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• Identify and understand the key components of 
Curriculum for Wales

• Consider what the Four Purposes may 'look like' in 
the Geography classroom

• Reflect on the importance of understanding and 
teaching 'key concepts' in Geography and how this 
will drive progress in learning

• Audit personal Geography knowledge



INTRODUCTION

STATEMENTS OF WHAT 

MATTERS

PRINCIPLES OF PROGRESSION

Within each Area
1. Increasing breadth and depth of knowledge
2. Deepening understanding of the ideas and discipline 

within AOLE
3. Refinement and growing sophistication in the use and 

application of skills 
4. Making connections and transferring learning to new 

contexts
5. Increasing effectiveness as a learner

DESCRIPTIONS OF LEARNING 

DESIGNING YOUR CURRICULUM 

• Cross Curricular Skills 

• Integral Skills 

• Specifics of this Area

• Links with other Area

• Cross cutting themes

Literacy / Numeracy / Digital Competence

Creating & Innovation / Critical Thinking & Problem Solving / Personal Effectiveness / Planning and Organising  

Local, national, international context / Careers & Work Related Experiences / Human Rights / Diversity / RSE 

6 Areas of Learning and Experience

Key Concepts, Skills and Substantive knowledge

Curriculum for Wales



Statements of What Matters

1. Enquiry, exploration and investigation inspire curiosity about the world, its past, 
present and future.

...questioning, evidence, evaluation, ethics and judgements.

• Be curious, question, think critically, reflect.
• New and creative thinking
• Local, national and Global contexts
• Gather, justify, present, analyse and evaluate discoveries.
• Draw informed conclusions

2. Events and human experiences are complex, and are perceived, interpreted and 
represented in different ways.

...seeking meaning, making judgements, ultimate and philosophical questions, 
representations, perspectives, interpretations, significance and validity.

• Critically review events and experiences and how they are perceived, interpreted, and represented.
• Develop informed viewpoints and self-awareness.
• Appreciation of how context can influence the construction of narratives and representations.
• Evaluate the validity of evidence on representations of contexts.

3. Our natural world is diverse and dynamic, influenced by processes and human 
actions.

...interrelationships between humans and the natural world, cause and effect, change 
and continuity, significance, place space and physical processes.

• Cultivates a sense of place and a sense of belonging – cynefin.
• Understand and appreciate how and why places, landscapes, and environments are changing.
• Interactions between humans and the environment.
• Make connections between the past, present, and possible futures.

4. Human societies are complex and diverse, and shaped by human actions and beliefs.

...chronology, change and continuity, diversity, cause and effect, interconnectedness, 
community, identity and belonging, authority and governance.

• Learners develop their own identity and an awareness of how they can shape the communities they live 
in.

• The story of the wider world and the diverse nature of societies.
• Continuity and change driven by environmental, economic, social, political and cultural processes, 

human actions, religious and non-religious beliefs, and worldviews.
• Connections and interdependence of societies in a globalised world – tolerance and empathy for beliefs, 

values, traditions and ethics.

5. Informed, self-aware citizens engage with the challenges and opportunities that face 
humanity and are able to take considered and ethical action.

...citizenship, authority and governance, interconnectedness, justice and equality, 
enterprise, rights, responsibility and social justice.

• Active, informed, responsible citizens and consumers who can contribute to their communities.
• Interconnected nature of economic, environmental and social sustainability.
• Contributes to a fair and inclusive society that confronts and addresses racism.
• Awareness of their own rights, needs, concerns, and feelings.
• Consider the impact of their actions when making choices and are able to justify their decisions.
• Take committed social action.





KS1

• Simple geographical vocabulary

• Recognise straightforward characteristics and patterns

• Eg seasons, houses

KS2

• Description of physical and human features

• Beginning to explain the relationship between physical and human features

• Eg resources, economic activity

KS3

• Begin to draw out the processes that lie behind the patters, places and environment

• Introduce depth as well as breadth of study

• Eg city study, country study

GCSE

• More complex processes and interactions at all scales

• Dynamic and continuously evolving processes

• Eg physical and socio-economic processes

A Level

• Study  more complex systems

• Aware of the increasingly globalised and politicised nature of the processes

Continuity 
within the
Geography
curriculum



Knowledge of an academic subject (Berstein 2006)

Vertical or 
Hierarchical 
subject 
knowledge

Horizontal subject knowledge



Look at the diagram from Day (1995) you can see 
the spiral nature of curriculum continuity to 
enable progression.

This is one teacher's personal image of the three 
dimensions he aims to develop in his students –
specific knowledge, analytical ability and making 
interconnections.

"Revisiting should not be merely 
'repeating' " Day (1995)



What do the Four Purposes 'look like'
in Geography?

Look below the 'headlines' 





"It is teachers who breathe life into the prescribed 
curriculum, making geography accessible and 

interesting for students?"
Mary Biddulph, 2017

How do you decide what to teach?

Are there important 'concepts' that students need 
to meet repeatedly to ensure progression and 

development of understanding?



Overarching 
concepts:-

Organising
concepts:-

Threshold 
concepts:-

Substantive 
concepts:-

PLACE, SPACE, SCALE

TIME, SCALE, DIVERSITY, FLOWS, PATTERNS, 
INTERCONNECTION, INTERPRETATION

SUSTAINABILITY, GLOBALISATION, 
INTERDEPENDENCE

EROSION, CLIMATE, 
ECOSYSTEMS, URBANISATION



Different types of knowledge



Every place has a particular location and a unique set of physical and human 
characteristics. Furthermore, the same place can be represented differently. 

What we think about places is both shaped by, and shapes, our ‘geographical imagination’. 
P
L
A
C
E

TTIS_Concepts_of_Place_Space_and_Scale.pdf

https://geography.org.uk/wp-content/uploads/2023/05/TTIS_Concepts_of_Place_Space_and_Scale.pdf


Most phenomena (e.g. physical features, people, services, goods) are located and 
distributed in space. They have relative locations to each other and often interact with each 

other across space. Any flows or movements between these phenomena create patterns 
and networks. Spatial patterns, distributions and networks can be described and analysed, 

and often explained by reference to social, economic, environmental and political 
processes.

S
P
A
C
E

TTIS_Concepts_of_Place_Space_and_Scale.p

df

https://geography.org.uk/wp-content/uploads/2023/05/TTIS_Concepts_of_Place_Space_and_Scale.pdf


Scale influences the way we represent what we see or experience. We can construct 
different resolutions of scale from the personal, local and regional to the global. In between, 

we have the national and international scales – very important politically, and a huge 
influence on the identity of individuals and groups. Choice of scale is therefore important in 

geographical enquiry, as is the realisation that scale resolutions are interconnected.

S
C
A
L
E

TTIS_Concepts_of_Place_Space_and_Scale.

pdf

https://geography.org.uk/wp-content/uploads/2023/05/TTIS_Concepts_of_Place_Space_and_Scale.pdf


It is through repeated encounters with key and 
substantive concepts, applied at a range of scales in 
different local, national and global contexts, that 
students deepen their conceptual understanding.

A concept cannot just be memorised, 
it has to be understood.

Students need to be introduced to how a concept is used in different contexts. 
Expect their understanding to develop gradually and realise that it cannot be 
rushed. Don’t expect to teach a concept only once.

‘To learn to think like geographers, students need to be able to use its vast 
conceptual language. We cannot think or communicate with each other 
without using its concepts.’ Margaret Roberts (2023)



Renshaw and Wood (2011) identify that an 
extended period of exposure to ‘difficult’ 
concepts is required for students so they 
have time and space to grapple with these 
concepts.

‘unstable space in which the learner may 
oscillate between old and emergent 
understandings‘ Cousin (2006)

Students need a 
Liminal space



Fiorella and Mayer (2015)



Personal Knowledge
Audit

• Focus for subject 
development



What next?
Checklist:
 -

 -

 -

 -
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