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Orthographic depth

• Correspondence between graphemes and 
phonemes

• Italian, Estonian, Welsh – shallow 

• English – deep  
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• Strong evidence for systematic phonics
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What do we mean by ‘systematic’?



incremental simple to complex



• Strong evidence for systematic phonics

• Teaching of spelling, including phonics, 

morphology and orthographic patterns



• Strong evidence for systematic phonics

• Teaching of spelling, including phonics, 

morphology and orthographic patterns

• Lots of decoding practice
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Caveat: these are only useful 

proxies for reading fluency



A continuum not a dichotomy







• Lots of reading practice

   





• Lots of reading practice 

• Opportunities to reach fluency

   





• Lots of reading practice

• Opportunities to reach fluency

• Not a push for pace that is disconnected 

from accuracy or prosody
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Vocabulary



help

    helpful

unhelpful

   
three morphemes



acro – top (e.g. acrobat, acronym)

acu – sharp (e.g. acupuncture, acute)

aer – air (e.g. aerial, aerospace)

ag – do (e.g. agent, agitate)

ambi – both (e.g. ambidextrous, ambivalent)

ann – year (e.g. anniversary, annual)

anti – opposite (e.g. antibiotic, antisocial)

aqu – water (e.g. aquarium, aqueduct)

   



Background knowledge



A possibility opened by quantum entanglement is 

testing for ‘hidden variables’, hypothetical 

properties more fundamental than the quantities 

addressed in quantum theory itself, knowledge of 

which would allow for more exact predictions 

than quantum theory can provide.



• Background knowledge is essential…
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in advance.
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• Background knowledge is essential…

• …but we don’t need to understand everything 

in advance.

• Linked to vocabulary

• Suggests the importance of a carefully 

sequenced curriculum 



Text structure



• Expectations related to text type / genre



• Expectations related to text type / genre

• Organising features (e.g. sub-headings)



• Expectations related to text type / genre

• Organising features (e.g. sub-headings)

• Ensure pupils familiar with wide variety



Sentence structure



The schools that prepared properly benefited 

from the funding.

The schools, which prepared properly, benefited 

from the funding.



Inference



Emily kicked the ball into the back of the net and 

ran off towards the crowd with her arms held 

aloft.



• Context-specific – an emergent property
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• Context-specific – an emergent property

• Inseparable from other aspects of LC

• Lots of time spent trying to teach pupils to be 

good at making inferences is perhaps unwise

• Ditto summarising, prediction, etc

• All of these useful as pedagogical tools
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• Explicit preparation for the assessment in Y6

• Familiarity with the structure of the test

• Test strategy 

• Don’t reverse-engineer reading instruction 

from the structure of the test.

• Vast majority of performance comes from 

fluency and knowledge of written language
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Inference skills 

Prediction skills 

Retrieval skills 

Summarising skills 

Explanation skills

Meaningful teaching 

of comprehension - 

extensive exploration 

and discussion of a 

variety of carefully 

chosen texts.



vocabulary

background knowledge

text structure

sentence structure



• Understanding of written English



summarising

self-questioning

activating prior knowledge



• Strategies for active comprehension

• Understanding of written English
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• Strategies for active comprehension

• Dispositions for critical evaluation and appreciation

• Understanding of written English
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Recent trends
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• Carousel guided reading

• Attainment groups with different texts/activities

• Dysfluent readers without support

• Inefficient use of teacher’s time
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• Whole-class teaching of ‘comprehension skills’

• Lack of accurate decoding practice for fluency

• Diminished experiences of texts

• Discussion limited to how to answer ‘SATs-style 

questions’



What about SATs?
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• Explicit preparation for the assessment in Y6

• Familiarity with the structure of the test

• Test strategy 

• Don’t reverse-engineer reading instruction 

from the structure of the test.

• Vast majority of performance comes from 

fluency and knowledge of written language



There isn’t just one correct way to 

teach reading…



There isn’t just one correct way to 

teach reading…

…but there are principles that an 

effective approach should follow.



• Fluency practice 



• Fluency practice 

• Reading breadth



• Fluency practice 

• Reading breadth

• Text discussions



One way to achieve this…



fluency read - fluency practice 

extended read - reading breadth

close read - text discussions



Why different structures?



Why different structures?

• Balance



Why different structures?

• Balance

• Responsiveness



Monday Tuesday Wednesday Thursday Friday

Year 2 fluency read extended read fluency read extended read fluency read

Year 3 fluency read extended read fluency read extended read close read

Year 4 fluency read extended read fluency read extended read close read

Year 5 fluency read extended read close read extended read close read

Year 6 fluency read extended read close read extended read close read



Why different structures?
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Why different structures?

• Balance

• Responsiveness

• Practicability

• Cross-curricular application



fluency read - fluency practice 

extended read - reading breadth

close read - text discussions



Fluency Read



fluency read - how to run a lesson



fluency read - how to run a lesson

(a) Introduce the text and then read the text aloud while pupils listen.



Plants

Plants are made up of different parts that perform different functions. Most 

plants have roots, a stem and leaves. Some plants also have flowers. Roots 

anchor a plant to the ground. They also absorb water and nutrients from the 

soil. The stem holds up the leaves so that they can gather light to make food, 

and it holds up the flowers so that they can receive pollen and disperse their 

fruits. The stem also transports water and minerals from the roots to the other 

parts of the plant. The leaves make food by trapping light and using its energy. 

The job of a flower is reproduction.
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(a) Introduce the text and then read the text aloud while pupils listen.

(b) Discuss tricky vocabulary.

(c) Read for a second time while pupils follow along (or echo read).
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(a) Introduce the text and then read the text aloud while pupils listen.

(b) Discuss tricky vocabulary.

(c) Read for a second time while pupils follow along (or echo read).

(d) Pupils in mixed-attainment pairs take turns to rehearse 3-4 times 

each; partner follows with ruler; ‘float’ (or echo read with group).
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fluency read - how to run a lesson

(a) Introduce the text and then read the text aloud while pupils listen.

(b) Discuss tricky vocabulary.

(c) Read for a second time while pupils follow along (or echo read).

(d) Pupils in mixed-attainment pairs take turns to rehearse 3-4 times 

each; partner follows with ruler; ‘float’ (or echo read with group).

(e) Text is performed by whole class, volunteers or selected pupils.

(f)  Text is discussed and comprehension checked/deepened.



What function do leaves perform for a plant?



What function do leaves perform for a plant?

Write down one more fact that we have learned about 

plants.



Extended Read
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extended read - how to run a lesson

With weaker readers (usually Y2-Y4) 
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(a) Read while pupils follow – most of the lesson spent reading at pace



extended read - how to run a lesson

With weaker readers (usually Y2-Y4) 

(a) Read while pupils follow – most of the lesson spent reading at pace 

(b) Pause briefly for… 

 (i) explanations (once every 1-2 pages)

 (ii) discussion questions (3-4 times per lesson)      

































































extended read - how to run a lesson

With stronger readers (usually Y5-Y6) 



extended read - how to run a lesson
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(a) Same as with weaker readers, except…



extended read - how to run a lesson

With stronger readers (usually Y5-Y6) 

(a) Same as with weaker readers, except…

(b) Pupils sometimes asked to read sections of text independently.

i. Section length increases with pupils’ capability.

ii. Quick finishers write a one-sentence summary then re-read 

to check.

iii. Very weak readers may be supported through small-group 

teacher read-alouds while others read silently. 

iv. Section briefly discussed after reading.



Close Read
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choices you want them to consider, alongside their own subjective 
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close read - how to run a lesson

(a) Read a chosen section of text (or linked extracts).

→ teacher-led, paired oral, silent read

(b) Ask questions that provoke pupils to think about the language 

choices you want them to consider, alongside their own subjective 

views.

(c) Give all pupils the chance to respond and then scaffold.

→ Think-Pair-Share, MWBs, Pose-Pause-Pounce-Bounce

Skip to summary





Explain ‘china’, ‘jaunty’ and 

‘ennui’.



Is there anything you like or 

don’t like about the way the 

author begins this story? (PPPB)



Can you find any examples of 

the author repeating words? 

(MWBs) 

Why might she have done this? 

(TPS)



Re-read the second paragraph.

What words suggest that 

Edward is alive? (MWBs)

What words suggest that he is a 

toy? (MWBs)



Think about the next part of the 

story that we have read. 

Why might it be useful to have a 

character who is both alive and a 

toy? (TPS)

Does this remind you of any 

other stories? (PPPB)



Edward seems proud of who he 

is, pleased about his looks and 

his nature. 

What words tell us this? (MWBs)

Do any words suggest that this 

pride goes a bit too far? (MWBs)



We know that later Edward gets 

into all sorts of trouble and gets 

very messy. 

Why do you think the author 

begins the story with Edward 

being proud and kept perfect? 

(TPS)



close read - how to run a lesson

(a) Read a chosen section of text (or linked extracts).

→ teacher-led, paired oral, silent read

(b) Ask questions that provoke pupils to think about the language 

choices you want them to consider, alongside their own subjective 

views.

(c) Give all pupils the chance to respond and then scaffold.

→ Think-Pair-Share, MWBs, Pose-Pause-Pounce-Bounce

(d) Reflect in writing where appropriate.



What is Edward Tulane like at 

the start of the story? 

And why do you think the author 

shows him this way given what 

happens in the story? (Written 

response in books)

At the start of the story, Kate 

DiCamillo showed us that 

Edward Tulane is…

I think she did this because…



In summary…
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There isn’t just one correct way to 

teach reading…

…but there are principles that an 

effective approach should follow.



• Fluency practice 



• Fluency practice 
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• Fluency practice 

• Reading breadth

• Text discussions



fluency read - fluency practice 

extended read - reading breadth

close read - text discussions



Monday Tuesday Wednesday Thursday Friday

Year 2 fluency read extended read fluency read extended read fluency read

Year 3 fluency read extended read fluency read extended read close read

Year 4 fluency read extended read fluency read extended read close read

Year 5 fluency read extended read close read extended read close read

Year 6 fluency read extended read close read extended read close read



fluency read - how to run a lesson

(a) Introduce text and model read.

(b) Briefly discuss vocabulary.

(c) Model again while pupils follow.

(d) Pupils practise.

(e) Perform the text.

(f)  Discuss the text.



extended read - how to run a lesson

With weaker readers (usually Y2-Y4) 

(a) Read aloud while pupils follow. 

(b) Pause briefly for explanations and discussion.

With stronger readers (usually Y5-Y6) 

(a) Same as with weaker readers, except…

(b) Pupils sometimes asked to read sections of text independently.



close read - how to run a lesson

(a) Read a chosen section of text (or linked extracts).

(b) Ask questions that provoke pupils to think.

(c) Ensure all pupils are required to think about the questions asked.

(d) Reflect in writing where appropriate.
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YouTube: 
‘The Reading Map – A Primer’


	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18
	Slide 19: orthography
	Slide 20
	Slide 21: “I am a teacher of reading.”
	Slide 22: “I am a teacher of reading.”
	Slide 23: “I am a teacher of reading.”
	Slide 24: “I am a teacher of reading.”
	Slide 25
	Slide 26
	Slide 27: /sh/
	Slide 28
	Slide 29: /sh/
	Slide 30
	Slide 31: shot   
	Slide 32: shot   strap
	Slide 33: Orthographic depth
	Slide 34: Orthographic depth
	Slide 35: Orthographic depth
	Slide 36: Orthographic depth
	Slide 37
	Slide 38
	Slide 39
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44
	Slide 45: What do we mean by ‘phonics’?   
	Slide 46
	Slide 47: What do we mean by ‘systematic’?   
	Slide 48
	Slide 49
	Slide 50
	Slide 51
	Slide 52
	Slide 53
	Slide 54
	Slide 55
	Slide 56
	Slide 57
	Slide 58
	Slide 59: A continuum not a dichotomy
	Slide 60
	Slide 61
	Slide 62
	Slide 63
	Slide 64
	Slide 65
	Slide 66
	Slide 67
	Slide 68: reading fluency
	Slide 69
	Slide 70
	Slide 71
	Slide 72: Vocabulary
	Slide 73
	Slide 74
	Slide 75: Background knowledge
	Slide 76
	Slide 77
	Slide 78
	Slide 79
	Slide 80
	Slide 81: Text structure
	Slide 82
	Slide 83
	Slide 84
	Slide 85: Sentence structure
	Slide 86
	Slide 87: Inference
	Slide 88
	Slide 89
	Slide 90
	Slide 91
	Slide 92
	Slide 93
	Slide 94
	Slide 95
	Slide 96
	Slide 97
	Slide 98
	Slide 99
	Slide 100
	Slide 101
	Slide 102
	Slide 103
	Slide 104
	Slide 105
	Slide 106
	Slide 107
	Slide 108
	Slide 109
	Slide 110
	Slide 111
	Slide 112
	Slide 113
	Slide 114
	Slide 115
	Slide 116
	Slide 117
	Slide 118
	Slide 119
	Slide 120
	Slide 121
	Slide 122
	Slide 123
	Slide 124
	Slide 125
	Slide 126
	Slide 127
	Slide 128
	Slide 129
	Slide 130
	Slide 131
	Slide 132
	Slide 133
	Slide 134
	Slide 135
	Slide 136
	Slide 137
	Slide 138: Recent trends
	Slide 139
	Slide 140
	Slide 141
	Slide 142
	Slide 143
	Slide 144
	Slide 145
	Slide 146
	Slide 147
	Slide 148
	Slide 149
	Slide 150
	Slide 151
	Slide 152
	Slide 153
	Slide 154
	Slide 155
	Slide 156
	Slide 157
	Slide 158
	Slide 159
	Slide 160
	Slide 161
	Slide 162
	Slide 163
	Slide 164
	Slide 165
	Slide 166
	Slide 167
	Slide 168
	Slide 169
	Slide 170
	Slide 171
	Slide 172
	Slide 173
	Slide 174
	Slide 175
	Slide 176
	Slide 177
	Slide 178
	Slide 179
	Slide 180
	Slide 181
	Slide 182
	Slide 183
	Slide 184
	Slide 185
	Slide 186
	Slide 187
	Slide 188
	Slide 189
	Slide 190
	Slide 191
	Slide 192
	Slide 193
	Slide 194
	Slide 195
	Slide 196
	Slide 197
	Slide 198
	Slide 199
	Slide 200
	Slide 201
	Slide 202
	Slide 203
	Slide 204
	Slide 205
	Slide 206
	Slide 207
	Slide 208
	Slide 209
	Slide 210
	Slide 211
	Slide 212
	Slide 213
	Slide 214
	Slide 215
	Slide 216
	Slide 217
	Slide 218
	Slide 219
	Slide 220
	Slide 221
	Slide 222
	Slide 223
	Slide 224
	Slide 225
	Slide 226
	Slide 227
	Slide 228
	Slide 229
	Slide 230
	Slide 231
	Slide 232
	Slide 233
	Slide 234
	Slide 235
	Slide 236
	Slide 237
	Slide 238
	Slide 239
	Slide 240
	Slide 241
	Slide 242
	Slide 243
	Slide 244
	Slide 245
	Slide 246
	Slide 247
	Slide 248
	Slide 249
	Slide 250
	Slide 251
	Slide 252
	Slide 253
	Slide 254
	Slide 255

