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	Module Learning Outcomes 
(from module syllabus)

	
· critically evaluate the importance of adventure to individual learning, personal development, society and work;

· critically analyse a range of different teaching and learning strategies appropriate to adventurous learning;

· negotiate a range of learning opportunities to underpin adventure in the whole curriculum;      

· critically analyse the role of adventure and the outdoors in the development of children’s physical literacy







	 
TASK DESCRIPTION



[bookmark: _Hlk59018510]Working collaboratively research relevant information and develop questions to discuss that respond to the following problem. 

The following job has been advertised.
Temporary post, one year: Work with the physical education department of TSD secondary school. 
The Covid19 pandemic has emphasised the importance of physical activity for supporting a healthy immune system. Added to this the outdoors is deemed a safer space to reduce transmission of the virus. 
In light of this and changes in the Curriculum in Wales, the PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school in a way that supports physical activity with an emphasis on use of the outdoors. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning.
 Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

Your paper is an individual piece of work.  You will be working together throughout the module to support each other’s learning however the final paper needs to be your own work informed by the your group discussions and research.















 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

· Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Ensure that you have read recent journal articles in the field of physical education and outdoor education. Look at articles in the Journal of Adventure and Outdoor Learning, Physical Education and Sport Pedagogy, Journal of Teaching Physical Education. Make sure that you have read the Well Being of Future Generations Act, the New Curriculum For Wales Curriculum for Life. Check the websites on the moodle page for links to developments that are recent in schools. AT THE VERY LEAST YOU MUST HAVE READ ALL THE ARTICLES ON MOODLE

· Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
Ensure that you show your awareness of the new pedagogical model for outdoor and adventure and models based practice in PE. Show you can link research that underpins the use of the outdoors for supporting health and wellbeing. Show you are aware of and have an understanding of physical literacy as a concept. Demonstrate that you are aware of including all pupils in learning experiences.

· Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
You should show a coherent argument to justify the choice of developments that you are advocating in the grounds and be able to support your arguments with references from the literature.

· Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Demonstrate that you have thought of creative and interesting ways to develop the grounds. In particular addressing problems facing schools in relation to COVID 19 and also appropriate levels of challenge for secondary age pupils such as developing primary ideas for secondary ground developments.

· Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 
Demonstrate that you are able to make decisions about developments that link to curriculum requirements and the needs of a secondary school. Use of images in the work or appendices to show what developments you will advocate. Map out the developments and show this clearly with timescales.


 


	 
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.


	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	30
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	20
	

	4. Practical Application Skills

	
	

	





	
	

	
	20
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	10
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.







Problem Based learning assignment
[bookmark: _Hlk62743305]The emergence of Covid-19 this year, has devastated economic climates, low-income households, and families globally. Covid-19 is formally known as the Coronavirus disease and it primarily attacks the respiratory system. The pathogen is highly contagious and is not constrained by area, resulting in the pandemic that has crippled Westernization among many other countries in the northern and southern hemisphere. The body of the virus mutates meaning it is more transmissible to infect a host, hence why it is more difficult to destroy or contain. Public Health England have issued guidance and local restriction tiers within England’s province to curb outbreaks. Public Health Wales also governs their country in a similar manner. To this effect, in this paper I will be discussing the significance of incorporating these practices, to supplement the health and well-being of the students at TSD secondary school. In addition, I am proposing ways in which the school grounds could be developed to facilitate adventurous activities and outdoor learning to support the fundamental development of physical literacy, health, and well-being. 
Government officials of the department of Health and Safety Executive (HSE) have implemented control measures for workplaces to facilitate the return of business and encourage normality. The initial national lockdown in March 2020, adversely damaged the economy activity more than first thought according to the International Monetary Fund in an analysis report regarding World Economics. Figures revealed that in the first half of the lockdown, global wealth was contracted by -3% which was worse than the financial crisis in Britain in 2008-2009- “the global decline in work hours in 2020: Q1 compared to 2019: Q4 was equivalent to the loss of 130 million full-time jobs” (International Monetary Fund.org, pg. 2, 2020). For many, the pandemic has had devastating consequences, for low-income households, poverty has become a terrible reality. If economies cannot control infection rates, lengthier lockdowns will have to be administered resulting in more of a negative impact on activity thus economic growth. For this reason, this data is relevant as it shows that the physical and mental health of the nation is pivotal for supporting a healthy immune system to prevent further detriment to the people and wealth of society.
According to the National Health Service (NHS), statistics show that the coronavirus is more prevalent in adults opposed to children and their symptoms are usually less severe (Coronavirus (COVID-19) in children, 2021). In a study conducted by paediatricians to distinguish the epidemiology of transmission through children in China (Hubei province) aged between 2-18 years, it found that children from 2-13 years were more susceptible to infection with severe symptoms in contrast to children 13 and above, who experienced milder symptoms (Epidemiology of COVID-19 Among Children in China, 2020). Potentially this could be due to younger children not developing a sound immune system until they are older. However, some scholars criticise that this data could be skewed as children are less likely to be tested on a regular basis opposed to adults, that are, especially keyworkers. Equally, studies orchestrated by microbiologists have shown that communities with BAME persons (black, Asian and minority ethnicities), seem to be in excess risk of the virus and disproportionately impacted compared to white ethnicities. (COVID-19: the risk to BAME, 2021). This has not been explained as of yet. This could suggest that perhaps the study conducted by Chinese paediatricians, could be aslant as their subjects were all of Asian ethnicity. Conversely, the new strain that was discovered in the UK, has resulted in child fatalities (children with no underlying health conditions and otherwise healthy). Returning to the aim of this paper, these studies exhibit the eminence to incorporate healthy lifestyle practices into a student’s regime to help children stay as healthy as possible in a bid to protect them from this strain (Coronavirus (COVID-19) roundup - Office for National Statistics, 2021). 
Amongst the guidance given to the general public from the NHS, was the importance of sustaining physical health through exercise. The World Health Organisation (WHO) suggest children from 5-17 years old ‘should do at least an average of 60 minutes per day of moderate-to-vigorous intensity, mostly aerobic, physical activity, across the week’ to support a healthy immune system. The British government introduced the 5x30 scheme, this equates to thirty minutes five days a week resulting in a total of 150 minutes of moderate exercise (Exercise, 2019). According to WHO, ‘More than 80% of the world's adolescent population is insufficiently physically active’. More than 5 million deaths per year could be averted if the population chose to be more active (Physical activity, 2020). Exercise has a surplus of benefits on the human body, including anxiety, depression and noncommunicable diseases etc, as reported by physicians in the Medical Journal of Physiology:
‘During physical activity, the body secretes a mass of hormones that dictate a number of functions, such as feelings, physical health and the individual’s performance, ‘it has been found that there is a specific point at which cortisol secretion is triggered and that, before this, cortisol is cleared more rapidly than usual’ (Gawel et al., 1979)
With multiple national lockdowns and the uncertainty of what the future may hold, apprehension concerning the future is at a high for many, including the students at TSD secondary school. Incorporating physical activity can help students manage complex feelings of stress and angst ‘Physical education contributes to learners' personal and social education by prioritising activities that contribute to health, fitness and well-being throughout life’ (Physical education in the National Curriculum for Wales, 2019). Perhaps this can set students up with the right tools to help manage the most aleatory chapters in their lives- this is one of the main motives in the Future Generations Act. 
[bookmark: _Hlk63081345]Aforementioned, the Future Generations Act was constructed by the Welsh sector with the focal point of ensuring a good quality of life for future generations “A society in which people’s physical and mental well-being is maximised and in which choices and behaviours that benefit future health are understood.” (Well-being of Future Generations (Wales) Act, 2015). This is one of the well-being goals to create a healthier Wales. The act places a duty onto the public bodies, such as a local authority like TSD secondary school, to carry out a Well-being Duty. This means taking reasonable steps to meet the well-being objectives in their provision “each public body listed in the Act must work to improve the economic, social, environmental and cultural well-being of Wales” (Well-being of Future Generations (Wales) Act, 2015). This aligns with the new Welsh National curriculum that insist key stage 3 students are provided with the opportunity to participate in outdoor activities as it “provides opportunities to increase awareness of the natural environment and understand the importance of issues such as conservation and sustainable development”. If the TSD school board designated space in the school grounds to be adapted into the theme of outdoor learning, there is the potential for this space to facilitate physical activity with an emphasis on the outdoors that can also accommodate adventurous activities.
Firstly, one example of an adaptation to blend mundane topics into outdoor learning could be an outdoor theatre. An outdoor stage can be utilised for performing arts such as music, drama or even re-enacting historical events- this could help encourage creative thinking in children. Celebrating welsh cultural heritage is one of the well-being goals in the Future Generations Act “A society that promotes and protects culture, heritage and the Welsh language, and which encourages people to participate in the arts, and sports and recreation” (Well-being of Future Generations (Wales) Act, 2015) thus, the performing arts would correlate with the school’s well-being duty. Natural materials such as logs or benches, could be used for a seating area to help form a detachment from a classroom setting so that pupils can be fully absorbed in the outdoor environment. Performing is also an act of physical literacy as it enables students to develop on motor movements while on stage, through dancing and other expressive movements, etc. 
Secondly, any wall can be converted into a traverse wall. It can permit students to traverse from one side to the other, using specific colours or using one hand to increase difficulty, this can initiate problem solving and risk assessing skills for learners. Maude (2010) encourages outdoor play as exploratory experiences create ‘opportunities to become risk literate and physically literate’ (Maude 2010, p. 113). Developing risk comprehension in a controlled environment could be one of the safest ways to teach students these crucial skills ready for adulthood. Jensen and Guthrie (2006) suggest that adventurous activities can enhance emotional intelligence and improve communication among peers. Traversing/bouldering focuses on intricate movements that develop physical literacy, improve judgement and decision making.  This supports physical activity in an outdoor setting and also incorporates adventurous activities in correspondence with the new Welsh curriculum.
Thirdly, outdoor themed paintings on the ground in the shape of a compass could introduce students to navigation which is an essential life skill. Orienteering is an outdoor learning card that teachers are required to be trained to use, a compass mapped out on the floor could assist teachers’ in their delivery method “Bringing adventurous activities into the school curriculum and grounds, and placing it the hands of the teachers who best know and understand the particular needs of their children, would seem to be a very positive step forward in making overt the importance of children’s personal and social learning” (Wainwright and Williams, 2020). A big part of navigation is the discipline of visualizing the landscape from a 3D view into contour lines and symbols. The contour lines could be depicted onto the floor to represent what they look like on a map and then onto the wall to be shown in 3D. This could help students visualise contours more effectively. Educational institutions have the capability to implement structures that can support outdoor learning in spaces such as the school field or playground etc “School Grounds are an inexpensive yet versatile resource, which offer a unique setting to promote positive health and well-being”. (McKendrick JH, 2005).
Bunting (2006) suggests that physical literacy must be the main priority when enhancing the younger populations’ education. Allegedly, Bunting infers that the younger generation loses motivation, when going through primary and secondary school. This could be due to physiological and emotional changes, and motivational factors such as social media, that can influence the participation in physical activity. This is relevant in my work as the pandemic could have created an emotional flux for many young adults. Current world affairs regarding COVID-19, affirm the need for physical health to supplement a healthy immune system. White (2004) infers that there are cognitive benefits of engaging with nature, such as improved concentration, awareness, reasoning, creativity, imagination, and cognitive functioning. Urban green areas have been correlated with improved mental well-being; in data collected by academics studying the proximity to urban green spaces in association with human mental health “recreational physical activity, common in green space, promotes positive moods and reduces stress levels” (Nutsford, Pearson and Kingham, 2013). One primary impact the pandemic has posed on the population is the restricted freedom to roam the outdoors outside of a person’s local area. Physical activity in nature, hand in hand, could be very beneficial. For students that live in suburban areas or do not have the facilities nearby to exercise, in school hours could be their only opportunity to partake in physical activity or to access green areas/nature.
[bookmark: _Hlk62897129]Qualitative research derived from studies conducted by scholars like Marchant, display that using a pedagogical approach like outdoor learning can enhance learning, engagement, and enrich pupil wellbeing and health (Marchant et al., 2019). Results show pupils and teachers noted that engagement with learning had improved, alongside concentration and behaviour, as well as positively impacting the health and wellbeing of students. In lieu of conventional classroom teaching, pupils preferred outdoor learning opposed to the restricted parameters of a classroom. The change in environment setting excited students which helped them retained information better, the association between fresh air and feeling more enlivened was made by teachers. Selhub and Logan (2012), suggest outdoor learning in a natural environment ‘provides the opportunity for an integrated, cross-curricular approach to achieving education aims.” In addition, their research underlined the positive impact of immersion in nature on creativity, well-being, cognitive function, and mood. 
Rachel Carson’s conjecture in Silent Springs sheds light on current attitudes she proposes are held by society “Our approach to nature is to beat it into submission. We would stand a better chance of survival if we accommodated ourselves to this planet and viewed it appreciatively instead of sceptically and dictatorially.” (Carson and White, 2018, p.5). Carson infers that society conceptualizes nature as abstract to our urbanised world. This outlook on nature has been identified as ‘nature deficit disorder’ by naturalist, philanthropist and author, Richard Louv, of the Last Child in the Woods. Louv develops on Carson’s theory by elucidating the harm in prolonged detachment from nature. Such as, “diminished use of the senses, attention difficulties, higher rates of physical and emotional illnesses, a rising rate of myopia, child and adult obesity, Vitamin D deficiency, and other maladies.” (Louv, 2018). Amidst the pandemic, clearly overall student health is elementary. Safety provisions can be introduced with more control in a school setting, thus outdoor learning would generally be safer than classroom teaching in relation to the virus; besides, evidence shows that time in nature would be beneficial to the pupils at TSD secondary school. 
On a final note, the substantial evidence supporting my proposition to implement these changes in the school grounds could prove to be instrumental in supporting development of the Health and Well-being of the students in TSD secondary school. I have discussed the importance of physical and mental health for students and society alike, which is why I believe it is so pivotal to invest in the well-being of students. The measures I have proposed support physical activity with an emphasis of the outdoors that can also incorporate adventurous activities and outdoor learning in alignment with the welsh national curriculum.
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