[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36d

	LEVEL 7 ASSESSMENT SPECIFICATION 



	Student name:
	Aimee Prendergast
	Student ID number:
	1806703

	Programme:
	Secondary PGCE

	Module:
	Investigating Contemporary Issues in Secondary Education

	Module code:
	ECSP7001
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Shân Samuel-Thomas
	Internal Verifier:
	

	Assignment Title:
	Investigating Contemporary Issues in Secondary Education

	Word count (or equivalent):
	5,000 words

	Submission deadline:
	January 28th 2019

	Return date of provisional marks & written feedback:
	February 19th 2019


	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 50%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  


[bookmark: _GoBack]



	Module Learning Outcomes 
(from module syllabus)

	
Upon successful completion of this module, students should be able to:
· Critically evaluate current priorities identified by the Welsh Government and the Estyn inspectorate along with their arrangements to secure change;
· Demonstrate an advanced critical ability to reflect upon, discuss and critique the impact of contemporary priorities and initiatives on whole school/college organisation and development processes;
· Critically examine processes adopted by schools to identify areas for development along with the role of Estyn in supporting change and strategic planning procedures to secure improvements in learning and teaching;
· Demonstrate a systematic, creative and comprehensive knowledge and understanding of school improvement processes driven by contemporary issues to support improvements in standards of teaching and learning;
· Critically review research evidence showing sound judgment of complex data to support pedagogic decisions; 















ECSP7001 – Investigating contemporary issues in secondary education. 

Poverty is typically defined as a long-term state of not having sufficient resources to afford food, reasonable living conditions or amenities, or to be able to participate in activities which are taken for granted by others in society. Moreover, “one of the defining characteristics of living in poverty is that having one thing always means not having another.” (Grigg et al, 2014, p. 5). For those parents who are living in poverty, there are often sacrifices that they must make to try and provide for their children in an awful situation. This means that they are often going without meals so that their children can eat or going without new clothes of possessions for themselves to make sure their children are catered for and presentable. According to Save The Children; “1 in 3 children (200,000) in Wales live in relative poverty. 1 in 7 (90,000) experience severe poverty, with household incomes of less than £12,200 a year. On both counts, Wales has the highest rate of child poverty in the UK.” This shows that despite the assumption that Wales would be an affluent country, poverty is a huge issue for Wales, and it has a tremendous impact on children and how they perform in school. Thus, reducing the way that poverty effects attainment levels in students is one of the Welsh Government’s three national priorities due to the potentially devastating impact that poverty has on the children that endure it. By the age of sixteen, children from better off families are more than twice as likely to achieve five good GCSE’s as those from disadvantaged areas, therefore it is important to try and reduce poverty to make sure that all children have a fair and equal shot at achieving. The Welsh Government are investing a lot of time in to tackling poverty, and their national strategy includes reducing families in workless households, to increase the skills in parents and their children, to reduce the outcomes of inequality, and to provide active support for poor households. They aim to do this by developing a strong Welsh economy to provide jobs for out of work people, to provide an income and therefore have more money in each household. 
The school that I will be focusing on in this report, School X, is situated in a poor area and is thus familiar with the harsh effects that poverty has on children and how they perform in school. As a result of this, School X have identified in their strategic plans the importance of raising the standards and grades in these students, saying; “all pupils (and in particular vulnerable groups such as eFSM) to achieve a minimum of three levels of progress between the end of Key Stage 2 and the end of Key Stage 4.” (DIP, 2018). Clearly, School X are working hard to improve the attainment levels in not just those students who are eligible for free school meals but to improve the attainment levels of all students. Due to this being the top priority of School X, I figured that this would be the most important topic to research and conduct my report about. This report will be talking taking in more detail about poverty, eFSM and how this can effect children and will go in to detail about the strategies that are already in place within School X to support these children, the ones that they are now planning to put in to place as a result of their last Estyn inspection, before coming up with my own suggestions of what School X can do to target and help these children to overcome any issues they may have. 
Eligibility for free school meals is widely used as a proxy for socio-economic status amongst academic research and within Government policy in England and Wales. It is often used to measure a school’s ability and performance; however, it is not an accurate method of measurement. As Taylor says, “the first main concern is that not all children who may be eFSM have formally applied for free school meals… parents are required to apply for eFSM but there are some estimates that many do not. For example, 15 years ago, Storey and Chamberlain (2001) found that 11% of parents interviewed across 13 schools should be eligible but were neither aware that they could be eligible nor knew how to apply.” (2017). Indeed, Taylor is right when he says that the amount of children that are eligible for free school meals within the school is now a factor when looking at a school. He even points out that the National School Categorisation System in Wales, which is designed to identify which schools are in the most need of support, now includes a section about eFSM students and their achievement, which is listed as a key measure of performance (alongside attendance, overall levels of achievement and pupil progress). (Welsh Gov’t, 2015). The attainment levels of those students who are claiming free school meals is hugely important as they are often perceived to be disadvantaged. As I have previously mentioned, the Welsh government are putting a huge investment in to these students to try and help them achieve; “in Wales, all maintained schools (primary and secondary) received an additional £1050 for every eFSM pupil. This support is also directed at looked after children. The primary objective of both interventions is to close the relative achievement gap between eFSM children and other children.” (Taylor, 2017). 
According to the Sutton Trust, 20% of people in Wales permanently live in poverty. Furthermore, another 30% move in and out of poverty. In addition to this, they found that one third of children in Wales live in child poverty (2017). The effects that living in poverty has on children is much more serious than we may realise. Studies have found that on average, students who are eligible for free school meals attain 1.7 grades lower than those who are from more affluent households, this then leads to the eFSM students being more likely to be unskilled workers when they leave school rather than professionals. This in itself leads to health risks, for example professionals on average live longer than unskilled workers. Also, by living in poverty this reduces experiences for children due to a lack of money; “a childhood becomes increasingly commodified, low-income children’s opportunities for social interaction and participation in accepted social activities becomes increasingly difficult. Children’s narratives reveal a catalogue of disadvantage and barriers to participation including a lack of affordable and adequate transport and poor or expensive leisure service provision.” (Ridge, 2010, p. 76) Extra-curricular activities are a good chance for children to develop interests, form friendships and potentially find a lifelong passion. However, for children who are living in poverty, the opportunities to take part are limited due to not having enough money for certain clubs or activities, and thus can be made to feel excluded. Ridge further says that “these experiences of exclusion are further heightened by a lack of access through the costs associated with participation including entry costs, uniform or equipment costs and refreshments. These social barriers are exacerbated by a lack of affordable and accessible out-of-school provision.” (2010, p. 76) 
Similar to this, there is an enormous amount of pressure on children to fit in when in school and not stand out for not having as much money as other families; “children’s accounts of the economic and material affects of poverty highlighted three main areas of pressure: adequacy of income; a deficiency of material resources; and a lack of key material and symbolic markers of social inclusion in childhood such as branded goods and trainers.” (Ridge, 2010, p. 75).  When a child does not fit in or is considered different, they find themselves susceptible to bullying. Thus, there is an intense demand to keep up with the latest fashion trends and have the latest items so they do not draw attention to themselves; “poverty, particularly poverty sustained over time, meant that children were not only unable to keep up with the purchases and possessions of their peers but also often unable to replace lost, stolen or broken items. Having appropriate clothes and trainers was also an important concern for children. Wearing the ‘right’ trainers conferred popularity and ‘coolness’ and were seen by children in one study [by Elliot and Leonard, 2004] to have a protective effect in relation to bullying.” (Ridge, 2010, p. 75). 
In the report ‘the good news… what schools in Wales are doing to reduce the impact of poverty on pupils’ attainment’, Grigg et al say that “focusing on disadvantaged pupils helps all learners” (2014, p. 4). It is hugely important to push those students that are from a disadvantaged background such as poverty and try and keep them in education, as these students are twice as likely to be “not in education, employment or training (NEET) and at higher risk of ending up in poverty as adults.” (Department for Education, 2015). It is also important to instil the mindset in students that they can achieve anything, regardless of any disadvantages they may have. Educators have a responsibility to have high expectations of all their students and not write off any pupil just because of their background or upbringing. When we count out a student because of their background, we are essentially saying that they are not worth teaching because of circumstances out of their control. It is important to let students know that you have high standards of them and it is not their background that is important, but the amount of work and effort they put in to every subject, and for you to give them every opportunity to reach their potential. 
The concept of strategic planning is hugely important within schools and the education system as a whole. It is critical for any school that has an aim to succeed and that has the best educational interests of their students in place to strategically plan about how they will get there. The process of strategic planning is to define a specific method or strategy that will be then used to improve any issues they may feel as though they have in the school. For example School X (the school in which I am completing my first placement) has a School Improvement Plan (SIP) which is then filtered down through the school with every department creating their own Departmental Improvement Plan (DIP), which I will be discussing in further detail further down in this report. By creating a whole school strategic plan, this then articulates a whole school ethos and all the departments are then able to work together towards a shared, common vision. By strategic planning, all teachers and school staff are fully informed of the school’s goals and then are able to actively see how their actions and teachings are contributing to the school achieving these goals. (envision.com)  
The school in which I am conducting my first placement (the previously mentioned School X) is a mixed gender comprehensive school and sixth form with 1593 students on roll in a rural area of Wales. Within the school, 12.3% of students are claiming free school meals which is below the country’s average of 16.6% students, however the school are aware that there are many more pupils who qualify for free school meals but are not claiming them (the school is currently pushing for these students to apply). Moreover, over 20% of the pupils in the school live in the top 20% of the most deprived areas in Wales. The rural county that the school is situated in is well versed with poverty, with 20% of working age people in the county are in receipt of out of work place benefits (DWP, 2010) which contrasts with the low number of children claiming free school meals; “being eFSM and being in poverty are not comparable since approximately only 18% of the pupil population in Wales are eFSM compared with the 31% of the population living in equivalised poverty.” (Taylor, 2017). This suggests that whilst there is a low number of students that are eFSM, there are many more children that need help that are not receiving it. Very few pupils within the school come from a minority ethnic background (3.7%) and there are even less students that are receiving support in learning English as an additional language (0.9%) (mylocalschool, 2019). In School X’s most recent Estyn report the school was deemed to be ‘Adequate’. After their last Estyn inspection, School X created a list of priorities that needs to be improved in their School Improvement Plan (SIP) which was then filtered down and adapted for each department within their Department Improvement Plan (DIP). The top priority within the English department was to raise standards and attainment levels in both Key Stage 3 and Key Stage 4 for all students with particular focus on eFSM students, they are also planning to look at groupings such as eFSM, gender and SEN students to see how this effects the students achievements and performance, thus they can see what they need to do to improve going forward. 
Taylor says that; “it is widely recognised that eFSM children are, on average, much less likely to achieve their expected levels at the end of their primary years.” (2017). At the end of the last school year, 79% of eFSM pupils in Key Stage 3 achieved a level 5+ compared to 93% of non-FSM pupils, and only 43% of eFSM pupils achieved a level 6+ compared to 73% of non-FSM pupils. School X deemed that the FSM students made insufficient progress at level 6+ which is why it was identified in their SIP, and they are thus working to improve this. 61% of SEN pupils in Key Stage 3 achieved level 5+ compared to 93% of non-SEN pupils, and only 15% of SEN pupils achieved level 6+ compared to 80% of non-SEN pupils. School X also deemed it that SEN students had made insufficient progress at level 6+ and are working to improve this. In Key Stage 4, 86% of eFSM pupils achieved level 1 compared to 98% of non-FSM pupils, and 34% of eFSM pupils achieved level 2 compared to a majority of non-FSM pupils at 65%, and all of their SEN pupils achieved C grades or above. By identifying these statistics, the department are able to see where they need to put particular effort and focus in to improving as they can see where their potential issues lie. They used these statistics whilst creating their improvement plans. 
Whilst talking to the head of Key Stage 3, they told me about the strategies that the school are putting in place in order to increase attainment levels. Firstly, they have identified that the biggest issue with their students is their writing ability. In the past they have put a huge focus on improving the reading ability within their students due to Wales’ low scores in NRT and PISA tests, with Estyn finding that 40% of pupils entering secondary school having reading ages that are at least six months below their chronological age (2014, p. 4). Further to this, 20% of the previous percentage have reading ages below the age of nine and a half years. Because of this, School X has put a big emphasis on boosting the reading ability of their students over the past few years. However, they feel that whilst the reading ability is now much higher, the writing ability of students is beginning to slip and thus they are now putting a much higher emphasis on the writing ability in their students. School X is doing this in a number of ways, such as all the homework given in Key Stage 3 is skills based, i.e. punctuation worksheets to help them practice their skills. Further, a writing enrichment day is being planned for May/June whilst Key Stage 4 will be completing their exams. The plan for the enrichment day is to take all Key Stage 3 students off timetable for a day to focus on improving their writing and use of literary techniques. In relation to targeting FSM students, the head of Key Stage 3 has created intervention booklets and sent them home to target attainment levels in whatever the students are struggling with. These booklets have proved so successful, that some teachers have rolled these out to other students who are struggling, not just those who are eFSM. The hope is that by putting so much effort in to increasing the writing ability of Key Stage 3 students, they will see huge improvements in the pupils as they enter Key Stage 4 and thus an improvement in their GCSE results. 
Further to the strategies in place for Key Stage 3, School X has also put a high emphasis in targeting the attainment levels within Key Stage 4 as this was identified as a weakness by Estyn in their last report. Grigg et al found that “children living in poverty are less likely to gain decent qualifications, a good job and achieve a comfortable standard of living, when compared to classmates from richer homes.” (p. 5, 2014). School X have decided to combat this assumption by enrolling disadvantaged students (be this by eFSM, minority backgrounds or low skill levels) for extra qualifications away from their GCSE’s. School X has enrolled these pupils in an entry level English qualification, so they have this to fall back on as well as completing their GCSE English exams. They have also enrolled these pupils on college courses and skills-based classes. Whilst English lessons are taking place for year 10 and year 11, there is always an English teacher that is timetabled to teach intervention sessions. In these intervention sessions, the timetabled teacher can take students out of their usual class and then work with a small group of students in areas that have been identified as an issue for these students. This may be for students who have missed sections of their coursework and are in need of catching up, or it could be that there are students who are struggling with a particular aspect of their upcoming exams. In addition to this, the English department has also updated the scheme of work for Key Stage 4 so now rather than formally teaching topics, they are focusing on skills-based learning such as how to write a formal and informal letter, or how to write a report. The method for teaching this is to teach a few lessons about the new skill and then the students will be tested on it. This more practical skills-based teaching and learning is proving to work well as the students feel that there is more purpose to the lessons. Furthermore, skills-based learning aligns with what Donaldson says schools should do moving forward within his ‘successful futures’ outline. The hope by updating the way they teach Key Stage 4 and creating a more skills-based structure, enrolling disadvantaged students on to practical courses and adding an extra English qualification is to make school a more positive place; “research evidence shows that although children’s experiences of schools are diverse, and some children reported good experiences at school, the great majority of children revealed that poverty was having a corrosive and damaging impact on their school careers.” (Ridge, 2010, p. 80). The hope is that these new strategies will make school and learning more accessible and thus school will not be so daunting. 
A further concern that has been highlighted in the DIP is placing more ownership and responsibility on middle management to target attainment. Within School X, this has been done through book scrutiny’s and learning walks being conducted for English teachers by other English teachers, thus meaning that they are receiving subject specific observations and advice about what to do with less skilled students in each class. School X already puts a big importance on conducting learning walks, where a member of the senior leadership team will come in to observe a lesson and offer advice. The only downside to this is that whilst they can provide solid advice about engagement and behaviour management, they cannot offer any advice that is subject specific. By the head of department or even another English teacher conducing a learning walk and sitting in during a lesson, they are able to offer advice that is specific to the content of the lesson, which can sometimes be the downfall. The school does the same by conducing at least one book scrutiny every half term. A few students in each year group are randomly selected and must hand in all their books for their subjects for the senior leadership team to check for consistency across the school. The English department does this by swapping books amongst the teachers and the Head of English randomly selecting books to take in. This is done to make sure that the marking is consistent across the department and that the high standard of teaching is consistent across the department also. It is important to ensure a high quality of teaching across the whole school, and this is something that my department is working incredibly hard to succeed in, and observations are important to make sure that all members are staff are striving towards this high quality of teaching and lessons. However, School X has decided to incorporate extra observations that are conducted by not just the head of the English department, but by other English teachers. This way, the teachers can receive subject specific advice and guidance to improve their lessons and therefore improve attainment. 
My first suggestion for School X going forward would be to further incorporate the need to maximise the writing ability. School X has reading interventions in place for year 8 students who need help with their reading ability that take place twice a week during form time. These reading interventions have proved successful and helpful with the students, so I suggest doing a similar sort of intervention with writing ability. I think that by having writing interventions two or three times a week during form time with year nine students that are struggling with their writing ability. The reason I think that this would be best for year nine students is that it can improve their writing skills before they begin their GCSE’s the next year. The reading intervention sessions for year 8’s take place with literacy coordinators; however, I feel that for this to be particularly successful as a writing strategy, I think that the writing intervention needs to take place with an English teacher. This way, we can assure that the students are getting the best quality of help in small groups to focus on what they may consider to be a weakness and have specific, dedicated help which is not always possible in a normal classroom environment. 
As previously stated, School X is situated in a very rural area of Wales. Feeling the affects of poverty whilst living in a rural town comes with its own unique set of issues. As Ridge points out; “low-income children and young people in rural areas identify a rather different set of challenges to those expressed by children in degraded urban spaces. Although rural areas might be characterised as desirable space, evidence from children shows that in reality low-income rural children are often restricted from entering and enjoying many rural spaces.” (2010, p. 79). I myself grew up in a rural town and I can attest to the fact that because young people are so restricted in what they can do due to there not being much around, they will often find it costs a lot of money to partake in activities or hobbies due to the lack of competition or other things to do. “Poverty in rural areas is often experienced in the midst of affluence and can be a highly stigmatised experience and children report being isolated and excluded within their local environments.” (Ridge, 2010, p. 79). When someone is surrounded by affluence when they themselves are feeling the effects of poverty, it is easy for them to feel as though they have nowhere to belong and be isolated from their hometown. When a child is feeling isolated it is easy for them to fall in to bad habits, “Children and families who live in disadvantaged towns or rural areas are the most likely to experience multiple social problems, such as drug abuse, high crime rates, family breakdown and generally a culture of low aspirations.” (Grigg et al, 2014, p. 5). In relation to Ridge’s research and my own childhood experiences, my second suggestion for School X would be to put on more after-school clubs that have no cost. Although I am aware that most school clubs are free, it is the addition costs for equipment, kits and transport. I would suggest incorporating some clubs that have no extra addition costs so that these children are able to engage and participate without feeling the financial strain. I believe that if children are able to feel as though they are part of the community and that they do fit in, they will feel less anxious about the rest of the school experience; “poverty brings both uncertainty and insecurity, and it can penetrate deep in to social and interpersonal relationships, sapping self-esteem and underlining children’s confidence. Mapped on to children’s anxieties about being different, bullied and isolated was an acute awareness that their more affluent peers were enjoying opportunities and activities that were not open to them.” (Ridge, 2010, p. 76). I have already discussed how a child can feel isolated by not being able to participate in afterschool activities due to money, but also feel if they do not participate in these activities or events, they are putting themselves under a microscope so to speak and are more susceptible to bullying due to being more of an open target due to being different. It has been said that if a child’s wellbeing is put first and they are happy and healthy, the effective learning will then follow. I believe that this ethos will be clearly reflected if this is done. 
To paraphrase Ridge, poverty within childhood extracts a high emotional toll within children who are trying to fit in and join in with the rest of their peers (2010, p. 76) and also impacts their learning and their feelings of inadequacy. The effects that poverty has on attainment levels is increasingly becoming a huge issue within secondary education. School X have clearly seen this as a big, contemporary issue and are working hard to make sure that the impact of poverty is less devastating for students whilst they are in school. Every child has a right to an equal and fair education regardless of their background and upbringing and so it is important to not count a child out just because of the money (or lack thereof) their family has; “some children in deprived areas felt that although school potentially represented an opportunity for them to escape from poverty, the reality was that they felt poorly served by their schools, with some identifying teachers’ attitudes towards them as discriminatory.” (Ridge, 2010, p. 80). With poverty being such a big issue, every school has a duty of care to their students to provide a solid, excellent education regardless of their background. With the inclusion of Donaldson and his successful futures outline with its skills-based curriculum, more ownership is placed on to teachers and creating a fair, exciting curriculum that provides equal opportunities for all. 
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Inspection Area 1: Standards

Evaluation
Aspect: 1.1 Standards and progress overall

KS4 (2017 Cohort Provisional Data)
Level 1: Nearly all pupils (97%) achieved a Level 1 pass at KS4.

Level 2: A majority of pupils (63%) achieved a Level 2 pass at KS4. Based on provisional
data the department is 10% below the target set in Sept 2016, however the outcome is close
to the departmentally tracked figure of 60% in June 2017.

This did meet the National Average of 63%.

AtKS4 very few pupils achieved A%/A in English Language (9.1%) 2017 Subject Analysis
Outcomes

Following Welsh Government and Qualifications Wales advice it is not possible to comment
on trends in the new GCSE Language specification GCSE Results

English Literature A*/C was 70%. This demonstrates an inconsistent trend over three years.
AtKS4 A*A in English Literature was 12.2% Aand AS Level Results
KS4 (2018 Cohort Provisional Data)

Level 1: Nearly all pupils (98%) of those entered achieved a Level 1 Pass
Level 2. Half of all pupils in the cohort (51%) achieved a Level 2 pass at KS4.
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] Priority d: ER 4 and ERS Strengthen_leadership at all levels and
B strengthen_arrangements _for _self-evaluation _and_improvement
] ‘lanning,in particular the role plaved by midde leaders in this aspect
3 of the schoof's work: To ensure that leaders at alllevels are able to
] evaluate current performance and standards accurately, identify areas
E for development and bring about speedy improvements resulting in
H improved outcomes for pupils. To ensure that leaders at alllevels lead
‘and manage their teams and areas of responsibiity effectivey.

Priority 5: Improve the qualty of Behaviour and other priorties:
Improve the quality of behaviour for learning, reduce the incidence of
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formal exclusions to a minimum. Other prioites as appropriate.
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