modernisation. 

Continuing our trip through the decades we move into the 1980s. The Brixton Riots and operation Swamp. Arguably one of the darkest moments in British Policing. The power to act on ‘sus’ was found in part of Section 4 of the Vagrancy Act 1824 this section has now been repealed but officers would often search people purely because they felt the need to do so, regardless if they had sufficient grounds. This led to ongoing community tension. Officers didn’t have to explain their rationale or document their actions, and this led to deep-seated ill feeling by communities who felt they were being discriminated against, often on the basis of their skin colour. . (Waddington, 1992)

This led to the famous 1981 Brixton Riots. A violent conflict occurred between the Metropolitan Police and protesters in South London. For three days, predominately young black men fought police, set vehicles on fire and attacked building. More than 300 people were injured and £7.5million worth of damage caused.  (Guardian, 2016)

These riots shocked the nation and drastic change was needed. Home Secretary, William Whielaw, commissioned a public inquiry into the riots lead by Lord Scarman. The Scarman Report was published in November 1981 (Scarman, 1981) Scarman found overwhelming evidence that the there was a disproportionate use of stop and search powers against black people. As a result of this report a new code of police behaviour was legalised and the Police and Criminal Evidence Act gained royal approval in 1984.  In many ways this was the turning point in modern policing. 

During the 1990s the UK once again entered a ‘boom’ period. Society became less equal and wealth increased. The 1990s was a relatively quiet period for police. PACE was now in force and the police were held more accountable for their actions.

We now moving into the new millennium. The date 11th September 2001 speaks for itself. The terror attacks on the twin towers resulted in the western world entering the ‘war on terrorism’ which effected public confidence due to the high war footing and the high terror threat. This culture became cemented following the 7/7 bombings in London. 

During this time the technological boom caused a new type of crime. People were now connected instantly. Messing apps, social media, dating apps, the world was just one click away. However, this sudden growth had big consequences. People became greedy and borrowed beyond their needs. Banks were happy to lend money and then suddenly the Lahmann brothers collapsed and the western world nosedived  into a financial crises (McDonald, 2009) Consistent with recessions crime increased. The Governments had to save money and the austerity policy (Bailey,2017) had a seismic impact on policing.  

Under austerity police stations were closed and officers’ numbers slashed. This saw crime rates increased and more pressure on officers. An increase in pressure resulted in more mistakes and poorer service resulting in public confidence suffering. As the century moved on so did the world leaders. The world’s most powerful people harboured extreme views with partisan followers. The UK saw right-wing nationalist groups increase and this was evidenced by BREXIT. 

It could be argued that the underlying tensions has seen society going backwards. Equality seems to be increasing (Social Mobility Commission, 2021) and the rich are getting richer. Minorities were feeling oppressed and neglected and then a Police Officer in Memphis killed a black American. The black lives matter movement grew following this incident. Oppressed groups took to the streets to protest against inequality and much of their frustration was directed at the Police. All of this was happening against the backdrop of COVID-19. 

During the COVID pandemic laws on people’s basic movements were put into palace, the most extreme laws and restrictions since World War Two. The police were very much in a ‘damned if you do damned if you don’t’ situation. Some portions of society called for strict and draconian policing throughout the pandemic. Whilst the other side of society called for restrictions to be lifted. The police were caught in the middle and losing the consent from the public.
Let’s refer back to the question mind; to what extend is the British Model of Policing, as envisaged by Sir Robert Peel still relevant?

We have explained how the British Model of Policing was formed and the three cornerstones of this model which form the bedrock of British Policing. But a whistle-stop tour through history shows how much society has changed. Policing by consent is on a knife-edge. We have looked at the biggest peace time socialite changed, the COVID-19 pandemic, and how this has impacted the police. The pandemic and the black lives matter protest poses the real risk of policing being politicised. Politicising the police is fatal and the consequences would be grave.

But to answer the question, then yes. The approach first developed by Sir Robert Peel is still relevant. The United Kingdom has the best police service in the world (Weinburger,1995 ) and is utterly unique. At the heart of the country is a society that broadly supports the police and consents to their actions. Nonetheless effective community policing is required, but how do we deliver effective community policing?

The college of policing has highlighted the importance of community engagement. (College of Policing, 2021). As we have discussed without the support of the communities then the police service would not function. Having genuine and strong relationships with the local communication can increase public confidence in the police.

The police can improve its legitimacy through fair decision making and meaningful positive public interactions. In tern the public develop trust in their police service. Other key benefits of effective community engagement are a reduction in disorder and anti-social behaviour, police job satisfaction and an increase in the public’s perception of safety.  

So, how can the police effective engage with the communities? Online technology and communication have added to the polices’ ability to connect to the communities. ( Home Office 2010). The use of online platforms has created a shift from understanding communities as solely limited to geographical areas towards communities of shared interest or background. In understanding the complexity of communities, it is important to understand the ways in which people network, interact and communicate and how this influences the formation of communities in both virtual and geographical terms.  Engagement strategies need to take account of these varying types of community so they can be adapted accordingly to the community.

Building neighbourhood profiles can be a prudent and sure way of compiling a range of police and partnership data to assist in the understanding of communities and the people working and living in them. (NPCC, 2018) Profiling the communities could potentially allow and enable police and partners to identify areas of risk, vulnerable individuals/groups and tension points. This profiling can then allow for a targeted approach and allow the police to address these issues through collaborative problem-solving activity. 

Furthermore, there’s a Community Impact Assessment (CIA). The purpose of a CIA is simple. It is used to identify any issues that may affect a communities’ confidence in the ability of the police to respond to their needs. Consequently, this allows an enhanced policing response to incident. It helps forces utilise long-term solutions to rebuild community confidence. Going back to the ‘policing by consent’ model forces using this evidence based, problem solving approach can assist in boosting public confidence in a modern forward-thinking way. (College of Policing, 2013)

However, we can critically evaluate community engagement and recognising the risks. The main risk is the loss of public confidence in the police. If community engagement is misconstrued, then the public’s confidence will simply go. Although in modern times time police are very much damned if they do and damned if they don’t. For example, in 2020 during the Black Lives Matter protest in Bristol local protesters toppled a statue of slave trader Edward Colston. Avon and Somerset Chief Constable Andy Marsh said that officers made a ‘courageous decision’ by letting the protesters carry on toppling the statue and dealing with the offenders at a later date. The rationale for this being that if a heavy-handed policing strategy was used then the risk of violence would increase and the public confidence would go. However, some sides criticised the police for this standoff strategy. (BBC News - 2020).  Naturally, to some members of the public this is a loss of legitimacy and goes against Sir Robert’s Peels model. 

Additionally, another risk is the negative impact of strategic policing. This is due to the fact that the police are unable to anticipate changes in the community’s priorities and needs. Other risks are the withdrawal from the public to participate and problem solve, for example reporting issues and providing intelligence. These factors could result in services that are less responsive and aligned to the needs of the public and require an increased policing response due to lack of a targeted approach. Finally, there is always unrealistic public expectations. The police need to communicate and engage with the community to manage expectations and keep policing proportionate, necessary and realistic. 

The confidence cycle is simply the link between community engagement and increased public confidence in the police. It can be used to increase the willingness for the public to engage with the police, and thereby increase public confidence and intelligence collection. Modern policing requires and intelligence lead policing approach.  One element which can be advantageous in trying to support community engagement is intelligence gatherings to find more about the thoughts and feelings of the community.  This is called the Community Tension Monitoring Process. 

As previously discussed, the Peelian Principles are the bedrock of British Policing. This process is a modern forward-thinking way of keeping to the core of policing whilst using technological advances. Monitoring tensions within the community from a police perspective is key to maintain the original Peelian Principles. (Varghese,2010).

So, what is Tension Monitoring? Simply put it’s monitoring to establish whether and to what extent there are underlying tensions between different communities in the area (Institute of Community Cohesion, 2010) One paramount factor is to identify potential crime hotspots that might emerge and to support interventions that prevent these hot spots escalating into conflict. 

The review of tensions is ongoing and constant, it is fast-changing environment. There is a process of reviewing evidence and grading the risk by a tension monitoring group. These include a wide range of stakeholders including, local authorities, police and local organisations. The group then develop and formulate a Community Impact Assessment, and if necessary, review the risks and threats associated with a particular event or incident. 

Crime Prevention and Reduction are at the very heart of what the public seek. (HMIC, 1998) This overarching simple approach has resulted in a sharp focus. The Home Office (2016) details six key divers of crime. 

1. Opportunity – Removing or designing out opportunities for criminals to offend, offline and online

2.  Character – Intervening early with those exposed to factors that might lead to a high propensity to commit crime

3.  Effectiveness of the Criminal Justice System (CJS) - Ensuring that the CJS acts as a powerful deterrent to would-be offenders

4.  Profit - Making it harder for criminals, particularly organised criminals, to benefit financially from their crimes

5. Drugs - Publish a new drug strategy, which builds on the approach published in 2010
to restrict the supply of drugs and tackle the organised crime behind the drugs trade, prevent drug misuse in our communities, help people resist getting involved in drugs, and support people dependent on drugs through treatment and recovery
6.  Alcohol - Making the night time economy safe so that people can consume alcohol safely without fear of becoming a victim of alcohol-related crime or disorder, enabling local economies to grow. 

The next question we need to ask is how we can reduce these drivers of crime. The college of police produced a crime reduction tool kit. (WhatWorks – College of Policing, 2021) A key line within the toolkit is the opening gambit ‘Crime Reduction Techniques are key for modern police and to gain the consent for the public’. This once again shows how the college of policing recognises how essential the original Peelian Principles are in modern times. The Crime Reduction Technique is essentially problem solving.

So why do modern police forces problem solve? We can look at Ashly and Chainey (2012) Problem Solving for Neighbourhood Policing for guidance. In simple terms solving problems mean fewer incidents and fewer crimes. The nature of modern police is that resources are often overstretched. Officers have to deal with a wide range of crimes and then add the time taken to investigate crimes, locate offenders, hospital watches, many officers have little time to work on preventing crimes. 

Solving problems is essential. Many years of academic research and practical experience have evidenced that it helps to reduce crime more than traditional policing activities. For example, whilst target patrols in a crime hotspot may well reduce crime, general random patrolling has little or no impact on crime levels because there are simply too many streets to patrol effectively. 

The Problem Analysis Triangle (PAT) (Felson, 2006) provides the police with a starting point to analyse a specific problem. This approach is associate with problem-oriented approaches and routine activity theory. The PAT consider three points. Solutions are then found through identifying realistic and practical measure to address these points. For example, we can use an example within Blackstones (Bryant, 2020)
 
· Protection of the victim through crime prevention or target-hardening measures
· Providing surveillance or additional patrols in the location concerned
· Targeting or persuading offenders to cease their disruptive activities

Whilst we can see that this is a rather simple model, it does offer a grounding for responding to problems and the collation of information needed for the solutions. The PAT model requires objective and critical thinking, which can provide improved decision-making. 
 
Another problem-solving model we can focus on is the SARA process  (WhatWorks – College of Policing, 2019) This model involved the constant review of decisions with the intention of improving practices. The key stages are:


 
· Scanning - identifying a problem or crime
· Analysis - assessment of available information surrounding circumstances
· Response - strategy chosen to deal with event
· Assessment - review and evaluation of impact or effectiveness 


As Eck, 2002, writes in his introductory guide for police problem-solving, ‘the police service measure success is many different ways, but problem solving can only be called successful when the events that make up the problem happen less often, or become less harmful. Measures of police activity, such as the number of arrests made, are no substitute for reducing the level of harm that community is suffering’.

We can relate this back to the original Peelian Principles. Using effective problem solving is a modern way of reducing the level of harm that the community is suffering and improving the consent of the public. 

Crime trends are changing. As mentioned in the House of Commons Publication ‘Policing for the future’ (Home Office, 2018) The changes range from crime rates, neighbourhood policing, partnership working and funding. The government has streamlined the police.  There is a greater emphasis on a partnership approach.

Going back to Eck, 2002, many problems can only be solved with help from partnership organisation. The polices overriding objecting is to reduce the rate of crime. But in many situations other organisation will be better placed to solve a problem. For example, local councils and government organisations can assist in tackling street prostitution issues by blocking off certain streets. As Eck writes ‘the better you understand a problem, the easier it will be to identify what partners and the public can do’.

However, there is a big difference between community expectations and the capabilities of partnership working. For example, the community may want to reduce a certain type of crime in their locality.  But due to constraints such as the lack of funding and low staffing levels the police and partnership agencies can only do so much.  In not being able to meet the expectation from the public it can sometimes have a negative perception and the loss of public consent is the consequence. 

This leads us onto the Policing Vision 2025.In essence this vision documents the 5 key areas to focus on to resource future challenges. These relate to the future roles of community policing, and outlines what skills and knowledge are required by all police staff in the future. 

The first priority of the Policing Vision 2025 is local policing. This is the link between the communities and the police and will continue to form the bedrock of British Policing. This again shows how the original Peelian Principles are still at the heart of British Policing. Furthermore, community police will be tailor to the ever-changing complexities and diversity of modern society. Modern police should deliver protection to the public and be informed by evidence-based analysis. 

The Policing Vision 2025 also identifies specialist capability. This will better equip and prepare forces to respond to existing and emerging crime types. For example, county lines. Decisions on these capabilities are positioned and deployed to factor in the need to rapidly protect communities. It will also provide a more enhance service and offer value to the public. 

Moving on to the next point of the Policing Vision 2025 is that the police service will attract and retain a workforce of confident professionals who are able to operate with a high degree of independence. This can be seen in the new PEQF training method, where new officers are trained to see the bigger picture of policing. 

As times change digital policing increases. The future model highlights the need to make to easer to contact the police. It also allows better use of digital intelligence and evidence and allows the transfer of all material in a digital format to the criminal justice system. This has already been happening in Gwent Police with the development of a social media desk, the CJIT interface, and NICE investigates. All three are modern software systems which brings Gwent Police into the modern age. 

Finally, the last key point of the 2025 vision is joined up business delivery. Modern policing will be outward focusing and agile. There are many age-old stereotypes of police forces. Working in a consistent and uniformed manner will enable joined up business and partnership working which will improve community safety. 

Additionally, it’s worth considering the Policing 2040 future environment report (WhatWorks – College of Policing 2020). This report identifies the main global trends which will impact the long-term future of policing. These include, climate change, workforce automation, technological changes, a changing trust landscape and rising social fragmentation and inequality. 

We have covered a lot in our discussion of ‘Policing Communities – to what extent is the British Model of Policing, as envisaged by Sir Robert Peel, still relevant today’. We have discussed the history of British Policing and the template set out by Sir Robert Peel. We have discussed the importance of community engagement, tension monitoring and problem solving. We have also focused on the changing future landscape of policing. 

As Waddington, 20210, writes, ‘policing in its purest form is about responding to local requirements as well as the corporate requirements. Balancing the great need against the local, which is often were the real tension lies.’
The Home Office sets out its national policing agenda amongst huge world uncertainty. The agenda focuses on areas where the government have a duty and responsibility for ensuring sufficient resources are in place to respond to threats. 
We can argue that the partnership and corporate approach remove front line officers from the core of British Policing. For example, take the Police and Crime Commissioners (PCCs). The PCC sets local force policy. After being re-elected Jeff Cuthbert is the PCC for Gwent. Cuthbert is a politician and not a police officer. He has never experienced the challenges of policing and is not a man from the community.  

The Chief Constable has to deliver the PCCs plan. The relationship between the duo is crucial. The is natural scope for tensions to arise in this relationship. The police are neutral and unbiased. It’s dangerous when police and politics get involved. No good comes from when the two mix and it fundamentally goes against Sir Robert Peels ideology. 

The 2010 Austerity Policy increased the demand of an already stretched public service sector. Police leaders had to find impossible ways of maintaining front line services. Police stations were sold, officers asked to retire. The police were asked to do more with less resources. This is a high-risk strategy and one where the motive is financial. To simply move officers from the front line goes against the traditional British model of policing. And what about the COVID-19 pandemic. The government has borrowed huge amounts of money and the taxpayer will have to repay this. Further cost cutting will likely be implemented, and will the police suffer more? 

Policing in British is a product of it’s past. We have discussed the historical aspects of policing and how it was done by small groups for the good of all. The early forms of community policing were guided by local community. This still works well in small communities. For example, my grandmother is from a small village in Lincolnshire. The local criminals are known, and strangers are noticed. But can this local ‘bobby on the beat’ style of policing work in large cities which are diverse and offer a cross section of the world. For modern policing to work there needs to be better community engagement.

Balancing the needs of the community against the needs of the government is an impossible task. Policing in the UK is far from perfect. However, it seems to be event led rather than pre-emptive led. Something happens and then change happens. I have no doubt that following the Black Lives Matter campaign and the COVID-19 pandemic there will be a big review and the Policing Vision 2025 will be changed. 

To conclude, and to answer the simple question, is the British Model of Policing as envisaged by Sir Robert Peel still relevant today? Yes. But’s diluted. The core Peelian principles are still the bedrock of policing. The police still operate to the needs of the community. Public still call the police when they are in real need. There is an expectation that the police will ‘sort it out’. When others run away from incidents the police run towards them. The public on the whole agree with this approach and consent to the police actions. However, there will also be stories of police brutality, corruption and this will never change. As the world turns digital and everything is filmed on phones and police officers have to accept more virial clips will be circulate and discussions will follow. However, the simple model of Policing by Consent won’t go away. It is here to stay. 

There is a lot wrong with modern police. It is understaffed, over politicised but internally and externally, underfunded, and young people have less respect to the police. The police force is a big beast and there is politics and charlatans at every turn. There are constant new polices and ideas which take away from the core of policing. The focus should be simple. The focus should be the public and communities served. Having representation from all backgrounds within the police is also essential. Policing should not be a closed shop. It needs to be transparent and inclusive. There also needs to be a move away from the PPC structure.

However, from my experiences the British Model of Policing is still relevant today. If anything, it has never been more relevant. With so much bad press regarding the police and public scrutiny offering a strong and transparent service is critical. Victims of crime have to endure a wide range of emotions. They need to be the police’s focus.  The thin blue line is getting thinner and there’s a risk that if the police becomes over politicalised the then the bedrock may start to crumble. 


WORD COUNT: 4967





Bibliography 
Ashly, M & Chainey S (2012) Problem Solving for Neighbourhood
Babington (1990) Military Intervention in Britain, International Journal of the Sociology of Law, 1992 Article 20. 
Bayley, D (1975) The police and political development in Europe. In The formation of national states in Western Europe,Princeton University
Bailey, D (2017) UK: Public Sector Pay: Anti-austerity in low-resistance models of capitalism
BBC News (2020) Black Lives Matter: Bristol’s Colston protest police ‘didn’t lack courage [online] Available Black Lives Matter: Bristol's Colston protest police 'didn't lack courage' - BBC News [accessed 18/05/2021]
Beattie, J. M. (2012). The First English Detectives. The Bow Street Runners and the Policing of London, 1750–1840. Oxford University Pres
Bryant R. (2020) Blackstone’s handbook for Policing Students. Oxford Universty Press
College of Policing (2013)  Engagement and Communication [online] Available Engagement (college.police.uk) [accessed 18/05/2021]
College of Policing (2021) Engaging Communities – Guideline [online] Available Engaging communities | College of Policing [accessed 13/05/2021]
De Bracton, H (1968) On the Laws and Customs of England, Harvard University Press
Dixon, B. (2012) Booby on the Beat: Memories of a London Policeman in the 1960s, Michael O’Mara
Eck, J. (2002) Policing for Prevention. Routledge 
Felson, M. (2006). Crime and Nature.Sage Publications
Guardian (2016) How smouldering tensions erupted to set Brixton aflame [online] Available How smouldering tension erupted to set Brixton aflame".[Accessed 05/05/2021] 
Her Majesty's Inspectorate of Constabulary (1998) Beating crime, London: Home Office
Home Office (2010) Policing in the 21st Century: Reconnecting police and the people
Home Office (2012) Definition of Policing by Consent [online] Available Definition of policing by consent - GOV.UK (www.gov.uk) [accessed 01/05/2021]
Home Office (2016) Modern Prevention Strategy. London – Home Office 
Home office (2018) Policing for the Future [online] Available Policing for the future - Home Affairs Committee - House of Commons (parliament.uk) [accessed 28/05/2021]
Institute of Community Cohesion  (2010) Understanding and monitioring tension and conflict in local communities [online] Available  033 Tension monitoring guidance iCoCo 2010.pdf (tedcantle.co.uk) [accessed  02/05/2021]
Lentz, S & Charies R (2007) The invention of Peel’s principles: A study of Policing ‘text book’ history’. Journal of Criminal Justice, 2007 ,Vol. 35, issue
McDonald, L (2009) A colossal failure of common sense: The inside story of the collapse of the Lehman Brothers. Ebury Press
NPCC (2018), Modernising Neighbourhood Policing: Guidelines for Consultation
NPCC – Policing Vision 2025 [online] Available Policing Vision.pdf (npcc.police.uk) [accessed 28/05/2021]
Open University (2009) Origins of the Metropolitan Police [online] Available Origins of the Metropolitan Police: Formation of the Metropolitan Police (open.ac.uk) [accessed 01/05/2021]
Rawlings, P. (2002) Policing: A short History, Willan
S. 83 Police Reform Act (2002) Attestation of Constables [online] Available Police Reform Act 2002 (legislation.gov.uk) [accessed: 26/04/2021]
Scarman (1981) The Scarman Report [online] Available https://api.parliament.uk/historic-hansard/lords/1981/nov/25/the-scarman-report [accessed 05/05/2021]
Social Mobility Commission (2021) Most people believe inequality has increased due to the pandemic [online] Available Most people believe inequality has increased due to the pandemic - GOV.UK (www.gov.uk) [accessed 12/05/2021]
Waddington, D. P. (1992) Contemporary issues in public disorder: a comparative and historical approach. Routledge 
Waddington T (2010) Policing with Trust and Confidence. Policing: A Journal of policy and practice. Vol. 4. Issue 3. 
Weinburger (1995) The best police in the world: An oral history of English Policing from the 1930s to the 1960s. Routledge.
What works – College of Policing (2019) Problem-oriented policing in England and Wales 2019 [online] Available Problem-oriented_policing.pdf (college.police.uk) [accessed 28/05/2021]
What works – College of Policing (2020)  Taking the long view: Policing into 2040 [online] Available Policing2040 | What Works Centre for Crime Reduction (college.police.uk) [accessed 28/05/2021]
What works – College of policing (2021) Crime Reduction toolkit [online] Available Crime Reduction Toolkit | College of Policing [accessed 20/05/2021]
Varghese, J (2010). Police Structure: A Comparative Study of Policing Models  SSRN Electronic Journal.














	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.





























	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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