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I have been very fortunate to have be given the opportunity to deliver weekly sessions of SKIP (Goodway) across a 10 week period to children from the age of 2 – 7 years for 3 hours a week, at Sandy Feet Day Nursery. These sessions were delivered outdoors in a very large garden area.
The sessions that I delivered were to three group of children: 
Group 1 – 4 year old x 4 for 30/45 minutes
Group 2 - 2 year olds x 4 for 25/30 minutes
Group 3 – 4-7 year olds x 6-8 for 45 minutes. 
During these weekly session I unfortunately didn’t always have the same children due to sickness, days off. I sometimes had another child join in the session which was really difficult as I was unable to fully evaluate their progress. In every session I always had another member of staff to assist. When reflecting on this I think the amount of children was enough as I personally would find this hard to monitor the children’s progression if there were more in a group. 
Each session included a range of activities to promote and develop the children’s fundamental movement of their locomotor skills and manipulation skills. These particular skills are fundamental to children’s sensory integration skills and are identified by (O. a. Gallahue) as being the building blocks to children becoming efficient movers.
The activities that I planned incorporated running, jumping, balancing with some occasional skipping, hopping and galloping. I did also provide some manipulative skills, catching and throwing. These are known as fundamental skills or motor skills and they are composed of locomotor and object control skills. Haywood & Getchell (2005) (Getchell) defined locomotor skills as the body moving through space and included movements such as running, skipping, galloping and hopping.
These sessions were aimed to engage and motive the children through a range of fun and inclusive activities, to support their age and stage of development. As a result of these sessions I have observed and identified a positive change in all of the children. Each week the children looked forward to these sessions and couldn’t wait to participate. Their enthusiasm and willingness to support each other and the younger children in the group was really lovely. They remembered my name and ask at each session will we be playing the bean game, battle ships etc., so this to me shows that they are enjoying these sessions and also developing/improving their fundamental motor skills.
(Branta) Suggested that there is a misconception that children will just naturally learn fundamental skills through free play however, there is a lot of evidence proposing that many children don’t actually obtain proficiency in all their fundamental skill solely through this and need to be taught through the correctly tailored games suited for their abilities.
Throughout the course of delivering the practical SKIP sessions and carrying out the relevant research, I can see why and how the importance of physical activity has in developing the overall health of children and for them to have these Fundamental skills. Through my weekly observations, reflections and evaluations I can clearly see the wide range of the children’s ability to perform and to be successful in what we deem to be simple tasks e.g. running, jumping, catching, throwing.

“If children cannot proficiently run, jump, catch, throw etc. then they will have limited opportunities for engagement in Physical Activity later in their lives because they will not have the prerequisite skills to be active” (Stodden D.F.)

(Metcalfe) Believe that if children can acquire a wide variety of motor skills during the foundation phase that this will allow them to be able to play in a wider range of activities as they get older. They will then be able to adapt their skills to suit the activity for example, catching could mean they could play rugby, cricket, basketball, netball and football. If these children do not gain these skills by the time they reach the end of foundation phase or at least by the time they finish primary school then they are unlikely to be able to take part.  They will have limited opportunity to be physically active due to lack of prerequisite skills in playing and could result in them disengaging. 
The diagram below shows the progression of motor proficiency skill levels from neonatal period, early childhood, and middle childhood to adulthood. Between early childhood and middle childhood shows where the proficiency barrier occurs. (seefeldt)
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Unfortunately more and more children are not given the opportunity to learn these fundamental skills and are then at a disadvantage whether this be in school, childcare or even at home. (Blythe) Reinforces “we have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation”
We all know that obesity in children is high and even more so during the current pandemic. So with this in mind the holistic nature and aim of SKIP is a great opportunity to tackle and overcome these issues where possible. As practitioners it is important for us to provide children with a wide range of enriched opportunities to support their physical health and wellbeing. It is also important on placing an emphasis on preventative opportunities for both the children and their parents in order to develop their understanding and the key issues that surround children’s physical activity and movement.
The diagram below shows the positives and negative of engagement.
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On the very first sessions I played various warm up games – traffic light game, splat the frog and bean game, just to see what stage of development the children were at. I concentrated on running, jumping, fast and slow. The children especially the younger ones just went around in circles and followed their friends. Following this observation I could then identify who was at what stage and what I needed to implement next. From this I encouraged them to change directions and reminded them of their spatial awareness. Within the 3 age groups the children were showing locomotor skills of emerging stages.
As the weeks progressed I could see the children’s confidence building, engaging in the activities more and their locomotor skills improving. 
One child from the order group really stood out she was showing signs of a child who had lots of experience in physical activity, I then found out that she plays for a local football team I would say that she was definitely a proficient stage 4 runner. So, I then thought she would be really good at all of the other locomotor skills. However, when I introduced directional movements, sideways, backwards and diagonal she did struggle and had to really concentrate on what she was doing, it didn’t seem to come natural to her. When playing the egg game she was showing emerging stages between 2/3 hugging and scooping the ball. Which suggests to me that she hasn’t had as much repetition on this skill. I also identified another child from that age group trying to run but was unable to use her arms due to her cardigan getting in her way (falling off her shoulders) so she was holding that whilst running. Her school uniform was a constraint. (O. G. Gallahue 2011)
(Metcalfe) Believes that If children cannot proficiently run, jump, catch, throw, kick a ball along with other skills then they will have limited opportunities for taking part in physical activities later in their lives. This is because they will not have the prerequisite skills to be able to be active. This is somewhat the case in regards to the child who has potentially only been practising one set of skills meaning that they may struggle to be able to adapt to other sports when older. Especially if other skills like catching and different directions of movements aren’t given the same amount of time and practise.
So, if a child has only been doing one specific sport throughout a long period of time without gaining the full range of fundamental skills, then they may struggle in the future to be able to adapt to other sporting activities. But if child has had a wide range of fundamental skills then they will be able to build a mountain in any sport as they can already do the basic skills needed to adapt to any sport or physical activity. They may well be proficient in a particular sport e.g. football but will also able to adapt just as easy to cricket.
Following my above observations I now understand and can see how this works in Clark and Metcalfe model below. (Metcalfe)
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As the weeks progressed I would always start the sessions with two warm up games - traffic light, bean game or animal game and two gardens – me to you, egg game, battle ships, splat the frog or assault cause, which were set up in readiness before the children came out.  When explaining and showing the children what to do the two older groups 4+ followed instruction really well. Whereas the 2 years olds were running off, picking up the equipment dipping in and out, they didn’t want to engage for the whole of the session.  The way the children reacted could also mean that they are vestibular seekers. I realised that this wasn’t working for the 2 year olds and I needed to change the environment. There were far too many distractions for them and they were very curious. I decided that I needed to keep things much simpler so I did two locomotor warm up games follow by one garden. I found by doing this the children were more engaged and interacted more.
[bookmark: _GoBack]When I did the ‘me to you’ game and pulled the balls out of the bag the children were really excited. So rather than having them stand on a spot which would have been a constraint for them they were able to move around the garden freely. Some of the children were reluctant to share the balls with the other children, so I just let them walk around with the ball for a bit to get used to it.  Eventually the children realised that when they passed the ball to another child, they would also receive a ball back from someone else. Seeing how the children reacted, suggested to me that they may not get these opportunities often.  Whereas if they did have this opportunity on a regular basis they would understand and be happy to share, children at this age need a lot of repetition. By week 5/6 the children were more than happy to pass the ball to each other, so then I introduced sitting and rolling the ball back and fore. 
Newell’s Model of Constraints and research carried out by has developed my own understanding and personal way of thinking in adapting the 3 areas constraints for children where needed. (getchell)[image: C:\Users\ed1436\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\994C73D.tmp]

One child who was 4 said that she couldn’t balance like the other children, so I said let’s try, hold my hand or hold on to the wall, then try lifting one foot off the ground, try both legs to see which leg feels better to balance. I reinforced to her that we all need to practice balancing until we can do it without support. 
(Ayres) Most of the activity in the first 7 years of life is part of one process the process of organising the sensation in the nervous system “sensory integrative functions develop in a natural order some children develop faster and some more slowly.”
At the start of each garden activity I would always explain what they need to do and also demonstrate the correct techniques required. In every garden the children would start in the same way, after observing for a few minutes I was able to identity which children needed support to make the activity easier and achievable or harder for those who needed to be challenged more. I would also give some cue reminders for example hands ready, rainbow throw, track the ball, other cue’s I would say would be more on an individually basis e.g. (child A) wow I love how your moving your arms when running, well done for stepping forward with your opposite leg, lets copy (child A) jumping. In the sessions I always tried to incorporate directions, levels, speed, dynamics, spatial awareness, pathways and relationships with others. At the end of all the sessions I gave praise as a group and then individually with a sticker on a particular skill/movement I had seen them do during the session. 
What is really beneficial is that 6 members of staff in Sandy Feet have recently completed level 3 of this training and will now start to add these sessions into their daily routine. So for me as a development officer, I can continue to work with and support the nursery of the integration of development of the children’s physical health, movement and manipulation skills through their everyday learning activities.
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Fiqure 1. Progression of Motor Proficiency Skill Levels (irom Seefelct, 1980, p.317)
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