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1. Benefits of ELSA intervention 
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3. Benefits and negatives of teaching assistant interventions 
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	Target
	How have I met this? 

	1. Ensure that you include a deeper level of criticality in your writing - consider what research says are the challenges or drawbacks of the issue you are discussing. 
	

	2. Read even more relevant and peer-reviewed books and journal articles as well as websites when researching.

	


Targets from previous assignment

Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential and the possible challenges that may arise.
An inclusive classroom is essential to ensure that all pupils receive the support they need to access the learning in their own, individual way, supporting them to reach their full potential (UNICEF, 2024). In line with the Curriculum for Wales, recognising the strengths and challenges every child demonstrates is fundamental in illustrating their individuality, and ensuring they are both ‘challenged and supported accordingly’ through interventions (Welsh Government, 2022). An intervention can be identified as “activities or strategies that are different from, or additional to, those employed routinely with pupils” (NASUWT, 2019). Some of these children may require additional interventions to help them overcome some barriers to their engagement and achievements in school. 
This essay will explore the importance of supporting all pupils in class, with a particular focus on implementing a targeted intervention for one pupil who is struggling with classroom engagement. By addressing the specific needs of this pupil, I aim to highlight how tailored support can not only improve their academic progression but also support their emotional wellbeing and engagement within lessons (Weare, 2015). 
The intervention I have chosen to explore is the Emotional Literacy Support Assistant (ELSA) intervention, an intervention program designed to support children’s emotional development and nurture children to cope with any barriers to learning they face (ELSA Network, 2021). ELSA plays an important role in a child’s ability to engage with lessons, interact positively with peers, and manage feelings of frustration or anxiety that may arise in an educational setting (Dodds and Blake, 2015). 
Throughout this essay, the pupil I will focus on supporting will be referred to as Megan, a pseudonymised name used to keep their identity anonymous, keeping in line with the BERA 2024 guidelines, which states that “appropriate treatment of participants’ data is required for the conduct of ethical research. Researchers should recognise the entitlement of both institutions and individual participants to privacy. This could involve anonymisation, pseudonymisation or employing ‘fictionalising’ approaches when reporting” (BERA, 2024). Megan is a year 5 pupil working steadily at Progression Step 3 across all Areas of Learning and Experience (Welsh Government, 2020). She is diagnosed with ADHD, and often struggles with a lack of resilience, low self-esteem, difficulty recording her work, and feelings of being overwhelmed during lesson time. I believe that Megan would benefit significantly from targeted emotional literacy support. By developing her ability to understand and express emotions, which may in turn support her willingness to engage with classroom activities. Please refer to Appendix A, to view Megan’s pupil profile for further information. The decision to focus on Emotional Literacy Support as an intervention stems from the recognition that academic struggles are often intertwined with emotional challenges children face. Overcoming these emotional challenges will be the focus of this intervention. For example, a child who experiences frustration due to difficulties with writing may begin to disengage from lessons, leading to a cycle of low self-esteem and avoidance of tasks. This has become evident through Megan's lack of engagement during lesson time. 
I will evaluate the effectiveness of ELSA interventions in supporting engagement in lessons and consider the wider implications of implementing this intervention into a mainstream classroom setting. I will discuss relevant research, practical strategies, and the potential impact of emotional literacy development on both academic progress and overall well-being. I aim to demonstrate that by addressing emotional needs alongside academic ones, teachers can create a more inclusive and supportive learning environment where all pupils, including those who face challenges, are given the opportunity to succeed.
The development of a child's social and emotional skills is fundamental to their overall wellbeing and future success in all areas of learning in the curriculum (Welsh Government, 2022). Emotional development enables children to understand, express and manage their emotions effectively (ELOF, 2024). In turn, fostering self-confidence and resilience, two issues that Megan regularly struggles with. Children's emotional and social competencies are developed through their early interactions with caregivers and those around them. Caregivers play an extensive role in supporting emotional regulation and creating secure attachments, which are central to a healthy emotional development (Jones, T., Belli, C. and Julyan, E., n.d.).  As children begin to engage in play and interactive situations in school, their ability to navigate social situations becomes the forefront, as it affects their academic development, research says that children who “have a more positive attitude toward school, more eagerly participate in class activities, and demonstrate higher academic performance than less mentally healthy peers” (Ho, J. and Funk, S., 2018). Megan displays a limited participation in lessons and often appears disengaged from tasks, which has evidently illustrated a lack of progression shown in her work. 
Several theorists have contributed to the understanding of emotional and social development. Erik Erikson's psychosocial theory outlines different stages where individuals face conflicts that shape their personality and behaviour, stages that need to be addressed to ensure a healthy development (McLeod, 2024). For instance, looking at the school-age child, where Megan lies, Erikson suggests that at this stage children encounter the challenge of comparing themselves to their peers, and consequently experiencing feelings of inferiority (Paris et al., 2021). This is often displayed by Megan comparing her ability to write to the other children in her class and frequently leads to the lack of completion of her work. Through this, the need for ELSA intervention was identified to support Megan in boosting her self-esteem. Robinson highlights that those children who struggle with feelings of inferiority often “engage in intense self-criticism”, which as a result causes Megan to disengage and isolate herself during lessons (Robinson, 2019). 
Albert Bandura's social learning theory emphasises the role of observation and imitation in learning behaviours, suggesting that children develop social skills by modelling those around them (Sutton, 2021). Bandura introduced the concept of ‘reciprocal determinism’, whereby factors such as behaviour and the environment influence each other, suggesting that students who feel they are not capable of something, are less likely to try to avoid failure (Nickerson, 2024). This theory underscores the importance of teachers in modelling and reinforcement to shape social behaviours. Positive reinforcement occurs when a rewarding stimulus is introduced following a behaviour, for example, when Megan completes her work, she is rewarded with praise points or time to do something of her choice, this is in turn increasing the likelihood that the behaviour will be repeated in the future. When an action leads to a desirable outcome, it strengthens that particular response or behaviour (Cherry, 2024). Skinner suggested that behaviour can be modified by controlling the consequences that follow it, whether they are good or bad (Main, 2023). 
While these theories have been foundational, they are not without criticism. Some argue that Erikson's stages are too rigid and culturally specific, not accounting for variations across different societies (Brodie, 2024). His theory assumes that all individuals progress through the same eight stages in a fixed sequence. However, Brodie believes that individual differences are underemphasised, suggesting that Megan's ADHD diagnosis would be overlooked if following a theory such as this one. A longitudinal study suggested that there is a correlation between ADHD and emotional development problems (Stern et al., 2020). Children who had untreated emotional problems, later led to inattention and disregulation in later childhood. 
Bandura's theory has been critiqued for underestimating biological influences on behaviour, focusing predominantly on environmental factors. Critics worry this perspective may overlook the complexity of human behaviour, which can be shaped by a combination of environmental and biological factors (Bouchrika, 2025). This reiterates that neurodiversity is not considered in Bandura's Social Learning Theory, which primarily focuses on learning through observation, which does not allow for inclusive pedagogy to support diverse learning styles present in neurodiverse individuals (Cook, 2024). 
Teachers play a pivotal role in modelling appropriate emotional responses and guiding children in managing their feelings (Selby, 2024). It is important to offer children plentiful opportunities to develop those skills actively. For children who struggle with displaying correct emotional responses, there are structured programs that focus on social-emotional learning, such as Emotional Literacy Support Assistant interventions (ELSA). ELSA interventions are short term and focussed, designed to work closely with targeted children to identify their emotional needs (Palphreyma, 2023). Effective teacher practice demonstrates the ability to support children in recognising their feelings and offer supportive strategies to develop their cognitive self-regulation skills, also known as executive functioning, which includes the ability to maintain focus during lesson time, avoid impulses and think in flexible ways, which are struggles Megan faces (HeadStart, 2024). As a teacher we must meet the QTS standard which states “The teacher demonstrates knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs” (Welsh Government, 2019). It is clear that Megan requires additional support in developing her self-esteem, to ensure maximised engagement during lessons. Through extensive research, it has become evident that ELSA will be something that could benefit Megan’s academic achievements through supporting her emotional needs and developing greater self-confidence and resilience. 
ELSA intervention takes place once a week, Megan is taken out of lesson time for a 45-minute individual session with the trained teaching assistant (TA). A small office room is used. During these sessions, the TA works closely with Megan to identify her barriers to learning and works together to find solutions to support her through lessons (Palphreyman, 2023). Once the target has been set, for example, it was identified that Megan would benefit from sessions to boost her resilience and self-esteem. The ELSA then plans a series of individualised activities across a 6-week block. Although it is very beneficial to Megan that the TA is someone who she is familiar with, and therefore eliminating any anxiety of meeting someone new. This can also have its detriments, Megan may become overly reliant on them, resulting in a lack of development of independent coping mechanisms (Palphreyman, 2023). However, researchers believe that it is most important that Megan feels safe and creates a positive relationship with this person enough to confidently work with them (Fordham, 2021).
Regularly removing Megan from lesson time for targeted interventions offers both benefits and drawbacks. On the positive side, taking Megan out of learning time allows for the intervention to be more targeted and specific to Megan’s individual needs, especially for a more personal intervention such as ELSA. However, there are potential downsides to this approach. Students may miss out on regular classroom content, especially if it is the same time each week, leading to gaps in their learning. Additionally, frequent removal from the classroom can make students feel isolated, potentially impacting their social development and self-esteem. Clare Rowe argues that constant focus on mental health may inadvertently harm children by encouraging them to perceive normal developmental struggles as disorders, potentially undermining their resilience (Rowe, 2025).
The term ‘twice exceptional’, originally introduced by Dr. James J. Gallagher, describes neurodivergent children who demonstrate exceptional giftedness in one area while facing significant challenges in another. These children possess unique strengths but may struggle with difficulties impacting their learning or daily functioning, requiring specialised support to help them reach their full potential (Arky, 2018). From referring to Appendix A, it is evident that Megan excels in having great ideas, she loves to draw and is enthusiastic about animals. Taking these into consideration would be beneficial to increase engagement when working on developing her resilience and self-esteem coping skills. The Curriculum for Wales highlights the importance of reaching individual goals in learners' progression (Welsh Government, 2024). This directly correlates to the benefits of creating a one-page profile with Megan, this ensures that Megan's strengths and likes are recognised, allowing these sessions to be personalised around what’s important to her and how she feels best supported (Carmarthenshire County Council, 2019). Children’s rights play an exponential role in the planning of person-centred learning. The United Nations Convention on the Rights of the Child states in Article 3 that “the best interests of the child must be a top priority in all decisions and actions that affect children” (UNICEF, 1989). Research suggests that children and young people are often excluded from discussions about their rights, with decisions affecting them frequently shaped by adults’ perspectives and interpretations. As a result, their voices may go unheard, and solutions designed to address their needs may not fully reflect their interests, resulting in a lack of engagement. Ensuring that children are actively consulted and involved in decisions that impact them is essential for upholding their rights and fostering a sense of inclusion (Gray and Woods, 2022). Referring to Appendix A, it states that Megan enjoys drawing as a form of relaxation, during her ELSA sessions, it would be beneficial to her to include some tasks centred around this. 
The main benefit we can see from Emotional Literacy Support Assistant (ELSA) interventions is the improvement of children's emotional intelligence, which is closely linked to the development of their resilience and self-esteem (Hills, 2016). By teaching Megan to recognise and manage her emotions, ELSA programs help children to develop a better understanding of themselves and their capabilities, fostering a more positive self-image. This self-awareness is necessary for Megan, building self-esteem, as it will enable her to appreciate her strengths and address her weaknesses constructively. Additionally, by equipping Megan with coping strategies to handle adversity, ELSA interventions promote resilience. These programs often incorporate elements of cognitive-behavioural therapy (CBT) and mindfulness, which have shown to be effective in enhancing mental well-being (Nakao et al., 2021). Teaching coping strategies pre-emptively can relieve future mental health challenges, underscoring the importance of integrating these interventions into schools. 
Alongside these benefits supporting Megan, ELSA interventions come at a moderate cost for schools. Teaching assistants (TAs) play an important role in supporting teachers and enhancing learners' progression. A Government report states that the effectiveness largely depends on how they are utilised within schools (Department for Education, 2024). Alongside the personal benefits for Megan, when TAs are trained to deliver targeted interventions to small groups or individual students, research from the Education Endowment Foundation (EEF) indicates a positive impact equivalent to an additional four to six months of academic progress every year (EEF, 2021).  In contrast to this, assigning TAs to general classroom support without specific training has not demonstrated significant benefits for learner outcomes (Farrell et al., 2010). Instead, investing in professional development for TAs to carry out structured interventions is a cost-effective strategy for improving student achievement (Department for Education, 2024). Research has shown that TAs can enhance students' attitudes toward learning and positively influence teacher morale by reducing workload and stress (Franklin, 2023). However, training programs for TAs often require time out of school, specifically for ELSA training, which takes place across 6 weeks, whereby TAs are out of class for a day each week, this could have a detrimental effect on the class's progression with a lack of support for the class teachers. It could be argued that the long-term benefits outweigh the short-term absence from class. Therefore, strategic deployment and training of TAs are essential to fully make use of the benefits. 
In conclusion, the implementation of Emotional Literacy Support Assistant (ELSA) interventions can be highly beneficial in developing emotional resilience, self-esteem, and overall academic engagement among pupils like Megan. By providing structured and targeted emotional support, ELSA interventions enable children to display their emotions effectively, promoting their ability to engage in learning and social interactions positively. This aligns with the Curriculum for Wales, which emphasizes the importance of recognizing individual strengths and challenges to ensure all learners are both challenged and supported accordingly (Welsh Government, 2024). The Curriculum for Wales promotes an inclusive approach that ensures all pupils have equal access to learning. 
While targeted interventions can address specific learning challenges, it is important to balance them with inclusive classroom experiences that are accessible to all learners, to ensure holistic development to all, rather than just those receiving interventions. Research suggests that classrooms where social and emotional learning is integrated see improvements in student behaviour, engagement, and academic outcomes (Weare, 2015). Ultimately, an inclusive classroom that embraces emotional literacy as a key component of learning nurtures a supportive environment where all children, including neurodivergent pupils like Megan, can thrive both academically and emotionally, reaching their full potential.
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Appendix 
Appendix A – 
Year 5 Pupil Profile: Megan (pseudonymised name) 
Overview: Megan is a bright and imaginative Year 5 pupil with a natural curiosity and a strong ability to generate creative ideas. She has a particular passion for animals and loves expressing herself through drawing. However, she faces challenges with recording her work, which can lead to feelings of frustration and disengagement during lessons. Megan has a diagnosis of ADHD, which impacts her ability to sustain attention, manage workload, and process instructions effectively in a classroom setting, which often leads to a low self-esteem and feelings of frustration, where Megan chooses to isolate herself, resulting in incomplete classwork. Megan thrives off rewards and often likes to know what is coming next or if she will be rewarded for the completed work. 
Strengths:
· Highly intelligent with a strong ability to think creatively and generate original ideas.
· A deep interest in animals, showing enthusiasm and knowledge in this area.
· A talented artist who enjoys drawing as a form of expression and relaxation.
· Strong verbal communication skills; able to articulate thoughts and ideas clearly in discussions.
· Keen to engage in hands-on activities and interactive learning experiences.
Challenges:
· Struggles with recording work, leading to frustration and self-doubt.
· Finds lesson time overwhelming, particularly when tasks require sustained focus or written output.
· Experiences low self-esteem and feelings of inadequacy due to difficulties with written tasks.
· Regularly disengages or becomes distracted when faced with tasks that feel too challenging.
· Finds it difficult to organise thoughts and translate them into written form. 
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