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Critically evaluate the emergence of Pedagogy of place as an important focus for outdoor education.

To evaluate the emergence of pedagogy of place as an important focus for outdoor education, we must therefore assume that either, outdoor education is lacking such a focus, or something has changed within our environment or society to create a need for this new developing emphasis.
Firstly, this essay will briefly look at the growth of outdoor education and evaluate its credibility prior to the addition of any place-based learning.  The existing or the more common models and practices of outdoor education will be evaluated to see whether the broad outcomes offered by such programmes are achievable goals, or on the other hand, are they more of a marketing ploy to ensure they have a place in some formal curriculum.  In doing this we will briefly consider the influencers that created the birth and initial growth of outdoor education.  Considering the development of the outward-bound movement from Kurt Hann.  These views and practices will be reflected upon with evidence from Brooks (2003). Drawing together the notion that prior to the emergence of pedagogy of place, Outdoor Education has an important position, however it will be clear there is still room and probably a need to continually evolve.
Secondly, we will focus on the work of Wattchow and Brown (2011) who consider Pedagogy of place an essential element to outdoor education.  The introduction of forest schools and the amendments to the Welsh school curriculum both provide good evidence that this emergent focus is gaining some traction.  Ensuring the sustainability of this new focus will without doubt become a prominent part of outdoor education, however we must consider it’s a fine balance and some existing models have created a good level of acceptance.  As an example, we will look at the work of (Learning Away) and what outcomes they achieve for both students and teachers alike. 
Lastly, we will consider what the future role will be for place-based learning within Outdoor education.   The evolution of the existing formats will be discussed in the hope of creating a learning approach for the outdoors. Referring to Beams (2015) and Williams (2018) The future needs a collective approach.  This approach will have two goals, it will aim to tick the box of what the educated outdoor practitioner considers relevant and what society accepts as worthwhile learning for the specific curriculum at the time.  In the hope that a greater level of acceptance is created, and more people and places can gain a mutual benefit.
The growth of Outdoor education has been well documented over the years, possibly due to its relative infancy as a subject matter when it comes to academic engagement, or merely down to its ambiguity as a discipline creating more points of debate.  Dyment & Potter (2015) discuss whether outdoor education is even a discipline at all.  Discipline or not, we can follow its roots from what Loynes (2008) documented as the need to create men ‘fit for war’ and Kurt Hann created the Outward-bound programmes where character building or personal development is emphasized.  Such programmes have been mirrored with a Neo-Hahnian emphasis, Brooks (2003), and have been brought to question.  Similarly, with Dyment & Potter (2009) the questions relating to whether it is a subject or a methodology, for the purpose of their paper they refer to outdoor education as a subject as they determine whether it is a discipline or not.  For the purpose of this essay, I will be referring to outdoor education as a methodology rather than a subject. 
These questions stimulate conversation which are all important for the growth and development of outdoor education in all its forms, however I would like to pay closer attention to its credibility and what it offers to the school curriculum.  It is important to understand that the credibility comes from the recipient, and in some cases, this may not be a person in direct receipt of the service, i.e. children on their outdoor education experience will measure their success differently to the teachers attending and possibly differently again to the head teacher who organised the outing.  The reason I mention this is to differentiate between the perceptions of people involved, highlighting that the integrity or credibility of the outdoor education experience can be deemed a success or a failure from different parties and the perception of such can have a lasting and potentially influential effect.  For example, the Learning Away programmes talk about benefits to both teacher and student.  Sir Tim Brighouse recalls ‘’on a Friday following a residential, teachers accompanying that week’s trip have collapsed in the staff room, agreeing that despite their exhaustion they ‘wouldn’t have missed it for the world’(2015, p3).  Thus, promoting success to some and potentially dread to others.  
Interestingly in an Australian study it was found that the third biggest barrier to Outdoor Education was the stigma from other teachers who did not deem it academic enough, Parker (2013).  Further to this it was also found that in an earlier study from the American Minnesota Department of Natural Resources and Minnesota Department of Education (2009, p. 5) that, ‘outdoor education is undervalued and its benefits not understood by teachers, administrators, parents and policy makers’.  Thus, highlighting that irrespective of the benefits achieved, there is little hope of securing a solid place within the curriculum. This could be partially due to the vagueness and unquantifiable goals that are set out.  Brooks (2003) talks about the social psychology of adventure permitting the field of outdoor adventure education to taking the mythology of adventure as a literal truth.  The idea that long-lasting effects can be achieved by relatively short periods of outdoor adventure.  Yet we still see the offerings of character-building experiences and personal development.  Potentially we are too hard wired by our romantic influence of nature, that despite the lack of quantifiable evidence our innate appreciation for the outdoors allows us to see a suitable benefit, despite what the advertised outcomes were.  This proving the experience beneficial to all apart from the auditor who is looking to measure results.  However Brooks (2004) claims that the education aims represented in texts were largely abstract and based on broad generalisations.   
When looking at trainee teachers’ perceptions of outdoor education, Bursos (2022) compiled a study involving 551 trainee teachers from 5 different European countries to determine their views.  The findings are promising in the way that most of the trainee teachers questioned, believe in the importance and effectiveness of outdoor education and intent to implement this in their future careers.  There were some concerns raised about the lack of education the teachers received while completing their studies at university.  This is potentially where Outdoor education needs to be highlighted to strengthen its position within curriculum.  Following the pandemic when teaching had to be done online was potentially the catalyst that was needed to make teachers appreciate the outdoors and realise the importance of what it had to offer.  I would suggest that this opportunity should not be missed to develop outdoor education as a permanent and widely used teaching methodology.
With the hope of continued engagement, it is clear to see from research that there is room to improve or develop.  However, the struggle for recognition and space on an already packed curriculum is challenging.  Pedagogy of place on the other hand has provided an opportunity for outdoor education to utilise the place-based learning as an alternative teaching method to the more mainstream subjects rather than a stand alone subject.  
In this second part I will consider views of Baker (2005) who states, ‘the day has passed when participants can leave adventure based-programmes with a sense of accomplishment, but without a sense of their relationship to the land’.  At this point I find if pertinent to differentiate between what I discuss as a teaching methodology above with outdoor education and an adventure-based programme.  I would suggest that adventure-based programmes can benefit from a sense of place approach, however I believe the real focus should be on how education itself can benefit.  When you consider the work of Beams et al (2011) who explain the importance of sustainable development and that all life on Earth is inter-dependent and inextricably linked to the Earth’s physical and biological systems, it’s hard to imagine how a teaching method of being outside providing first hand experiences does not acquire a larger focus or allocation of time.
Similarly, Wattchow and Brown (2011) comment there is growing “concern that the cumulative effect of modernity upon our ability to care for the local places we call home, and the remote places we encounter when we travel.” (p.51) It is this growing concern coupled with the effects of the pandemic on society which might prove successful for the security of outdoor education within the curriculum.  In contrast it is this learning and connectedness that needs to be developed under the term outdoor education and not continually connect the term adventure.  Outdoor education has seen a recent boost in the introduction of forest schools. Inspired by the Scandinavian approach, based on their Friluftsliv, roughly translated as (free air living), which is closely connected to free movement and closeness to nature. Getler (2000). In a recent paper from Blackham et al (2021) research has shown that, although not mentioned in any of the questioning, the term ‘space’ was a reoccurring theme.  The idea of allowing children to be free from the constraints of a classroom provides an additional learning experience. Kraftl (2013) states that spaces are not limited to static objects such as buildings but are dynamic, inter-changeable entities that derive meaning from human interaction and construction. 
It’s when that space, becomes a place, is the interesting point.  (Williams 2018, p.14) cites Wattchow and Brown, stating that there are ‘those who consider that place is made through the accumulation of human experience in a particular setting… (and)… those who propose that space has its own inherent spirit and meaning’.  Henderson (2010) summarised Yi Fu Tuans’ notion in a simple way: ‘Space, is untold Place’ (p, 84) he believes the story of a particular place is important, whether this is explored through the eyes of an indigenous or native person or one of a colonizer.  The learnings that can be gained from understanding the story of a place can provide that connection.  “Striving to actively engage students with place is a sure step towards creating a collective connection towards landscapes and a more sustainable future”, (Barker 2005 p.276). Thus, hopefully creating a feeling of topophilia, producing a bond where people have such a strong connection to a particular landscape or place.  Cameron (2001) suggests that ‘the task of the educator is how to foster an inclusive sense of place so that their love for the wild places can extend to care for all places, even neglected city spaces’ (p28). This is where we can reflect on what the forest school movement in the UK is looking to achieve.  Letting the children be free to explore and learn important lessons that can be more easily translated into everyday life. 
Thankfully in recent times we have seen some welcomed change in the new curriculum for Wales, Nicky Hagendyk (2022) explains that there will be a new focus within Humanities that will look at the developing in learners an understanding of their heritage, their locality and their place in Wales and the wider world.  It is also stated that the new curriculum will have a specific focus on health and wellbeing, they now have a set of achievement outcomes, written as ‘broad statements of intent’ to inform school-based planning, this therefore allowing schools to be active and reactive to their locally and regionally identified needs, Forrest-Mackay (2022). This is a big step forward, empowering the schools to create areas of learning and experience that is specific to them and their geographic location.  It is hoped that the combination of this with the growing popularity of the Forest school movement will provide ample opportunity for schools and their teachers to venture out of the classroom and connect with nature.
Not forgetting the ‘time served’ residential or field trip experience, this two can be easily adapted to create specific place-based learning opportunities.  ‘Learning Away’ provide a plethora of case studies promoting the benefit of residentials which can only be enhanced by the addition of place base learning.  As Beams (2015) describes there are three types of place-based outdoor education: “Place ambivalent” which ignores place, so to speak, for example a physical education class on the sports field rather than gymnasium.  “Place sensitive” which requires some attention to localised features, i.e., visiting a U-shaped valley to appreciate the interchangeable geographic features, and lastly “place essential” which describes learning that is directly associated with the geographical location in which it takes place i.e., visiting the Preseli Bluestones to learn about the unique stone age features.  Beams (2015) continues to state that these specific kinds of outdoor education could be considered to help educators evaluate to what degree their practice is place based.
Gruenewald (2003) continues the development of this and talks about the two broad interrelated objectives of linking school and the place-based learning to the wider objectives of culture and ecological politics: Decolonization, where we recognise injury or disruption to place and Reinhabitation where we can look at the learning of how to live well socially and ecologically, Gruenwald (2003).  This I believe gives further testimony to the broader and more in-depth learning that can be achieved. ‘Classroom-based research is inadequate to the larger task of cultural and ecological analysis that reinhabitation and decolonization demand. (Gruenewald 2003, p.10) This said it is important to remember some of the forest school principles and appreciate this is not achievable on a single visit. 
So, what does the future look like for place-based learning for outdoor education?  We must appreciate that the growth, like the outcome does not happen overnight, and why would it?  Society does not expect children to have a couple of sessions and learn ‘Mathematics’ for example, time is taken, and a path of progression is developed.  Merely to appreciate the different learning opportunities and the possibilities we have on offer takes time and continued perseverance.  This I believe is alluded to by Mayers (1989, quoted in Baker 2005, p270)
“We cannot come to know a place by rushing and rushing out.  I often wonder just what it is that people see in the wilderness when they come for a week or two each year.  I imagine their spirits are refreshed and their time here is quite pleasant.  I know they learn a great deal. But what do they see?  I believe there are some things that can only be seen if you stay a while.  Others become visible to those who gaze at a landscape and think, this is my home”. (1989, p.112)
This I believe is the gift that has been hiding in plane sight for the education system. The ability to utilize the unique learnings of who and where we are in the world and the significance of what we can achieve.
Williams (2018) describes the importance of doing a little homework to ensure you get the most out of your visit, learning local knowledge of an area and sharing findings and experiences with others.  With the Welsh curriculum allowing schools to develop learners understanding of their heritage, their locality, and their place in Wales it is my hope that this opportunity is grasped to ensure the learners can gain the many benefits associated.  As Beams (2015) proposes that the teachers or schools that are willing to teach through place consider to which degree its relevant and necessary, and to ensure their teaching is place responsive.
The collective approach of the future needs to come from within education itself, however, following the study from Parker (2013), we can predict there may be a similar feeling from new trainee teachers here in Wales as there was in Australia.  Changes to the teaching curriculum of what is taught in the schools needs to be a continuum of what trainee teachers are taught at university.  As stated above these things take time and we must appreciate the movements that are being made are at least in the right direction.  It does however leave a certain level of hope in the hands of the teachers, however taking into account the variety of subjects that can be explored with a place based approaches improvements should be possible.
In conclusion, it is important to understand the struggle that continues regarding outdoor education and how its defined.  However, for the benefit of this essay I have referred to outdoor education as a methodology of teaching rather than a subject.  This, however, was not the view point I started with.  The continual evolving of a brand or product in the commercial world is needed to ensure it stays relevant, whether it evolves for the better or just adapts so it has something new to shout about.  This was my original concern for outdoor education.  Are we just continually trying to reshape a round peg to fit in a square hole?  Thankfully after my readings I have come to a better conclusion and have acknowledged further benefits to what I always knew and loved.  With a background of adventure-based sports it became a concern that the adventure side of outdoor education may get left out. Only after reading Wattchow (2007) it became apparent that there was still the need for the development of personal skills and without such some special places would not be accessible.  Thus, making me see the adventurous activity as a subject that sits nicely within the outdoor education umbrella.  It is important to differentiate between the two; outdoor education for me is a broad all-encompassing term that will see continual growth with the introduction of pedagogy of place.  Outdoor adventure education on the other hand can and will see the same benefit however the focus will relay heavier on the development of technical skills.  
Wattchow (2007) compiled a study looking at the reflective writing of 64 students after their river experiences, the research produced an interesting outcome, in that when a novice paddler was providing feedback there was little or no information regarding the surrounding at the time, all the information was regarding the inner feeling and anxiety of the forthcoming rapid.  This highlighted that the level of adventure needs to be correct for a place-based experience if introduced at all.  Similarly on the development of personal skills a different pedagogical approach is needed.  I still hold a great respect and love for the adventure and escapism and all the benefits that are connected.  MacFarlane (2017, p.169) quotes from Charles Darwin, ‘Everyone must know the triumph and pride which a grand view from a height communicates to the mind’.  It is this romanticised feeling that I believe will stay strong.  The importance of the experience where we do perhaps see nature has an assault course or a backdrop to our adventure, Loynes (2007), will continue.  As we endure further waves of the technical revolution, the romantic notion of escaping into nature will equally grow stronger.  However, Beck (1995) argues that; in an age of ecological risk the same desires that lead people to turn back towards nature now sow the seeds of its destruction. Which brings us back to the importance of the emergence of Pedagogy of place across all aspects of outdoor education.  From our local parks or school yards to the far-off destinations we experience on our adventures. Our places are special and the more we learn the better we can protect. 
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