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Part B (i)   
	For the micro-teaching I had 11 pupils. One of which was visually impaired, one had ASD (Autism Spectrum Disorder) and two were MAT learners (More Able and Talented). The first thing I had to do was to differentiate the work and organise the classroom to create the best opportunities for each pupil. The pupil who was visually impaired had to be in front of the classroom facing the board with a different sheet with work published in a larger font. For the pupil with ASD, I decided to put her next to the door, just to make sure that in case of an incident it was easier for her to go outside without interrupting the lesson. I took the decision to put the two MAT learners next to each other to give them the opportunity to challenge each other and give them a real chance of progression. 	
	I also used differentiation in the way I built my lesson. Firstly, for my objectives I decided to use medals to encourage friendly competition. I also use Bloom’s Taxonomy to express my objectives, so I had different expectations depending on pupils’ levels and capacities. For the exercise sheet, I gave the pupils an opportunity to challenge themselves. I gave them the option of writing the vocabulary in French from memory or allowed them to use a PowerPoint I had created showing different possibilities. With this type of exercise, the pupils were in the struggle zone: challenging but no stress (Allison & Tharby, 2015). 
	
	With regards for behaviour management, the seating plan is also important. When they arrived in class, they knew where they had to sit to avoid disruptions. The starter was already on the board, and when everyone was sat, I explained quickly the instructions (Muijs & Reynolds, 2010). I used a song to give them a time for the exercise and explained that when the song was over that they should have finished the task. For the end of the lesson, I planned an exit ticket. This way they knew when it was the end of the lesson but it ensured they were engaged until the end of the lesson. The beginning and the end of the lesson can be challenging from a behaviour management point of view. Having a starter and a plenary structure the lesson and improve the pupils’ behaviour.   They know these two moments are always the same and this way, we can avoid disruption.  
	For the lesson, I used for the micro-teaching was the first lesson of a new topic. The first thing they need is new vocabulary that link with the topic. Behaviourism through drilling is a good way to learn new vocabulary and the repetition helps to remember. Drilling is also important for pronunciation. The British Council says that drilling can “help students notice the correct form or pronunciation of a word or phrase” (The British Council, Drilling 1).  When teachers start a new topic, they can “consider the learner as a clean slate” (Watson, 2013), means they know nothing about it. In this situation of drilling, pupils are passive and just repeat after the teacher. They answer to a stimulus, when the teacher says a word, they have to say it back. 
	For my lesson plan I tried to use Vygotsky’s theories about social constructivism and ZPD (Zone of Proximal Development). Vygotsky said that the best way to learn is in interactions with others. He “strongly believed that we can learn from others, both of the same age and of a higher age and developmental level” (Mujis, 2010). This is why I chose a speaking exercise in peer. They had to speak with the person next to them. In the situation, the seating plan is interesting. They are sitting next to someone with a similar level, or higher (except the two MAT learners). Be seating next to someone with a higher level (we don’t want a big gap either, it is why the two MAT learners are working together) can challenge pupils and put them in the Zone of Proximal Development, which can be similar as the struggle zone.  The ZPD “refers to the gap between what a person is able to do alone and what s/he can do with the help of someone more knowledgeable or skilled than her/himself” (Mujis, 2010). When a pupil is sat next to someone with a higher level, the situation can help her/him to improve her/his knowledge. 
	
	Digital competence framework is a part of the new curriculum for Wales, it is “the set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies and systems” (Digital Competence Framework guidance, p2). For their project, pupils will have to use tablets and Internet to make some research about Wales. I wanted them to be able to choose the correct information and recognise official websites. They will have the chance if they want to be creative and use a device to make their touristic guides. Also, during the sequence, I will use different games or videos (Kahoot, Quizziz, using Youtube) to revise vocabulary. 
	YCC   (Y Cwricwlwm Cymreig)   is   very   important   in   the   learning   experience   in   Wales. “Culture builds our minds” (Bruner, 1996). For MFL teachers, put inside lesson a bit a Welsh can be hard. YCC is not just about the language, it is also about the Welsh culture and its traditions. The end product of my scheme of work is a guide for French tourists about Wales. Pupils will have to write in French about touristic places (castles, mines…) but also, they will have to make a small dictionary to help them translate French to Welsh. If the target language is French, we can see some similarities between the two languages (Developing Cwricwlwm Cymreig, 2003). When I was  introducing the new  vocabulary about   different   places,   the  word   for   “church”   in French   and   in  welsh   are   similar   (“église”   and “eglwys”). 
	With the end product I chose for this topic, YCC and ESDGC (Education for Sustainable Development and Global Citizenship) are linking. This project gives he pupils the opportunity to be more aware about their own environment (Common understanding for school, ESDGC, July 2008). They had to write the guide for French tourists and think from another point of view. 
	In my scheme of work, I also considered the literacy and numeracy framework (LNF). During their independent work (research), they will have to read in English different tourist brochures or make some research on Internet to find information for their tourist guide. 
	The LNF expects pupils be able to identify main ideas, events and supporting details. Pupils should also be able to organise and analyse relevant information (National Literacy and Numeracy Framework, January 2013, p18).They will also have to take notes about what they will find. For the last lesson of sequence, they will have to present their guide to the rest of the class in English, “communicate ideas and information to a wide range of audiences and a variety of situations”. The LNF says pupils should be able to “use number facts and relationships”, “Manage money”. For the project, pupils will have to interpret and compare prices of different touristic places in Wales and transports to travel between France and Wales. 

	In my lesson plan for the micro-teaching and in my scheme of work, I tried to use the two types   of assessment: formative   and summative.  The  first  one   is to   educate  and   improve  student performance (Wiggins, 1998, p7). Formative assessments occur in two primary forms: spontaneous and planned (Cook, 2009). During my lesson, I used spontaneous assessment after the vocabulary exercise. I was asking for answers to the pupils, it’s a quick way to know if the majority understood the activity. The formative assessment is more about feedback than a real assessment where the teacher needs to assign a mark. I also used a planned assessment when I asked the pupils to put a colour   dot next to their starter or their vocabulary exercise. This time the pupils had to assess themselves. They can take part in the learning process and not be passive. The exit ticket is also a part of the formative assessment. I planned one for my lesson plan.  In the end, I was expecting them to be able to use two to three sentences (the ones they practised during the speaking activity) using all the different part of the lesson. The formative assessment is also interesting for teachers, it can provide information to be used as feedback to modify teaching and learning activities (Black & Wiliam, 2010, p82) 
	The summative assessment can be qualified as a “cumulative assessment”, judge   the performance against some standards (National Research Council p25). In this situation, the end product, the touristic guide will be the summative assessment. With this project I will know how much learning has taken place, how much does a student know (Gardner, 2010). With this type of assessment, we also give them the opportunity to think critically as they apply their understanding (National Research Council, 2001). It was also what Iwas   looking   for about the end product, something more than just a test, something that will also link the ESDGC. The summative assessment will put together all the sentences and vocabulary they used during the sequence. 
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Part B (ii)
	After a few weeks at my first placement, I am able to see my micro-teaching from a different point of view. The experience of the micro-teaching was very helpful especially for lesson planning, but for some other aspects of teaching, student teachers need a real experience in a school.

	During the two weeks of observation, I quickly understood what the big differences between the micro-teaching and the real teaching experience are: behaviour management and organisation of the classroom. The other students, our peers, don’t really act like pupils, for this reason, only a real experience in a school can help us to understand of the dimension the organisation of the classroom and how to act with pupils in different situations. What I didn’t understand with my micro-teaching was how important the way pupils enter and leave the classroom is. I am in a school where pupils don’t have enough space to line up outside the classroom. This means that they enter the classroom in a disrupted way. The first few minutes of the lesson are crucial, it is why if I can make an official start outside de classroom asking them to form a line in silence, when they come in, they will need an official start. For my first experience as a teacher, I let them enter the classroom without an official start outside. I decided to ask them to stand behind their chairs, wait for silence, say hello in the target language and asked them to sit down. I also did the same thing at the end of the lesson, I asked them to pack away, stand behind their chairs, say goodbye in the target language and then let them leave. There are many different strategies I could use when students exit the classroom, I could let them leave the classroom row after row. If I gave a certificate during the lesson, the one who has it could eave first. For one of my lessons I had to let the well behaved students leave first and keep he disruptive pupils behind.
	The QTS Standards has a category “teaching class management”, and one of the excellent criteria is “confident and well-developed approach to class management/behaviour”. I think to succeed with this category, the entrance inside of the classroom and how pupils leave it is determinant and give the dynamic for the rest of the lesson.

	Starters and plenaries are important in a learning and teaching point of view. A starter can introduce a new topic or revise what the learners did the lesson before. A plenary is a good way of checking understanding. It can be used as a formative assessment or an opportunity to have feedback. Before my first placement, this was my opinion about starters and plenaries. I still agree with this affirmation, but I will also say now, they are also important in ensuring classroom management. I had the opportunity to observe different lessons with different teachers. Teachers who were using starters and plenaries had better control of their class, the learning process was more productive, and learners were more engaged during the lesson too. I found plenaries useful after a speaking activity, where learners do an independent work and the teacher need to have the attention of the class. I also think with a plenary, it is easier to prepare the moment they are going to leave the classroom, especially with plenaries like “Two starts and a wish” or asking them what they remember of the lesson. As the starter tell them they have to start focus and the lesson official starts, with the plenary, they know it’s how the lesson finish. Starters and plenaries are important to structure the lesson and because they should be a part of each lesson, they are rituals which surrounds the focus period for learners.

	With the experience of teaching, I understood the importance of the scheme of work and planning the lesson. When teachers make their lesson plans, they have to think about the context of the lesson. For example, the time of the lesson, in the morning or in the afternoon? At the beginning of the week or on Friday lesson 5? All these details matter and are important for the learning process. For the micro-teaching, the scheme of work wasn’t related to a timetable. The order I chose my lessons would maybe not be the same if I had a real timetable to match. We know that the level of focus is not the same in the morning and in the afternoon, or on Monday or Friday. After my first week of teaching, I believe the scheme of work and lesson plans should consider when is each lesson and choose activity according to the time of the day or the day of the week. I saw that with two classes of Year 7. In the school where I am, Year 7 classes are not abilities classes, they are mixed. I had to do the same lesson for two different classes, one was on a Wednesday, second lesson and the other one was on Friday last lesson. The first lesson went well, I did everything I planned. My class and behaviour management were not perfect but didn’t stop the progression of the lesson. Pupils were engaged and enjoy the different activities. I decided to do the same lesson with the class on Friday lesson 5 taking into consideration the feedbacks of the first class’ teacher (add modelling to my explanation of my activities). With this class, I didn’t do everything I wanted. Because of the behaviour of some pupils, some activities were not possible. They couldn’t concentrate, and they didn’t demonstrate independence, something they needed for the different activities of the lesson.

	Using the target language is an important part of the lesson. It gives the opportunity to establish a French atmosphere. I thought about the use of the French language for my micro-teaching, when I will use it, how much. I think it is a real challenge for a native speaker to use in an appropriate way the target language especially with Key stage 3. We don’t want to use it too much; the pupils will feel confused and won’t stay engaged. I also think sometimes, because we can be afraid to speak too much in the target language, we don’t speak enough. As I did for my micro-teaching, I think it is important to plan when to use the target language. After few lessons, I can start to establish rules. The beginning of the lesson should always be in the target language, it’s important that the first thing the teacher says is in the language he or she teaches. I also think praises should be in the target language too. It is important to associate something positive to the language.
In the QTS Standards, there is a “oral and written communication” skill. One of them is “promotes and supports pupils’ use of appropriate language, through the use of appropriate strategies for language development”. I think using the target language to praise pupils is a good strategy to improve their speaking skill.

	Praising pupils is determining for their learning and for their engagement during lesson. I saw that during my micro-teaching, and I see this importance every day when I’m at school. I already talk about how it is important to do it in the target language. Praising pupils is a process and you have different ways to do it. Every time they answer a question, even if they don’t give the good answer, it is important to encourage them to participate again. It something I didn’t think about for my micro-teaching; a praise system can be motived. In the school where I’m working, there are different techniques to praise pupils. One of the  teachers is using medals. A pupil is designated to give the medals during the lesson. For every answer, pupils have a medal. In the end of the lesson, the one with the most medals has an award card. I really like award cards, they matter inside the school system (pupils win points with them). It is important to be constant with it, it is an objective for pupils during lesson, so the teacher should give one card every lesson. Must be careful to not give too many cards during the same lesson, if half of the class has an award card, it loses its value and pupils won’t work for it. Oral praises are essentials, something it is also important to give to pupils something they can bring home and show to their family. Give them an award card, it is also saying to their parents or their form tutor they did really well. I try to not give praise to everyone, be equal. As it is important to praise good pupils who are constant with their work, it is also important to praise a pupil who changed is behaviour and became more engaged during the lesson. It is also why, praising is a process. A pupil who can be disruptive during lesson, it is important to tell orally they did really well and I’m expecting the same engagement next lesson and if they keep going with their participation, they will have an award card, or anything more official.
Praising pupils is part of “Professional values” of the QTS Standards. It is a way to talk and learn to know pupils, it also like this we can build a relationship with them.

	For my micro-teaching, I put a lot of thoughts in my resources. How I could organise my PowerPoint, which information I put inside. In my opinion, creativity is an important part of the teacher job. It can be powerful and effective for pupil’s engagement. My micro-teach was for a class of Year 9, first lesson of the topic about holidays. Drilling is not the most exciting part for pupils, but it is crucial for their pronunciation. What I tried to do is choose pictures about places they know. For example, I had to introduce how we say a castle, shops or stadium. For each of them I chose pictures of places in Cardiff. When pupils see that, it means something to them, it is less abstract and will be easier for them to learn and remember the new vocabulary. The QTS Standards say for the “Teaching, Planning, Expectations and Target”, teacher should “plan activities to secure pupil engagement and enjoyment”. Be aware of what pupils like, think about what a Year 7 likes is not the same thing than a Year 10. I think for an MFL teacher, being creative it is also being realistic and show how pupils can use the target language in a realistic situation. As teachers, we can make the choice to teach a language the way pupils will succeed their exam, or we can also try to show them learning a language is important every day. It is why being creating for the resources is useful. For example, I made an activity for Year 10 to work about comparatives and superlatives. After explaining the rules, I wanted something a bit different to practise these grammar rules. I chose to take a picture of a series I know some of them are watching it and asked them to describe it. I thought it will be more motivating to work on the grammar exercise with a learning aid which is a bit different.

	To conclude, I think it is crucial to come back and think about the decision we take when we teach. Compare lessons and be able to change what need to be change. Feedback of mentors are colleagues can help and should be a part of the job. I will summarize my work with three things I think are decisive: be consistent with behaviour management, be creative and talk with pupils to know what they like and the last one, which is maybe the most important, the organisation. A good organisation will help with the other part of teaching.



	
	

	
ACTION PLAN - Objectives and programme for Term 1
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OBJECTIVES
(relate to QTS Standards
where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
TARGET
DATE

	
- clear ability to challenge pupils through highly effective, differentiated questions and activities.  
	
1. Observe teacher with effective practice
2. Created more activities
3. Building my lesson thinking about differentiation (especially for MAT learners).
	
1. Develop relationship with pupils to know them better.
2. More pupils will be engaged
3. Better results
	
End of the first placement.


	
- confident and well-developed approach to class management / behavior.
	
1. Created my own routine for organisation.
2. Be able to use the school policy about behaviour.
3. Be more approachable and positive during the lessons using praises.
	
 (i) Most of the pupils will behave.
 (ii) Pupils will be more engaged
  (iii) I will feel more confident and I will have a better relationship with pupils.

	
End of the first placement

	
- be more creative in my lessons.

	
(i) Find the good balance between a classic lesson and a lesson more creative.
(ii) Be creative in the differentiation.
(iii) Spend more time for my lesson plans.
	
(i) My lessons will be more dynamic.
(ii) I will be more engaged and positive with the pupils.
(iii) Pupils will have different opportunities to learn and improve their abilities.
	
End of the first placement.
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