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Targed/Target
	
Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	
Targed/Target 1
	
You often use your academic sources individually and they stand alone, try to link them into paragraphs together to support/contradict each other’s findings. This will help the flow of your ideas. 


	
When developing arguments, I have linked several academic sources to demonstrate supporting/contradicting findings. 

	
Targed/Target 2
	
Stronger links between theory and practice really do ensure that you are hitting the higher levels of the mark scheme. You are developing this well with your reflections but need to further refine this throughout your work rather than just in the conclusion. 


	
Where applicable I feel that I have made strong links between theory and practice and provided examples regarding future improvement in relation to the school-community project in part A  (i.e., additional methods of evaluation, engagement of all stakeholders etc) as well as reflecting on the school improvement process and how the theory links to practice. 

	
Targed/Target 3
	
Only 2 targets given 

	
N/A








A report which critically reflects the actions, impact and evidence base of one aspect of a Schools’ Improvement Plan


Introduction

This purpose of this report is to critically examine the development of a School Improvement Plan (SIP) for an English medium primary school. In line with BERA (2018) guidelines and the UWTSD (2022) ‘Research Ethics and Integrity Code of Practice’ principles to protect the anonymity of the school it will be referred to as School X. School X is an English medium primary school with 389 pupils on roll, with 34.7% of them qualifying for free-school meals – a tool used by schools to measure  “socio-economic disadvantage” (BERA, 2017; Taylor, 2018; Welsh Government, 2022a) – over a three-year period, which is significantly higher than the national average in Wales of 23% (Estyn, 2023). Additionally, 27.7% of pupils in School X have additional learning needs (ALN), which is also higher than the national average in Wales at 16.1%. 

The SIP data shows a significant drop in attendance for pupils eligible for FSM and/or ALN pupils, a concern which has been recognized across Wales, as highlighted by the Welsh Government (2023a). 

FSM attendance figures has long identified impact of poverty on attendance (Senedd Research, 2023a; Senedd. Wales, 2022; BERA, 2017; Taylor, 2018; Welsh Government, 2022a).  Poverty has been linked to having a detrimental effect on the health, wellbeing, and develop of children and young people in addition to poorer educational attainment and life chances (Bandyopadhyay et al, 2023). Egan (2017) argues that whilst poverty is not a result of schools, the academic decline of children and young people eligible for FSM between the ages of three and sixteen, suggests inequity within the Welsh Education system and the need for further action.

The decrease in school attendance of pupils with ALN is just as concerning as the educational attainment of learners with ALN has been identified as being “poor compared to the rest of the learner population” (Welsh Government, 2018). According to the Department for Education (2023) attendance promotes the educational, economic and social outcomes for children and young people which has a significant impact of their academic attainment, development and wellbeing which in turn influences their life chances (Department for Education, 2023; Education Committee, 2023). Therefore, the impact of poor attendance could result in pupils with ALN being doubly disadvantaged (Department for Education, 2023; Education Committee, 2023).

As a result, I have chosen to critically examine how School X is aims to ‘improve pupil attendance particularly for FSM and ALN pupils’ – one of their identified improvement priorities (IP) – through one of their action point (AP) to develop effective pupil participation to improve school attendance. This is particularly important, as pupils are considered as key stakeholders and Engaging with all stakeholders on matters which involve them is key to achieving school improvement (Welsh Government, 2021b). 

Literature Review

The Welsh Government's School Improvement guidance (2022b) is a "framework for evaluation, improvement, and accountability" (Welsh Government, 2022b) for schools, aligning with the new Curriculum for Wales.

Previous Welsh Government guidance (2014) used the term ‘School Development Planning’ and whilst both can be used interchangeably, current Welsh Government guidance (2022b) refers to this process as ‘School Improvement Planning’ as it was decided that this term clearly emphasizes that the goal is to enhance learner outcomes and learning experiences, which is the overarching purpose (Welsh Government, 2022b; CSCJES, 2017). Fundamental to this is learners’ realisation of The Four Purposes of the Curriculum for Wales, which outlines what all schools in Wales aspire their learners to become in order to lead healthy and fulfilling live able to access lifelong learning and thrive in society (Welsh Government, 2022b; Welsh Government, 2022c).

The literature emphasizes the significance of effective leadership throughout all stages of school improvement. (Estyn, 2016a; Davies and Ellison, 2003; Senedd Research, 2017). During the initial stages, the headteacher and the governing body have crucial responsibilities (Estyn, 2016a; Gov.Wales, 2021a; Legislation.gov.uk, 2014). The headteacher is responsible for identifying IP, formulating appropriate aims and objectives and informing this through effective self-evaluation (Welsh Government, 2014; Gov.Wales, 2021a). Whilst the governing body – which often also includes the headteacher – plays a strategic role by critically considering the self-evaluation date and the headteacher’s proposals, and the developing the SIP covering a 3-year period with annual monitoring (Welsh Government, 2022b; Gov.Wales, 2021a; Legislation.gov.uk, 2014). This process reduced the workload on headteachers, allowing them to focus on their additional responsibilities within the school. Shared decision-making between the headteacher and the governing body in school improvement planning is suggested to reduce the likelihood of bias and ensure the SIP reflects the needs of the whole school context (DeMatthews and Wang, 2023; Welsh Government, 2014). 

However, within the SIP responsibilities will be further delegated creating opportunities for the allocation of additional leadership roles. It is crucial that schools build the capacity of staff within these positions – through appropriate support and training addressed within SIP (Welsh Government, 2022b) –  to develop effective leadership across the school and maximise outcomes of the SIP (Estyn, 2016a). 

Addressing the professional learning needs of staff within the SIP is crucial to promote effective leadership, collaboration between all stakeholders and high quality research informed teaching and learning in order to raise educational standards and develop schools as learning organisations, the shared vision of all schools in Wales (Welsh Government, 2017; Senedd Research, 2017).
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Figure 1: “Schools in Wales as Learning Organisations” (Welsh Government, n.d., p.2) 

Another fundamental element of the school improvement process is effective self-evaluation. There is global debate regarding the terminology, definitions and frameworks for self-evaluation (Chapman and Sannons (2013). To provide clarity this report uses the definition provided by Chapman and Sannons (2013), which defines self-evaluation as “a process by which members of staff in a school reflect on their practice and identify areas for action to stimulate improvement in the areas of pupil and professional learning” (Chapman and Sannons, 2013, p.2). According to Welsh Government (2021a) “robust evaluation and accountability arrangements to support self-improving system is one of the four enabling objectives of the new curriculum” (Welsh Government, 2021a, p.1). This highlights the Welsh Government’s commitment to developing a “self-improving school system” in partnership with the schools and regional consortia (Egan and Grigg, 2018) which requires school leaders to develop and embed a culture of self-evaluation throughout the school (Estyn, 2020). 

Estyn (2020) highlighted the importance of self-evaluation and planning for improvement in schools during the 2010-2017 inspection cycle. As a result, the "National Resource: Evaluation and Improvement" was created to promote effective school improvement procedures and collaboration between schools. It provides various approaches to self-evaluation and case studies to support schools in carrying out meaningful and rigorous self-evaluation. The resource also helps schools understand accountability and identify IP, enabling effective planning and monitoring of actions to measure their success and impact (Estyn, 2020; Welsh Government, 2022b; Welsh Government, 2021a). The development of self-improving schools through effective self-evaluation and accountability among stakeholders creates a sustainable and ongoing approach to the school improvement process (Estyn, 2020; Welsh Government, 2022b; Welsh Government, 2021a).

According to Welsh Government’s (2022b) school improvement guidance when school leaders carry out self-evaluation as part of the “school [improvement] planning cycle” (Welsh Government, 2014) there are 3 “overarching areas” that school leaders need to consider (Welsh Government, 2022) including: 

· Vision and leadership 
· Curriculum, learning and teaching 
· Well-being, equity and inclusion

Within the ‘vision and leadership’ area there are several priorities one of which is tackling the impact of poverty on educational attainment (Welsh Government, 2022b), which links to the AP identified in School X’s SIP develop effective pupil participation to improve school attendance. 

Despite being key stakeholders and enablers of school improvement, learners are often underutilized within the planning process (Welsh Government, 2021b; Pulis, 2016). It is evident among research that pupil participation has been linked to improved communication between pupils and schools, enhanced pupil-teacher relationships and the creation of the ideal environment for the “school community to become a learning community” (Pulis, 2016), supporting the development of schools as learning organisations (Welsh Government, 2021b). 

Additionally, effective implementation of pupil voice ensures that schools are respecting children’s right to have their views valued, respected and considered regarding matters which affect them in accordance with Article 12 of the UNCRC (Unicef, 2019). This has been found to promote engagement of learners and instil a sense belonging within the school, which is linked to improved attendance (Welsh Government, 2023b). 

Corcoran (2023) emphasises that in order to improve attendance it is crucial to fully understand all factors that contribute to pupil absence. Pertinent to this is gaining the viewpoints and perspectives of pupils themselves, as well as those of their families (Corcoran, 2023). Not only does this provide pupils with greater ownership but also the opportunity to express their views on a matter which affects them ensuring that schools are respecting children’s right to have their views valued, respected and considered in accordance with Article 12 of the UNCRC (Unicef, 2019). Furthermore, it enables schools to develop an enhanced understanding of families circumstances and needs to better support them – including those who are considered ‘hard to reach’ – through access to “specialist or support services” as a result of engagement with appropriate stakeholders within the community, which in turn will support the health, wellbeing and progression of learners to maximise pupil outcomes. which is linked to improved attendance (Welsh Government, 2021b). Additionally, where an ethos towards pupil participation is strong it has been found promote engagement of learners and instil a sense belonging towards school, which is linked to improved attendance (Welsh Government, 2023b). However, according to Corcoran (2023) pupil participation is often done in a superficial or symbolic manner, without genuinely incorporating the views of pupils into the decision-making processes. 





Developing an Action Point

This next part of the report will examine how School X developed their AP. To guide this examination, the Welsh Government’s (2014) school improvement cycle will be adopted. 
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Figure 2: School Improvement Cycle (Welsh Government, 2014)

Stage 1: Self-Evaluation

Identification of the IP was a result of ongoing monitoring of attendance carried out by the attendance team (AT) which consists of the headteacher, school office manager (staff), an LEA governor and the Education Welfare Officer. 

Prior to the COVID-19 pandemic whole school attendance was 94.22% however, this fell to 89.6% in the 2021-2022 academic year and remained static throughout 2022-2023. Additionally, the AT identified that during the 2022-2023 academic year attendance of ALN pupils (85.43%) and FSM pupils (84.43%) was significantly lower than NFSM pupils (91.89%).  These results raised concerns amongst the AT regarding learning loss and the impact this would have on the educational attainment of pupils (Welsh Government, 2023b), which led to the headteachers proposal to ‘improve pupil attendance particularly for FSM and ALN pupils’. 

Following consideration of the data collected by the AT presented in the headteachers self-evaluation, the priority to ‘improve pupil attendance particularly for FSM and ALN pupils’ was accepted by the governing body as an improvement priority (IP) within the SIP (Welsh Government, 2022b; Gov.Wales, 2021a; Welsh Government, 2014).

Improving school attendance (Welsh Government, 2023c) and “reducing the impact of poverty on pupils’ progression and attainment” (Welsh Government, 2022b) which as stated in the literature strongly links to attendance (Welsh Government, 2023b) are both national priorities. When carrying out self-evaluation the Welsh Government (2022b) school improvement guidance states that governing bodies must take into account national priorities, which aligns with the IP identified School X’s SIP. 

Stage 2: Strategic Planning

According to Davies and Ellison (2003) strategic planning is most effective when a school has a clear vision of what they want to achieve and a clear understanding of the steps they need to take to get there, appropriate resources and the ability to assess the outcomes in relation to pre-set success criteria. According to Welsh Government (2014) school improvement guidance, strategic planning should involve all stakeholders to provide clarity regarding IP and the roles and responsibilities they have in addressing these to “promote a sense of ownership” (Welsh Government, 2014) and support effective collaboration towards achieving school improvement. From the SIP it is clear that School X has taken this on board and outlined the involvement and accountability of all relevant stakeholders including the headteacher and senior leadership, school staff, governors, pupils, parents and the education welfare officer in addition to relevant outside agencies and support services within the community, through scheduled meetings, parents evenings and school assemblies. Thus, highlighting best practice of School X in regard to the strategic planning element of the school improvement process. 

Stage 3: Making Improvement/Action 

The next element of the school improvement cycle refers to the implementation of actions described in the SIP. 

Actions outlined in the SIP to develop effective pupil participation include setting up a ‘School Council Pupil Attendance Team’. According to Estyn (2016b) the main goal of a School Council is to give all pupils the opportunity to participate in matters which affect them - in line with Article 12 of the UNCRC (Unicef, 2019) – which includes the school improvement process. As it is the School Councils duty to ensure that pupil voice is fairly represented regarding such matters (Estyn, 2016b). The SIP states that the School Council Pupil Attendance Team will have monthly meetings to review and develop strategies to improve attendance. Additionally, they will attend half termly monitoring meetings alongside the headteacher, deputy headteacher and the attendance link governor to evaluate progress towards improving attendance particularly for FSM and ALN pupils. This demonstrates how School X is ensuring the active involvement and representation of pupils regarding school improvement and matters which affect them (Estyn, 2016b). 

Additionally, the SIP also outlines that the Pupil Attendance Team will be responsible for creating plans to increase attendance and informing their peers - through presentations and regular feedback – and parents – through the development of leaflets and sharing information via Dojo, Schoop and the school website – regarding the importance of attendance. The Pupil Attendance Team will also be involved in developing reward systems such as a raffle system whereby pupils whose attendance improves and those with 100% attendance will be entered.

The impact and outcomes of pupil voice are maximised where schools adopt a positive ethos towards pupil participation and where representatives are involved in the strategic planning of school improvement (Estyn, 2016b), which is clear within School X’s SIP. 

Stage 4: Reviewing Impact

In terms of reviewing the impact of the AP outlined to determine the success and impact on school improvement regarding the IP identified, it was difficult. When speaking with the member of staff leading the School Council Pupil Attendance Team it was revealed that it had not been set up as of yet, therefore there was no evidence to review. However, based on the practice of another school – who developed and implemented a very similar approach – identified in the Estyn (2016b) pupil participation best practice guide, there is evidence to suggest that if implemented effectively according the actions outlined in the SIP the AP will have a successful impact on the IP to improve pupil attendance. Furthermore, according to the Welsh Government (2014) school improvement guidance schools are required to update their SIP annually and/or following an Estyn inspection – if that comes first – to ensure IP reflect the current needs of the school. This would suggest that whilst there is no evidence to review the effectiveness of the AP in action, there would have been a clear need for greater pupil participation to improve attendance identified within the self-evaluation process when developing the SIP.  

Furthermore, within the SIP it is states that the headteacher and deputy headteacher will attend half term cluster meetings to support their ability to monitor and review impact and success of the AP through listening to and sharing good practice and responding accordingly. Linking back to the literature this demonstrates how School X is developing as a learning organisation to maximise school improvement (Welsh Government, 2017; Senedd Research, 2017).




Reflection and Evaluation 

Upon reflection it is clear from the SIP that School X has demonstrated rigorous self-evaluation to identify and inform school improvement priorities that reflect the needs of the school context as well as national priorities, which in this case appeared to coincide. Additionally, School X demonstrated a clear vision regarding what they want to achieve, accountability in relation to roles and responsibilities and a clear outline of the actions required to promote improvement in relation to the IP identified. Particularly in relation to the AP examined throughout this report, it was clear that the Pupil Attendance Team were given accountability for representing pupil voice at monitoring meetings and educating their peers and parents through the creation of appropriate resources regarding the importance of attendance. However, an issue identified within the strategic planning stage is the lack of information regarding training and professional development. 

According to the Estyn (2016b) best practice guide to pupil participation providing training to develop the knowledge and understanding of pupil representatives regarding their responsibilities and relevant matters such as attendance, is crucial to support them to educate their peers and effectively carry out their role (Estyn, 2016b). As stated in the school improvement guidance the SIP should provide clear details regarding training and professional development; however, it is unclear whether the lead member of staff of the Pupil Attendance Team or pupils involved have or will receive such training which could reduce the impact and success of the AP on the IP identified (Welsh Government, 2014). This would suggest an area for improvement regarding the AP to maximise its ability to improve pupil attendance. 

Finally, whilst it was difficult to review the impact of the AP due to fact that the Pupil Attendance Team had yet to be set up. It is clear from the SIP that School X has appropriate arrangements in place to effectively monitor and review the impact and success of the AP to improve pupil attendance particularly FSM and ALN pupils.



Conclusion

In regard to my own practice – in line with the Professional Standards for Teaching and Leadership - engagement with this assignment has developed my understanding of my role and corporate responsibility as a teacher to contribute to school improvement in order to enhance the learning experiences and maximise the outcomes of all pupils (Welsh Government, 2019; Welsh Government, 2022b; Welsh Government, 2022c). Additionally, it has provided me with a thorough understanding of each stage of the school improvement process and the importance of engaging in rigorous self-evaluation and reflection to maximise the impact and success of my own practice to promote school improvement, particularly through the consideration and sharing of good practice (Chapman and Sannons, 2013; Welsh Government, 2021a; Estyn, 2020; Welsh Government, 2022b). 
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