Part 1

In Iceland and other countries, outdoor play is seen as a vital part of children’s growth and development. The importance of outdoor play is enshrined in Iceland and in other countries government policy and practice. In the curriculum guidelines, a big emphasis is placed on outdoors and it is seen as a learning environment, as a place that encourages children to develop attitudes towards the world around them, and as a place for taking exercise and developing a healthy lifestyle (Norodahl and Johannesson 2013).

This emphasis on outdoors has a long tradition in Iceland and covers children aged between one and six, where children can play outside every day in school. However, for children from six to sixteen years old, the outdoor has been limited and they only get the opportunity to play outside in the break time. We do not know much about how teachers use the outdoor environment to develop childrens learning, but it will vary between teachers as well as schools. However, there are signs that show that teachers are using the outdoor environment in their school curriculum more than they used to before. In Reykjavik, the capital of Iceland, seventy per cent of schools’ report that they use an outdoor education on a regular basis (Oladottir, 2008).

Adapted from:

Noradahl, K. and Johannesson, I. (2014) ‘Icelandic teachers’ views of using the outdoors’ Education 3-13: International Journal of Primary, Elementary and Early Years Education. Vol 44, No. 4, September 2014, 391-406.

























Part 2a

This essay will be focusing on the Forest School. It can be said that Forest School ‘is an inspirational process that offers children, young people and adults' regular opportunities to achieve, and develop confidence and self-esteem through hands-on learning experiences in a woodland environment' (Forest School Network). There is a rising concern that young children in school now are not having contact with nature and woodlands. This is partly due to parents' concern about their children's safety and also due to the variety of activities that are available for children in indoor environment (O'Brien&Murray, 2006). There is also considerable research that shows if young children do not use woodlands when they are young, they are less likely to do so as they grow older. This highlights that young children are more likely to miss out the opportunity of building physical and emotional development and all the other benefits of accessing nature (Thompson et al., 2004). Learning in an outdoor environment is different from the learning that takes place in an indoor environment. Therefore, the Welsh Government are encouraging teachers to undertake Forest School in their own schools, especially in the Foundation Phase.
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[bookmark: _GoBack]Part 2b - Answer all questions below as fully as possible.

If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism? Why is it important that students avoid this?
Avoiding plagiarism is significantly important as this helps student to find their own way of developing academic skills. It also encourages them to find their own direction of studying and becoming a critical thinker. Being caught of plagiarism can cause the student to be excluded from studying the assignment or course.

You only have to reference when you use a direct quotation. Is this True or False? Explain your answer.
False – you must reference when you use a direct quotation as well as paraphrasing any piece of work. The importance of referencing any piece of work used in your assignment is to give credit to the author that you have used and to avoid plagiarism.

Wikipedia is a good place to search for information for your academic assignments. Explain, with reasons, whether you believe this statement is true or false.
False- it is important to avoid using Wikipedia because it is not a reliable source to use as anyone can edit to it at any time.

Write a set of instructions which could be included in a referencing guide which explains how to present a very long quotation.
When you come across to present a very long quotation, you should enter as a separate paragraph and indent the paragraph from the main text. You must include the author’s surname, year of publication and page number / URL in brackets (REFERENCING HANDBOOK: HARVARD, n.d., p. 6).
  
Explain how you can begin to conduct research for an academic assignment. Identify five sources which would be acceptable for academic study.
In order to begin to conduct research for an academic assignment, you must read the assignment carefully and ensure that you understand what is asking for. To begin to conduct research for an academic assignment you would start to look at an academic sources including books, texts, academic journal article, published expert reports and reliable online websites, under the subject which it related to your topic or assignment.

Reference used:

REFERENCING HANDBOOK: HARVARD, n.d. UWTSD: Library and Learning Resources. [Online]
Available at: https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/ library-and-learning-resources/infoskills/Harvard-eng_v.1.2.pdf
[Accessed 12 October 2019].





Part 3
Write a critical response to an article.

The article “But I don't want to be a teacher: Work based learning in Education Studies”, by Simon, C. (2017) seeks to explore the undergraduate Education Studies student’s work experience. It discusses the experience of second year students on an Education Studies degree, a course which did not offer qualified teacher status (QTS). Two groups of students were identified, those who were determined to become teachers and those who definitely did not want to teach in the classroom. Students from both groups were undertaking a core module which included a compulsory placement, therefore they had to attend a placement in a school or any other professional education setting for eight to ten weeks in the Spring term, of 2015. The social interaction with friends has been highlighted as key to professional identity formation and especially for the group who were aimed at more diverse professional educational employment other than teaching.

The article highlights that undergraduate Education Studies degrees in the UK offer opportunities to people who want to become a teacher (they must study a second- degree QTS) or who want to work in education outside of the teaching role. Although this programme does not offer the qualified QTS, it does offer a broader, critical understanding of what education actually is.

The workplace is identified as an important part of an Education Studies programme within this article. As pointed out by the Quality Assurance Agency for Higher Education (QAA, 2014: 6) ‘knowledge, understanding and critical analysis to inform current and future professional [...] may be achieved through learning in the workplace’. The workplace cannot only be identified as ‘school’, there are a wider alternative educational experience that students may undertake as a placement such as libraries, museum service, national and local charities, NGOs, supplementary schools, pupil referral units, youth programmes or afterschool.
   
The article explains that although the classroom experience for a teacher training is seen as essential, (Gilardi and Lozza, 2009; Lamote and Engels, 2012), there are many students who undertake an Education Studies programme and who do not want to seek employment as a classroom teacher. It has been highlighted by work- based learning (WBL) that there are positive links between ‘experiential and WBL, and vocational identity and career decision self-efficacy’ (Esters and Retallick, 2013). WBL is beneficial as it provides students with the opportunity to test out vocation and skills. This highlights the need and significance of students undertaking WBL in higher education, as it helps them to choose professional and/or occupational career identity. It could be stated here that the article provides us with a lot of information which informs us about the various arears of education.

School-based learning has been highlighted as essential to teacher education, whereas the role of placements within the wider context of an Education Studies degree is less well identified, is usually seen as ‘transferable skills' and ‘student
attribute' (Little, 2006; Litter and Harvey, 2006). Therefore, this article seeks to compare the student’s school-based learning experience and other professional education sittings. It stated that both set of students were aware of the boundaries between university and the placement. There was also some time were these boundaries were shifting over time and this was due to person's changes and interactions across different sites (Suchman, 1994 quoted in Akkman and Bakker, 2011), for example facing new challenges and trying on new identities.

Simon carried out a study on undergraduate Education Studies students at a University in the south of England to examine ‘how do students use the placement experience to navigate the complex boundaries between ‘university’ and ‘work’ as sites of learning and professional identity formation’ and ‘to what extent does the placement experience contribute to student personal, professional and career choice/development’ (p.15). She reported her study on the views and experience of ten undergraduates in their second year of an Education Studies degree during the compulsory placement of one day per week for eight to ten weeks in the Spring term, 2015. Five students (T 1-5) were those who were determined to progress into teaching training course at the end of their course and the other five (PE 1-5) were those who were aimed at other professional education employment. Simon found that the participants from the both groups used placement opportunities in different ways, including developing their theoretical and practical knowledge, and testing and exploring their future career as well as their professional identity. It could be stated that placement is significantly important, as it helped students experience and decide on their career performance and professional identity.

The students in (PE 1-5) had more to discuss about their experience in placement. They were concerned about job specifics and about adapting to a completely new environment, contributing for networking and developing knowledge about specific sector and about career choice involvement. However, this was not negatively recognised, and viewed as opportunities for new challenges. 

The article states that the students from both groups were clear about the placement they sought. The students who were determined to become teachers, went on and chose a particular key stage or year group within the school and this was to expand their previous knowledge and experience. The other group had to focuses on their aimed career and this could be ‘anywhere other than school'. The article highlighted that the placement provided students with an opportunity to have a go at what is out there. It also said that placement gives an opportunity on hand-on experience, where students cannot possibly get this knowledge from any reading that they may undertake. It helped the students to step back and reflect on their skills and ability, this allows them to identify their strengths and weaknesses and to build on their confidence.

The article used very long paragraphs; however, the paragraphs was well linked together, and this is significant as it makes the discussion flow. The article did not use statistics or numbers as well as appendices and was more text based. It was also difficult to read, as well as to understand, as it was written in very academic manner, however we can acknowledge that it was intended for a fairly academic audience. The author used formal language throughout her article and again an academic language. The author was being objective through her studying and focused on two research questions that I have discussed above. From these two research questions the author relied on the students work-based experience both in ‘schooling' and ‘non-schooling'.

Although the article was being very objective to the two key research questions, there are limitations to these findings. Firstly, the sample of students used was very small, ‘ten students only'. With such a small sample, it would be hard to deduct the finding to a large undergraduate population. Another limitation was that all of the participants in this study were from a University in the south of England, so the finding was not from a diverse number of universities or a larger student population, restricting the overall results.

To conclude this article explores the undergraduate Education Studies student's work experience. It focused on the experience of second year students on an Education Studies degree. It compares the student's school-based learning experience and other professional education sittings. It also discusses how positively students from both groups draw on their placement experience and how significant it is for students to undertake work placements in Higher Education in a chosen professional and/or occupational career identity. It could be considered that the author should have used a larger sample of students and students from different universities, so that her study could be more extensive. 
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