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PART 1. Professionals in Practice.
I have observed two Police Officer Trainers deliver lessons to their groups of 20 Student Police officers.  The lessons are part of a Police Education Qualification Framework that is delivered in conjunction with University of Wales Trinity Saint David which is a three-year degree programme.  
I observed a Police Officer Trainer delivering an hour-long lesson on Restorative Justice.  The learners are student Police Officers and are 2 months into their course so the trainer did not need to spend time on introductions but did conduct an initial assessment by asking if any of the students had any previous knowledge on the subject which one Student did have as he was a Special Constable previously which would help during the session as he has some prior knowledge.  The Lesson was the first of the day and the Trainer asked if everyone was okay and felt comfortable therefore Maslow’s Hierarchy of needs was met. This is important to start the lesson as the students can explain if there are any issues that need addressing, which is something that I include in each teaching session.  I have experienced students who have been perfectly fine in the morning but have received some difficult news during a lunchtime break and therefore need some support before moving on to the next session.
The second observation I performed was for a Police Officer Trainer delivering a lesson on Public Order.  The students are part of the same course as the previous observations, and the Trainer conducted the same initial assessment before starting the lesson.  Both Trainers had ensured that the room was set up correctly with enough seating, desks, flip charts and in a way to encourage student participation, it was noted that one of the trainers did not check the technology prior to the start of the session and subsequently had technical difficulties loading a video but sent the students for a 5-minute comfort break to resolve the issue.  The Lesson plans for each session were pre-prepared and completed by the University so they were completed to a professional standard.
I deliver several courses for Gwent Police including Community Support Officer Initial Training which is a nine-week course, I deliver a two-day Tutor Course and a three day All Wales Neighbourhood Programme.  All the courses I deliver are part of the College of Policing National Training Programme however I have developed the learning materials and lesson plans specifically for Gwent Police and ensure they comply with the criteria provided by the College of Policing to meet the required standards. Observing the lesson plans provided by the PC Trainers has given me an opportunity to develop my own lesson plans for good practice by adding much more detail to each part which will inevitably explain the lesson much more and will set out the entirety of the lesson with a clear teaching and assessment strategy.
During the observations both Trainers gave their personal experiences whilst delivering the information which showed not only their extensive knowledge, but also their lived experience which provided real life context to the subject which embedded the learning further.  The Trainers gave positive and negative experiences to show how mistakes can be made which is a beneficial for the students to know what not to do in all circumstances.  I will take this into my own teaching practice as all experiences are not positive ones therefore it gives the learners real expectations of what the subject involves when put into practice. 
The Trainers used clear and concise communication both verbally and written in Power point format and it was offered in the Welsh language if required and met differentiation needs.  The power point presentations used several charts and alternative graphics to illustrate the main learning points which is something I can develop in my own practice. A video was used to explain a real-life incident involving Restorative Justice as an effective outcome and these resources promoted equality and diversity when meeting the needs of individual learners. I have considered all these needs when preparing my teaching and assessment strategies however I will incorporate more of the basic Welsh language to comply with the obligations.  
The Trainer was having difficulty explaining the differences between 3 parts of the legislation during the Public Order lesson and realised that the students were becoming confused so used Schon’s Reflection in action theory and changed the teaching method to draw a scenario on the flip chart then asked the students which part represented each part of the legislation.  The students understood the differences through the drawings rather than the explanation which will be implemented for future lessons.  I have learned from this experience that if a teaching method is not working to change the strategy immediately during the lesson to ensure the learning is achieved.
Overall, the teaching and learning strategy involved a variety of teaching methods including presentation on Power point to give the information, video’s, group work and discussion to engage, motivate for inclusive practice taking different learning styles into consideration.  The Public Order lesson was a more learner-led approach with group work and presentations, whereas the Restorative Justice lesson was more of a teacher-led approach with a power point presentation.  Both methods can work equally well depending on the subject being taught however I did see more engagement with the Learner-led approach as the students took on responsibility for their own learning by conducting good research for their presentation which enabled them to learn the information at the same time.
I have observed good practice of the assessment strategy for both lessons where the Trainers ask questions to both the whole group and individuals throughout to ensure the learning has taken place, but it also motivates and engages them during the session.  The Trainer delivering the Public Order lesson also organised a quiz at the end to check their knowledge. The students really engaged with this as the trainer put them in pairs and asked them to choose their own team’s name.  It promoted humour and competition whilst embedding the knowledge further.  I have not used a quiz in any of my previous lessons as part of the assessment strategy so this will be good development of my own practice.
Reflection is important for every teaching professional as it identifies strengths and weaknesses and allows for a deeper understanding of how your teaching practices affect learner outcomes. Clarke and Hollingsworth (2002) suggest that professional growth relies upon four interconnected domains, the exterior domain, the personal domain, the domain of practice and the domain of consequence and it is further suggested that ‘Reflection occurring between these domains is key to improving individual practice’. (Avis, Fisher, and Thompson, 2019, p.129).
From the teaching observations I have identified that a learner-led approach positively engages the learners.  I believe that this would benefit my learners and I have implemented this assessment method for future courses. I have also observed the outcomes of the learner-led approach that showed the students enjoyed the experience of the research and being able to share that as a group to the rest of the class.  It gave them the autonomy to make their own decisions and felt empowered to deliver the information to the rest of the class.
It is also important to use reflective practice regularly to embrace changes to teaching methods considering new and emerging technologies to improve the teaching and learning experience.
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PART 2. Assessment in Context.
I am a Police Staff Trainer and currently deliver a range of courses to Police officers and Staff. The courses all have different assessment strategies due to the required outcomes determined by The College of Policing.
Preparing an effective assessment strategy is important as it measures student performance to specific learning objectives and determines whether the goals of the teaching and learning are being met.  The assessment strategy must include assessment for learning to ensure learner progress is monitored throughout as without this the learner may struggle at the point of summative assessment and become demotivated. 
“Assessment planning must integrate with the curriculum philosophy and design. The assessment strategy chosen must be consistent with the course aims, and with the model of achievement being used”. (Avis, Fisher, and Thompson, 2019 p.184)
The 9-week Community Support Officer initial Training course has been developed to give individuals who are new to the Police Organisation a gradual introduction into the role of Frontline Policing. The course includes essential assessment for learning which incorporates methods that can acknowledge that each person has achieved a good knowledge of every subject being delivered and includes a range of assessment methods for differentiation.  
The formative methods during this course consist if a range of question-and-answer sessions during and at the end of each lesson to understand the knowledge of each learner and which also embed the information further. The questioning method can also include varied, open, closed, and probing questions to ensure they have understanding, and the use of hypothetical questioning can engage their critical thinking. This method can also be used to meet the individual needs of the students, for example, some of the older adults on the course are not confident using technology so verbal questioning works for them however the younger members of the group would prefer to use an application such as Mentimeter to answer questions. This is an ideal method to use for immediate feedback on their knowledge levels, however there is no record made of their individual progress and it can be time consuming to prepare. This method can also make some students agitated and anxious if they do not know the answer in front of the other learners. 
I use role play and simulation for the legal procedures to ensure the learners can put the knowledge into practice.  For example, stop and search procedures requires a lengthy legal process therefore it is imperative that the learners can apply the knowledge in a practical scenario as they would need to use them on the street to a member of the public. It is essential to assess their ability as there are serious consequences if the procedure was conducted in the wrong way.  The practical legal procedures are also included in a summative assessment at the end of the course to record the assessment of learning for the group as well as individual performance grades.
I ask my learners for verbal feedback at the end of each lesson, and I also ask for written feedback at the end of the course to develop and change the course if necessary.  I have changed my informal role play assessment as the learners felt that they needed extra practice in the procedural role play activities near to the end of the course when the summative practical assessment took place as it was not fresh in their memory at the end of the course.  In response to the feedback, I included extra practice sessions into the timetable for the week prior to the Practical assessment.  The summative assessment of the procedural element has learning outcomes that are determined by the College of Policing therefore the learners must achieve a level of competence when being assessed in a simulation, so this method provides a permanent assessment record.
I have included a summative assessment during the last week of the course in the form of a written test that is to be completed in exam conditions.  I developed the test to ensure the learners have achieved a level of knowledge that is required to perform the role safely, legally, competently and in line with the required professional standards and set a pass mark of 70%.  The written test consists of a variety of questions from bullet point questions to filling in charts with the acronyms used in the training.  I did not want to include multiple choice questions as this can be an element of luck rather than proving their knowledge by writing the correct answer. Some questions are designed to show their understanding of subjects by writing short paragraphs as an explanation.  This method tests validity and ensures that the learner has achieved the knowledge required.  On reflection of the written assessment, I have understood that it causes some anxiety with the learners as the test is done in exam conditions and contains questions from the whole 9 weeks.  I believe it would cause less stress to the learners if they had a formal test at the end of each week which is more manageable for them to achieve and will instigate this change for the next course.
It is essential to promote learner involvement and personal responsibility in the assessment of learning through peer and self-assessment as the learner has some degree of ownership over their own learning and progress.
Peer assessment is a great way to involve the learner with more interaction and involvement in the process and increase attention for the task.  For example, my learners are given a research project that they are required to present to the rest of the class. The class then ask questions and provide feedback which can be accepted better than from an assessor.  The learners can be more focussed on the criteria with peer assessment and this type of assessment can reduce the amount of assessment required by the teacher/trainer. I use this method of assessment for the less important subjects for which the students need a basic overall knowledge of.  This method also allows me to assess my learners on their personal skills such as teamwork, communication, leadership, and personal responsibility.
Group work can be positive in many ways but also gives rise to problems when assessing and grading therefore I use this to assess personal skills and abilities rather than grading knowledge or work. I express to the learners that they must be equally involved and collaborate during the research period to show the importance of teamwork as it is a major part of the role they are training for.  Reece and Walker (2007) suggest that:
“Small groups are better than large ones due to the ability of the weaker members being able to hide in larger groups… If groups are randomly formed, the average ability will be similar and individual differences will be less… Problems within groups arise due to the differences in individual contributions” (p.334).
In addition to the issues with ability and contribution to group work there can also be issues with personality clashes within the groups which can become quite destructive and lead to members of the team being ousted or the group breaking down and ultimately not achieving the end goal.
Part of the assessment strategy consists of an element of Self-Assessment as is important for the learner to take responsibility for their own learning and to check their own progress and achievement.  For example, my learners are required to complete a workbook during their 9-week classroom-based training period and they are required to manage the work and check the progress of it during the time allocated.  This assessment type encourages the learners to reflect on their progress and see any mistakes they have made which are a learning opportunity to develop further.  It is vital that they understand the criteria and what they need to do to fill those knowledge gaps.  I check the progress with the learner through one-to-one meetings to discuss any issues and to ensure they are progressing; I can also provide support if required. There is a risk however with self-assessment as the learner may have a different view to how they are progressing which could lead to disappointment and de-motivation for the learner.  The workbooks are done digitally and some students who have dyslexia are given a software package to assist them with the written work.
Overall, I use a range of assessment methods in my assessment strategy to test my learners in different ways, to test not only their skills, abilities, and knowledge but also their attitudes and behaviours during the whole course.  Using a variety of assessment methods also promotes inclusion and accounts for any differentiation needs that are highlighted during initial and diagnostic assessment at the start of the course.  Differentiation is extremely important to ensure every learner has the same opportunity to learn and achieve therefore the content of the assessment material considers neurodiverse conditions such as Autism and Dyslexia and where possible accessibility is considered.  For example, I have changed the time of an assessment simulation to accommodate a learner feeling weak during a fasting period in Ramadan and using certain colours and fonts in written materials and request technology to assist with dyslexia.  The new officers are all screened for Dyslexia during their first week and are given support to assist with their learning. The learning materials such as Power point presentations and handouts are also prepared to account for these conditions for example not using red ink, not using too much information on each slide and the use of videos and pictures where possible.
On completion of their initial training they are placed with a Tutor at their designated Police Station to complete a Community Based Assessment. The assessment comprises of a portfolio of competencies that is held on a computer system called Laser consisting of 13 units with each unit containing individual criteria to evidence their skills before Independent Patrol Status can be granted.  The learners are given 15 weeks to complete their portfolio of evidence which provides an end goal which in turn motivates them to achieve their Independent Patrol Status.
This method of assessment has both advantages and disadvantages which I have discovered since introducing this method of assessment through the ‘Laser’ computer package. The assessment was previously completed by the Tutor and was a tick list on paper when I initially took on the Trainer role.  I quickly saw that the system was not properly used as the Tutors were not trained to carry out assessments and the criteria tick list once completed was not recorded anywhere which did not prove either way if the student officer was competent in the skills and abilities needed for the role.  There were problems highlighted with one student who was signed off for independent patrol and had, by then, passed the time limit for the probationary period.  This caused issues with placing the student on a development plan as he stated that he passed his tutorship and was deemed competent however the student had made many mistakes when carrying out his duties when patrolling on his own and it was clear that he was not yet suitable for Independent Patrol.  
It was essential to change the assessment procedure to ensure this did not happen again and I developed a robust evidence-based assessment process that enabled me to assess the students whilst in the Community. When planning assessments consideration of what elements to assess are essential… “effective assessments depend upon having a view of what it is that we are trying to do in a programme and hence of what we ought to assess” (Knight 1995: 13) 
Completing the assessor duties was much more time consuming for me as I had to check all the relevant Police systems against the evidence submitted, however I could ensure that the assessments were more detailed than a tick list to prove the competency which could be correctly graded against the criteria supplied by the College of Policing. Avis, Fisher, and Thompson (2019) suggest that “A criterion-referenced test looks for mastery of skills rather than superiority over one’s peers” which is what is required for the learners completing this course.  
Through this process I could get a thorough overview of each student as I was able to use many methods within this assessment process. I was able to view Body Worn Video footage for observation of a skill, I could view written and pictorial updates, witness testimonies and use Professional Discussions which are all securely recorded. The various methods of assessment available also assists with differentiation and the system allows for individual feedback to be given at each stage, plus it enabled me to track the progress of each learner.  Although the computer-based assessment process may be more difficult for learners who may not be ICT literate, they were given training on how to use it and given support throughout the process.
Changing the process allowed me to make sure that the assessments were Valid, Authentic, Reliable, Current, Sufficient and were checked by the Internal Quality Assessor with whom I meet regularly for Standardisation. Although this method is very time consuming it ensures accountability, on reflection, I would change the process to include more than one example of evidence for each criterion to make sure the student is fully competent at the skill.
In addition to the Initial Training, I also deliver a 3 day ‘All Wales Neighbourhood Programme’ that was developed by the College of Policing and is a package that has been developed between all four Police Forces in Wales.  
The College of Policing decided that a summative assessment in the form of a written workbook would be the best method for this course as it tests the individual officers on their knowledge and provides assessment of learning through the accessible data. The data can then be used by the organisation during HMIC Inspections and performance management standards to external bodies such as the College of Policing and Police and Crime Commissioner to show overall performance levels are being met.  
The workbooks, however, are time consuming to mark and some of the content is subjective as the answers are not definitive.  To ensure that the assessment of the workbooks was compliant with VARCS principles they were cross checked by another Trainer in the Department through Standardisation. Ed Matthews (2023) described the impact of summative assessment in his blog,
“Assessment of learning, or summative assessment, and typically this information is useful for the educator but is not necessarily actionable for students because the unit or lesson has already been completed”.
The workbooks are a good way of assessing the knowledge of each Officer but as the pass mark was set at 80% it created extra work for those who didn’t achieve it.  For those who didn’t achieve the pass mark they were given the opportunity to re-submit it after some additional assistance with their learning, this again is time consuming but avoids the students failing the assessment and having to re-sit the entire course.
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