
A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.                                                    In this assignment I will be evaluating Assessment for Learning (AfL) strategies and how they develop learning opportunities, I will be exploring this across three different areas of learning and experience. Assessment for learning is a teaching approach which creates feedback for learners to take on board and use to improve their performance.  (Cambridge Assessment International Education, 2014). From the point where Michael Scriven introduced the terms formative and summative assessment in 1967, educators and theorists have developed greatly on these terms; in 1994 Caroline Gipps introduced the term Assessment for Learning which lead the way for Paul Black and Dylan William to carry out their review of assessment practices. The group of learners I am focussing on is a year five and six class, of twenty one pupils, with one ALN pupil. Due to there being year six pupils in the class, the year five MAT pupils were able to share tasks and part take in peer assessment. The topic of the term was the Ourselves, the pupils were working towards broadening their knowledge on this topic. The AoLEs I will cover are numeracy and mathematics, science and technology as well as language, literacy and communication (LLC). The pupils needed to develop their knowledge of measure, story writing and start to learn about ratio as well as science knowledge on the topic of Ourselves (the human body). The what matters statement covered in numeracy and mathematics was: ‘the number system is used to represent and compare relationships between numbers and quantities’, the lesson was the pupils using measuring devices (rulers, measuring tapes and meter sticks. Some also used a tool to measure their height as it had a slider for accuracy) to measure varying body parts as per the theme ‘Ourselves’. They also had the challenge of converting the units of measurement so multiplying by ten, one hundred and one thousand. They used a work sheet and were able to progress as they completed tasks - some pupils managed to measure the body parts of their choice, others converted the measurements into other units of measure; this allowed some children to develop their knowledge on decimals. The MAT children then progressed further again to calculating their circumference. The what matters statement covered in LLC was: ‘expressing ourselves through languages is key to communication’, during the planning lesson they were able to start to express themselves through basing their story on a personal experience of their choice. I had positive feedback off the children when they were collaborating as a class to mind map ideas of characters and settings as well as creating a bank of relevant adjectives - this allowed the children with less confidence to branch out their vocabulary as well as a chance for the children with an already expanded vocabulary to consolidate their learning. The two what matters statements which were covered in science and technology were as follows: ‘the world around us is full of living things which depend on each other for survival’, the first part of the session was learning about and then discussing their knowledge of blood and how it works. They were steered to the point that doctors and other medical professionals help us and can use our blood in a blood test to determine an illness for example. The other was: ’being curious and searching for answers is essential to understanding and predicting phenomena’, the initial introduction of “if the answer is ‘blood’, what is the question allowed the children to be curious and creative - there was no limit on the question and they were asked to be as creative as possible e.g. a pupil brought forward the question of “what do vampires drink?”,the then sparked other ‘silly’ ideas which got the children engaged almost immediately. The second part of the lesson was progressed into a numeracy and mathematics based lesson again with the what matters statement of: ‘the number system is used to represent and compare relationships between numbers and quantities’. They began to undertake ratio, leading on from the ratio of the contents of blood. This was taught as a whole class lesson, they were able to bounce ideas and theories off one another to create an understanding. I created a no-shame environment where the pupils didn’t feel put off answering if they didn’t know the answer completely, this meant that the lower ability group was able to be lifted by the middle and higher ability group. At the end of the presentation I allowed the pupils to ask me questions in a reverse style of teaching, some asked harder versions of the questions they had received, others ask about the work, and some who were unsure asked me about a question they were particularly stuck on or had difficulty comprehending to go over again for clarity. AfL strategies helped me gauge their learning whilst helping the learners develop their knowledge with feedback.
 
 
Without assessment for learning being planned into my lessons I believe that I would have struggled as a student teacher to support the pupils in the correct way. Feedback, in my opinion, is crucial when anyone is starting a new profession or even hobby - having someone or a group of people to be critical will show you where you are confident as well as where the work needs to be put in. (Hattie and Timperley, 2007) noted “Feedback is one of the most powerful influences on learning and achievement”. As (William, 2011) says “the most important factor influencing learning is what the learner already knows, the teacher should ascertain this and teach accordingly”. This is an important foundation for assessment for learning, for many years, the word “assessment” was used to describe how the effectiveness of sequences of instructional activities was evaluated when the sequence was completed, and only when it was completed. Coming away from this in recent years, there has been a higher tendency to utilise activities that are intended to guide the learning towards the intended goal, rather than there being an ultimate end. This leads me onto Sadler’s view; the term “feedback” should not be used unless there is an impact on future performance of the student. For feedback to be regarded at good in the opinion of (Black & William, 1998) it needs to have a condition that it will actually improve student learning. A study undertaken by  (Bangert-Drowns, Kulik, and Kulik, 1991) who investigated the effects of frequent classroom testing. They found that students who participated at least one test over a 15 week period scored 0.5 standard deviations higher than those pupils who didn’t, and that a higher frequency of testing was associated with higher levels of achievement. Nevertheless, testing more frequently than once every two weeks appeared to create no additional progress. 
As said by (Brown, 2005) We also need to consider when is the best time to assess, is it a possibility to give students a choice about when they feel ready to be assessed? Brown researched into further education where, in my opinion, it would be quite useful for students to have this approach taken – I believe it would reduce the anxiety and stress around assessment periods. In primary education I feel that this could be a mirrored to ongoing assessment, whereby the pupils are given several challenges and their effort towards the task or completion of the task can be assessed actively. 
ALN children would also benefit from this as they are less likely to have a typical day on the day of assessment, thereby not giving fair results as they weren’t ready emotionally for it due to outside factors. As the fizzy bottle theory suggests, children are affected by outside forces which might build up and put them into their fight or flight mode. Some ALN children are susceptible to overstimulation which in itself can send them to the fight or flight response, with the pupil choosing or parent giving permission for assessment then the child is likely to succeed on a day where they haven’t faced many or any of the external challenges to give such a response (Tree Tops, 2021). Considering the above, I would say that the approach of AfL feedback is crucial to ALN children,  giving immediate and direct feedback accompanied with positive reinforcement has shown to be an effective way of increasing engagement. 
Assessment for the purpose of improving student learning is best understood as an ongoing process which comes from the flowing overlap of teaching and learning. It involves the focused and timely gathering, analysis, interpretation, and use of data or knowledge that can provide evidence of student progression. Much of this evidence occurs in the moment, the analysis and interpretation of the information happens in the mind of the teacher, who then takes steps to shape the way they teach or act when they continue the work with the student (Ministry of Education, 2007).  Overall, AfL is a sound way to improve the pupils confidence and knowledge in the classroom, however as always it relies on the correct application by practioners. As (Swafiled S, 2007) says assessment for learning when the learner is center stage is as much about horizons of possibilities and evaluative objectives, as it is about the tightly specified curriculum objectives matched to prescribed standards. It is the interpretation of AfL as a teacher driven mechanism for advancing students up a prescribed ladder of subject achievement that is the issue, nevertheless this is a misinterpretation. A study done by the International education studies highlights how “findings of this study point to the fact that teachers are still practicing teacher-centered syllabus”, this meant that the question asking was not for the enhancement of the pupils. Some pupils were even encouraged to not ask questions nor engage in any self reflection (Sarderah, et al. 2014). If AfL were used in conjunction with the progression steps and what matters statements then a clear framework would be created to showcase AfL when used appropriately and effectively. If it is used effectively then “when students become involved in the assessment process, assessment for learning begins to look more like teaching and less like testing” (Davies, 2000).
When planning lessons this was taken into account, certain assessment for learning strategies were chosen when the corresponding what matters statements were being focussed on. For example, when creative writing is the task then feedback - on a one-to-one basis, would be what I would opt for. This would allow the children to work at their own pace as well as receiving tailored feedback that they can act on in the session to develop their unique piece of work. Nevertheless, if when doing the rounds of the children I found that there was a common issue or misunderstanding then I would pause the learning of the whole class to speak about the problem in further detail. 
Throughout my time in the school I built on these lessons, the first full week of teaching I planned the lesson mentioned in the introduction to this document (please see appendix for lesson plan documents). Lesson one was on the numeracy and mathematics topic: measure, the lesson intention was for the pupils to measure using millimetres and centimetres for the first ability group, the second ability group measured with millimetres, centimetres and meters, the highest ability group would then measure with all three units but then convert between them. An extension task for the more able children was to find the circumference of their body; I had introduced circumference to the pupils as they were measuring body parts e.g. the circumference of their heads/arms/legs etc. The highest ability group all managed to get to the same point in the task so they all gave the extension task a try, this went down well and the pupils enjoyed. During this lesson I found it important to implement AfL strategies to gauge the pupils learning as the lesson is progressing – this helped me to adapt the lesson mildly to ensure needs of the pupils were met. For example I conducted mini plenaries, an example of one is when I noticed a pupil struggling with what equipment to use – this lead to conducting another visual demonstration however instead of me demonstrating it again, I asked a pupil who I saw as doing it correctly, to model to the group their findings. The pupil was able to give insight into the demonstration of something she had noticed which I had passed over in the initial demonstration and explanation. Another AfL strategy used in that lesson was to give immediate feedback with peer assessed work, their partner gave them feedback and as did I at the end of the session. 
I will firstly focus on peer assessment/feedback. This is most useful in group settings or collaborative work, nonetheless it does need to be structured to be effective. Good instruction needs to be given to the pupils participating in the feedback, this is both for the recipient and the advice giver. The recipient of the feedback needs to take it on board enthusiastically - wanting to develop their piece of work as soon as they possibly can, for the best benefit. In turn any tensions or misconceptions about peer feedback ned to be addressed with the pupils beforehand, children need to choose their language carefully so a lot of thought is needed to go into it. In some cases when peer feedback has been given it has been seen to be “superficial”, (Banister, 2020) and some learners’ attitudes weren’t enthusiastic. The feedback given was brief and mirrored to other responses in the classroom. I experienced this myself where a few children would reiterate the same phrases when peer marking in books or even when giving feedback on short paired reading sessions. I needed to highlight this to the class to remind them why peer marking was being done and why their response didn’t match up with the reasoning of AfL (Warner & Miller, 2015). I also found that if the written peer feedback was competed before a recess then it was notably short or sometimes it didn’t even have a comment. After the class meeting was finished and the pupils who felt they needed to expand on their peer marking did so the overall responses where far better. I did feel that the reminder and explanation of what the terms were was needed and should be implemented on a weekly or biweekly basis (Winstone, Nash, Parker & Rowntree, 2017). 
“Feedback is considered as a vital approach to facilitate students’ development as independent learners” (Ferguson, 2011). Moreover, teachers are more effective at spotting mistake or realising there are mistakes in pieces of work in comparison with the class pupils, this means the pupils are provided with quality feedback that ensures the pupils are learning. Feedback from professionals allows the gap on current attainment and desired attainment to close due to the teacher having the knowledge to motivate the pupils in the right way for the correct aims. One of the most important aspects in my opinion of formative assessment is “The only way to tell if learning results from feedback is for students to make some kind of response to complete the feedback loop (Sadler, 1989). Teachers and other professionals returning feedback also have the ability to reinforce good work positively, “it is important that…a student should have a positive feeling about that feedback”(Piccinin, 2003).
The second lesson was the LLC lesson with the learning intention to write a story based on an experience they have had, the pupils had a success criteria ladder to work from, there were three difficulties and the children chose the ladder they wanted to challenge themselves with.  I found that there were some children who had experiences that they felt were ‘worthy’ for a story, other felt that they had to delve. Luckily in my plan I had accounted for some of the class to have trouble with creative writing so I had put together jam boards for the class to collaborate on. I used the interactive whiteboard to present the jam board and add ideas from the pupils. This meant that before they had even started they plan they had a couple ideas to play with, I had two jam boards one for setting ideas and another for character features - I used Lolly Lotto (a way of AfL – lolly sticks with the pupils names on it, picked at random out of a pot). Some used the main characters backstory as a starting point for the story. Some pupils found it difficult to adapt their experience with fiction, so I went around the class giving feedback and guidance, encouraging pairs to bounce ideas off each other. The plan was completed for most pupils that session, so I planned for the next weeks LLC session to develop on the planning into actually writing the story. 
The first assessment for learning strategy I would like to comment on is sharing criteria, I created a marking/ success criteria ladder where the pupils had space to self mark on the sheet to write down what they felt they had achieved, then a section for a peer to mark the work and provide feedback, as well as a section for teacher feedback. Due to the visual aspect of the marking sheet the children followed it well and I rarely had a question from it, this allowed time for reflection at a halfway point  of the session as well as another point of reflection at the end of the lesson. I would like to note that success criteria isn’t applicable to all AoLEs to have the same positive outcome, it can sometimes be beneficial for the students to only receive the success criteria at the end of the lesson to fully reflect - especially if the lesson is interpretive. 
The second AfL strategy is quality of questioning: “The term ‘questioning’ refers to ‘interrogative utterances’ generally followed by an answer” (Dillon, 1981). It was found that teacher ask three hundred and ninety-five questions on average with all of sixty-five percent being a recall of facts (Stevens, 1912). The quality of the questioning is crucial, questioning pupils on factual recall can pertain to the understanding of the class comprehension; however it shouldn’t be the only source of questioning - asking open ended questions allowing the pupils to expand on their knowledge and to convey their true understanding is the best course of action in my view. The Taxonomy of Educational Objectives (Bloom, 1956) addresses the importance of “stimulating higher order thinking” through effective questioning. Bloom’s hierarchy provides a scaffolding, research carried out shows that teachers are struggling to develop the techniques of questioning required to not only encourage the pupils to recall information. (Morgan & Saxton, 1991) say that planning questions should: “always involve teachers asking themselves ‘What kind of thinking is this question generating?’”, this would ensure teachers are using their time effectively and again promoting the higher order thinking spoken about previously. 
The science knowledge lesson had the learning intention to learn about how the blood works as well as learning about ratio. I started the lesson with a question on the board:”If the answer is blood, what is the question?”, this was received well by the children and they started engagement with the topic immediately. An introduction to how the blood works - this entailed a PowerPoint on the interactive whiteboard, the pupils engaged well as they knew a question and answering session would take place on the content learned. Lolly lotto was used, I found this to be a useful tool which meant high engagement from the pupils due to the unknowing of who was to be the lucky pupil picked to answer the question. The presentation on how the blood works finished on the ratio of the contents of blood; this transitioned into me explaining ratio and putting a few examples into play. Again I used a visual presentation so that the pupils could understand, it was a whole class lesson so I needed to reach all levels of attainment; having coloured balls or fruit to count meant it wasn’t just numbers and they were putting what they were learning into real life scenarios. In the lesson I continued to use Lolly Lotto, when I felt the pupils had seen enough examples to grasp a basic understanding I then asked questions and suggested they to solve it in front of the class, if they were unsure they were then able to ‘phone a friend’, to ask for assistance in solving the mathematical problem. When the questions got more difficult and hence there being more room for error, I found that having the class complete it together meant that all questions would be aired and clarity could emerge from the questions being asked. 
 
In conclusion, I feel that assessment for learning is a vital tool to have in the classroom and practitioners should implement it into their practice. I do believe that Assessment for Learning should be given in a clear concise way to practicing teachers to ensure all teachers are at the same level, so it can be used as a doubtless means of assessment. By this I mean that I have read articles stating that assessment for learning is nothing more than teacher aimlessly an pointlessly questioning children - some teacher are well versed in things like Bloom’s Taxonomy whereas others aren’t so much. I do want to know if the pupils might one day have a say in their assessment, when it happens, where it happens and what it’s on? Some teachers that I have seen are leading their teaching with Donaldson’’s curriculum of pupil lead classrooms, which covers the ‘What they are teaching’, however regarding the rest I am excited to see what will develop from it.
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Appendix
	Student-teacher:
	Emily Gregory
	Class / Group:
	Year 5/6

	AoLE or Subject:
	Mathematics and numeracy

	Date (please note that this may be a continuous session):
	20.11.23

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	The number system is used to represent and compare relationships between numbers and quantities

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Digital competency 

	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)

To find out what the learners have been studying and build on previous learning in your planning 
To differentiate for the three main groups within the class. To show the range of learning within the class in the tasks you set.


	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	Learning intention: to measure the body with your partner using appropriate units. 


	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	The pupils need to:
· Measure a variety of body parts using the appropriate instrument (e.g. ruler, tape measure, metre stick)
· * pupils need to measure in cm as well as m
· ** pupils will need to measure body parts in mm, cm and m; they should measure body parts appropriate to the units. Pupils can also start to compare different body measures like height and reach of arm span.
· *** pupils should measure the body in mm, cm, m and incorporate decimals into their answers. Pupils will also look at working out the circumference of their body.

	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	Pupils may not understand he conversion of units, mm to cm, or cm to m. There may be some misunderstanding when it comes to the *** group encountering Pi, I will ensure to be as clear and concise as possible not to confuse them by delving too deeply into the concept. Some pupils may struggle with choosing which instrument of measure to use, this is why I chose the task to be in pairs; to try to mitigate any confusion.


	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. ensure pupils are ‘doing’ quickly and that transitions are taken into account

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning, modelling and explanations, checking understanding, planned use of additional adults. 

Choice of pedagogical model or of the 12 pedagogical principles
	
Pupils’ learning and activities:
What will the pupils be learning to do and what activities / resources will facilitate this?

Please refer to Foundation Learning planning document for details of continuous provision.
	
Inclusive Strategies (including differentiation):

Reasons for and details of scaffolding.

Types of representation in tasks.
	
Check what pupils know, understand, and can do:
Key questions, types of retrieval practices, self and peer assessment opportunities, purposeful AfL strategies, live marking opportunities, planned feedback.



	Group *

	Introduction: teacher should encourage the pupils to engage in the song. 
Teacher then moves on the slide to the task: to measure the body. 
The teacher will be helping with any questions and prompting the pupils to use the appropriate tools. 
	Introduction: the pupils will start with a multiplication song to aid them to learn their timetables. 
Pupils listening and engaging with questions asked. Pupils will then take the equipment and carry out the task.
	Differentiation is in the groups, I have created a separate sheet to fill in a level below this group for an individual. 
	How to use a ruler 
How to use a measuring tape
How to do the above safely in pairs.

	
Group **

	Introduction: teacher should encourage the pupils to engage in the song. 
Teacher then moves on the slide to the task: to measure the body. 
The teacher will be helping with any questions and prompting the pupils to use the appropriate tools
	Introduction: the pupils will start with a multiplication song to aid them to learn their timetables. 
Pupils listening and engaging with questions asked. Pupils will then take the equipment and carry out the task. They will also need to use different units mm, cm and meters. 

	Pupils in this group could be encouraged to use decimals with using meters when measuring. 
	How to use a ruler 
How to use a measuring tape
How to do the above safely in pairs
How to convert units.

	
Group ***


	Introduction: teacher should encourage the pupils to engage in the song. 
Teacher then moves on the slide to the task: to measure the body. 
The teacher will be helping with any questions and prompting the pupils to use the appropriate tools
Teacher will need to explain how to find the circumference.

	Introduction: the pupils will start with a multiplication song to aid them to learn their timetables. 
Pupils listening and engaging with questions asked. Pupils will then take the equipment and carry out the task. They will also need to use different units mm, cm and meters.
Pupils should try to engage with learning how to find the circumference.
	Pupils don’t need to progress to circumference if it is beyond their current level in mathematics.
	How to use a ruler 
How to use a measuring tape
How to do the above safely in pairs
How to convert units.
How to work out the circumference.




	Student-teacher:
	Emily Gregory 
	Class / Group:
	Year 5/6

	AoLE or Subject:
	LLC
	Date (please note that this may be a continuous session):
	22.11.23

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	Literature fires imagination and inspires creativity.
Expressing ourselves through language is key to communication.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Expressive arts 
Health and wellbeing.

	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)
To find out what the learners have been studying and build on previous learning in your planning. 
To differentiate for the three main groups within the class. To show the range of learning within the class in the tasks you set.


	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	LI: to plan a story using the WAGOLL, within the topic of ourselves; about an experience that happened to them.


	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	*
-  to use capital letters and full stops. 
- to use descriptive language 
- to use the plan to include a beginning, middle and end. 
-use the WAGOLL
**
· To use appropriate language
· To use the appropriate grammar (e.g. . , ? ! “”)
· To write the story using paragraphs
· Try to use a simile 
· Use the WAGOLL
***
· Use paragraphs and grammar correctly
· Use a similie 
· Use a metaphor 
· Use the WAGOLL

	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	The pupils might struggle with the language in the story mountain, I will need to work through this using simpler synonyms.



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. ensure pupils are ‘doing’ quickly and that transitions are taken into account

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning, modelling and explanations, checking understanding, planned use of additional adults. 

Choice of pedagogical model or of the 12 pedagogical principles
	
Pupils’ learning and activities:
What will the pupils be learning to do and what activities / resources will facilitate this?

Please refer to Foundation Learning planning document for details of continuous provision.
	
Inclusive Strategies (including differentiation):

Reasons for and details of scaffolding.

Types of representation in tasks.
	
Check what pupils know, understand, and can do:
Key questions, types of retrieval practices, self and peer assessment opportunities, purposeful AfL strategies, live marking opportunities, planned feedback.



	
Introduction
	Introduction: teacher will read the story to the class. The teacher will then encourage the class to engage by opening Jamboard and asking the class to contribute their ideas of settings and character description.

	Pupils will listen to the story, they will then engage in a Jamboard session as a group to create ideas for a setting and for a character as a class. 
	The story is being read so there should be no difficulty in reading, however pupils in group * may struggle with vocabulary of the book.
	Ensure the vocabulary in the story is understood. 

	Focus task 


	The teacher then introduces the story mountain and WAGOLL, potentially writing ideas from the group on the whiteboard in class.

	Pupils will listen to the story, they will then engage in a Jamboard session as a group to create ideas for a setting and for a character as a class.
Pupils to fill in the sheet using creativity and some of the answers on the jamboard if needed. 
	Instead of a story mountain the pupils in group * will fill out a story map (beginning, middle and end). The sheet is open for interpretation, the pupils can write as little or as much as they feel they can. The same can be said for the story mountain, however due to it having more sections it does encourage the pupils to write more.  
	The teacher should be checking for the understanding of the success criteria. For example checking the pupils know what a simile is and feels confident in using one. 

	Plenary 



	Instead of just conducting a final plenary at the end of the lesson the teacher will conduct mini plenaries throughout the task where they feel appropriate. The teacher should ask how the pupils feel they are getting along as well as judging how the pupils are actually progressing through the task – if it is within the same timescale which had been planned. If not this would be an indicator of the task not being understood by the pupil throughly. 

	
 Ask questions
Give feedback
Peer assessment
	The mini plenaries are appropriate for all learning levels. 

	Students get a chance to feedback on their understanding.



	Student-teacher:
	Emily Gregory
	Class / Group:
	Year 5/6

	AoLE or Subject:
	Science and Technology

	Date (please note that this may be a continuous session):
	23.11.23

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	The world around us is full of living things that depend on each other for survival. 
Being curious and searching for answers is essential to understanding and predicting phenomena. 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Mathematics and numeracy

	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)
To find out what the learners have been studying and build on previous learning in your planning 
To differentiate for the three main groups within the class. To show the range of learning within the class in the tasks you set.

	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	LI: to gain knowledge on the way which blood works and to develop numeracy skills regarding ratio.


	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	Pupils need to show and understanding of knowledge being taught – confirmed through AfL 



	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	The pupils might have trouble with the language used, so a clear explanation is needed.


	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. ensure pupils are ‘doing’ quickly and that transitions are taken into account

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning, modelling and explanations, checking understanding, planned use of additional adults. 

Choice of pedagogical model or of the 12 pedagogical principles
	
Pupils’ learning and activities:
What will the pupils be learning to do and what activities / resources will facilitate this?

Please refer to Foundation Learning planning document for details of continuous provision.
	
Inclusive Strategies (including differentiation):

Reasons for and details of scaffolding.

Types of representation in tasks.
	
Check what pupils know, understand, and can do:
Key questions, types of retrieval practices, self and peer assessment opportunities, purposeful AfL strategies, live marking opportunities, planned feedback.



	Introduction 
	Teacher will introduce the lesson with a question “how does blood work?”, they will be given a short task to discuss in pairs their knowledge.

	The pupils will be recapping on any prior knowledge of the topic.
	 The task is suitable for all abilities.
	Question asking


	
Focus 

	The teacher will then introduce the powerpoint. A small question and answer session for the pupils to consolidate their learning and gain further insight. The pupils will then be encouraged to make a poster on their knowledge of blood in groups/pairs whichever is applicable – this will be a 20 minute activity. The pupils can choose the medium. Posters will be shown by each group, this will lead on to a short session on the introduction of ratio (linking with the contents of blood). A powerpoint will be shown and worksheets given to be completed. 

	The pupils will participate in a question and answer session, the pupils will expand their knowledge on the topic of blood. They will develop their creativeness when they make the poster, as its in groups they will also be developing their communication skills within a team. 
The pupils will then start to learn a new topic of ratio. 
	The poster will be inclusive to all abilities. 
The worksheets are differentiated to accommodate the needs of the learners in the class.
	Question asking – feedback.



	

Plenary 

	Peer marking each other's ratio worksheets with the answers on the boards.
	The pupils will be consolidating their learning by marking each other’s worksheets. 
	As they are grouped in tables of ability, they would be able to peer mark work with minimal assistance as their partner is likely to work at the same level.
	Peer assessment.



