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Part 1
In Iceland and other countries alike, they think that it’s very important that kids spend some time playing outdoors in their life. Some people wrote about government papers which says that the outdoors hosts many benefits for children. In the curriculum guidelines, they make a very good case for using the outdoors as a learning environment for children so they can be more exposed to the natural environment and learn more about the natural world. It can be seen as a place where you can exercise and live a healthy lifestyle. (Norodahl and Johannesson, 2013).
This emphasis put on kids learning outdoors has been ongoing in Iceland for a long time for children aged 1-6 as they are allowed to play outside everyday in schools. As for children aged 6-16 only get to play with their friends outside during playtime. It is unclear exactly what some teachers would do outside to help learning but it would vary depending on the particular teacher, the school and the age group you were teaching. Recent research suggests that teachers in Iceland are using outdoor learning more than they used to. In Reyjkavik 70% of schools say they use outdoor learning quite frequently (Oladottir, 2008).
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Part 2a
This essay will be written on Forest Schools. A definition of Forest School has been made by the Forest School Network. It states that “it is an inspirational process that offers children, young people and adults regular opportunities to achieve and develop confidence and self esteem through hands on learning experiences in a woodland environment” (2006. E. O’Brien and R. Murray, A marvellous opportunity for children to learn: A participatory evaluation of Forest School in England and Wales, Farnham: Forest Research). People are slightly worried that children in school’s now don’t get to visit woodland’s and green spaces like their parents did because they are too worried that something will happen to them and kids can do a lot more indoors these days. This is also supported by Murray and O’Brien. There is also research that suggests that if children don’t visit these places when they are young then they are less likely to go when they are older, missing out on physical and emotional benefits to access nature (Ward Thompson, C., Aspinall, P., Bell, S., Findlay, C., Wherrett, J. and Travlou, P.  Open space and social inclusion: Local woodland use in central Scotland. Report to the Forestry Commission, Edinburgh, 2004). This is because learning outdoors is very different to learning in a classroom environment and the Welsh government are encouraging teachers to introduce Forest School in their own school’s now, especially in foundation phase. (Welsh assembly government. Outdoor Learning Handbook. Cardiff: 2009. WAG.).
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Part 2b
· If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. Why is it important that students avoid this?
Plagiarism is described as a misuse of authorship and is a serious academic offence and is treated as such by the University of Wales Trinity Saint David. If you are found guilty of plagiarism then you will be issued a penalty as indicated by the Unfair Practice guidelines and procedures.
· You only have to reference when you use a direct quotation. Is this True or False? Explain your answer.
False. You must reference all information including direct and indirect quotes by paraphrasing directly or indirectly in text. All information gained from elsewhere must be referenced whether they are direct quotations or not.
· Wikipedia is a good place to search for information for your academic assignments. Explain, with reasons, whether you believe this statement is true or false.
I believe this statement is false because Wikipedia is an unreliable source of information because it often gives false facts and biased views on information by the editors who make the pages themselves.
· Write a set of instructions which could be included in a referencing guide which explains how to present a very long quotation.
Enter as a separate paragraph. Indent the paragraph. Quotation marks are not required. Follow with the in-text citation.
· Explain how you can begin to conduct research for an academic assignment. Identify five sources which would be acceptable for academic study.

 Plan. Analyse the question. Draft an outline. Find information. Write. Five sources include               newspapers, magazines, journals, newsletters and articles.



Part 3
Critical Response

In this task I will be writing a critical response on an article written by Suzanne Mackenzie (2011) about teaching assistants' experiences of inclusive education. This article examines the different roles and responsibilities of teaching assistants specifically working with children with special educational needs. Suzanne Mackenzie uses a range of sources to collect evidence to get an insight into a TA's contradictions, tensions, resistance and also pleasures within their work and are explored from their own perspective. Mackenzie also uses the personal interpretations, understandings and day-to-day implementation of inclusion as the Focus on this article. The main points explored in this article consist of 'how a TA's life experiences influence their work in the classroom; relationships with other staff; the impact of gender on the TA role; TA's understanding of inclusion; motivations to carry out the role; perceptions of their status; and tensions between official policy on inclusion and their own practice on the ground'. Suzanne Mackenzie (2011).
There is a clear and obvious theme throughout Mackenzie's article, which is she mainly highlights all the negative aspects and experiences of being a TA in an SEN setting and hardly any positives. This is backed up by the fact Mackenzie states in her methodology section of her article 'I hope the stories do reflect these criteria but I accept that the selection will reflect my own interpretation of what is interesting and significant and there will inevitably be a degree of selection when presenting the stories.' (Suzanne Mackenzie, 2011, p. 66). This clearly reinforces the fact that these stories were selected by Mackenzie's own personal preference to support only the matters she found interesting. Therefore, you could argue that Mackenzie's article is a slightly biased interpretation as it is heavily favoured to mostly negative experiences giving it an unbalanced and inaccurate view. 
Suzanne Mackenzie's article is laid out very neatly and is easy to follow, however it can be considered that it is not so easy to read as there is so much information to read and not much use of statistics and appendices. Mackenzie has made good use of qualitative data to examine the experiences of TA's within inclusive contexts but has not used quantitative data to back up her evidence. Mackenzie is consistent with her argument throughout her article and her evidence is valid to the argument however it is not totally reliable as the evidence is selected by Mackenzie to favour her argument and only interviewed TA's from schools in east London which limits the accuracy of the evidence.
It is clearly demonstrated in this article that many of the TA's are not totally happy about their roles and responsibilities sometimes given to them in schools by teachers. This is supported by what Jane says 'I never get lesson plans. You've got to think on your feet, you've got to adapt material when you don't even know what they're doing.' (Suzanne Mackenzie, 2011, p. 67). This outlines the fact that there is a clear miss-use of communication and a breakdown in relationships between TA's and teachers within the classroom. Many of the TA's also say they have had many negative experiences as there is not enough help for children with special needs in mainstream schools and feel drastic changes are to be made to successfully be inclusive in education. This can have a big impact on the relationships between TA's and teachers within the classroom. This is backed up by what Moira says in Mackenzie's article 'I don't think that mainstream schools actually provide enough help for children. There's not enough resources, enough help for them for the children especially. I work with teachers who have many, many years of teaching experience there is a lack of experience to help the children with special needs... the help is not enough.' (Suzanne Mackenzie, 2011, p. 68).
This argument is also supported by Jill in the article. Mackenzie states 'Jill's major concern regarding working in mainstream schools was that both she and the mainstream staff had a lack of training on SEN issues. In her setting, the SENCo role had gone to the manager solely because she was already in the role of a manager'. (Suzanne Mackenzie, 2011, p. 66). These points highlight and support the argument that not enough help, resources or training is given to TA's to help with SEN matters in mainstream schools. However, in this article the sample comprised 13 TA's all working in schools in east London. Therefore, this gives an inaccurate overview of the use of inclusion and support for staff in mainstream schools for children with special educational needs because it only looks at TA's working in schools in London, so, it would only be suitable to make this argument about mainstream schools in London on SEN and inclusion matters rather than a general nationwide problem. To get a more accurate and in depth analysis, Suzanne Mackenzie could have interviewed TA's from lots of different schools from a wide range of areas across Britain. This is even suggested by what Mackenzie states in her Methodology section of her article 'This makes generalisation difficult, and it may be the case that the participants' experiences are typical only of working in schools in London.' (Mackenzie, 209, in Ang et al., 2009).
Another corresponding factor throughout Mackenzie's article was that the job can be very physically and emotionally demanding. This was proposed by one of the sampled TA's Angela. Angela states 'It is hard not to get emotionally involved especially when you have worked with the same child for a long time. You've got that bond with them, and then when they do get ill, it is quite hard.' (Suzanne Mackenzie, 2011, p. 67). Again, Mackenzie has selected this point because it is a negative experience so it supports her theme of her article. However, Angela might feel that getting attached to the children is a negative thing, but Moira indicates that it can be a positive outcome because she says on page 69 of Mackenzie's article 'Even though they can be noisy or naughty or whatever, they achieve something when you help them, they achieve and the feeling is... you can't explain it.' This goes against Mackenzie's theme as mostly negative experiences, to something positive about being a TA working with children with special needs.
Overall this is a good academic article to be used as any resource or evidence in ones studies. Suzanne Mackenzie's article is a consistent argument backed up by qualitative data and clearly follows the same theme throughout. On the other hand it can be seen as quite one sided and biased because all the TA's were from the same specific area and the evidence used was picked by Mackenzie to supplement her hypothesis.
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