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Part 1: Personal Development Plan 

The thinking, knowledge, skills and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my 

values and become as resilient as possible 

No Improvement and 

Development Goals 

What will this help me to 

achieve? 

The actions I will take to achieve the 

goal 

Timelines What support 

I will need 

Success Criteria 

(How I will know when 

I have made this 

change) 

1 Improve knowledge about 

supporting and promoting 

children’s independent 

learning and learning 

through play.  

Develop the outdoor 

learning environment to 

promote children’s 

independent learning 

through play. 

 

 

This will help improve my 

confidence, communication 

and team working skills 

through attending meetings, 

sharing ideas and planning 

the way forward with regards 

to the outdoor environment.  

Increase my confidence and 

knowledge within my role.  

More awareness of how to 

support and promote 

children’s independence and 

learning through play. This 

will prepare children for 

future challenges, fostering 

resilience and self-

confidence within 

themselves. 

Attend regular staff meetings to assess the 

development of the outdoor area, make 

changes and risk assess any changes to 

the area. 

Communicate with staff members to plan 

the location of the outdoor learning corners 

and agree on equipment/furniture required 

to promote independence and play. 

Speak to the pupils to allow the children a 

voice within the planning of the outdoor 

area including their ideas of what’s 

important to and for them. 

Support the class teacher with collecting 

information from parents/guardians/ 

community with any equipment or further 

help or funding available which will 

contribute towards the necessary changes.  

1 year-

ongoing 

Mentor – to 

reflect on 

practice. 

Time to 

research 

 

Time to make 

any changes. 

 

Information 

from courses 

to build on 

prior 

Knowledge. 

Effective 

communication 

and team 

working skills 

The outdoor learning 

environment will have 

defined areas for the 

different areas of 

learning. 

The areas will have 

equipment and 

resources which 

promote 

independence, e.g 

more exploration 

equipment, outdoor 

tap, wet weather 

clothing, storage. 

The children can freely 

use the outdoor 

environment, learning 

through play and are 

showing progression 
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No Improvement and 

Development Goals 

What will this help me to 

achieve? 

The actions I will take to achieve the 

goal 

Timelines What support 

I will need 

Success Criteria 

(How I will know when 

I have made this 

change) 

 

 
 

Attend any relevant courses to support 

and promote children’s independence 

skills, learning through play, learning 

outdoors and the role of the practitioner. 

Alice Sharp courses-Anon, (n.d.). Adventures 

with Alice – Alice Sharp.  Available at: 

https://alicesharp.co.uk/adventures-with-alice/. 

Regular meetings with mentor to reflect on 

practice. 

 

 

from everyone 

involved to 

support the 

necessary 

changes to the 

outdoor 

learning 

environment. 

with their 

independence. 

I will feel more 

confident within my 

role, promoting and 

supporting 

independence and 

outdoor learning 

through play. 

Certificate from course 

 

 

2 Improve my knowledge on 

the effect of trauma on 

children. 

 

 

 

Better knowledge and 

understanding of how best 

to meet the needs of each 

individual child dealing with 

trauma and the effect it has 

on them.  

Increased confidence when 

dealing with children 

suffering from trauma, to 

implement any relevant 

strategies that will help. 

 

Attend a course – Trauma Informed 
Schools UK (2015).  Available at: 
https://www.traumainformedschools.co.uk/. 

 

Communicate with mentor to discuss any 

difficulties to support my confidence and 

apply new knowledge to practice. 

1month- 

ongoing 

  When I am confident 

within my role that I am 

meeting the needs of 

children dealing with 

trauma. Using 

strategies and 

intervention programs 

which are catered for 

different needs and 

aspects of trauma. 

Certificate obtained 

from course. 
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Part 2: Briefing Paper 

 
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
  
 
 

What is reflection and reflective practice? 
 
Reflection -Hickson (2011, quoted in Brock 2014, p8) defines 
reflection as similar to a reflection (as in water or a mirror) 
self-reflecting to self-examine thinking to purposefully evaluate 
practice and experiences. Reflection is important in early 
years and to the practitioner as it incorporates self-insight and 
the ability to evaluate thinking guided by evidence based on 
prior experiences. Seeing things from a fresh perspective and 
turning the focus inwards to enhance personal insight and 
awareness (Reed and Canning 2012).  
Reflective practise-. Reflective practice involves a 
practitioner’s active participation in reflective thinking, learning 
from reflection and implementing the new knowledge as an 
ongoing approach, becoming continually adaptable to a 
constantly evolving environment (Reed and Canning 2021). 
This allows the practitioner to assess and improve their 
approaches to support child development, allowing a deeper 
understanding into the child’s needs and how they are best 
met. Reed and Walker (2019) refer to reflective practice as a 
process of thinking, learning and reflecting on evidence and 
experience, applying knowledge to the workplace to support 
further actions, promoting professional growth. Henson (2012, 
quoted in Reed and Walker, 2019, p25) defines reflective 
practice as actively engaging in the ongoing revaluation of 
one's assumptions, values, and methods. This process aims 
to transform and elevate both oneself and one’s practice to 
facilitate meaningful change and improvement, examining 
strengths and weaknesses to produce proactive problem 
solving. Reflective practice provides a structure for critical 
thinking, analyzing learning and progression. In addition to 
this reflective practice involves gaining insight into both 
practitioners and children’s mental states, such as thoughts, 
emotions, intentions, goals, desires, and needs, Virmani 
(2020). 
 
 

 

Dewey’s theory on reflective practice includes five stages: 
identification, gathering information, hypothesis, testing 
hypothesis and reflection. He believed in hands on 
experimental learning specific to child’s interest. According to 
Dewey, learning is not done through experience but through 
reflection, highlighting the importance of engaging learners in 
reflection. How experiences shape who we are and the 
significance of incorporating reflective practice into learning, 
fostering meaning and relevance thereby facilitating growth 
and change (Third 2022). 
 

Dewey’s theory on reflective practice. 
 

Why is reflective practice important to EY practice? 
 

According to Barr and Leeson (2016) actively reflecting 
allows a greater understanding which leads to knowlagable, 
confident practise fostering extensive personal and 
professional progress. By Virmani (2020) describes how this 
can develop the ability to examine,listen,inquire and respond 
effectively. The practitioner may become more aware of 
children’s emotional experiences also their own emotional 
development bringing heightened awareness which equips 
them to offer more sensitive and responsive care. Reed and 
Walker (2015) belive that skilled practitioners should 
embrace reflective practice, consistently questioning thier 
role to enhance the quality of care and education provided to 
children and families. Reed and Canning (2012) explain how  
reflective practice supports child  development and quality 
improvement in early years practice. Looking at more 
effective ways of working, identifying areas of concern, 
improving learning outcome for children and avoiding being 
stuck in habbits. According to Brockbank and Mc Gill 
(2007:143 quoted in Reed and Canning 2012) reflective 
practice in early years can help with revising approaches, 
preventing old habits that hinder progress. Early years, care 
and education often face continual changes in areas such 
as, regulations, curriculum, mental health and diversity and 
inclusion. As a result Reed and Canning (2012) also believe 
that the early years practitioner needs to be able to adapt 
positively and effectively within a changing professional 
environment and that this is strengthened by their 
understanding of that environment. Reflective practice 
therefore provides an oppertunity to implement on a personal 
and societal level aimed at improving quality (Cable and 
Miller 2008:173 referenced in Reed and Canning 2012). 

 

 

Schon’s theory on reflective practice. 
 

Linus, Kocsis and Burry 2023 explain that Schon believed 
that learning is not about acquiring knowledge, professionals 
improve and learn through reflection. This encourages critical 
thinking and the ability to continuously reflect both during and 
after an activity. He introduces two key concepts of reflection: 
Reflection in action- This involves being able to think, adapt, 
reflect and respond effectively in the moment. Changing 
approach if needed allowing instant feedback. 
Reflection on action- This is a deliberate process that 
happens after a task or event. Evaluating what went well and 
what didn’t, this includes deeper learning and informs future 
practice. 
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                                     (UCD Teaching and Learning 2020) 

 
 

Kolb’s Model of Reflection 
Kolb’s model has four stages where the individual 

encounters a situation which leads to reflection. The 
third stage of abstract allows the individual to form ideas 

based on observation and finally through active 
experimentation new Knowledge can be applied. Kolb’s 
model emphasizes the interaction between experience 

and action (Amenumey and Badu 2024, p.118). 
 

Advantages                                         Disadvantages 
 
Is clear-cut                                                      Overly simplistic 
Provides a good foundation for reflection.      Does not account for different reflective  
Enhances awareness.                                    learning strategies. 
Applicable in all areas of life. 

 

 

 
                                     (UCD Teaching and Learning 2020) 

 
 

Gibbs’s Model of Reflection 
Gibbs’ model of reflection has a structured detailed 

process with guided questions through six stages. This 
method produces an action plan drawn from conclusions 

but also encourages personal reflection on emotions 
during experiences (UCD Teaching and Learning 2020, 

p3). 
 

 Advantages                                                             Disadvantages: 

 

Is thorough                                                                Inflexible                                       
In depth                                                                     Superficial 
Analysis feelings.                                                      Lengthy process 

Creates an action plan.                                            Self-centered                                      
Evaluates strengths and feelings. 

. 

 

Compare/Contrast – Gibbs model of reflection gives a detailed account of reflection which provides 
analyses of feelings and allows a deeper reflection on an event (UCD Teaching and Learning 2020, 
p3). However, the model could be seen as rigid and repetitive producing longer responses and seen as 
not time effective, focusing too much on the individual, leading to self-serving insights (Fallin 2021). 
The model successfully produces a way forward, room for progression through reflection. In contrast to 
Gibbs’ model Kolb’s model some may argue is overly simplified and based around learning from 
experience. Nonetheless the simplicity of the model means that the process could be interpreted as 
easy and straight forward and can be used in all areas of life, if anything more time effective also a 
good starting point for organized reflection. Due to its simplicity the model lacks an area that considers 
others’ viewpoints similar to Gibbs’ model, but also successfully develops awareness through reflection 
and personal growth (Study Prism, 2023). 
 

Conclusion- Reflective theorists enable individuals to critically examine their experiences and themselves, 
providing understanding and methods to allow reflection and professional growth. Reflective models provide 
a framework to structure and fully capitalize on the learning potential of any experience. Reflective practice 
is crucial for the early years practitioner to continuously develop, value and recognise the importance of 
their own reflective process, to improve their approach to foster better outcomes for children’s care and 
development. Reflective practice is essential within early years as it supports ongoing learning producing 
positive outcomes. 
 

5 
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Part: 3 

Recognising and Analysing Different Aspects of Professional Practice Ensuring that the 

Early Years Practitioner Meets the Needs of Children 

According to Perez (2019 p. 212) there are certain characteristics that define being a 

professional which include specialized education and training, acknowledgment of the 

importance of practice standards and a dedication to offering a service that extends 

beyond personal gain. Gasper (2015) argues that being professional brings focus on 

principled practice, valued based, an ethical approach where practitioners place the needs 

of the child at the core offering support to both child and parents. Callanan, Anderson, 

Haywood and Speight (2017) refer to professional practice as the skills, knowledge, and 

ethical standards that practitioners apply to provide high quality care and education for 

young children. It includes creating an inclusive, safe, and nurturing environment that 

promotes children's physical, emotional, social, and cognitive development. Professional 

practice includes reflection, observation, and planning to meet the individual and inclusive 

needs of all children, engagement with parents and multi-agency teams, and adherence to 

regulations and safeguarding policies. This approach fosters the holistic development of 

the child ensuring they reach their full potential in a supportive setting where children’s 

needs are met, (Callanan. Anderson, Haywood and Speight, 2017).  

The values of an early year’s practitioner are essential in guiding their approach to meeting 

the needs of children, Fulton (2019) stresses that values deeply influence practice, 

particularly in meeting children's emotional needs. Showing care and emotional support 

fosters compassion and creates an emotional bond between practitioner and child, 

nurturing trust and a sense of belonging. Researchers have identified that care and 

affection are crucial for young children's holistic development, as it builds positive 

relationships that promote engagement and learning (Fulton 2019). Building and 

maintaining positive relationships is an important value the practitioner must demonstrate, 

by getting to know children and their families, and observing their preferences and play, 

enables practitioners to better accommodate individual needs. Fulton (2019) describes 

how this approach allows practitioners who acquire in depth knowledge of child 

development to adopt a pedagogical strategy that supports children's learning and 

development, understanding how each child learns and how to enhance that process to  

                                                             8           
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meet both individual and inclusive needs. According to Fulton (2019) understanding the 

value of reflection and the impact of reflecting on each child's development enables 

practitioners to understand them as active participants in their own learning and essential 

in professional practise. Fulton's (2019) core values also include the practitioner taking an 

ethical approach by being a positive role model, teaching children respect and value 

through example, preparing children to participate in social situations and raising 

awareness of children's rights, ensuring that learning is personalized and inclusive, and all 

their diverse needs are meet. The United Nations Convention on the Rights of the Child 

(UNCRC) contains 54 articles that include the rights that are applicable to every child 

ensuring their safety, protection and a voice, explaining how government, adults including 

practitioners within practise should work collectively so that children can access and 

embrace all of the rights that they need in their lives. Article 30 supports Futon’s (2019) 

beliefs of being respectful within practice, explaining how every child’s education needs to 

encourage respect for others, human rights, themselves, different cultures and the 

environment, (UNICEF, 1989).  

According to Wilson (2016) effective communication is crucial for fostering positive 

relationships and strong connections with parents, multi-agency professionals, and 

children, all of which enhance learning and development through sharing information 

regarding children’s needs and tailoring an approach to cater for those needs, which is key 

within professional practise. Care and Learning (2024) notes effective communication 

between practitioners and children involves speaking clearly at the level of the child, 

actively listening and using a friendly tone, this approach develops a safe and positive 

environment where children feel valued and can express their needs freely which 

enhances their learning. Information communicated between parents/guardians and 

practitioners needs to be shared within the setting and relayed to all relevant staff, as this 

information may impact the child during the days routine to ensure that practitioners are 

aware of any unknown needs likes or dislikes parents have shared promoting teamwork 

through professional practice in meeting the needs of the child.  In primary school settings 

this can be done through the ‘Classdojo App’ an effective way of communicating with 

parents on a personal or collective way sharing key information, updates, pictures and 

announcements regarding their child, this is an alternative way of communicating any 

additional information regarding any additional information supporting children’s needs,  
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(The basics Parent Accounts, n.d.). Direct communication from parents to practitioner 

contributes to a supportive working environment, which is crucial in professional practice to 

ensure all children’s individual and inclusive needs are met (Care and Learning 2024).  

Evidence indicates that children thrive when their parents are actively involved in their 

educational development, this emphasises the role of the practitioner in having an 

approachable, enthusiastic, happy demeanour and a positive relationship with 

parents/guardians allowing communication to be relevant and necessary between setting 

and parents/guardians (Wilson 2019). Healthy supportive relationships within settings can 

build trust, allowing parents to express their anxieties and concerns with key individuals 

who can provide a point of contact and offer referral options ensuring all children’s needs 

are meet and information is shared with other relevant professionals providing a multi-

agency approach (Wilson 2019). Mathivet and Pilcher (2019) explains how good 

professional practise means that information shared by parents/guardians with the setting 

remains confidential within the setting, this emphasises why practitioners need an 

awareness of policies and procedures regarding confidentiality and safeguarding to ensure 

children are protected and information regarding each child follows protocol. The UNCRC 

(article 8) highlights how children have a right to identity and this right must be respected 

and protected (UNICEF,1989) which supports Mathivet and Pilcher’s (2019) in ensuring 

the practitioner understands the importance of supporting the need for confidentiality within 

professional practice in protecting and safeguarding children’s identity. 

Having in-depth knowledge and understanding of child development is essential for 

professional practice, and it is crucial that practitioners are fully aware when a child's 

needs are not being met and their role in referring to other agencies who can offer further 

support and knowledge. According to Ziggy (2024) practise professionals should be open 

to questioning the norm, value diversity and be able to work together to achieve goals. 

NSPCC (2023) explain that referrals to external agencies are sometimes necessary, 

enabling a multi-agency approach that addresses special educational needs by working 

together to gain a comprehensive understanding of the child’s situation. This collaborative 

effort provides improved support and intervention to ensure all children’s diverse needs 

are met taking a holistic approach looking at the child’s emotional, academic, social and 

physical development (Ziggy 2024). This is important to professional practice as other 

professionals with areas of expertise can share information with the setting and home  
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regarding how best to address a child’s needs with intervention programs, modifying the 

environment or equipment to remove barriers within the child's learning. Such collaboration 

provides deeper insight into the child’s needs and informs planning, ensuring that every 

child has access to education and care tailored to their individual and inclusive needs 

(NSPCC 2023). Ziggy (2024) explains how multiagency collaboration conducts thorough 

assessments of the child’s needs to quickly identify risks and needs offering the child and 

practitioners help and support to prevent issues getting worse, this promotes the child’s 

resilience and well-being which is imperative within practice and the role of the practitioner. 

Multi-agency cooperation is also central to safeguarding and child protection (NSPCC, 

2023). Davies (2022) notes how practitioners should work in compliance with procedures, 

legislation and policies regarding safeguarding. According to Welsh Government (2020) 

practitioners need to be able to recognise symptoms of abuse, neglect and harm in 

children and through sound understanding and knowledge of the safeguarding policies 

within the setting and professional practice would include practitioners reporting any 

concerns through the correct protocol ensuring child safety and protection. This is 

supported by the UNCRC, (article19) explaining how children have the right to be safe 

from abuse, neglect, violence and bad treatment.  

Welsh Government (2022) explains how the planning cycle involves observing children’s 

interests, behaviours, and developmental progress, using these observations to inform 

planning. Rosa (2015, p.1) suggests that that observation is the beginning of planning and 

can be done after what has been learnt from observation and assessment. This process 

informs professional practise by providing opportunities to be reflective within practise, to 

address what worked well and to be objective. According to Care Learning (2024), 

reflection as part of the planning cycle contributes to professional practice by offering 

practitioners the opportunity to evaluate their experiences and enhance their skills, 

providing increased knowledge and understanding to meet the inclusive needs of all 

children, through further training or courses, if necessary. Through use of the planning 

cycle and analysing observations practitioners can tailor learning experiences through 

future planning to promote children’s holistic development, allowing opportunities for 

progression, (A Curriculum for Funded Non-maintained Nursery Settings, n.d). Rosa  
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(2015) notes how this process promotes the practitioners thinking and questioning, at 

times communicating with parent/guardians for further information based on observations 

for a clearer picture to accommodate child’s needs and offer further support. 

In conclusion, recognizing and analysing the various aspects of professional practice is 

essential to meeting the individual and inclusive needs of children within early years 

settings. Effective professional practice includes reflective practice, knowledgeable 

practitioners, collaboration with parents and multi-agency teams, ethical standards, and 

tailored planning based on observations. These elements ensure that practitioners are 

responsive to each child’s developmental needs but also foster an inclusive environment 

that supports holistic growth. By valuing diversity, promoting safeguarding, and following 

good practice the early years practitioners can create supportive and nurturing 

environments that help all children progress. Continiously reflecting and adapting in 

professional practice allows practitioners to respond to children’s needs, ensuring that 

each child’s potential and well-being is prioritised.  
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