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[bookmark: _Int_6OmmTh4D]Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice 


Throughout this assignment, I will be using the pupil profile of Ella to identify how specific aspects of her holistic development could be met within an educational setting, and why this knowledge is important to the classroom practitioner. I will be focusing on her emotional, social and cognitive development. Through research and reflection, I aim to gain knowledge and understanding of effective strategies which may support Ella’s development. I will also consider and critically analyse relevant theories as well as give examples of excellent practice. Ella will require a holistic approach to her education so that she can properly develop (Piaget, 1964). The interconnectedness of the mind, body, and spirit is acknowledged in holistic approaches to child development and education. When childcare professionals adopt a holistic approach, they consider not just the cognitive components of learning but also the social, emotional, physical, and spiritual welfare of the children (SSSC, 2003). To achieve this, she will need an understanding and multiple experiences to work within the four purposes.

As mentioned above I will be focusing on Ella’s emotional, social and cognitive development. For the first part of this essay, I will be focusing on her emotional development. Through assessing Ella’s profile, it could be said that she will require multiple approaches and strategies to begin to show strong progress in her emotional development. In her profile it states, Ella does not consistently show care and respect for others. This relates to the health and well-being area of learning and experience in the New Curriculum for Wales, it specifically shows that Ella is approaching but has not yet reached the expected progression step 1, which states ‘I have developed an awareness that my decisions can affect me and others’ (WAG, 2020) This would suggest that she requires support to deepen her level of understanding of empathy, as supported by the value statement from the (Empathy Lab, 2014). Empathy is at the centre of the Welsh Government's approach to delivering the Four purposes and is central to the school’s ethos and curriculum strategies. ‘Empathy is a building block of morality and a key ingredient of successful relationships in school and beyond’ (Greater Good, n.d.) As the class teacher I would use a teaching assistant to deliver small group work to Ella and three other pupils using the school's approach to empathy via Empathy Lab. This links to (Goleman’s, 2020) suggestion that the development of emotional intelligence can be taught through emotional literacy programmes. The benefits of this according to (Goleman, 2020) would be, improved communication, comprehension and relationships. However, it could be said (Goleman’s, 2020) emphasis on teaching emotional literacies could leave less time for the teaching of the school curriculum. This is supported by (Bashard, 2003) who found in her research that emotional intelligence measures do not predict academic success. The teaching assistant would support intervention in this area by delivering short stories directed at Ella’s understanding of how others might feel in response to her actions and behaviour. As well as storytelling showcasing an array of open and closed questions, as the teacher I would carry out role-play sessions and games to support the pupils learning. The school’s approach to understanding emotions, PATHS, would support this work daily through the ten-minute whole class sessions. I would extend this work with the teaching assistant delivering an extra five-minute intervention at the end of break time to reflect and reinforce what the focus had been for the day and praise Ella’s progress. Additionally, Ella’s profile tells us that she is not always happy to separate from her mum each morning. This relates to (Bowlby, 1969) attachment theory, which focuses on bonds between people and long-term relationships, particularly those between a caregiver and a child. My research suggests that Ella may be between the avoidant and ambivalent attachment styles, as she is quiet, anxious and insecure about leaving her mum. (Moyles, 1989, p.142) states that ‘A child who comes to school fearful of losing a parent will not be able to play effectively or cooperatively until he or she has confidence in the situation and the new adults.’ In my bridging school the reception class teacher explained that in previous years prior to COVID-19, she would arrange a home visit for each child beginning reception in the school. They found this successful as it allowed a trusting relationship to develop between the teacher, child and parent/caregiver and provided the child with a familiar face on the first entry day to school. To progress Ella’s development in this area, as the class teacher I would ensure that Ella is greeted by the same adult every day to build a relationship with a trusted key adult, as well as set out an activity related to Ella’s interests each morning for her to become involved in the class straight away. This would act as a distraction from coming to school and allow her to have something positive to focus on when arriving in the mornings. I would also focus on lots of praise and rewards to reinforce positive behaviour. Having a trusted key adult is supported by (Vygotsky, 1978) social constructivism theory, developing Ella’s ability with the assistance of a more knowledgeable other. Setting up activities that Ella will be interested in, also links with (Piaget’s, 1936) theory, as they both believe that learning should be child- centred. Additionally, using rewards and positive reinforcement relates to (Skinner, 1938) theory.

In the next part of this essay, I will discuss Ella’s social development. The profile describes that Ella plays on her own alongside her peers but doesn’t appear aware of them. This is indicative of parallel play which is when ‘children play next to each other, but do not interact’ (K. Rymanowicz, 2023). According to (K. Rymanowicz, 2023), this would normally be associated with children aged 2-3 years. Between the ages of 3 and 5, Ella being 4, it is expected that she would be in the associative stage of play. (K. Rymanowicz, 2023) states that ‘associative play focuses on children being more interested in their peers rather than the activities or objects. It can also be said that associative play is when children begin interacting with other children participating in the same activity, exchanging toys or a few words.’ For Ella to move towards the expected stage for her age she will need support from the adults who care for her. Ella’s profile also tells us that she plays “pretend” and is becoming increasingly inventive. During my observations in my bridging school all early-year classrooms had a role play area, the theme of the role play area was changed regularly to expand pupil's imaginative play. ‘Role play helps develop several social skills for children such as communication, cooperation and imagination’ (Welland, 2022). As the class teacher, I would use Ella’s interest in imaginative/role play to expand her social skills. For example, I would create the role play area as a doctor's surgery, this would encourage the pupils to act as doctors, nurses and patients and initiate social interactions with each other. Another example of a real-life authentic context could be a supermarket and so on (Donaldson, 2015). Ella may benefit from an adult modelling these social interactions, as (Vygotsky, 1978) ‘zone of proximal development’ suggests, there is usually a gap between what young children can accomplish on their own and what they can accomplish with assistance. At this point, scaffolding becomes useful because it enables children to complete tasks or find solutions to problems that are above their current working level. As Ella’s teacher, I would direct Ella’s key trusted adult in school to take on a role at the role play area, socialising with Ella and her peers to slowly initiate interaction between them. This will enable Ella to utilise her social skills, I would ensure this is continued until Ella feels comfortable interacting with her peers without adult intervention.

[bookmark: _Int_HEfyu0g5]Finally, I will focus on Ella’s cognitive development. From looking at Ella’s profile it could be said that she will need a variety of techniques and approaches to start making significant improvements in her cognitive development and to reach her age-related milestones. This includes her language, literacy and communication skills as well as mathematical development and her knowledge and understanding of the world. Ella’s profile states that her class teacher is becoming concerned due to her limited progress. According to (Health Education Authority, 1999, p.31) ‘by the age of 3 years and 6 months children should be able to talk well in sentences, chant rhymes and talk clearly enough to be understood by strangers.’ While Ella’s profile suggests that she is able to hear and has good listening skills it also tells us that she occasionally speaks in short sentences consisting of only 5 to 6 words and her speech is not always clear. According to my research on Speech and language referral criteria, it is suggestive that Ella will require intervention from outside agencies. As the class teacher, I would work with the school ALNCo and seek a referral to the Speech and language department so that a programme can be set for Ella to follow throughout her Early Years. I would use objects and pictures to further develop Ella’s word recognition. Children are more motivated and have greater conversational skills when they look at pictures they recognise. Children can learn and develop descriptive language by expressing what they are doing in the picture when they look at photos with parents and teachers (Gymtime blog, 2012). It is also evident when assessing Ella’s profile, that she can recall parts of a story. However, she is unable to tell a short story in full. To help Ella progress in this area of development, as the teacher, I would introduce Story Sacks, these are ‘a collection of items from a story in a bag, that can be used to support and extend the telling of a story’ (National Literacy Trust, 2022). According to the (National Literacy Trust, 2022) these sacks encourage children to become immersed in the story and support small world play which will then aid language and communication skills, as well as supporting recall of the story. Through Piaget’s processes of assimilation and accommodation, the story sacks may help Ella to adapt her existing schema in order to make sense of the world around her. Although Ella is age 4, it could be beneficial to refer to Piaget’s sensory-motor stage, using the objects in the Story Sack and her sense of touch to enable her to remember and recall the story. This also relates to the work of (Maria Montessori,1870) who emphasises the importance of play and first hand experiences for the child to construct knowledge and support their cognitive development. Also relating to Ella’s development and keeping the Four Purposes in mind something I witnessed in my bridging school was, Mr Men self-assessment cards these Mr Men cards enabled each pupil in the classroom to self-assess their work at the end of each task. Each pupil would mark their work within a teared response to how well they believe they did. For example, Mr happy with my work. (Cornell University, n.d) states ‘Self – assessment encourages students to reflect on whether their work achieves the objectives intended for acquiring concepts and skills, as well as the skills of reflective practice and self-monitoring’. It could be said that by completing this type of activity in school, Ella will also be developing a range of personal and transferable skills, aiding Ella’s meta-cognition. 

This essay has focused on identifying specific aspects of Ella’s holistic development and how this could be met within an educational setting, referring to theorist’s, research and bridging experiences. Through assessing Ella’s profile as a whole, it would be beneficial as the Ella’s class teacher ensure she has an updated one page profile, in order to track Ella’s holistic development. If Ella is struggling to progress it may be necessary to liaise with the ALNco to discuss how best to support Ella and evaluate any referral criteria. However, it is important to recognise that the class teacher nor ALNco can give an official diagnosis. It is crucial for Ella to be supported in all aspects of her development, in order to comply with UNCRC, (2022) the Rights of the Child. With reference to Article 6 each child has the right to life, to grow up and reach their full potential. 
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