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                                               Leadership for systems of quality 
The term quality can be adapted to fit anything your talking about but in simple terms it just tells you how good or bad something is. The IRCA (2019) thinks that the term quality is about making organisations perform better for their stake holders, this can be done by improving services, systems and their process, making sure that the whole organisation is fit for purpose and effective. All organisations and business worldwide will have to perform to a level of quality as asked for by their managers or head offices, and this is no different for schools, flying start setting or any other type of child care establishment. Many settings now advertise as providing a quality service for children, but what does quality within early years education and care really look like? The professional associations for child care for early years (2016) also known as PACEY has said studies have shown that for babies and young children to benefit from childcare, it needs to be of high quality. This view has been supported by Kelly (2016) who believes that quality child care settings can reduce the gap in development for children and ensure that all children start school reaching a good level of development.  Some of the key points to look at and consider when you’re looking at different quality settings are things such as inspection reports. All nurseries, childminders, and other registered childcare providers in Wales are regularly inspected by the Care Inspectorate Wales (CIW) and Estyn as part of a joint inspection frame work to ensure children's wellbeing and support their development. The CIW (no date) has a mission statement that states that they register, inspect and take action to improve the quality and safety of services in Wales. This clearly shows what they stand for as an organisation and what sort of thing it looks at when it caries out it’s inspections. Flying starts are inspected by the care inspectorates Wales, whereas Schools inspections are just carried out by Estyn. Estyn is a Welsh word meaning to reach out or stretch, which is what they encourage settings to do. Estyn wants settings with in Wales to stretch themselves and constantly try and improve the provision they provide. Estyn describes their purpose as inspecting quality and standards in education and training in Wales. So how do you know if the setting your interested in is providing a quality service as they have said other than just looking at their inspection report? This is where quality assurance comes in. Quality assurance schemes are different programs and schemes that are introduced to settings with the aim to boost the standards of the establishment above the national minimum standard whilst improving the knowledge of the staff (Nursery world, 2004). 
Most quality early years care and education-based settings will have different logos based on the bottom of any of their letters that they send out to parents or other schools aswell has having the relevant matching plaques up in the school reception area for visitors to see. These logos are proof that they have achieved a certain level of accreditation and therefore earnt that award for their setting. The individual awards that the school achieves are all voluntary schemes and programs that they can complete to ensure that they are performing above a national minimum standard and have the edge against other setting. The National minimum standards are designed to ensure that all care provisions are fit for purpose and meets the assessed needs of people using the service (Gov 2013). Some of the awards that are most common to find in South Wales schools are, The basic skills agency quality mark award, Eco schools, healthy schools award and Swansea in bloom. These awards all vary in what it is they promote to the children and the effect they have on the school. St Benedicts primary school (no date) believes that the basic skills agency quality mark award supports and celebrates the progress and improvements made by a school in English and Mathematics.  To be accreted with this award a school has to provide evidence that they are meeting the 10 elements of the frame work. Schools with this award are trying to show the importance of basic literacy and language skills and that they go above the national minimum standard to reach a higher level of education for their children. This award focuses on their learning whilst other awards are to promote a child’s well being like the health school award, the care and respect they have for the environment with the Eco school award and even how pretty the outside area of their school is and well decorated it is with flowers so that it looks aesthetically pleasing to parents and visitors with the Swansea in bloom award. These are just a few of the most common awards however amongst the wide variety of awards available to settings, this paper will focus specifically on the Sustained shared thinking and emotional wellbeing scale (SSTEWS) and the rights respecting school award. 
Sustained shared thinking is defined by Sylva et.al (2004) as an episode in which, two or more individuals work together in an intellectual way to solve a problem, clarify a concept, evaluate activities or extend a narrative etc. Both the adult and the child must contribute to the thinking and it must develop an extend thinking. The national day nursery association (2019) has stated that the SSTEW scale is a tool that is used to asses quality in early childhood education. It’s aim is to measure the quality of the adult support in promoting children’s sustained shared thinking and emotional wellbeing. There is no requirement by authorities to use SSTEWS, but it is viewed by setting that use it as being a worthwhile addition to their provision. This view has also been supported by Ruth Thomson (2015) who has discussed how SSTEWS was devised to assess the quality of adult support in promoting children’s sustained shared thinking and emotional wellbeing. Allowing children to make positive relationship with adults so that they can then develop sustained shared thinking can be associated with researching effective pedagogy in the early years project (REPEY) which was led by Siraj Blatchford and Kathy Sylva in 2002. The study engages with staff pedagogy in all types of foundation phase settings and they look at the impact it has on children’s learning as a consequence of the pedagogy, and therefore identifies what the most successful elements are in a setting to ensure that the children learn the most successfully. The SSTEW Scale was co-created by Professor Iram Siraj and was build upon the Infant and toddler environment rating scale (ITERS) and the early childhood environment rating scale (ECERS), which considers adult-child interactions alongside the planning and organisation of learning spaces, to provide a deeper focus on the role of the adult. 
[bookmark: _GoBack]Childcare and educational settings that use the scale within their establishment do so to develop their own provision and practice. Within any setting it can be difficult at times to step back and identify what exactly to focus on to improve a particular area or to see what is working well or the setting as a whole. This is where using the SSTEW scale could enhance your provision by defining what needs work and clearly guide you on to the next level. So where as the SSTEW scale works to identify progression areas with in the setting to develop children learning, the rights respect award is used in setting to ensure that all children are aware of their right from a young age and know what they are entitled to, and develop their sense of identity with in the world.  The rights respecting school award aims to put children at the the heart of the school, UNICEF (no date) have stated that by working with schools in the UK they aim to crate safe and inspiring places to learn, where children are respected, their talents are nurtured, and they are able to thrive. The rights respecting award embeds these values in to everyday school life and gives children the best chance to lead a happy, healthy life whilst being responsible active citizens. RRSA (no date) has said that the award is based on the principles of equality, dignity, respect and nondiscrimination and participation of the children. The initiative was started in 2006 and in January 2019 over 5,000 settings across the UK were awarded as being rights respecting schools and of those over 2,000 have been granted the silver -rights aware award and gold- rights resecting accreditation by Unicef UK. Unicef (No date) has started that the 5,000 settings across Wales, England and Scotland have been made up from primary schools, comprehensives, nurseries, further education, special needs schools and pupil referral units. UNICEF (No date) have stated that schools involved in the award have reported a positive impact on relationships and wellbeing aswell as leading to better learning and behaviour.  These positive impacts that have come from schools implementing the rights respecting award can show that by teaching children that everyone is equal, and that every child has as much right to an education as anyone else, they will hopefully start to mend some bridges and bring children together and improve behaviours in school as suggested by schools already participating. Schools have also reported that they have noticed that they are having less cases of bullying within their school. This may be due to the children being taught about the articles that states that every child has the right to a race, religion or nationality. In a book written by Castle (2000) to promote the 14 most important children’s rights which can be used every day in a child friendly way of text and pictures she has stated that, we can each make a difference if we are vigilant to make a new kind of society, more compassionate, more caring, more sharing, where children’s rights as well as all human rights are respected and protected. These positive aspects clearly indicate why it is so beneficial for schools to aim for this award, not only does this award help promote equality through out schools it also gives them to knowledge to become informed citizens. The rights respecting award also allows children to know what they are entitled to as a child and can often take these articles home with them to inform parents and family members. Although there are many positive elements to the Rights respecting award it is still quite a new award and even the United nations convention on the right of the child document containing the 54 articles that make up this award is still a new concept to many adults not working in care and educational settings. Within these settings there are many schools with children who have additional learning needs or who are from a special needs school, so how does the UNCRC and RRSA work to include and support children with additional learning needs? UNICEF (no date) have revealed that they have reached 26,500 children with special needs through the use of the Rights respecting school award, this is because all children have access to the same rights regardless of their ability. Special needs settings have access to software that allows them to turn written words in to symbols meaning that children with ALN can still process the information on signs and posters around the school. Some settings even start every assembly by recapping their right of the month in the same way that mainstream schools promote the rights. Aswell as giving children with ALN the ability to have visual access to their rights, it also remind adults that just because a child may be non -verbal, it doesn’t mean that they aren’t entitled to their right to a voice any less than a verbal child, it might just mean staff have to find a different way of promoting their voice and choice making. Burningham (no date) believe that not nearly enough people know about the importance of the documents existence and the new millennium has presented the opportunity to draw attention to these rights. This might mean that there are still schools in the Uk who are not promoting the children’s rights but also the fact that many parents/ carers and adults might not know what the UNCRC is where as the SSTEW scale is more nationally recognised as it has been around for a while and has strong research supporting it.  
The SSTEW scale also contains some negative aspects of its use because although it is based on 30 years of research because of the fact it was put together using research and evidence from the effective preschools (EPSE) study which was able to identify which pre-school centers were having the most benefit for children’s developmental progress and the researching effective pedagogy in the early years study (REPEY) which looked at how adults have warm, responsive relationships with children, and the fact the setting has clear educational goals and planning. (Every child matters, 2015). Measuring the quality of sustained shared thinking can be difficult and how can you analyses the quality of the interaction that may have only lasted a few minutes? There are 7 levels within the scale from inadequate to excellent for a total of 14 items under the 5 scales. Brodie (2015) has briefly described the scale by saying that each item is rated from 1-7, using 3 observations as evidence. The average and mean scores are calculated to give you your rating. The 5 scale ratings can be entered on to a scale profile that gives you a visual representation of the 7 levels, so practitioners an see at a glance what areas need further work or those that are doing really well. The SSTEW scale can be used to as a self-reflection tool to allow you to identify what you need to work on with in your setting and identify your strengths and weaknesses, however it doesn’t look at the environment or the provisions that you have in place or whether or not your meeting the national minimum standard. Another negative aspect of the SSTEW scale is that without the official training, staff using the scale in a non-official way and just for self-reflection may have different interpretations of the statements and therefore end with different scores depending on how they feel the statements fits. For staff to buy the assessing quality in early childhood education and care: sustained shared thinking and emotional well-being (SSTEW) scale for 2-5-year-olds provision book it is available for around £20 online. This book is perfect for staff who want to use SSTEW for self-reflection however the 2-day training programme that trains staff to ensure all staff are understanding that statements as intended and fully understand the scale can prove costly to settings. The Rights respecting schools award does not make a profit through it’s fee’s they are simply to cover the costs of running the programme, they charge schools depending on the amount of pupils they have registered for example £100 for 50 pupils or less, £400 for 100- 249 pupils or £1000 for over 1000 pupils, UNICEF also offer training days for £170 per person to train staff on how to implement the award in to their school. Once the 3 levels of a rights respecting school have been achieved there is no obligation to continue submitting evidence to support your schools application to achieve this award and therefore the good practice may stop due. Unlike with the Rights respecting school award or any other quality assurance schemes that can be awarded to the school and then forgotten about or shelved while they focus on achieving the next award the SSTEW scale can be constantly used and just embedded in to the setting as good practice. All types of quality assurance schemes are beneficial to a setting to allow them to stay up to date and ensure they are supporting the children’s needs as best as possible whilst teaching about the world in the best ways. There are positive and negative aspects to all schemes and awards depending what works best for each setting, but it is up to each setting to decided how the award is going to support the children’s’ learning and the effect it will have on the school. 
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