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Using an artefact of Welsh culture as a stimulus (song, object, painting, photograph) 
create a resource, in a style of an essay, that would be suitable for teachers to use to inspire and enthuse pupils.  Base your work on a specific theme (for either children 3-7 years old or for 7 – 11year olds). Justify your reasoning with references to theorists and relevant current research.
Using an artefact of Welsh culture is very important in the teaching of the arts in Wales in order to inspire pupils in their knowledge of Welsh culture and it’s importance in their learning. It is important within the teaching of expressive and visual arts that pupils are given opportunities to ‘develop and apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales’, as this provides pupils with a depth of understanding of Welsh culture that results in pupils gaining more understanding of their origins and personal identity within life in Wales. (QCAA, 2003;4.)  The Curricwlwm Cymreig provides an outline for teachers and educational staff that encourages the use of a cross curricular approach and ‘aims to reflect the plurality and diversity of Wales in the 21st century’ whilst also providing pupils with a range of exciting learning opportunities. (QCAA, 2003;4.) However, there are arguments presented to suggest that the Curriculum Cymreig fails to achieve what it was designed for. Smith (2015; 1.) states that in his studies of the effectiveness of Curriculum Cymreig within schools, ‘Less than 40% of the pupils surveyed in our research agreed that school helped them appreciate living in Wales or develop their own sense of Welshness.’ Although Curriculum Cymreig aims to assist in children developing their Welsh identity, some suggest it is not currently achieving this target. Nonetheless, the use of an artefact from a pupils local area can help them to gain a sense of identity, linked to their local area and their Welsh heritage.

The use of an artefact aims to foster creativity in children and allow teachers to use a cross-curricular approach in the teaching of arts whilst still maintaining a theme, as ‘when children experience the arts from an integrated approach their learning in the humanities, sciences, technology, literacy and numeracy is complemented and enriched.’ (Bloomfield, 2000;1.) An integrated approach of the arts whilst linking to, for example, the history of Celts and Celtic Life, inspires children and allows skills in all other areas of the curriculum to be encouraged and developed. ‘When the skills, knowledge and attitudes of a number of different disciplines are applied to a single theme, problem, idea or experience’ cross curricular learning occurs and pupils are able to experience the use of different skills whilst focusing on one main theme. (Barnes, 2015: 62.) This is an approach I aim to foster within the following activities, focusing particularly on the integration of the visual and expressive arts, as the arts ‘provide concrete experiences in which children may encounter and interact with the world in ways that are unique and special to them.’ (Edwards, 2010:2.) The visual and expressive arts allow pupils to experience and explore the curriculum for themselves, developing their understanding whilst also satisfying their inquisitiveness.

I aim to use an artefact to promote Welsh culture throughout the activities, whilst also maintaining a strong theme linking directly to the curriculum requirements for Key Stage 2 level pupils. (WAG, 2008c;12.) The artefact I have decided to use is Celtic Roundhouses, linking directly to the history of Celts and Celtic lives. Celtic Roundhouses were built on hill forts in groups, one roundhouse for each family, and were built using a substance called daub, which contained straw, mud and tail, and the roof of the structure was made of straw, woven together. I believe that using a Celtic Roundhouse as my artefact can inspire and enthuse pupils in their learning, especially as they have the opportunity to visit a hill fort in the local area, Castell Henllys. The pupils will visit Castell Henllys before the activities planned take place, as this allows them to have concrete, rich and real-life experiences to solidify their learning and inspire them in their desire to learn about the Celtic way of life. A trip to Castell Henllys is also important as ‘learning includes, but goes well beyond, the kinds of organised instruction that takes place in classrooms.’ (Claxton and Lucas, 2009; 8.)  The visit to Castell Henllys will allow pupils to experience different aspects of Celtic life, such as building the walls to a roundhouse, weaving, preparing food and more. Such a visit fosters the ‘potential to enhance children’s appreciation of the cultural landscape’ as well as inspire them to become excited about their learning. (Grigg and Lewis, 2016; 27.)

To begin, after the visit to Castell Henllys has taken place, the pupils will focus on the arts subject of Music. This is a strong and engaging subject to begin work on our artefact and it’s origins with pupils because  ‘Music…offers a unique mode of experience through which they can both receive and express ideas and feelings, thus cultivating auditory intelligence.’ (Bloomfield, 2000; 10.) After developing their prior knowledge of Celts with a rich outdoor learning experience at Castell Henllys, a music focus allows pupils to develop their ideas and emotions with regards to Celts and the Celtic way of life in a way that is personal to them.  The first task that pupils will be asked to complete is a listening exercise, and this task will take place outside, in a woodland area. Using the woodland area as the learning environment aims to improve the learning environment for pupils and create a more engaging experience, as Sedgwick (2012;3.) suggests ‘teaching children outside the classroom, almost regardless of what we are teaching, increases the vitality of learning’.  This lesson will be conducted in an outdoor environment to link the environment to what they have experienced and the knowledge they have gained of how Celts lived their lives, in which their roundhouses were in hill forts in woodland areas, surrounded by nature. 

To introduce the lesson, the teacher will conduct a circle time activity with pupils, in which they will be asked to close their eyes and listen to a variety of Celtic music similar to that which they would’ve heard visiting Castell Henllys. This will consist of a variety of different pieces, but will also focus on a modern Welsh group called ‘Calan’ who play in a Celtic style with Welsh lyrics (See Appendix 3). This is a group of young people, who the pupils can relate to, creating a strong link to their culture of Celtic Welsh heritage and how it can be interpreted as an identity in modern times. This links to the Curriculum Cymreig in which it states ‘music provides a rich source of opportunities for pupils to explore the cultural characteristics of Wales, past and present.’ (QCAA, 2003; 9.) Whilst listening, pupils will be asked to think of the eight musical elements ‘tone, texture, pitch, dynamics’ etc., and after each piece, pupils will be asked to ‘Think, Pair, Share’ their opinions of the different musical elements within the Celtic piece they have heard. They will be asked how the modern piece compares to some of the older pieces they have heard and they will also be asked to compare music they’ve heard in a Celtic style to the music they hear in their everyday lives now. Asking children to make this comparison is important, as it not only develops their music skills; ‘Pupils should be given opportunities to listen to and appraise music during which they should make distinctions within the musical elements,’ (WAG, 2008d; 13.) but their communication skills; ‘develop and apply the skills of speaking and listening through appraising.’ (WAG, 2008d; 6.) Listening to music is an important aspect of pupils learning, as ‘listening’ to music and ‘playing percussion’ are ‘important to a young child’ and their understanding and development in music. (Einon, 2002; 102.)

These listening skills and the further developed understanding of Celtic music will then be furthered within activities, as pupils will be given a challenge to work in groups of 4 to compose a piece of music in a Celtic style. This challenge will take part both outside and within the classroom, as the pupils will be required to create one musical instrument using natural resources from the woodland area, which must be used in their piece. The inclusion of an added challenge requiring pupils to access their design and making skills from Design and Technology provides an opportunity for pupils to further ‘foster their creativity and innovation’ in a cross-curricular way, and also challenges the teacher to understand and ‘accept diverse responses and answers to the same problem’, developing a deeper understanding of each groups interpretation of Celtic music. (Hope, 2006; 11.) It also links to the National Curriculum, in which it states pupils should be given opportunities to ‘design and make products, focusing on different contexts and materials.’ (WAG, 2008b; 12.)  This extra challenge within the task allows pupils to develop their personal interpretation of Celtic music in an exciting way, and this is incredibly important, as ‘enjoyment of expression is the prime value of music.’ (Edwards, 2010;134.) Pupils will then use their musical instruments from the classroom and their created instrument, and will be asked to return to the woodland area to perform their piece to the rest of the class. Each group will also be asked how they would plan to perform their music if they had lived in Celtic times; for example, would they perform in the centre of the roundhouse, would they perform by the entrance to the round house etc, and they would be asked to justify their response with why they think their choice would best benefit their audience. This provides a link to the Celtic round house as the artefact, and solidifies the link to the pupils Welsh culture with the music they are making, allowing them to ‘explore the creative and expressive arts in Wales and in the broader Celtic tradition.’ (QCAA, 2003; 4.)

The second visual and expressive arts subject that pupils will be focusing on to relate the artefact, Celtic roundhouses, to Welsh culture and heritage will be Design and Technology. Design and Technology requires both designing and making skills, and so requires pupils to develop a concept, and then put it into action. This lesson would begin with a virtual reality tour of the Celtic roundhouses that the pupils would have visited during their trip. This is beneficial to the pupils, as it gives them an engaging experience which will remind pupils of the roundhouses without actually returning to the heritage site. Burke and Marsh (2013; 3.) emphasise the importance of virtual reality play worlds within the classroom, as they believe teachers should strive to find a ‘delicate balance between the digital and concrete worlds’ and ‘provide contextually situated learning experiences.’ The use of virtual reality in this session achieves both of these things, as it combines both the digital and concrete worlds, and provides a reminder for pupils of a previous learning experience in context to the current activity. The pupils will then be asked by the teacher, how they felt in the roundhouses, using adjectives to describe what they see and can remember. The pupils will also be asked to discuss the materials used to create the roundhouses, and how each material is beneficial in it’s use, developing their reasoning skills.

The main activity for this session will be split into two sections, with pupils working in groups of 8. The students will be asked to design and make a ‘roundhouse’, or shelter in their own style, within the woodland area of the school, for a resident of their choosing, for example, a house for a woodland animal, or a shelter for their own use. ‘Creativity is likely to be fostered when children are encouraged to manipulate and evaluate ideas’, and this task provides pupils the opportunity to explore their creativity as a group whilst still providing a safe environment for pupils with support when needed (Einon, 2002; 13.) To begin, pupils will be involved in a ‘designing’ stage, which will take place both outside and inside. The teacher will take students outside, to allow them to survey the materials that are available to them, and to choose a location for their structure, providing them with the opportunity to ‘use a variety of tools, equipment and materials’ and ‘work in different contexts, such as the outdoors’ (WAG, 2008a;13.) Once they have decided on their location, pupils will then choose the resident for their structure. They will then have to design the structure itself, creating a mind map showing it’s purpose, resident, how it will be made etc. Each group will present their design to the class, and through the use of the AFL strategy of ‘Two Stars and a Wish’ each group will have two positive aspects recorded and one constructive criticism provided, by the class, before construction begins. This will allow pupils to develop their ideas with the creative input of other pupils within the class.

The second phase of this task will be the ‘making’ stage. This will obviously take place outdoors, within the woodland area and this is an effective area for children as ‘the woods is an excellent place to excite children about dens’ and ‘building them promotes creativity, communication and collaboration.’ (Grigg and Lewis, 2016; 88.) The pupils will have support from the teacher and the teaching assistants throughout the construction, and can use both materials from the classroom and from the woodlands area to build their shelter/roundhouse. Working in their groups, they will follow their design to the best of their ability, but if pupils are encountering difficulties, the teacher or teaching assistant will need to assist to ensure none of the pupils become disengaged or demotivated. The teachers can ‘encourage pupils towards better solutions’ such as ‘taking the opportunity to introduce new materials, teach a new skill or ask some pertinent questions’, intervening when they think is necessary. (Bindon and Cole, 1991; 9.) Once their structures are complete, pupils will have a tour of the woodland area, and each group will present their houses, explaining their resident choice and how they built their structure. This allows pupils to explore and gain a deeper understanding of other children’s creative ideas and also develop their understanding of different styles of design and technology skills. Pupils need to be encouraged to consider how important communication is during their designing and making, and then within their evaluation of their own and others work, as ‘a developing vocabulary is required to make judgments about their own work and that of others.’ (Key and Stillman, 2009; 49.) This activity allows them to conduct the entire designing and making process from start to finish, allowing them ‘to be creative and innovative’ whilst still having support and other ideas from pupils within their groups. (WAG, 2008b; 12.) ‘Most children enjoy designing and making things and to work with a degree of independence’ and this task provides pupils with a freedom to explore their creativity. (Grigg, 2015; 247.) This also strongly links back to their Welsh cultural artefact quite obviously as they are creating their own representation of a Celtic roundhouse, and allows the pupils to ‘learn about the character of the built environment, past and present’ within Wales. (QCAA, 2003; 5.) 

The final activity for pupils to focus on within the visual and expressive arts, linking to the Welsh cultural artefact of Celtic roundhouses, is an art activity focusing on Celtic patterns. Looking at Celtic patterns allows pupils to make links to art and patterns that they see in the world today, and patterns that were used in Celtic times. ‘Engagement with the expressive arts requires application, perseverance and close attention to detail, capacities that have benefits across learning’ and focusing on a topic such as Celtic patterns does require close attention to detail, but the aim to make this an engaging experience for pupils will be achieved by creating a strong link to their visit to Castell Henllys. (Donaldson; 2015; 43.) The activity will begin by separating pupils into groups, and within their groups they will be shown a range of objects that contain Celtic patterns, such as photos of art pieces found within roundhouses at Castell Henllys to link to the artefact, their face paint from Castell Henllys, wooden love spoons, and to make a link to Wales and Welsh artists for pupils, Celtic jewellery from Welsh company Rhiannon, founded in Tregaron featuring Welsh Celtic patterns (See Appendix 4). The use of a link to a local artist also meets a recommendation within the Curriculum Cymreig suggesting that teachers can use resources available to them ‘in their local and national community so that pupils can explore the creative and expressive arts in Wales, both traditional and contemporary.’ (QCAA, 2003; 9.)  The pupils will be asked to look at and feel each item, and describe each item using the richest language (adjectives) that they can think of, ‘responding orally to a variety of stimuli and ideas’, linking to the Literacy curriculum for Key Stage 2. (WAG, 2016a; 2.) They will then share the adjectives they had gathered with the rest of the class. Once these have been shared with the rest of the class, developing their understanding of different properties of Celtic patterns, the pupils will be given the task of designing their own Celtic patterns.  ‘The vibrancy of children’s own artwork is enhanced when they become sensitively aware and appreciative of others works of art that somehow relate to their own,’ and the deeper understanding of other Celtic pattern designs will create a wider range of ideas and patterns for children to use in the creation of their own. (Bloomfield: 2000; 94.)

After the pupils have designed their own Celtic pattern, drawing it on paper, they will be given creative freedom to choose any artistic materials within the classroom to recreate their Celtic pattern, for example; using printing, using string, use of pastels, paint, colours etc. ‘Successful art lessons occur when teachers plan to develop pupils appreciation…with a range of media and materials,’ including exploration of the artistic elements such as colour, line and pattern, all of which will occur within this session. (Grigg, 2015; 246.) Providing pupils with creative freedom is an important part of children’s artistic development, as ‘Children and artists, though for different reasons, have the same completely new way of seeing when they observe the world,’ and allowing pupils to explore this new way of viewing the world is important for their understanding of their own cultural identity within the arts. (Vecchi, 2010; 114.) 

Using creative freedom on an activity focused on Celtic patterns not only develops pupils understanding of the Welsh cultural expressive and visual arts but provides a cross-curricular link for teachers. Studying Celtic patterns links to Mathematics and the concept of pattern, in which Key Stage 2 pupils should be able to ‘talk about or indicate, recognise and copy simple repeating patterns and sequences.’ (WAG, 2016b; 12.) Cross-curricular teaching is an effective and engaging teaching style whilst using an artefact of Welsh culture as a stimulus as ‘a relevant and authentic theme may be used to generate learning in a wide variety of subjects’, which is an aim that has hopefully been achieved through this resource based on the Welsh cultural artefact of Celtic Roundhouses. (Barnes, 2015; 70.) However, there have been studies that suggest there are downfalls to the use of a cross-curricular approach within the classroom. Some theorists (Czernaik, 2007; Parkinson, 2010; Barnes, 2011) suggest that when teaching with a cross-curricular approach, ‘subjects lose their identity’ which would make it difficult for pupils to understand the difference between different subjects and therefore their subject specific skills. (Kelly, 2012; 5.) Others (Alexander et al., 1992.) believe that learning can become ‘superficial and fragmentary’ for pupils as they struggle to differentiate between different skills and tasks, due to the possibility of an overwhelming theme being their only focus. (Kelly, 2012; 5.) However, when designing or planning a group of lessons with a cross-curricular approach, teachers have, especially when using the visual and expressive arts, ‘an opportunity to develop skills that are transferable across the curriculum. These are known as key skills.’ (Janes, 2014; 74.) Thematic and cross-curricular approaches are an excellent way to develop pupils key skills and to create an engaging and accessible learning experience for all.

To conclude this group of thematic visual and expressive arts sessions based on the Welsh cultural artefact, Celtic roundhouses, the pupils will conduct a short film and media task. It is important for pupils to have an opportunity to present their work in some form,  as ‘children’s efforts need to be celebrated and shared in school and the wider community.’ (Grigg, 2015; 381.) The pupils will come together as a class to create a short video presenting the work they have created based on the Celtic roundhouses and the general theme of the Celts. They will be asked to make this movie in a TV documentary style, with 3 children acting as presenters, and it will begin with an introduction, explaining their focus on the artefact of roundhouses, and explaining what they have learnt about Celtic life. They will then be split into three groups. One group will present the Celtic patterns that have been created by the children, explaining a few in detail. The second group will present a tour of the woodland area and all of the wooden structures/mini roundhouses built by the class for their design and technology task, and finally, the third group will perform some of the compositions created by the groups within their music task. This not only creates a way in which the children’s work can be celebrated in an exciting way and can be shown to both classes within the school and parents, but adds to the cross-curricular approach of this thematic teaching with the inclusion of Film and Media. Donaldson (2015; 57.) states that when focusing on the expressive and visual arts, ‘children and young people may demonstrate progression in their learning by, for example, displaying increasing skills and confidence in performance and extending their capacity to use digital media in creative ways.’ Using this task as a closing activity for the artefact focus allows pupils to use digital media in a way that, perhaps, they have not used it before. It also allows them to create a summary of their unit of work, highlighting both the aspect of Welsh culture to support their knowledge of their own Welsh cultural identity, and the use of creative freedom through the expressive and visual arts via a cross-curricular thematic approach.

‘The expressive arts provide opportunities to explore thinking, refine, and communicate ideas, engaging thinking, imagination and senses creatively. They also promote exploration of issues of personal and cultural identity.’ (Donaldson, 2015; 43.)
As stated above, the expressive arts are an incredibly important aspect within education for the promotion of not only children’s personal identity, but their identity as a citizen of Wales. Using a Welsh cultural artefact as a focused theme for children to work around provides many strong links to Welsh culture both past and present, across a range of activities and skill sets, to help pupils in solidifying their knowledge and heritage as a member of a Welsh society, which hopefully has been shown in this response. Within ‘creative and artistic expression for young children, there in no one correct response and no right or wrong way’, and such an environment and experience allows pupils to explore their Welsh culture as they interpret it, not as they are told to. (Edwards, 2010; 2.) They can develop their Welsh cultural identity with the freedom of creative expression, all the while experiencing strong links to Welsh culture that they see around them even today, in music, art, and from artefacts seen at heritage sites such as Roundhouses at Castell Henllys.
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