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I will holistically look at the start, middle and ending of 2 sessions that I’ve observed. 
Start
I made note of how the trainers started both sessions that set out the aims and objectives. This followed with an explanation of how the sessions were going to be delivered, what to expect, ensuring everyone knew where the facilities were, break times, welfare etc. This was a good point that I want to continue in my sessions as this puts the students at ease. Maslow (1943) referred to this as physiological needs.  I will continue to have a slide on the Maslow’s (1943) that address any basic needs the students may have prior to moving up the triangle and be in a good position to learn. 
The one session that I observed, the trainer had the student’s names on the board with a welcome sign all in different colours. When the students walked into the classroom the trainer was waiting near to the door, introduced herself, asked their names and welcomed them into the room. I thought this was an excellent touch that showed good engagement from the start. This positive behaviour demonstrated by the trainer showed good engagement on a personal level and offered a caring relationship to the student. As I noted this, my thoughts turned to these positive learning behaviours in teaching that was mentioned by Brandsford (1999) and Lampert (2002) This is a positive concept that I want to introduce to my sessions as this demonstrates that I would have the purpose and motivation to facilitate learning to my students as mentioned by the above reference. 
Having reflected on one of the sessions, I liked the use of two icebreakers as this was the start of a new course. I could see that all students were actively engaging with the activities and appeared to be having fun. As such, if I am leading a session and time allows, I would like to introduce icebreakers which appeared to set the tone for the students to engage during the session. This essentially helped deliver an effective session. 
Middle
I was interested to see how the trainers used different teaching strategies in order to facilitate the learning during the middle of the sessions with the groups varying from 8-20 respectively. Having observed the trainers, I could see that they incorporated the appropriate strategies that Reece & Walker (2007) highlighted with the use of lectures, discussion, Question and answers etc. I’ve learnt that different strategies will be needed depending on the group size and I may have to be flexible around this. 
As the sessions progressed, I could see that some of the top ten teaching strategies again highlighted by Reece & Walker (2007) was present. I identified this as a good area of practice as different strategies help create effective learning and I want to utilise more group work in my sessions. Through my observations, I could see that all students were engaging, offering different views and some good learning came out of the group work. 
When thinking about the above point, I did think about the requirement of a judicious and flexible balance of group work as Skinner (2011) eluded to. I will have to think about the time element to complete group work, facilities and what type of learners that I have. For example, if dynamics are not working then I would have to be flexible in my strategy and dip out of the group work and perhaps go back into a presentation. 
I could see that the trainers were walking around the groups, observing and taking note of the dynamics.  This is an area that I will look to develop in my sessions and being flexible with any contingencies that may take place.  
Following on from this, I observed different paradigm’s being used. These were centred around the learner having different ways to explore what was being facilitated through the use of visual presentations, utilising videos to learn, handouts and the strategies earlier mentioned. 
Having reflected on this, I could see that the trainers had moved away from the instructional paradigm (something that I grew up with) to a learning one. This was suggested by Arend and Davis (2013) who referred to having a good match between student outcomes and ways of learning. In these sessions, the student outcome would have to understanding the content for an exam and the trainer using the learning paradigm activities. I see this as good practice and something that I would like to take into my sessions with the emphasis on empowering the student through the use of engaging and stimulating activities. 
Ending
At the end of the sessions, I noted some similarities with regards how the trainers utilised various assessment methods to check the understanding of the content. This included the use of group quiz’ along with question and answers. Upon observing this, I could see the students were engaging whilst having that fun element to achieve an assessment objective. Again, this is something that I will look to incorporate into my strategies when delivering sessions. 
Evaluation
Following on from my commentary above, I could see that the trainers set out clear aims and objectives. I noted the trainers aligned their teaching strategies as described, in line with the objectives and this flowed into their assessment strategy. This ensured the sessions flowed well and had the desired effect of successful sessions with learning. This alignment that was mentioned by Jackson (2020) who referred to having an aligned teaching strategy. 
As a result of this, I learnt that having a detailed lesson plan with continued strategies helps delivery but more importantly helps facilitate the learning. Having observed this, I will look to ensure I have a clear alignment of objectives, strategies (activities) and fun assessment methods where applicable in my sessions.  
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Assessment in context- Part 2.
In this part of my critical review of assessment methods, I will be writing about a recent course where I was part of the delivery team and assessed several of the students. I will look to review these assessment methods used during the course and make comments on the summative and formative assessment process. I will incorporate some of my thoughts on the methods used.  

Introduction. 
At the start of the course, I explained the aims/objectives, gave the students an overview of the respective qualification and what assessment methods would be used. Following this, I explained how the sessions were going to be delivered, how the students would be assessed throughout the course, more commonly known as formative assessment and how they would be assessed at the end of the course which is the summative assessment point. This is more commonly known as the assessment at the end of the course to gain the qualification. I thought it was important to be clear what the students could expect throughout the course and how they would be assessed to achieve the qualification. 
I explained how the set criteria would be used to make the summative assessment point to ensure that the information was transparent and fair to all. I thought this was important following information that Race (2014) refers to assessment being broken in education where student’s perception of assessment criteria not being clear. As a result of me explaining the assessment criteria, I could mitigate any such perceptions. 
By obtaining some feedback from the students after the course through different methods, I was pleased to learn that the initial information provided was clear and they were happy with having the assessment criteria explained at the early stage. G Petty (2014) suggests that one of the most powerful tools for teachers is feedback and as a result of this positive feedback, I will continue with this practice going forward.  
The feedback that I received suggested that the students were put at ease by being informed of what was going to happen throughout the course in terms of how they would be assessed. This could be incorporated into the work of Maslow (1943) who referred to this as students having physiological needs. By doing this, the students were in a better position to move up the triangle and be in a positive position to learn and be assessed. 

Formative assessment.
The formative assessment stage is an approach to teaching and learning that can create feedback which is used to improve student’s performance and help build towards the summative assessment. This stage is otherwise known as the assessment for learning (AFL)
During the course that I mentioned in my introduction, I was given the initial task of delivery of ice breakers at the start of the course. Having delivered some of the theoretical side of the session through a visual presentation and group discussion around the topic, I was able to monitor the student’s engagement. To ensure that they had understood the objective of this mini topic area, I split the group into pairs and set them a task to come up with an ice breaker that they would use if applicable. Whilst this was going on, I was making on-going assessments of the group task/assessment. 
Following this, I asked the students to role play the task. As such, I was able to carry out an observation assessment which is one of the strongest forms of assessment and ensuring they had understood the delivery. Following this, I was able to enter the feedback phase with students around their performance. This was conducted in a secure learning environment with the emphasis on being constructive and developmental. Race (2014) refers to some of these points as effective assessment. Having observed the students, I was happy with the observation assessment as an indicator of assessment of learning. 
As the course progressed, I utilised a further observation assessments of the student’s ability to deliver a 10-minute presentation on a topic of their choice prior to them having their main observation assessment the following day where they would have to complete a 20-minute microteach. The assessment would be assessed against a set-criteria that was earlier shown to the students for transparency reasons. Following the presentation, I would ask the student to reflect on their performance using a series of open questions to draw information relating to the Gibbs’ (1988) reflective cycle. This included asking the students to describe what happened, how they were feeling, self-evaluate assessment, analyse their performance, what they concluded about their presentation and come up with an action plan ready to improve for their main assessment the following day. 
By utilising self-assessment and reflection, I learnt that this would enhance AFL phase and put the student at the heart of their continuous learning and improvement. Black (1998) referred to self-assessment as success in the formative assessment phase as invaluable. I found that most of the students picked up on some of the assessment decisions and feedback that I’d noted. Following this, I asked the other students to provide some peer-assessment comments which Black (1998) again referred to enhancing this phase of the assessment.    
I will continue to utilise self and peer assessment as a tool for the progressive learning as students become more involved in the AFL. I note that Hattie (2019) refers to feedback as the most powerful influences of learning and achievement that can be incorporated in this stage by the teacher listening more and talking less. By utilising the self-assessment process, I feel that I have become a better teacher/assessor and will continue to use this theory.  
I do take on board what (Black 1998) refers to by trying to avoid comparison to other students when it comes to assessment and be specific to my feedback about individual students. 
I regularly attend standardisation meetings where assessment is discussed, and practise is standardised across the qualification to ensuring the points raised by Race (2015) having through attendance at the meetings, I have made some suggestions to utilising the same feedback and assessment methods in all courses. 
As the sessions went on, I utilised other forms of assessment for learning which included utilising group discussions, break out groups along with question and answers. I particularly like these type of assessment methods as this can give a good indicator if people have understood what was being delivered, give the trainer scope to get everyone involved in the process and make use of the short informal assessments. I was mindful of Reece and Walker (2007) who highlighted the top ten teaching strategies to help create effective learning. I overlapped some of these strategies into assessment methods.  I found this beneficial to achieve an objective of a session. 
Where I used these assessment methods as mentioned above, I could provide instant feedback on anything that may not have been correct or where the students could improve on prior to the summative assessment. By providing the constant feedback during the AFL stage, I was mindful of what Hattie (2012) mentioned where feedback has a positive effect on learner achievement. Hattie (2012) ranked feedback strategy 10th out of 150 factors that bring about significant improvements in learner outcomes.
If I were to make any changes to assessment in this stage (the assessment methods are stipulated by the awarding body) I would perhaps include a question and answer informal exam at the end of certain topic areas. This may cater for students who may struggle or get nervous in other assessment methods. By incorporating this, as assessor may get a more rounded assessment of the individual student. 

Summative assessment
The summative assessment stage takes place at the end of a programme of study and can be used for certification. This stage is otherwise known as the assessment of learning (AOL) 
At the end of the course that I delivered; I was part of the assessment process of students who had to deliver a 20 minute microteach of their choice.  I would be assessing their learning with regards to the topic areas for the qualification against the set criteria. The main assessment method that I would use was that of an observation assessment. I particularly like to utilise this type of assessment method (even though this was a mandatory assessment method) as this is a great way to assess students’ practical skills that are needed for the respective qualification. 
This type of assessment method can offer numerous advantages such as being authentic and valid. When I analyse any assessment method, I’m mindful that assessment needs to have validity, reliability, authenticity and needs to be transparent. This is mentioned by Race (2015) when it comes to assessment language and discussion. By conducting an observation assessment, I’m of the opinion that this meet the above checklist and can avoid any plagiarism.  
I have thought about the negatives of utilising a direct observation assessment with the main emphasis being on the presence of an assessor in the room can change a student’s performance as being watched can be intimidating. Also, I’ve previously seen students during an observation assessment make a mistake or change their intended delivery which have a negative impact on their assessment. This is more commonly known as reflection in action which was mentioned by Schon (1983) Having been in that position previously, I fully understand how a student may dwell on a mistake during an observation assessment. 
As I previously touched upon, by completing observation assessments, this can inevitably reduce the risk of plagiarism say for that of a workbook submission, assignments and essays etc. Every organisation will have a plagiarism policy including higher education. I found it interesting to note Walker’s (2010) research into what students do, not what they say they do findings when measuring plagiarism. However, as I mentioned, there was a significantly reduced risk of plagiarism through the observation assessment.  As Walker (2010) eluded to that plagiarism is a controversial topic which is mentioned by him through the research on the topic. 
As a result of completing this type of assessment method and seeing the results of the microteach that I observed and graded, I was able to see the progress of the students from the formative to the summative assessment point. This is quite an important point for me to reflect on the summative assessment of student grades as this reflects my teaching, formative assessment decisions and feedback. As a result of analysing the results, gives evidence that improving the formative stages of assessment does raise standards. This was echoed by Black (1998) who suggested this and as a result of raised standards would ultimately suggest that the summative assessment grades would be improved. 
If I were to make any changes to this part of the assessment process, I would introduce a workbook with a series of question and answers. This workbook could cover some of the criteria that maybe left outstanding and would give some of the students an opportunity to use this assessment method to achieve a more rounded grade. As I mentioned above, some students may feel intimidated during an observation and by utilising another assessment method to score on certain parts of the criteria could have been used. This could be interpreted as constructive alignment where assessment methods are designed to best achieve an intended outcome and to assess the standard at which they have been achieved. This was outlined by Biggs (2014) where he refers to this. 
In relation to assessment in general and best practice, I will continue to ensure that all assessments are valid, fair and transparent. The importance for valid assessment is to ensure that assessors are measuring what is supposed to be measured against the appropriate level. This includes over assessment of the criteria. I will continue to be part of the quality assurance process that ensures the practices are transparent where there is clear documentation of a decision and ensuring that all decisions are fair. RACE (2015) suggests that these elements are part of effective assessment and he gives his thoughts on these specific areas. 
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