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Leadership and management for systems of quality.
What is quality?
When something is said to be of high quality, it usually means it is exceptional (Cambridge Dictionary, 2019). It includes, depending on the situation, a variety of qualities like robustness, dependability, performance, and beauty (Martin et al, 2020). A product or service’s quality is frequently determined by how well it satisfies predetermined criteria or standards (Martin et al, 2020). This covers elements such as precision, accuracy and consistency (Martin et al, 2020). Quality of care encompasses a comprehensive approach that focuses on ensuring people receive safe, effective, timely, efficient and equitable care delivery (TQP, 2020).
What is quality in a nursery?
Ensuring the safety, growth, and well-being of young children in a nursery or childcare setting requires high-quality facilities (Bland, 2023). Staff members at high-quality nurseries have backgrounds in early childhood education and childcare, as well as training and experience (Marsh, 2010). For the children they are watching after, they ought to be kind, understanding and patient (Marsh, 2010). Elfer (2009) states a high-quality nursery offers an atmosphere that is suitable for learning and discovery and is clean, tidy, and well-maintained. This encompasses development of skills, imagination, and creativity via the use of age-appropriate toys, books, and materials (Elfer, 2009). Furthermore, sustaining suitable staff-to-child ratios and group sizes is essential to provide tailored attention and oversight to each child (Care Inspectorate, 2022). Recommendation ratios are followed by high-quality nurseries to guarantee that every child gets the assistance and interaction they require (Berg, 2024). Establishing trust and fostering teamwork between childcare staff and parents require open and honest communication (Perlman et al, 2017). Reputable childcare settings keep parents updated on their child’s development, activities and any potential concerns (Perlman et al, 2017).  
Environment rating skills.
Environment rating skills are tools used to assess the quality of early childhood education and care environments (Harms et al, 2015). They typically focus on various aspects of physical environment (Harms et al, 2015). This includes the layout, organisation, and cleanliness of the physical space where the children spend their time (Harms et al, 2015). Skills related to assessing the physical environment might include safety measures such as childproofing, cleanliness and hygiene such as the bathrooms, or organisation and accessibility of materials and resources for example age appropriate toys and learning materials (Brunsek et al, 2017). They often also focus on interactions among children, caregivers and staff (Neitzel et al, 2019). These skills might include warmth and responsiveness of caregivers and teachers, support for children’s social-emotional development, and opportunities for meaningful conversations and engagement in activities (Neitzel et al, 2019). Environment rating scales also evaluate the adequacy and suitability of space and furnishings for supporting children’s activities and development (tes magazine, 2022). Skills related to this area include appropriateness of furniture and equipment for children’s age and development needs, sufficient space for various activities such as play and rest, and arrangement for furniture to promote safety and facilitate supervision (Early et al, 2018). These skills are crucial because they help children achieve their goals, promote their overall growth and wellbeing, and guarantee that early childhood settings are inclusive, safe, caring, and stimulating places where every child can flourish and realise their full potential (Early et al, 2018). 
 The use of environment rating scales by early childhood education and care facilities, teachers, administrators, and legislators have various advantages (Harms et al, 2015). Early childhood environment quality can be evaluated in a methodical and consistent way with the help of environment rating scales (Setodji et al, 2018). As previously said, they provide a thorough framework for assessing the environment’s many components, such as its physical layout, security precautions and cultural significance (Brunsek et al, 2017). By systematically evaluating and improving the quality of care and education provided to young children, programs contribute to their healthy development, school readiness, and lifelong success (Sylva et al, 2006). Teacher and administrators can use environment rating scales to pinpoint programme strengths as well as potential areas for development (LAUMANN et al, 2001). With the use of this data, professional growth, resource allocation, and focused interventions may all be made to improve the general standard of child care and education (LAUMANN et al, 2001). Educators, administrators, parents, legislators, and regulatory bodies are among the stakeholders who benefit from the usage of environment rating scales in terms of transparency and communication (Harms and Clifford, 1982). Programmes show their dedication to quality and accountability by disclosing evaluation results and improvement strategies (Harms and Clifford, 1982). For early childhood education and care staff, children and families, environment rating scales have a lot to offer (Perlman et al, 2004). These methods enable children’s growth and well-being and contribute to favourable outcomes by methodically evaluating and enhancing the quality of early life environments (Perlman et al, 2004).
However, while environment rating scales offer numerous benefits, they also have some potential disadvantages or limitations (Sedgwick, 2014). Environment rating scales rely on observer judgment and interpretation, which can introduce subjectivity into assessment process (Sedgwick, 2014). Different observers may perceive and rate the same environment differently based on their individual perspectives, biases and experiences, leading to inconsistent or unreliable results (Statham and Brophy, 1992). Furthermore, Neitzel (2019) also emphasised that conducting assessments using environment rating scales can be time-consuming and resource-intensive. It requires trained observers to conduct thorough observations, collect data, and complete rating scales accurately (Neitzel et al, 2019). This investment of time and resources may be challenging for programs with limited staff or budget constraints (Hadeed, 2015). Environment rating scales may not always capture all aspects of quality in early childhood education and care settings (Harms and Clifford, 1982). They often focus on observable features of the environment, such as physical space and interactions, while overlooking other important factors such as curriculum and pedagogical approaches (Harms and Clifford, 1982).  
It’s crucial to understand the limitations of environment rating scales and take them into account in the larger context of quality assurance and improvement initiatives, even if they can be useful instruments for evaluating and raising the calibre of early childhood education and care settings (Harms et al, 2015).. In order to make sure that these assessment tools are used successfully to serve the needs of children, families and educators, and communities, it can be helpful to weigh their advantages and downsides (Harms et al, 2015).
Baby effective early learning programme. 
A comprehensive approach to early childhood education and care created especially for newborns and very young children is the baby effective early learning (BEEL) programme (Merrick, 2022). The BEEL programme was created by specialists in early childhood development with the goal of giving infants a stimulating, caring, and developmentally appropriate environment in which to grow and learn (Crosse, 2023). The BEEL programme places a strong emphasis on the value of responsive caregiving, in which carers are aware of each baby’s unique requirements and signs (Moylett, 2021). Warmth, affection, and delicate interactions from carers promote infants’ social-emotional growth and attachment bonds (Moylett, 2021). Since language development starts at infancy, language-rich settings are essential to the BEEL programme (Merrick, 2022). In order to engage newborns in meaningful interactions, such as talking, singing, reading, and responding to their vocalisations and movements, carers employ both verbal and nonverbal communication (Early Years Matters, 2022). Moreover, the BEEL programme prioritises individualised care and attention while acknowledging the distinct needs and interests of every baby (Merrick, 2022). The developmental stage, temperament, and preferences of each baby are observed and responded to by carers, who modify activities and interactions accordingly (Guerin, 2022). 
 The BEEL programme offers several benefits for infants, caregivers, families, and early childhood education settings (NSW Government, 2022). The atmosphere that BEEL offers is caring and exciting, supporting the physical, cognitive, social, emotional, and language development of newborns (NSW Government, 2022). Infants acquire fundamental skills and capacities through age-appropriate activities and interactions, which set the stage for future learning and success (Open A nursery, 2023). In order to promote stable attachment bonds, BEEL places a strong emphasis on responsive caregiving and good interactions between carers and newborns (Scherer et al, 2019). Good attachment relationships help babies feel secure, resilient, and capable of controlling their emotions, which improves their social and emotional development as they grow older (Scherer et al, 2019.) By giving babies regular and predictable routines, surroundings, and interactions, BEEL promotes continuity of care (Merrick, 2022). Infants’ overall developmental outcomes are improved when their environments and caregiving practices are consistent, as this fosters a sense of security, stability, and well-being in them (Huo and Kim, 2022).
The BEEL programme offers many benefits however, there are also potential disadvantages to consider (CREC, 2023). In order for the BEEL programme to be implemented effectively, carers must undergo specialised training in infant development, age-appropriate activities, and responsive caregiving techniques (CREC, 2023). It can be difficult to guarantee that all carers have access to excellent training and continual professional development, especially in environments where staff turnover is high or where training resources are scarce (Sellgren, 2019). It’s possible that the BEEL programme won’t be able to fully satisfy the various needs and preferences of newborns, parents and households (Crosse, 2023). Infants with different temperaments, developmental profiles, or cultural origins may not have their specific requirements met by a one-size-fits-all strategy, instead customised interventions may be necessary to better meet the individual needs of each child and family (Gubbels et al, 2018). A heavy emphasis on assessment and evaluation may be placed on some BEEL programme variants, potentially taking attention away from the main goal of providing caring and responsive care (CREC, 2023). It is possible that carers will feel under pressure to put paperwork and data gathering ahead of deep connections and bonding with babies, which could lower the standard of care given (Mathivet and Pilcher, 2019). Regarding early childhood education and care, including the employment of particular programmes or approaches like BEEL, parents may have differing expectations and preferences (CREC, 2023). Effective communication between carers and parents regarding the objectives, tenets, and methodologies of the BEEL programme is vital to establishing mutual understanding and collaboration in promoting the cognitive and developmental needs of newborns (Best et al, 1993). 
In summary, the BEEL programme presents numerous advantages for infants, carers, and families. However, it is crucial to take into account the possible drawbacks and difficulties that may arise during implementation to guarantee that it is suitably customised to fulfil the requirements of all parties involved in early childhood education and care environments. 
Comparing the environment rating scales and the BEEL programme.
In the realm of early childhood education and care, two prominent frameworks stand out for their roles in assessing and enhancing the quality of services provided to young children such as the environment rating scales and the BEEL programme (Clarke, 2023). While both approaches share the common goal of promoting high-quality care and education for children, they differ in their focus, methodology, and applicability (Neitzel, 2019). The primary objective of the environment rating scales is to evaluate early childhood education and care settings in a number of areas, such as physical area, social interactions, educational activities, safety precautions, and cultural relevance (Elfer, 2009). On the other hand, a comprehensive approach to early childhood education and care for infants and very young children is specific focus of the BEEL programme, which places an emphasis on social interaction, language development, responsive caring, sensory stimulation, and family engagement (Moylett, 2021). Moreover, family childcare homes and childcare centres are just a few of the early childhood education and care contexts where environment rating scales can be applied (Harms et al, 2015). They can be used in a variety of situations to evaluate quality and aid in initiatives to enhance it (Harms et al, 2015). For use in early childcare education and care settings catering to infants and very young children, the BEEL programme has been specially designed (Guerin, 2022). It might not be directly relevant in environments that serve older children because it is made to address the special developmental demands of this age group (Guerin, 2022). 
Overall, while supporting high-quality early childhood education and care is the goal of both programmes, their approaches to evaluation, applicability, and emphasis on developmental domains, and training needs are different. Depending on the unique requirements and priorities of early childhood, institutions, each can be extremely helpful in evaluating and enhancing the quality of care and education given to young children. 
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