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A critical analysis of the relationship between teacher subject knowledge and effective learning and teaching in the primary school. 

Introduction.
Throughout this assignment my aim is to deliver an understanding of the literature, between teacher subject knowledge and effective learning.  Using this information to help critically analysing my own teaching experiences, reflecting on what I have learnt about the importance of good subject knowledge to develop and improve my own teaching. To demonstrate the application of theory in my own practice, I will incorporate theoretical frameworks such as the knowledge quartet (Figure 1). I will be evidencing and reflecting on my own practice during Professional Teaching Experience (PTE) which took place in a small, urban, Community School in a village in South Wales. The school currently contains 128 pupils from the ages of three to 11. I was placed in Key Stage2, Year 3, with a class number of 22 children (14 girls and 8 boys) with a wide range of skills and abilities (see Appendix 1 for class register). Specific needs and special educational needs included; behavioural, emotional and social difficulties (BESD), speech, language and communication needs (SLCN), English as an additional language (EAL) and dyslexia. All ethical matters have been considered, for purpose I have chosen to ethical reference from BERA Guidelines (2018), and shall be referring to pupils by number to maintain constant anonymity, confidentiality, and respect throughout.
Figure1. The Knowledge Quartet.









Literature Review.
 Effective teaching is required to create a positive learning experience for all students, there are a number of factors required to succeed in this. Factors included are; creating effective learning process for students, assisting in the development of independent learning. To plan relevant lessons, main activates suited to the ability and to provide understandable feedback to ensure engagement and progression in the class (Goe, Bell, and Little, 2008).
Teachers are required to have relevant subject knowledge in the subject and area which they are teaching so that they prepared to answer any questions about the subject or surrounding area, the subject matter knowledge. Having subject knowledge is essential however; the quality of teaching is just as significant; this is the pedagogical knowledge (Schulman, 1987). It is also essential to build professional, positive relationships with students, improving the student and teacher bond. This can help teachers reflect on the weaknesses and strengths of their students (Florian, Rouse, and Black-Hawkins, 2016).
Various data from studies and reports has been analysed to improve the education systems, especially in Wales. According to these reports, related to improving primary schools in Wales, procedures and practices are to be implemented to improve and support to develop teaching and quality in schools (Florian, Rouse, and Black-Hawkins, 2016). Primary education is crucial in the foundation years and key stage 2 as students are developing character and personal development, importance should be given to this. 
 According to Donaldson (2015), based on international reviews, there is research that covers a wide range of analysis and evidences. These analyses are drawn by effective researches, collection of relevant data and documentations. Countries included within this process were Australia, Canada, France, Scotland and Sweden. Their curriculums were compared and studied against UK based curriculums. The research was centred on monitoring the performance of individual students by the use of logistical practices and exercise based studies (Florian, Rouse, and Black-Hawkins, 2016). Throughout the research, it was founded that for successful learning in primary school students to occur, the development of interpersonal skills, self-confidence, and competencies should be developed in the students (Coe, Aloisi, Higgins, and Major, 2014). 
 The Welsh education system is found to be independent to other educational policies in the United Kingdom. It has its own system to focus on and improve the developing skills in children (Donaldson, 2015). During the foundation phase in children’s educational career, parents also play an important role to support teachers and to motivate and encourage their children’s’ learning. A main objective is to reinforce effective teaching through strong school governance and teacher’s performances. Learning systems in primary schools in Wales are assisted in different ways, through governments, documents, reports etc. These include external and internal evaluations and data recording. These evaluations are made part of improvement plans with linking it with parents and government. 
 According to Power et al, (2009), interviews and reviews were performed over Wales and data was collected. These researches developed reports regarding general audits obtained from different educational institutes present in Wales. The reports analysed problems faced and how they were overcome during studies. With these studies, local authorities running in Wales were found playing important roles in analysing and evaluating according to government policies but they have encountered problems due to the Welsh assembly. These institutes have to face challenging conditions due to low capacities, school sizes and transport issues. A significant less number of students are enrolled in Wales as compared to other areas in England, (Power et al, 2009).
 According to Morrison, (1989), in response to the government, the education system is improving in Wales especially in Primary Schools. The Department of Education and Science (DES) has developed basic requirements for primary school teachers and constructed effective teacher training courses to improve primary education. These training courses include and focus on; learning the psychology of children, engaging them in different educational based activities to improve their educational and interpersonal skills, motivating them to ask questions and to participate in different curricular and extracurricular activities.  These analytical tools are explained to teachers and devised to improve student and teacher relationships resulting in improvement in students grades, behaviours and can assist in students’ personal development. Primary education has improved providing effective context for learning and development of children, (Jones, and Whitehouse, 2017). Improvisations are made in the curriculum through various reforms in developing interpersonal and academic skills in students to ease the way of learning in Wales. Therefore, to achieve this, the Welsh government has introduced practices to improve the National Curriculum, Literacy and Numeracy Framework (LNF) in primary schools. 

 The relationship between students and teachers is very important. It eases communication gaps between student and teacher (Florian, Rouse, and Black-Hawkins, 2016). Teachers’ knowledge of a subject is also crucial because it can change the way of teaching the subject area and knowledge to the students. Another main factor contributing to the effectiveness of one’s teaching is to be able to maintain and control classroom behaviours and management. (Coe, Aloisi, Higgins, and Major, 2014). 
Planning, instruction methods, the environment of the class and professional skills of teacher, combine to formulate effective teaching environment and enhance teacher-student relation, (Hinchey, 2010). Teachers are found using various management and coping methods when they are lacking in knowledge regarding a particular topic and subject which can sometimes affect the students learning. In order to avoid these scenarios ever occurring, the UK government has developed several, differentiated methods and evaluation programs for teacher training. These include ITT, initial teacher training (Huckstep, Thwaites, and Rowland, 2003).
 The improvement in teaching can be obtained through evaluation methods, which is an effective way to gain feedback. This also includes the introduction of new ideas, plans to improve the education system in Primary Schools (Pring et al., 2012). Additionally, self-evaluation is seen to be very effective to improve teachers’ motivations to improve their teaching skills, subject knowledge and achieve their goals. Various inspections, such as ESTYN inspection and Reports, are performed in Primary Schools across Wales to analyse techniques used and compare them to effective methods. This is generated and implemented to find results for the overall effectiveness of schools in Wales. The teaching framework is found to be standard and a research-based system can improve overall teaching techniques (McPhee, 2009). 




Analysis and evaluation of my subject knowledge for primary teaching.
I will be drawing on my professional teaching experiences, referencing to essential theoretical frameworks when evaluating, reflecting and assessing my own practice. I will be mainly focusing on two frameworks; the knowledge quartet (T. Rowland, P. Huckstep and A. Thwaites, 2003) and Schulman’s categories of teacher knowledge (L. Shulman, 1987).  The knowledge quartet (T. Rowland, P. Huckstep and A. Thwaites, 2003) includes four categories being; Foundation, Transformation; Connection and Contingency. These two frameworks have a similar view and identify, through pedagogical content knowledge, that subject knowledge is more than what you know about a subject. However, the primary focus is on how you are able to bring together ideas that students can understand through your teaching. I will be discussing and reflecting on how my subject knowledge has progressed and how I bonded the relationship of the subject knowledge with effective teaching and learning.

Foundation.
The topic chosen for the duration of the term was ‘The Celts’. This topic was incorporated into numerous lessons and all subjects particularly, English, History, Design and Technology. Initially, I believed that I was confident with this topic and had substantial foundation subject knowledge, however when planning lessons I found that my subject knowledge needed significant improvement. The lesson plan that I chose to reflect on was the subject History (Donaldson, 2015) with the learning objective being; ‘To explore historical artefacts’ (See Appendix 2 for lesson plan). Success criteria included; to understand what a primary source is, to think about what an artefact can tell us about the Iron Age and to understand how the past is represented through artefacts (See Appendix 3).
During break time, before the lesson, I felt extremely nervous, believing that the research I had done prior to the lesson was not substantial enough. I realised that I did not fully know and understand the subject content needed to teach and challenge the student. In this situation, I panicked as I was not prepared and realised that having relevant subject knowledge was crucial. This strongly suggested that content knowledge is very important and is required in the teaching and learning of a subject (Rowland et al., 2009; Ball, Lubienski & Mewborn, 2001).
To help overcome this scenario I researched and found relative information about the Iron Aged Artefacts that the pupils were to discuss in the lesson (See Appendix 4). This included; the relevant Celtic name, what it was used for, how it was used, who would use it and what materials it was made from. This helped me to relax and feel more confident before the input. Having this support tool gave me all the basis content knowledge that I needed to know for the lesson to be a positive learning experience for the students. However, I was still anxious that a pupil may ask a question about one of the Artefacts and not know the answer. Luckily this did not occur during the lesson, however, made me more aware for the future.
To refrain this from happening in future lessons I identified that researching the topic and subject before planning lessons is essential; ensuring that I understand the content knowledge and what is expected of me is important. I now make sure that I have researched every aspect of the subject and understand the context of what is to be taught with the appropriate terminology.

Transformation.
The next lesson I am going to reflect on, relevant to the transformation unit, is Mathematics (Donaldson, 2015) Lesson 7, with the learning objective; Multiplying 2 digit numbers (See Appendix 5). I believe this was a positive experience for me as I was able to analyse my teaching and strategies, defining what aspects succeeded and what needed improving. This was the first lesson where students would be learning the concept of multiplying 2 digits numbers, therefore I had to ensure that the input was clear and precise for pupils to follow and understand the steps and theory. 
I had planned for pupils to use Dienes 10 as a supporting visual device; students were using the equipment correctly and resourcefully. However, as I was observing the tables working out the model questions from the IWB I realised that Numicon could be as an alternative support. I immediately handed a Numicon box to each table and found it interesting to see the students also engaging with Numicon to support their learning. I gathered valuable information observing the students and found that lower and lower/middle ability students were using the numicon and the higher/middle and higher ability pupils were using Dienes 10 for support. This brought my attention that it is important to provide students with a range of relevant materials for support as student are all individuals learning in different ways at a range of levels and abilities. In future lessons, I will ensure that I have planned for and aided pupils with a range of materials and support relevant to the lessons being taught. This definitely highlighted the importance of pedagogical knowledge.
Still focusing on transformation in the knowledge quartet (T. Rowland, P. Huckstep and A. Thwaites, 2003), I experienced a negative experience which linked into this area. It occurred in the subject of Science (Donaldson, 2015) Lesson 2, Learning objective; Comparing animal life cycles (See Appendix 6 for lesson plan). I introduced the concept of comparing to the class, modelled a comparison table on the IWB and explained what they would be carrying out for the main activity. I realised at the start of the main activity that I had not demonstrated the ‘comparisons between animal life cycles table’ in a way in which all student could understand. This was brought to my attention as all students on ‘crocodile’ table all had their hands up as they were still unsure on how to compare. This was my own fault as I should have evaluated the different abilities of the class and catered for all in my introduction and not just the differentiation of worksheets. 
To overcome this problem and to support students in gaining and understanding I spent a short period of time with the table. I modelled comparisons between the groups appearances first as it was easier to spot the similarities and differences. Then, I encouraged group discussion about the comparisons between a duck and a frog. I then told them to discuss their ideas and work as a team to collect answers. In the future, I will used this as a way forward to always be aware that students work at different stages and it is crucial to be able to model, demonstrate and explain in different ways so that all students can understand and gain knowledge (Shulman, 1986).

Connection.
Connection is the next area in the knowledge quartet and focuses on the coherence of planning and teaching, also being able to build on students’ prior learning and make connections with their future learning (T. Rowland, P. Huckstep and A. Thwaites, 2003). The subject I will be reflecting on are; History and Art (Donaldson, 2015), (See Appendices 7 and 8 for both lesson plans). These two lessons were combined and taught with a cross-curricular approach involving curricula from both educational subjects. The History lessons included students learning about Iron Age clothing, how it was made and what is was made from. The main activity was to choose and draw a Celtic person with the correct Celtic clothing and label the items. As a starter to the lesson, I devised a mind map on the IWB of pupils’ ideas of Celtic clothing. This helped me to build on students’ prior learning when in a workshop lesson at St Fagans National Museum of History. The class were shown different items of clothing, able to experience them at hand, and were shown the machinery to make the clothing. Pupils remembered the information from this experience when answering questions, all were very eager.
Throughout the lesson I informed pupils to concentrate on their designs, as it was linking into next lesson, where they were going to make and model their own Celtic clothing. This cross-curricular link would make connections to their future learning from the history to art lesson. The focus curriculum coverages throughout were; ‘To experiment with and examine the methods used by other artists, craft workers and designers from different periods and cultures (The National Curriculum in Wales, 2013).

Contingency.
Contingency is the final area in the knowledge quartet (T. Rowland, P. Huckstep and A. Thwaites, 2003). This category concerns events and behaviours that occur in classrooms and are virtually impossible to plan for, ensuring the teachers initiative and intuition. In my own practice, the subject I will reflect on is English (Donaldson, 2015) lesson 3 (See Appendix 8 for lesson plan). The learning objective was; to write a draft estate agent article. There were a range of abilities and educational needs in the class, which made me ‘think on my feet’ throughout.  As it was an English session, I knew from experience with the class that the lower ability students did not favour this subject as they found it difficult. This enabled to me to plan in advance to reduce the chances of any unwanted behaviours concerning the lesson. Therefore, I decided for the main activity, that I would include a focus group into the session, with the 4 pupils who I now would excel with the aid of my support. Together we discussed the features of a roundhouse, as I knew pupils were confident with the area, boosting their self-esteem. We started to fill in the worksheet together, collaborating on ideas. By the end of the activity pupils were all working independently and had completed all the work set without any hesitation or occurring problems.  This was a positive experience for me as I was able to think ahead and devise a plan to respond to students’ questions and difficulties. 

Conclusion.
The knowledge quartet and Schulman’s, knowledge and teaching, identifies the fact that subject knowledge is more than what you know about the subject but how you are able to bring together ideas where children can understand and how you are able to react to children when you are teaching. Throughout this study, I have come to realise that yes, to be able to teach an area of learning, it is crucial to have good subject matter knowledge understanding the area being taught. However, it is also essential to have pedagogical knowledge to be able to deliver explanations and demonstrations in various ways, ensuring all students understand and gain knowledge experience. 
I believe in my own teaching that I am demonstrating and progressing my own subject and pedagogical knowledge to create pedagogical content knowledge. Through reflection on my own practice I have been able to understand specifically where I have successfully understood pedagogical content knowledge. However, I still need to maintain and improve my understanding of what is being taught, to able to model, demonstrate or explain so that students can understand and  be able to respond to students ideas and questions with confidence (T. Rowland, P. Huckstep and A. Thwaites, 2003).













References 
Coe, R., Aloisi, C., Higgins, S. and Major, L.E., 2014. What makes great teaching? Review of the underpinning research.
Ball, D. L., Lubienski, S. & Mewborn, D. (2001). Research on teaching mathematics: The unsolved problem of teachers’ mathematics knowledge. In V. Richardson (Ed.), Handbook of research on teaching. New York: Macmillan.
Ball, D. L. & Bass, H. (2003). Toward a practice-based theory of mathematical knowledge for teaching. In E. Simmt & B. Davis (Eds.), Proceedings of the 2002 Annual Meeting of the Canadian Mathematics Education Study Group. Edmonton: CMESG/GCEDM.
British Educational Research Association (BERA) (2011) Ethical guidelines for educational.
Davies, S. and Salisbury, J., 2009. Building educational research capacity through inter-institutional collaboration: An evaluation of the first year of the Welsh Education Research Network (WERN). The Welsh Journal of Education.
Department for Education (2013) The National Curriculum in Wales: Key Stages 2 framework document. Available at: http://learning.gov.wales/resources/browse-all/art-and-design-in-the-national-curriculum-for-wales/?lang=en (Accessed: 30 December 2018).
Donaldson, G., 2015. Successful futures: independent review of curriculum and assessment arrangements in Wales: February 2015.
Estyn.gov.wales (2014), Her Majesty’s Inspectorate for Education and Training in Wales (June 2014): Estyn Report. 
Florian, L., Rouse, M. and Black-Hawkins, K., 2016. Achievement and inclusion in schools.
London; Routledge.
Goe, L., Bell, C. and Little, O., 2008. Approaches to Evaluating Teacher Effectiveness: A Research Synthesis. National Comprehensive Centre for Teacher Quality.
Hinchey, P.H., 2010. Getting Teacher Assessment Right: What Policymakers Can Learn from Research. National Education Policy Centre.
Huckstep, P., Thwaites, A. and Rowland, T., 2003. Primary teachers' mathematics content knowledge: What does it look like in the classroom?
Jones, M. and Whitehouse, S., 2017. Primary humanities: a perspective from Wales. 
McPhee, A.D., 2009. Problem-based learning in initial teacher education: taking the agenda forward. The Journal of Educational Enquiry.
Morrison, K., 1989. Training teachers for primary schools: the question of the subject study. Journal of Education for Teaching.
Power, S., Lewis, J.T., Taylor, C., Connolly, M., Thomas, G. and Wyn Jones, S., 2009. Local authorities and education research in Wales. The final report of LINK-Wales: the learning in Wales network.
Pring, R., Hayward, G., Johnson, J., Hodgson, A., Keep, E., Spears, K., Oancea, A., Rees, G. and Wilde, S., 2012. Education for All: the future of education and training for 14-19 year-olds. London; Routledge.
Robert Coe, Cesare Aloisi, Steve Higgins and Lee Elliot Major - What makes great teaching?
Rowland, T., Turner, F., Thwaites, A., & Huckstep, P. (2009). Developing primary mathematics teaching: Reflecting on practice with the Knowledge Quartet. London: Sage. 
Shulman, L. (1986) ‘Those who understand, knowledge growth in teaching’. Educational Researcher.
Shulman, L. S. (1987) ‘Knowledge and teaching: Foundations of the new reform.’ Harvard Educational Review.
Wales. National Assembly, 2001. The Learning Country: A Paving Document; a Comprehensive Education and Lifelong Learning Programme to 2010 in Wales. Crown copyright.





















	Child Number
	Ability
	Additional

	 
	 
	 

	Child 1
	Middle Ability
	 

	Child 2
	Higher Ability
	 

	Child 3
	Middle Ability
	 

	Child 4
	Higher Ability
	EAL
More able and talented

	Child 5
	Middle Ability
	Reader

	Child 6
	Lower Ability
	SLCN

	Child 7
	Lower Ability
	BSDE

	Child 8
	Higher Ability
	 

	Child 9
	Middle Ability
	 

	Child 10
	Middle Ability
	 

	Child 11
	Higher Ability
	EAL

	Child 12
	Middle Ability
	 

	Child 13
	Middle Ability
	EAL, Reader

	Child 14
	Lower Ability
	Target Child

	Child 15
	Middle Ability
	SLCN

	Child 16
	Higher Ability
	Target Child
More able and talented

	Child 17
	Middle Ability
	EAL

	Child 18
	Middle Ability
	 

	Child 19
	Lower Ability
	Dyslexia

	Child 20
	Higher Ability
	 

	Child 21
	Middle Ability
	 

	Child 22
	Higher Ability
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| | Will then ask quéstions about key words that will e used in |
the esson. ihink, pair, share.

Compare ntrast__—<Similarities

FNRELJANTT AL AN C

AL AN IR NN ?m
Will 35k pupilé to move their chairs closer to the board, ina | Pupils will be told about good |

4‘“‘ hudgiéd group. Ensure that everyone can see and no | steingand fhere is any fussing
ished

Noxaull ag N pupls

they wil have ta move their
| chairs back to their piaces.
will modiel a comparison table on the W

Wil then compare and contrast the fe cycles using key |
| | Pupis o have group discussions
* How do they start?
* What happens to the eggs? | To use devised sheet for

tage will sk several questions so

| Ist one-stage ifecycle (bird and fish) or a two-stage lfecycie | SR
i | {frog and water minibeasts). /
Does the second stage always live in water? /

MWMPUISONS € €
e (N SVIRWLYC ] ,x{di
Pt e ekt ¥
ifseats to copbletework. | NFLLCI WOLS Al [tk
A [dWsappounling ag T
hod L\LA ol adnd
‘ML ?k fi A Agr
ADL\,PU\ ey log
land” Ay \jx\\/u“ \,A“)
lon. A WG |
| Will have mini penaries during
i A AR ne esson Remember ‘
oy [

Key words. |

/ N

pending or the mi able
LMA to have worksheet.

o focus on key words.

* Underline headings.

« Caplalfetters |
|

T

|
{61515 thalc books. | e tavout
|

Fullstops.
givert a comparison table worksheet that they will \
| shoud have around 3 for each. e vﬂu.‘
chiaz. cyeles

o finish science work off from last session.
| Wil cut out the pictures of the frog lfecycle and put them in

Al tables will be encouraged to
ok g i ave s of |

|+ Edension.
group discussions, with Ha puplls

| Dwillwrite the hedings for each stage on a whiteboard | 2L SR O RO |

| and pupilto copy them into ther book, finking tothe | Lo

pictures. ‘U‘M a e A Inuuch
e levasdt ASCusSion
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Session Plan - Key Stage 2

Naime of raines. _Denika Diogks s SGE

e = TenE 7

Personal targef(s) in refation to OTS' _To organise and manage the physical teaching space, ools

materials and other resources safely and effectively with the help of

I ‘support staff where approp: =
Year group._Year3 | No. of leamers. [ALN. " Child7 - BESD _ Child 6 - S+L
Addifonal Adults [NA e i

Learning objective(s): Comparing animal fifecycles. [ Success criteria.

& - Chonsetunlifacyrias (k. Fish, or Frog)
HA ‘-‘A x —W— - Draw a table.
A UpUs . (A Jodl. | -Compare the two ife cycles.
SRy - m - Write details about each difference and

iy
‘oA, o ﬁialm oS Ay Jadl. | “Orawa pcture i sach secton
to s leaming: Life cycle of a duck T"\,( _(; L\ 0‘\4\_& \(5 ){(«Z‘ P il M

Life cycle of a fish.
Life cycle of a frog. K& i

AN

‘CUTCUIu Coverage (iange, Skits) 2
[ ~ Pupils should use and develop their skill; knowledge and understanding by investigating how
| animals and plants are independent yet rely on each other for survival. (Range)
- Communicate clearly by drawing and using specific vocabulary. (Communication)

a Numeracy (LNF)
fe to group discussing, sharing ideas and

/ant details and information in their

structure for writing. (Writing)
= Thinking ESDGC ¥eC
- Estimate, measure, or | - Understand the needs | - Frog, Liyffant.
note the similarity or ofliving things.
S0y dissimilarity between two
items.

fol T ! Ef?zgm

age, Transtion_oper nclo@d UL &

, organisation and management Key questions & Assessment for
Learning opportunities

 question about the life cycles we. Pupils will answer questions on
2 their whiteboards then hold

. |f the question is harder will | them up when everyone has
d come up with an answer asa ¢ finished for me to quickly assess.

Savie pupUS B
e cycles we have studied. e JW!?Q
AL i ol

oA ST 10~ |
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Session Plan - Key Stage 2

Name of trainee-

Denika Brooks

[ Session ref. _History -4

Personal target(s) in relation to QTS: _To use ICT effectively in their teaching. ___ |

Yeargroup:_Year3 | No. of learers: T

ALN.  Chid7-BESD _Chige-StL |

271
‘Addiional Adufs: NA

Leaming objective(s): To leam about Iron Age clothing.

Success criteria:

~To choose a Celtic man/woman/boy/girl
~To identify what clothing they would have worn
~To draw a picture of your chosen Celtic person
~To label the clothing with the correct Celtic
name.

Tinks {0 previous learning: Iron Age Artefacis.

Fines and Clans roleplay.
Celtic Druids.

Estate agents advert for Celtic roundhouse.

‘Curriculum coverage (range, skills)
~Identify significant people and describe events within and

(Historical knowledge and understanding)

~ understand why people did things, what caused specific events and the consequences of those events.

~The daily lfe of people fiving in the time of the Iron Age Celts. (Range)

across periods.

= Explain information using relevant vocabulary.

(Oracy)

Read short information texts. (Reading)

|/ Look for specific information in texts. (Reading)
|+ Use nformation from texts in their writng

)
| include relevant detals and information in

Numeracy (LNF)
B plt
4ofd. em, AL nas
be a jun Laxy
Ut Oy

ngege oLl p

A

witng (Witing) G ” 0
T et o e apcs and s WTUAg WLk (VUeSAlY. di,
= Thinking ESDGC ve& ‘
tabe aware - Discussing differences | - Focusing on Welsh
. in wealth and poverty. | Celts.

- Welsh heritage.

- Building on previous.
knowledge from the
school trip to St Fagan's.

Ish):
‘Bracae, Brat, Brooch, Torc, Tunic, Coral, Enamel. Lungn,  aoudnel

s, organisation and management

Key questions & Assessment for
Learning opportunities

 talks to discuss &

d the Celts wear?
als was it made out of?
oy make it?

by«

Rnaw
0 then use lollipop sticks to
choose pupils to answer the.
question. Will tell pupils this
before discussion so they have an
answer prepared.
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wealth - Who would have worn a long brat?
Brooch - Were worn on the shoulder
Jewellery

Torc

Belt WNX \ ¥ 1

Boots {7 4

Materials - Clothing. A |\ | 1 -
Wool, Linen, Leather, Arimal Fur

Why wi

they made of natural

materials?

Materlals - Accessories LA H Wppar
110, bronze, gold, ti, silver, coraland enamel, Why do you think the dlothes

were so simple?

Todye,
Natural - plants and berries

How was it made?

Celtic Spindle - To spin the wool together to make it
stronger and thicker

Woven by a vertical loom

Loom weights to keep the wool taut and straigh. |
Used a bone or metal needle to weave.

me— > Shawecl SMPULS S erckatiam.
Dress - Linen JUV'\U\A, I Jﬁ“q\&:l \,fr"JJW |

Tunic - Linen |
B L Of At coblc movt <
b Noman. gn pprent SRS

Bracae -Trouses-Unen || (T (oA ;U\,IV‘L B TINB |

[unic - Top - Linen " n Ly
B o kol b [clgtir ang
Tore-cad (|3 ( ok Pout Moskenals  usdo
B Moo Ledl As
ST A Alsg . 509 Aﬂtz{[

|

in activities |

LMA and LA will be given an outiine person template as | F8 pupits i be given the opion
ifthey would like a template.

|

Higher Ability. | Pupils i il be given success

Pupls todraw their Celtc person of choice with correct

ic lothing - Must have designs and morifs

is o then draw a line with a ruler from each plece of

clothing and write a sentence about each piece of clothing.
o Whatitis called,

rtel- diferentatedfor ity |
groups.

| ciprenies |

‘ * Toinclude Celtic designs, |
*  Whatitis made from. *  When labelling the |
o e | 7 commmecie |
Extension
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Sl.ssmn Plan - Key Stage 2 .1
[arme oftranes—Derika Brooks Sessionref. A1
Personal target(s) in relation to QTS  They can teach the required or expected skills, kno A fg
understanding relevant to the curriculum for learners in the age /| AL :
range being taught. (At and Design). ( (LY ity Ing 0
Veargioup.Year3 | No ofleamers' 32”21 | AN Ghid 7-BESD !
[ Addifional NA v Fora) A
FLSaming bjecivs(e) 75 make and model Ton Age Siicoess crteria. OLALoL (V) oK
clothing. I ' To work sensibly as a group. 1 ';1 > Tk
C Choose one person t bs the Cetic odet '~
s ey B R T el
clothing tem. o et ool
- R thnk cnsatvoy | Pl
Links to previous learning: Iron Age Artefacts. ‘ )
Celtic Druids. A

pils nore m\\“r"”‘f
iron Age clothing and fashion. ( PANG Oy J_ _y AL
Curriculum coverage (range, skills) S P A L

~To experiment wih and examine the methods used by oter artsts, caftworkers and designord for
different periods and cultures. (Skill) x uT
~To explore, experiment with and apply the elements of the visual tactle and sensory language of art Craft
and design which. (Range)
- Pupils should design and make both imaginatively and expressively objects. (Range) |
- They should use a vriety of tools, equipment and materials. (Range)
= They should have opportunities to work as individuals and group members. (Range)

ug:mma = i Numeracy (LNF) |
- talk purposefully to complete a task in a
B 95 tsse. T prepand
o shaty s \uku s Sor ¢ grou W
B nfomaton and deasusing eevat 1 ULu, TULA &{u‘u
vocabulary. (Oracy) \GQ
DCF Thinking ESDGC lC\‘ e C
~Discussing dmerances i on it
nwealth and poverty. | Celts.

- Welsh heritage.
- Buiding on previous.
knowledge from the

school trp to St Fagan's
Key ) 1
Fashion, Natural materials, Bracae, Brat, Brooch, Torc, Tunic, Coral, Enamel,

earning opportunities

Time | Session activities, organisation and management g Questions & Assessment for

duct Cioxe mt’\d‘t |
'm s going to be a really fun lesson, where pupils can be
 fully involved and engaged Class and behawmn)u 4

Mok G o= u&xl A | management - Dojo poins for
n QS puplls that are showing good
J my last lesson teaching year 3 & \pux oy

behaviour and being sensible

d;('\mudy\, GLCA A with when using materials.

Yy Emphasise this throughout
m straight afer break time and ouuowm%%‘ " ison.

History 4 so Introduction would have already been )
ned in detall. 4 Gowe Aaunis

s AT pu
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: Bracae - Trousers - Linen

Tunic-Top-tnen (N VLUCL O

Brat - Cloak - Wool

Torc - Gold

Boots - Animal fur.wrapp:

b

Pupil w.n be told what this |essoM-u

Pupils will be reminded of the clothing worn by a Celtic man |

sosen-ion AL (e ol Vumaf\lu\y oy
Belt - Leather 03 A gy and. Lo as

R R N e U

bl fo (ol
0 oyt

Throughout lesson will
encourage pupils o use key
vocabulary, language related to
the materials and techniques
used to make them

Can. ke
M

table groups - saves time and
fussing

et O (D s

« Black bin bags (V\UJJ
Talm roll M A a D

Ck;;;h khuy, Avoudd
e houle At aglc

e L U
Ipad

ces e

Pupils will be reminded about
health and safety.

To hold scissors the correct way
and not to run or walk around
with them.

When ‘dressing’ their model,
pupils must take into.
consideration to be careful that
they do not hurt their team mate.
and listen to their views

Keep asking and checking that
they are comfortable.

evidence n their books.

How does it feel wearing the.
clothes?

How practical ae they to wear?
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Name of trainee: _Denika Brooks. — [Ses

Personal target(s) in relation to QTS ing and leaming of lessons.
Yeargroup:_Year3 | No. of leamers LN [ S+l
Additional Aduls: Wiss Daniels B Yy

Leamning objective(s): To wite a draft esxa\e agent
advert

L0 QAL Tk s |~Tolnduge man features of a

undhouse
Gl Use adjectives verbs.
e hod. oy ,»»“ LN yee captealfetters, ull spos, write next o the
D O.CR e .S i L magin
Links to previous leamning: Features of an estate agent am‘*\ -
Describing a oundhouse

‘Curficulum coverage (range, sKils)

- Begin to recognise and understand the basic features of continuous and non-continuous texts in terms of
language, structure and presentation, e.g Advert. (Reading)

- Use nouns, pronouns, adjectives, adverbs, prepositions, connectives and verb tenses in their witing.
(Writing)

Literacy(LNF)
- Use a basic structure for writing, advert (Witing)
- Use vocabulary related to the topic. (Witing) |
- Use adjectives and adverbs to expand simple
sentences and phrases. (Writing)
DCF Thinking ESDGC

- Understand the
diferences and
similarities between
different periods.

T Numeracy (LNF) ]

velsh s,
Roofuagge

Key vocabulary(English/Weish).
‘Addition, Subiraction, Column, Whole, Number of parts, Size of parts

Time | Session activties, organisation and management

i
{US TUDSObE

Will complete a go-moodie dance. Is 2 programme that the
school follows which involves pupils copying the dances and
125 | songs on the IWB. This wil give puplls  break between
1,35 | guided reading and lteracy.

Willrefresh puplls, get them
moving and motivated to begin
their literacy lesson.

o hving  lvart ciscussionan qustons abot ‘

on ﬁwmm,mup O ougieed Jpupids

U" woudd oe W ko kel ths UMplacke. on TN,
9 000UesS. Puplls Woudd: 4hen hove
ﬁ»&wvs mmu. sk foch Aalle ferAheu
bk anENTrS WOULAL S8k Dekkts

$ M MI\J@- he m&ﬁg(‘)u Tron age Streek SFFagam
%\1&% M o ke

i ok - pu.pws ad. alagiker
@”MM et QL Mare Conpert A0 vkt
duogt Yaduweni
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the page will be an empty box where pupils wil des
their roundhouse. To write about 5 key features

Middle Abity. e -
Pupils will do the same as higher abilt
\word bank for support,

Fillin the template, describing the most amazing
roundhouse, to write about 3 key features.

scribe

y but will be given a

f pupils are finding it difficult will

give them a word bank for
support.

Lower Abilty + Child 7.
‘Willbe given a simplified template. When describing the |
roundhouse pupils wil have headings for each key feature.| |-
Exg. Location, Rooms, Garden, Fire.

* Focus group:

Miss Brooks - Lower Ability,
- Chide
- Cchild7
- Child1g

|Aw

! have one small focus group, wilsupport pupis o filin |

eyery section on the template.

il have a big whiteboard on the table which wil be useful ||

and big enough to wite any spellings or sentences for pupils | ("
tocopy.

| Miss Daniels. 7

To share time between tables giving support to those who
require it

T remind pupils about success criteria for the lesson.

SUBRARE e sk a5 T spo

[

PLAALL

ere. g

A unk
Tadis
e

Uld A
(== v

JU dham. A Copy

‘When pupils have finished their work they shouid put their

Green- Easy - M)

books i either one of the «ennmys

Vellow - Ok
Red-Hard — NONE

o ok Literncy

dcking - Lesson 3 |
By coing this | can ind ks between how ppls o e K =
lesson and how they are succeeding through tracking and |
assessing. |

Atertieaey s inh o Wi skpuss o ot e pency | |
Y e \ |
B S v | ‘
corner of the room! On the sheets will be headings:

I don’t understand. ‘

+ ithink know. |
« Idefintly know. |

Lwill ask the pupils questions 14109 40 Fhe lesson |
o0 e ok S0y . W Aold og o

SSRBP Slinight anlay - Betker chriraniaus
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