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Undertake a literature review that critiques the impact of political and social policy developments and processes on professional practice within contrasting early years’ settings, including comparison to an international perspective.  
  
 
Over the past 20 years there has been a considerable amount of focus upon policy development such as qualifications for  those working within the childcare sector (Nutbrown 2012, DfE 2012), since the 70’s the development for making working with children a vocation and a career has seen qualifications and professional development improve. (DfE 2012) Early Childhood Studies and Child Development is now internationally recognised as a specific and significant criteria and qualification for working with children from birth and allows qualification to reach a higher education level (Baldock, Fitzgerald, and Kay 2009; Rixon 2008).  
The department of education published a report by Professor Cathy Nutbrown  in 2012 (Nutbrown 2012), This was commissioned and published under the 2010 to 2015 conservative and liberal democrat coalition (DfE 2012). The report examined the standard of qualifications and training for nursery staff, childminders and those working with young children in England. The report highlighted that overall there was a consensus that it was acceptable for those working with children to not have gained a competent level of Literacy and Numeracy. Therefore it proposed to radically overhaul Early Years qualifications, preventing students without GCSE Literacy and Numeracy to study at level three. This radical change intended to ensure that those entering the profession would have the necessary skills and experiences they needed, to then be able to provide the highest quality of care and education to young children. (Cache 2020)
 
The resulting focus as discussed by Cathy Nutbrown (2012) was that there are too many different courses  and qualifications offered to those wanting to work within Early Childhood care and education, although very little of them offer the depth and understanding to really execute their role to the fullest. From this report there has been movement to make sure qualifications that are offered move from a basic level of understanding to higher level of expectations such as gaining NVQ’s and  practitioner status to higher Educational university programmes such as Early Years care and education, Primary teaching and Early childhood studies (UWTSD 2020). Education Department and Labour Governments focus on more recent years as stated in the Nutbrown report (2012) has been to make sure these courses and education meet the ever changing needs of the expectations of those that are working with children, and to make sure they are equipped with transferable knowledge and skills to lead the early years sector workforce into to the future and prepare for future developments (DfES 2012). 
 
This has supported the general consensus that high quality care will support and improve young children’s life chances, As Nutbrown (2012) states in her review of early childhood education and care, Learning begins from birth, not from school age or from when children start their education phase of life. High quality early education and care has the potential to make a profound and positive impact on the development and wellbeing of babies and children, which will then impact on the rest of their lives.  The Effective Provision of Pre-School Education, also known as EPPE. (Sylva, Sammons et al 2014) EPPE is a European longitudinal study of children between ages 3 to 7. It investigates the effects of pre-school and its early education impact on children’s learning. The study takes factors such as location, environments, parental characteristics and also the pre-school setting. The study made a comparison of  children that were ‘home’ (who had no or minimal intervention of a pre-school setting) and those that went to a pre-school environment.  (Sylva, Sammons et al. 2014)
 Sam Gyimah, (2014) Education and Childcare Minister at that time states that ‘early education not only sets a child off on the right foot at school but, as this extensive research shows, has effects that last right into the workplace’ thus evidencing the impact of research upon policy directives within education. Education Psychologist Kathy Sylva (2014) in the effectiveness Provision of Pre-school Education (EPPE) her research found that children who have higher quality pre-school experiences tended to have better grades at GCSE and A levels which in turn lead to more opportunities to go on to college and University having the opportunities to get higher paid jobs than those that didn’t, there was a particular trend in the results of Maths and English, those that had high quality preschool experience did particularly well in maths in English than those that didn’t. (Sylva 2014) It is therefore as Nutbrown (2012) reports it is imperative to expected that those wishing to work with young children have the necessary literacy and numeracy qualifications. Again these are significant steps in recognising working with children as a career. Career development opportunities now include progression to study at level 5 and 6, such as Degree level (DfDS 2012) However the expected level remains low at level three in comparison to places like Finland where the majority of child care workers are qualified to degree level with a large proportion qualified to master level. (Education Finland 2020) Therefore it is interesting that while the evidence suggests high quality care sustains and supports effective support for young children’s holistic development and improved educational outcomes many settings still only require level three qualifications. While many early years Practitioners are qualified to degree level the status and wages remain unchanged when discussed in relation to teaching status. This could suggest a reluctance within the Welsh Government to equate early year’s professional degree practitioners with the same professional status and wages as Teachers. With this it is also seen how child care practitioners wage has always remained low, always just meeting the nation minimum wage(Carey 2016)
However Social care Wales (2017) have laid down strict requirements for any practitioners wishing to work within Flying start management. They will be required to either hold or be working towards a level 5 as a compulsory requirement, meaning to be able to be in a position of higher management and leadership you have to be in possession or working wards a higher qualification. This supporting the realisation that a high level of knowledge and understanding is required within the profession. (Nutbrown 2012, WAG 2017a)

With this considered the UK have made a considerable amount of improvement with profession development revolving around early child care and education and we are seeing more women and men going into the profession as graduates than ever before. Whilst the UK is improving in the amount of qualified professional working within child care, compared to Denmark we are still tailing behind them in education and future prospects. 56% OF Danes are involved in higher education and further, whereas the UK only have around 35% of people attending any form of further education.  (Mortimore 2010)

Early years care and education has developed greatly over the last decade. (Donaldson 2018, WAG 2007, WG 2019) In Wales we have seen the introduction of the foundation phase where great emphasis was put on children learning through play, have the outdoors a the extended classroom and the ‘Victorian style’ classroom taken away.(NAfW, 2003/WAG, 2007)  When researching into the foundation phase, it could been noted that a lot of the ideas and changes that were brought in, could be compared to that of the Swedish curriculum (OECD 2006) where the children learn through play with open spaces and no formal education, the focus of their curriculum is so children can learn through not only experience and pedagogues but also through peer shared experience. However, with the continued pressures to hit targets and work to tests (in years 2) (NAFW 2013) being able to follow the intend foundation phase as it was set out has come with its challenges, and unfortunately a lot of its values have been jeopardised.  The idea of the foundation phase was also developed to try and give children the sense of free choice, where there are areas, activities and things to do both inside and outside the classroom that they have the chance to choose freely what they would like to do without being guided or ‘put on task.’ (WAG 2007) Which when external inspectors Estyn come to inspect schools this is one of the key areas they look for, children independence and freedom of choice, children being able to lead their own learning (Estyn 2019) The idea of outdoor learning, free choice and child lead learning  introduced a whole new way of learning for children in foundation phase (ages 3-7).

[bookmark: _Hlk38391551]Literacy and numeracy are two of the Welsh Government’s education priorities throughout Wales. (NAFW 2013 pg. 2), along with successfully reducing the long term affect and impact of poverty on educational attainment. The Welsh Government delivered the idea of nation numeracy and literacy tests that would be carried out from primary age through to secondary school. The reason for these standardised test are to raise the overall standard of numeracy and literacy within Wales. This came on the back of the results issued by the Programme for International Student Assessment (PISA) 2009. Where Wales were significantly lower than  the other UK countries. Estyn (2009) criticised the effectiveness of teaching the core skill such as numeracy and literacy across the curriculum and therefor found the standards were low overall. 
In 2013 Wales saw the introduction of the awaited Numeracy And Literacy standardised testing which are yearly tests carried out from year 2 (7 years old) to year 9 (14 years old). These test are compulsory and were set out to raise the standards of literacy and numeracy under the LNF framework of the national curriculum (WAG 2020) Although, as we see the new curriculum being introduced we also see the phasing out of lessons and curriculum areas and we now see the new cross curriculum being taught, meaning subjects should be taught in a cross subject way which means a phasing out of such testing. Nordic countries such as Finland don’t have these formal tests, children education and learning is based on fun and experience, learning to a test is an alien concept to these children and pedagogues, the only formal tests which get sat are at age 18. (The Guardian 2020) However while the foundation phase set out to encourage independence and freedom (WAG 2007) both children and teachers have had the added pressure of being at a certain level or standard ready for the tests. This is in direct contrast to the Nordic approach which sees less interference and more trust upon its pedagogues (OECD 2000) Primary school Head Teacher Nia Guillemin (BBC 2018) says the testing regime that is currently in place throughout the UK, creates stress, upset and pressure to not only the teaching staff but the children sitting the tests yearly. She also states that the outcomes do not reveal any new information to teachers, or new information about the pupils that the teacher doesn’t already know, the teachers who constantly communicate, engage assess their pupils. (BBC 2018) Donaldson (2015) within his Successful Futures review has noted that teachers need to be allowed to use their creativity. Teachers will have a lot more control over learning topics and areas, teachers are given the freedom to build their own teaching skills, profiles and the freedom to control the learning journeys and outcomes. Therefore supporting the stance that Government need to trust the professionalism and knowledge of the adult/ teacher/ pedagogy to be able to make the judgement if a child is underperforming, under achieving or need additional help.
Programme for International Students Assessments 2018 (PISA) A test of Maths, English and Science and also goes on to areas such health and wellbeing. Scores are then gathered and put into a table ranking from highest to lowest. (PISA 2018) Results showed how the United Kingdom have improved since 2015. Although, Wales’ school system has been ranked the worst in the UK for the fifth time running (2006 through to 2018) Even though the results for Wales showed to only be marginally lower than England, Scotland and Northern Ireland. However, the results did reflect slight improvement within itself from previous years, with these improvements in mind, it still shows how the standardised test haven’t made a great impact on raising standards. (Coughlan, 2019) However what was shown was a  decrease in health  wellbeing with children rating school related stress and anxiety, the scores came in above average meaning the majority of children experience stress and anxiety regarding school work, (PISA 2018) could this stress be related to the standardised testing yearly. Wales is still behind the other UK nations, meaning is there another reason for its continuously low scoring, such as poverty or curriculum structure or profession development opportunities. PISA indicated the best education systems worldwide were those of China, Singapore, Canada and Finland. These countries were the highest performing OECD countries. (OECD 2018) 

The Foundation Phase drew upon early Years pioneers such as Friedrich Froebel and Maria Montessori. (Lilley 1967, Montessori 2004) Montessori saw that children could make constructive, independent choices and in fact thrive when given freedom of movement and choice.(Lillard 2017) Meaning he adult is there to just be present meaning they are there to aid children’s development, not to guide. They demonstrate to a child how to use the materials, but will always step back to allow the child the space, time and freedom to explore and discover independently. (Montessori 2004) The foundation phase is set out to give the children the choice of activities or play and also to give them the independence needed to make choices and problem solve (WAG 2017) However, how realistic is it for the children within foundation phase to have this amount of freedom and independence when there is a continued pressure to raise standards and prepare for yearly national tests,(WAG 2020) meaning resorting back to ‘old ways’ of teaching and learning by tables is essential to be ready for the year test. Froebel is well known for his creation of the ‘kindergarten’ meaning children’s garden, which encapsulates his key ideas about the  importance of children’s self-directed activity/ learning, nature and the community, learning through play, and to encourage children’s own interests to become expressive. Froebel described the role of the adult to be the ‘gardeners’ in the kindergarten, he believed the adults/ pedagogy need to learn the art of simply observing, not feeling the need to become involved or intervene. Adults also need to offer children freedom with guidance. Meaning children work alongside an adult, instead of being directed by adults. (Early Education 2020) Which will enable them to engage in meaningful wholesome play and activities within their surroundings. Which when the children get given the choice of what they would like to play, do or create, they instantly have the feeling of ownership and it also allows children to engage in something with interests then, the foundation phase is set out to give this freedom and choice continuously (WAG 2017) Children’s surroundings should offer them the choice and freedom for their own development and curiosities. (Smedley and Hoskins 2017)  
Government rhetoric has emphasised both the economic and educational benefits to having high quality early years care. Thus accepting that childcare is not only positive for supporting working parents but beneficial for children’s social, emotional, educational and physical development. As explained in the Desirable Outcomes for Children’s Learning Before Compulsory School Age (ACCAC 2000a) In support of the benefits and positive impact of child care settings Ringsmose (2017) research found out that 98% of the children age 3-5 and 90% of children age 1-2 are in childcare in Denmark. Childcare is considered good for both the child and the parent, it is highly recommended for children to be enrolled into a childcare setting as early as possible to be able to gain from its positive impact on development. (Ringsmose 2017) This supports the findings that Cathy Nutbrown (2012) pointed out in her report, on how development and learning starts from birth and not from school age. Which in Wales is 5, so if children aren’t having opportunity to engage with positive experiences and engaging surroundings with their early years there are a lot of lost years and opportunities for children to develop and thrive. Therefore it is important to note that such initiatives such as Flying start within Wales support this stance however further funding is needed, Families in Demark are able to send their children to child care from as early as 6 months old as the state in demark cover up to three quarters of the cost of child care meaning the parents only have to subsidise around a quarter of the total fee, making this farm more affordable to parent. (BBC 2016)  Countries such as Denmark, Sweden and Finland invest thousands every year in to child care, allowing parents to be able to use the services as an affordable cost with the state covering large percentages of the cost, the reason for this is to allow women to be able to have jobs and careers, meaning better outcomes for families, poverty is reduced and female employment rates in the Nordic countries continue to rise. (Guardian 2012) The Nordic countries tend to spend more on services to families than cash benefits. Whereas, the UK does it the other way around, more money is spent on tax credits and universal credit than other countries, and the amount of spending continues to rise. (Guardian 2012)

The reason children don’t attend formal school until 7 in countries such as Denmark and Finland. (Education Finland 2020) This is so they have enough time to enjoy their childhood, to spend time with their families. Nordic countries have recognised that developmentally children thrive in informal play experiences- that they are not ready for formal instruction and to get ready for school. Children in Finland, like Denmark children, also attend child care settings with offer them freedom and high quality care which impacts on their future learning and development. This is not the only thing Nordic countries do different to Wales and the UK, There is no standardizing tests in Finland, no pressure to be at or achieve a certain a certain level by a certain stage of their education, no competition between children and peers. Everyone is treated equal and is seen as equal, each and every child’s care and education experience is seen as unique and personal. Denmark’s education and trust in pedagogues are the same, As Petrie (2009) clarifies, that the pedagogue in Denmark have the freedom and control to allow the children to lead their own learning, with no official curriculum and no boundaries, the pedagogy is trusted as a professional to be able to deliver the relevant learning experiences to the children, whilst making it fun, spiritual, holistic and practical. Whereas, practitioners in the UK have a concise and strict curriculum to adhere to and follow, children a have certain things to learn and experience at certain time, education is very systematic. (Petrie 2009) As we see the start of the new curriculum in Wales (WAG 2020a), taken from which will be fully functioning by 2022, part of the new curriculum is to put a lot of the education control back in the hands of class teachers/ pedagogues. Meaning they get to have more control over what, when and how children learn, with this there is more control given to the children to have a big input to their own learning. (WAG 2020a) 

In  1998 the New Labour Government created Sure Start centres across the UK  which were initially set out to try and raise the standard of early childhood health, care, education and wellbeing, offering services from child care to parent education (DfE 2020) Following the work and ethos of the McMillian sisters they concentrated on the education and developmental health of young children and their relationship to home life. Meaning children are unable to thrive on education if they are unhappy  or unhealthy. When the McMillan sisters began their work and research they discovered a vast majority of the problem within Britain was the poverty levels of children which effected children’s health and wellbeing and education standards. (McMillan, 2015) This approach can be seen across most western countries such as Australia’s Head start (2020) initiative, which offers free high quality childcare from as young as 15 months up to school age, for qualifying families. In 2006 the Early Years Foundation Stage curriculum was introduced which placed requirements on all adults working with under-fives to support children’s learning and development (Parker 2013) And so the introduction and development of the foundation phase within schools, preschools and nurseries began, In light of the development to ensure quality care provisions in place for two - threes (below school nursery age) setting such as flying start in Wales have been initiated to promote development and care for children in disadvantaged areas(CIW, 2020).
 
Flying start in Wales was introduced in 1998 (NAfW 2018) As a result of the extensive research to show that the impact of early education and care, and to combat poverty in wales and its lasting effects on children. What has to be considered is the funding that has to be put into being able to offer this quality care to those living in poverty and deprived areas. Between 2007 and 2018 more than £600 million was put into funding Flying Start. A further £76 million was then put into the same scheme between 2018-19 ( NAfW 2018) from looking at the figures that are being invested into the flying start initiative to reduce the gap in opportunities would show that the Welsh Government are committed to improving early care and education and also show how early year is being more valued and seen as a cause worth investing into. With evaluation results of the outcomes of Flying start (WAG 2017a) one of the outcomes that came up was concerns over children’s speech and language, showing that percentage of children needing additional speech and language support rising. Staff members will have the opportunities to go on courses to be able to support these children on  daylily basis (WAG 2017a) this shows how the government are keen to tackle this issue but also shows the opportunities for professional development.

The Sustained Shared Thinking and Emotional Well-being (SSTEW) research from 2015 (Melhuish, Siraj & Kingston 2015) showed that children between the ages of 3-5 scored particularly high in areas like language and literacy however in areas like science and maths where there is more problem solving and working together (sustained shared thinking) scores were considerable low. From these results there has been training and workshops such as ‘Birth to seven matters’ (2020) to help child care practitioners within flying start settings to be able to  develop these skills and be able to encourage good effective sustained shared thinking strategies with the children in there care, which in turn will see and improvement in the previous struggling areas.

The Joseph Rowntree Foundation (JRF, 2013) was published and showed clear findings that poverty in children had great effect on education outcomes. With an average of around 17% of children living in Wales are living in poverty, these statistics are taken from the children entitled to free school meals, the same category of children that are entitled to the flying start initiative. The educational outcomes of these children in comparison with those from more prosperous backgrounds provides evidence of the effect of poverty on educational achievement. At GCSE level results reveal that there is a gap of around 32% between the children living in poverty compared with other children of different backgrounds and opportunities ( Estyn, 2010). The Welsh Government (2019) is committed to reducing poverty and its effects on opportunities, health and reducing the educational gap between children in low-income families and their better-off peers. The results show above have also reflected in the earlier findings at the PISA scoring, and again the JRF report finding also support the National yearly tests, as the most recent results in 2015 show the increase in the education scoring for wales and therefor this shows that even with the continuously high percentage of poverty throughout wales, the Welsh Government continue to combat the education attainment. Whilst these initiatives are already working across Wales and are showing a positive impact on children’s education. The Statistics for Wales show 94% of children are enrolled into school by the age of 3 (Welsh Gov, 2019. 14) Expressed in their latest reports that the transition for children from flying start to school appear to be seamless with no gaps in provision, most if not all children attending a flying start provision move onto the connecting school straight from finishing in flying start.  
 
Whilst results from the Welsh Government (2019) show the increase of early child immunisations rose by 11% and 93% of children in the disadvantaged areas were enrolled into school by their 3rd birthday. Therefore it could be suggested that results show that these initiatives are working and are having a  proven positive impact on high quality care. Children are receiving the recommended health checks and immunisations by the relevant milestones. (Welsh Gov, 2019) Remembering, this service is only available for children over the age of two and also to the families living in deprived areas. Therefore many children who require this input are unable to receive or qualify for it depending on their location rather  than their need for it. (Children in Wales 2020) 
Flying Start like Sure Start before it was introduced to try and bridge the gap between low income families and high income families. Poverty has been shown through research to be an important factor for children’s growth, it is also poignant that these countries present a higher investment of GDP than most other countries. (Ringsmose 2017)The logical reasoning behind this is to provide equal opportunities and bridge the gap in equality throughout society. Although, the initiatives such as flying start were introduced to follow that trend of bringing equality to Wales the lack of funding has resulted in a ‘postcode lottery’ resulting in families that don’t live in these catchment areas not being entitled to this free service. This then result in many children who would benefit from this input missing out. Research has demonstrated that some of these children run the risk of falling behind their peers. (JRF, 2013) 
Parents can get some government help with childcare but the majority of cost still falls on the deduction from wages. Whereas, in places such as Denmark subsidies that allow all parents and children to access the same quality of childcare, which in turn increases enrolment rates, which then has a positive effect on equality within society. Thus giving children and families in different income levels the same opportunities with no financial detriment to the working class (Ringsmose 2017 pg.94) 

As the new Nation Curriculum is now being initiated into schools across Wales based on Donaldson’s ‘Successful Futures’ (Donaldson, 2018) with the clear guidelines that state children need to be encouraged to be more independent and to lead their own learning and experiences, teachers should take opportunities to become observers and allow the children to discover, problem solve and lead direction of learning. All aims which in Denmark have been encouraging for a long time. (Ringsmose, 2017) Independence is considered to be extremely positive in early childhood, self-esteem are clearly mentioned in the objectives concerning both day-care facilities and formal compulsory schooling. Children are encouraged to carry many task’s out independently with very little direction and interference from adults. Thus making the children very self-sufficient. (OECD 2000) 
 
  Alongside the emphasis of early intervention came research on the importance of neuroscience. Labour MP Graham Allen and Tory MP Iain Duncan Smith published a joint report in 2008, promoting how neuroscience based research supported early intervention for disadvantaged children. Allen (2011) produced and published a further report with the same message of early intervention and with this report  Allen went into further depth of the effects early intervention have on the brain (neuroscience). The reports claimed that the first three years (36 months) of life make a permanent foundation in shaping the  child’s cognitive, social and emotional future, and that getting it right is crucial on the child’s life.(Allen 2011) Allen claimed without this early intervention the child’s brain will not grow and develop properly and to its full potential. Allen went on to say how the Government need to continue to offer intervention for these disadvantaged children. (Allen 2011) we see this is schemes such as sure start and flying start.   
 
The report highlights how policy directly impacts upon directives for the early year’s workforce. It is also important to note that caution is required as the report also discusses economic benefits, Allan’s overall view and advice to the Government was to Invest now to save and build economy in the years to come. (Allan 2011) 
Penn (2017) explains how a lot of focus or popular discourse has been placed on neuroscience stating how early intervention to provide emotionally stable and stimulating environments can support and provide the stimulation that the brain requires to promote healthy development. Penn (2017) continues to discuss how much emphasis has been placed upon early years provision to bridge the gap of poverty in the future, as children are able to make better economical choices. Penn ( 2017) explains how poverty exists because a percentage of society are living below the liveable wage, meaning they could be in the position not through lack of early intervention, sometimes its through simply lack of opportunities. Penn (2017) also goes on to say how women and mothers in particular have taken a lot of the burden of this ‘lack’ in early intervention, meaning the government have to intervene in order to make sure the child is getting early opportunities. Due to this mindset of being women raise the children as stay at home mothers, providing care and the early upbringing of children, means child care jobs are often associated to women. (Carey 2016) Thus making these careers seen as child minders rather than early education and care providers. As a result we are only now seeing the vocation of child care as a profession which requires a certain level of education and care, only in recent years those working with children (not in a school setting) are being offered the opportunities for progression and professional development, such as supervisor and managerial positions. However the progression in wages and status is yet to be seen. (Carey 2016)
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