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A COMMUNITY PROFILE

A group of young people living in the Bwlch area within the town of Llanelli.
By Lucy Jones 
January 2026

AIM 
The aim of this paper is to provide a community profile of a group of young people living in a South Wales town, considering statistical information and the view, goals, and objectives of young people. 

Equal opportunities 
To enable me to include young people in this profile, I have ensured I have obtained consent from parents/guardians. I will treat all individuals with utmost respect reflecting behaviour towards others involves a process of self-awareness, empathy, and commitment. Anti-social behaviour is defined as ‘behaviour that causes harassment, alarm, or distress to others’ (Anti-social behaviour, Crime and Policing Act 2014). I would disagree with this definition and argue that behaviour that is being used to label all minor or non-conforming behaviours as antisocial, as not all cause actual harm to the community. Anti-social behaviour is often harmless, free play or socialising that is wrongly interpreted by adults as anti-social or nuisance (Crawford and Lister 2007). 

Research issues and Environment
This intervention included five sessions with a group of four young people and youth justice worker. We spent the first session walking around the winder community to gain an understanding of how they see the community. This ensured the young people felt safe, empowered, and included. One male and three females the age range was 14-17 years. All four of the young people live in the area known as Bwlch Morfa Llanelli.

Geography 
The geography of the area is defined by its costal location. This was once heavily industrialised, primarily for tinplate and steel production and as a port for anthracite coal. According to the office for National statistics it has an estimated population of 42,685, for the built up and surrounding area, reflecting steady growth. Whilst the town community itself had a census population in 2021 of 25,366. 3,186 of these people were ages between 10-19year olds. 

Census (2024)
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Community Bwlch Morfa, Llanelli
Youth support services framework- the structure guiding provision across Wales plays a vital role in supporting young people to develop socially and emotionally, build confidence and participate positively within the community. In Bwlch area of Llanelli these services are delivered through youth clubs, community projects and government funded initiatives. Its aim is to offer a safe space for young people to support well-being, education, and personal development. Youth club in Bwlch run’s every Tuesday evening from 6pm to 9pm offering a safe place for everyone, social activities, and food. In addition to this, community led projects are organised for example creative workshops, holiday clubs/activities such as landscaping to develop art skills and accredited opportunities such as duke of Edinburgh awards for young people to connect others and learn beneficial life skills. Llanelli cadet centre offers army cadet activities to the local youths where they learn teamwork, leadership, and field skills. Within Bwlch youth club LGBTQ provision is delivered through dedicated sessions. It is inclusive of all people no matter their sexual orientation or gender identity. Bwlch youth group holds sessions for 11plus on the first and third Wednesday of each month 5.30pm-8pm to meet others, have a coffee and connect. Its aim is to create a safe space for everyone. The 16-25 targeted team is also accessible for those who are at risk of being NEET/homeless. There are also drop-in sessions arranged weekly where young people can seek help and advice on careers, mental health and well-being and future employment. Young people in the area are supported to engage and participate fully to reach their full potential. The government initiatives not only support the needs of the young people but also promote unity in the local community. 

Youth Engagement and progression Framework (YEPF)- Wales
The Youth Engagement and progression Framework is the Welsh government’s national mechanism for co-ordinating support for young people aged 11-18years across Wales. Designed to improve transition outcomes, participation, and well-being. Its purpose is to identify and support young people at risk of becoming NEET or those who are NEET and risk of becoming homeless. There are six core components, the first one is identifying the right people and understanding their needs this involves risk assessments and identifying families such as family issues, school exclusions, or substance misuse concerns. It is vital to build positive relationships and be a voice for that young person to ensure they feel heard and understood. Another key component is personal growth its aim is to support young people to be able to participate fully in society teaching them valuable life skills such as communication, building resilience and emotional regulation. Multi agency working is a key element of the YEPF and requires joint work between agencies such as police, children services, YJT and health services. YEPF is significant in Bwlch Llanelli as the local youth club work under this framework it influences how support is delivered to young people and looks at targeted provisions, support plans, and referrals to Measuring outcomes is crucial to ensuring programmes are effective and enables services to be improved to overall strengthen outcomes for young people. 

How YEPF works locally 
Local authorities like Carmarthenshire implement YEPF via partnerships between youth work, education, social services, and employment they support early identification spotting who needs help.
Bwlch youth clubs and other centres contribute to early engagement through informal sessions and early identification for young people who need support. Those young people who are at risk of dropping out and not in education, employment, or training, and those that are at risk of homelessness. There is also support on mental health, well-being and belonging as part of positive young engagement. Locally the framework begins with early identification schools, youth workers and other professionals play a key role in recognising when a young person may be at risk of becoming disengaged. ‘The Youth Engagement and progression framework ensures that no young person falls through the cracks.’ This is having a positive impact on Bwlch Llanelli however is not enough on its own and comes with challenges such as funding pressures and socio-economic issues. 











Surrounding local area Llanelli
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The estimated 2024 population of the surrounding area of Llanelli totals 25,519, made up of twenty-two electoral wards. Llanelli has a slightly higher female minority (51%) compared to males (49%). Children age 0-17 years make up 20.7% and those over 65 years represent 19.9%. 18–64-year-olds working-age population take over and lead with 59.4% of residents. Middle age ranges from 30-59 years indicate a stable and economically active population. This suggests stability rather than growth. How ever looking at the data, the proportion of older adults indicates an aging trend which may have constraints for further growth and the work industry. 
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Bwlch indicates moderate overall deprivation according to the Welsh index of multiple deprivation (WIMD) with health showing as the highest level of concern scoring four with indicators such as long-term illness, premature death, and chronic conditions. This suggests poor health outcomes compared to other areas. Mental health pressures, lack of services and potentially linked to economic stress. Lifestyle related factors such as smoking, diet and substances are significant challenges that are having a profound impact on health inequalities in the community. The implications to this potentially could be linked to other factors such as income/employment and the need for improved services e.g. health interventions. These indicators are used locally by Carmarthenshire County Council to identify areas where improved services such as Income, employment, education, and housing are showing at mid-level deprivation steady but not extreme. According to official measure of relative deprivation in Wales residents are in low paid or part time employment with limited academic ability which prevents higher paid jobs. This reflects a working but economically pressured community facing financial poverty. 
Bwlch, Llanelli displays moderate but hardship conditions with health as the most challenging. The area is defined by economic constraint, limited career progression, restricted growth, and intersectionality. How ever benefits from services such as LGBTQ, food banks, MIND, threshold, domestic abuse, and youth support are vital services in the local community. Targeted interventions could improve outcomes by addressing the link between health, income, and education. However, due to the level of need this is not sufficient to fully meet the needs of the local community. This could be improved by strengthening provisions to enhance services making them more accessible. 

According to Carmarthenshire County Council’s transforming Tyisha initiative, Tyisha shows disadvantage communities with higher deprivation particularly in urban areas of Llanelli affecting income, employment, and education outcomes. A county-wide focus on improving well- being outcomes for young people, homing in on health, education and reducing inequalities. These indicators help us understand the living conditions, income, employment, and education in Wales. Bwlch represents the challenges faced by small rural communities within the county.


Previous Youth work within the community
At the time of this study youth work continues in Bwlch. The local authority Carmarthenshire County Council fund mobile and outreach work. Evening youth club sessions run in the Bwlch community centre, and one to one targeted support is available. The most active form of youth work in the area is outreach and detached which can have many benefits and act as a bridge between services. This is beneficial especially for those who would not seek help themselves. 
 The Bwlch community faces challenges and youth workers engage young people in streets, parks, and various popular spots to reduce anti-social behaviour. Build relationships and signpost to education, training, and well-being services such as CAMHS/Iechyd da if needed. Issues being addressed are now more needs led which focuses on mental health and emotional well-being, cost of living and impact on families i.e. food banks, youth disengagement from education, anti-social behaviour in the area and employment pathways and skills. 


 Intervention 
A group of four youths three girls & one boy 14-17 years. The planned intervention included delivering a VR knife crime training session which was adaptable to their needs. The session took place in a local youth club, during the session I considered their feelings and wishes. We discussed any concerns that they had in relation to knife crime. We discussed in detail consequences of knife crime, including legal, social, and potential health risks. Two out of the three girls have grown up in a family of deprivation and have been exposed to domestic violence. They have also both experienced bullying and peer pressure therefore we discussed different scenarios ‘What would you say if a friend asked you to carry a weapon? Bwlch community has a prevalence of low knife crime amongst young people however Llanelli’s overall crime rate is higher than the Wales and UK average. 
 
Group involvement with other agencies

	Agency
	No of group involved

	Educational Psychologist
	                     1

	Bereavement counselling
	                     0

	CAMHS practitioner
	                     2

	Behaviour support worker
	                     2

	Local authority youth club
	                     4

	Substance misuse
	                     2

	Education welfare 
	                     1



[bookmark: _Int_PgFURAG2]The group are involved with a number of agencies and local youth facilities. These agencies support them and their families. Two have previously been excluded from the local youth club. This is due to anti-social behaviour. As Rutter et al. (1998) states, acknowledging the heterogeneity of antisocial behaviour has obvious consequences for the way it is studied and dealt with’. In 2025, 160-210 young people in Bwlch Llanelli were actively engaged with youth work services, including youth clubs outreach programmes, counselling and multi-agency support such as education welfare, mental health services, and substance misuse. 
Bilingualism and heritage 
At the time of the 2021 census 167 people spoke Welsh in the Bwlch community, which is 11.6% of the population. Bwlch has fewer Welsh speakers than the wider surrounding area. One in nine people speak Welsh in Bwlch. Currently there is no direct count of Welsh medium educated residents of Bwlch Llanelli even though there is a surge of interest in the Welsh language. None of the group are educated through the medium of Welsh. 

Crime data for Llanelli based on various categories (data from police.uk) This is over a month period in January 2025
Crimes                                                  Incidents
	Violence & Sexual Offences
	180                    

	Anti-social Behaviour
	120

	Criminal Damage & Arson
	75

	Public Order
	60

	Shoplifting
	50

	Burglary
	30

	Vehicle Crime
	25

	Other Theft
	20

	Drugs
	10

	Total
	570




The Efficacy of community Profiling 
After discussion with colleagues and friends, I understand the importance of talking to the local community to gather information. As Dalrymple and Burke (1995, p42) stated ‘It is listening that is most important, as this provides us with the information that enables us to gain a fuller understanding of the issues. The Bwlch socio economic information is from 2001. There are weaknesses in statistical information and there can also be disparities of the needs if data is poorly assessed. While statistics can indicate levels of deprivation or employment, they cannot fully convey the lived experiences of residents or the strengths of social ties. According to the Welsh Government, Community profiling has its benefits however it can be limited and in effective if it does not include community voices. As Sherry Arnstein stated, ‘Participation without redistribution of power is an empty and frustrating process for powerless.’ 
Estimating development needs 
Assessing needs is a rigorous process. It involves assessing what is needed and addressing what challenges people are facing and how it affects them. Young people are aware of what is happening in their lives, local deprivation pushes them from others within the wider community. Future interventions will be planned to ensure young people are able to reach their full potential. 
 The process of constructing a hypothesis is vital in developing and understanding the group and community. ‘A community profile is a comprehensive description of the needs of a population carried out with the active involvement of the community itself, for the purpose of developing an action plan or other means of improving the quality of life’ Hawtin et al, (1994, p.5). 
SWOT Analysis for Carmarthenshire Council YJT
	Strengths 
	Weaknesses 
	Opportunities
	Threats 

	The YJT was rated outstanding in 2023 from inspectorate of probation. 

Value being part of an outstanding team which has positive outcomes for young people 
	Resource and staffing pressure. Staff not on permanent contracts.

Short term contract impacts on my motivation and wellbeing with future funding uncertainty
	Access to Welsh government grant for funding early intervention.


Proving security for my role which will enable me to complete my professional development 
	YJ relies on other grants therefore cuts in funding could impact service.

As currently not qualified this could make my position vulnerable 

	Multi agency partnership child first approach. Staff-education-police-children services-probation.
	There is a gap for offering formal qualifications and skills for YP. 



I have no/limited experience of delivering accredited outcomes 
	Opportunities to share learning across Wales including piloting new assessment tools

I enjoy learning new opportunities which will improve my practice and outcomes for young people
	Increase in complex cases including MH, poverty, ALN.



As cases increase in complexity, I am concerned they will take more of my time/making cases harder to close

	Restorative justice 
Projects that connect YP to community.
	YP coming into the YJT have complex needs. Trauma-mental health, demand for more specialised staff.
	To link in with schools and other organisations to broaden preventative work.
	Challenges inconsistent police engagement, not trauma informed. Delay in process to early intervention. 

	Strong pathways access to MH, substance misuse, ETE specialist interventions for HSB.
	Even though RJ is strong inspectors highlighted the need for tracking victims. 
	Widen YJT policies e.g. reduce first time entrants, shape local practice for longevity.
	Widen YJT policies e.g. reduce first time entrants, shape local practice for longevity.

	Child first, trauma informed approach
	Limited staffing and funding can stretch and reduce time of intervention
	Training e.g. trauma training with Jonny Matthews
	Emotional demand and high caseloads can be a risk to staff well-being

	Building Pro social relationships with young people and understanding their needs
	I can sometimes struggle to close cases due to demand for further support to achieving a positive outcome for young people
	Referrals to relevant agencies for further support CAMHS, Education Officer, Post 16 team, Careers, Substance misuse DDAS
	Current waiting lists for these services pose a significant risk on young people and have an impact on outcomes



To summarise the SWOT analysis for Carmarthenshire Council Youth Justice team. I recognise the strong leadership and restorative approaches within our team. It is partnership with other services signifies strengths and aligns with the Youth Justice board national standards. Which emphasis co-ordinated safeguarding and intervention planning. However, HM inspectorate of probation highlights that high caseloads and staffing can undermine assessments posing as a potential weakness. The analysis also identifies potential threats, including increased workloads and complex needs of young people involved in offending behaviour such as mental health, substances, and adverse childhood experiences. Although restrictions around staffing and mental health services/ funding and the need for improved victim engagement tracking are ongoing challenges that the YJB are facing. This analysis reflects systemic pressures against professional standards and indicates threats and may compromise compliance. However, these challenges will need sustained funding, trauma informed and child first approaches which adheres with National Occupational Standards strengthening multi-agency working and prioritising prevention, aligns the team well for growth. ‘Every young person deserves to be heard, valued, and supported to reach their full potential’(NOS). 
As a youth worker within the youth justice team, I understand how continuing to reflect on and improve my practice to meet the needs of the young people is paramount to securing real life outcomes. This means aligning my practice, set out in the youth strategy framework for Wales 2019 and the national occupational standards for youth work. These frameworks support my practice in how I empower the young people. Throughout my professional development I have strengthened my knowledge of the five pillars of youth work Wales. In my role I support informal and formal learning opportunities, I have run ASB workshops and have co-ordinated VR intervention sessions with the education officer. Which has developed skills, communication and built resilience to support the learning development of these young people. I have recognised through direct work with young people it is most effective when person-centred. I ensure sessions are planned to the needs of the young person considering interests and location. On going professional development through training has ensured I understand the different learning styles and the importance of all young people having opportunities to reach their full potential. During reflective practice I have noted young people thrive when given a safe place to express themselves. Either through group sessions or on a one-to-one basis. For example, a planned activity we did was to create a personal journal using drawings, I panting's, drawings collage and written reflections. This helped the young people to explore feelings and document them over a period. We have also created mood collages using magazines, coloured paper and felts which was a big hit. It helped young people to understand how they feel and who they are. This activity enabled them to be self-aware without needing verbal communication. I aim to create an environment where young people are treated regardless of identity. However, I am more aware of my own values and sometimes opinions can influence the way a young person interacts with you. Professional learning has enabled me to think and adapt my sessions accordingly considering race, religion, language, and sexuality. This is forefront to my practice and all young people needs and wishes are taken into consideration. Young people can be involved in the planning of a session and are encouraged to take ownership. I have learned through a collaborative and multi-agency approach young people are able to thrive and contribute fully to society. However, I have learned that I need to challenge myself to ensure young people's voices influence society. It is vital to consider poverty, needs, and diverse cultural background. I aim to ensure my sessions are fun, engaging, and adaptable and accessible to all. This is done by being child focused taking into consideration feelings/wishes and individual needs. On going professional development, I.E trauma training has strengthened my confidence and knowledge in addressing challenging behaviour. I will continue to develop my skills and be inclusive regardless of barriers to participation. Throughout my practice I strive to empower the young people I work with, through building confidence, self-esteem, and resilience. I have worked with young people to lead projects I.E graffiti project with Jenks the artist which has enabled them to take ownership and be proud of their work. I have also helped lead a Christmas stall with the young people building skills and allowing them to feel valued in society and have an influence. Reflecting on my practices, I envision empowerment is built through building pro social relationships, turning up and advocating for the young people. ‘Connection is the energy that exists between people when they feel seen, heard, and valued.’ (Brown, 2012).

Conclusion 
To conclude the deprivation of Bwlch shows socio economic challenges. By moving from estimation needs towards quantifying requirements. This profile has identified lack of resources that demand targeted interventions. Such as limited GP surgeries, mental health services, with restricted access to further education and lack of regular public transport. Without this support people are at risk of disengagement, limited prospects and poorer mental health and well-being. Youth provision is vital to support the development and improve life outcomes. Despite challenges the community has significant strengths in terms of cultural identity and an intense sense of place attachment. These are embedded in industrial heritage such as housing, golf course and coastal developments, transport linkages, and strong community identity. However, these may also contribute to challenges including reduced social mobility and detachment which can reduce capacity to adapt to new economic and cultural opportunities in forms of employment, development, and social change. The findings suggest that future development must not be reactive but require a systemic approach that aligns with the Well-being of future generations (Wales) act. The community profile in Bwlch reflects the principles of the well-being of future generations (Wales) act 2015. Its aim is to improve social, economic, environmental, and cultural well-being for future residents. It is about making life better, whilst protecting the future. Residents have access to green and outdoor spaces like the Bwlch football pitch encouraging physical activity and well-being. There are strong community links and local activities such as Bwlch community centre where youth club takes place, trips are organised for the young people in the community. There is a local school, walking groups and coffee morning which are run by Bwlch community. Lots of local resident's volunteer, e.g. art and well-being groups, a local charity supporting people with mental health and social challenges this brings the community together. Bwlch reflects the acts focus on improving life whilst considering needs for the future. 
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Appendix 1
Professional Learning Development Plan

To work in accordance with the five pillars of youth and purpose of youth work strategy in Wales (2019). The strategy defines youth work as: ‘A voluntary relationship-based practice that supports young people to develop personally, socially and educationally’ (Welsh government 2019).

	Work with young people in accordance with five pillars of principles of youth work in Wales (YWWRG, 2018)
(Educative, Expressive, Participative, Inclusive, Empowering
	Facilitate learning and development of young people through planning and implement learning activities in youth work
	Demonstrate commitment to inclusion, equity and young people’s interests, health, and well-being
	Work with communities. Encouraging young people to actively engage in their communities and work to promote the voice and needs of young people

	How do Carmarthenshire YJT work with young people and why?

How are the five pillars of youth work embedded through the YJ team?

Different types of youth work and what differs between them
	How is the personal, social, and educational development achieved through the Youth Justice Team?
	How are the needs of others promoted through youth justice work considering inclusion and equality? 

Is well-being a primary concern in youth justice?
	How does Carmarthenshire YJT work with other services and why?

How does the YJT meet the diverse needs of the young people?

	Observe other YJ staff, attend training sessions and team meetings.

Lead my own workload on placement putting the five pillars forefront to my practice. 

Support other youth services both statutory and non-statutory
	Engage in preventative work with YP such as ASB workshops, graffiti project to promote personal and educational development.

Attend craft sessions to support a YP social development like art/crafts i.e. Christmas project to give back to community and strengthen interpersonal skills.
	Learn through books, papers, on on-going training of different strategies to support YJ work. Person centred planning 

Support the young person’s interests considering well-being 
	Communicate with young people in what they would like in Carmarthenshire. 

Ensure multi-agency working is central to my practice linking in with police, fire, CAMHS, substance misuse, schools etc.



This plan represents my commitment to professional practice and my responsibility to the young people I support, ensuring that it aligns with the National youth work strategy (NOS). ‘Every child deserves a champion-an adult who will never give up on them, who understands the power of connection, and insists that they become the best that they can possibly be.’ (Rita Pierson 2013 ted talk).







Appendix 2 

Reflective log 

16-year-old male arrested for theft of a car, driving a vehicle without a driving licence with no tax or insurance on the vehicle. Also, theft of another vehicle, JCB. The car has collided with a police vehicle whilst being driven the wrong way up the road, the young male has then absconded from the vehicle and left on foot. Information given by the police as follows:
· Young person comes from a travelling background.
· NEET
· Concerns around mental health 
· Concerns regarding criminal exploitation

I as the youth justice worker have attended custody to act as the appropriate adult. Young person’s mum was unable to due to concerns raised that she could potentially be a witness. On arrival in custody, I had a debrief with Detective Sergeant and then introduced myself to the young person and explained my role. The young person lives with his parents on a local caravan site. Concerns around young person’s mental health therefore he was seen by a custody nurse on arrival. Prior to interview I reassured him, explained the process and his rights. On interview young person appeared anxious and kept on snapping his fingers, young person answered no comment and then the solicitor intervened with a prepared statement informing the police he was at home at the time of the offence. Post interview young person appeared calmer and asked when he could go home. 

Thoughts and Feelings

I was conscious how long the young person had been in custody. At the time of interview 11 hours had been spent inside a cell. A challenge I came across was being supportive whilst still maintaining professional boundaries. How ever considering my role, is to promote fairness that influence police decisions. 

After interview I checked in with the young person to see how he was and reassured him that his mum was outside waiting for him. This give him reassurance that the end was nearing and reduced any anxiety he was feeling.
 

On reflection this strengthened the importance of clear communication and emotional awareness. Using simple language is vital to best support the young person and being self-aware will help me read and align with the young person’s needs. This will enable me to choose empathy to acknowledge their feelings.

Areas of development 

· Strengthen my knowledge of the legal process.
· Managing personal emotional responses in pressurised situations

Positive practice 

· Clear concise communication 
· Ensuring young person felt heard and understood.
· Maintained calm and professional. 

This was a constructive opportunity which indicates both strength and weaknesses. Highlighting the importance of an appropriate adult in promoting the welfare of young people within the criminal justice system. 




Appendix 3

Date 28/1/26.                   
Case   Engagement with a 14-year-old boy referred for ASB in the community.   
 
Situation 

I met with the young person who had been repeatedly involved in ASB. During the meeting, the YP was reluctant to speak, minimal eye contact and stated, ‘this was a waste of his time.’ All behaviour is a form of communication; the young person was trying to tell me something. He was feeling very ‘isolated’ and had totally shut down. 
Feelings of sadness and a mix of intense negative emotions. YP could have been feeling the ‘spotlight’ effect. This experience can trigger a ‘threat mode’ in the brain causing ‘fight or flight’ mode making it impossible to think clearly. 

Task    
My initial aim was to build rapport by getting to know him, his likes, dislikes and about his life in general. The visit ended abruptly after 10 minutes with him swinging repeatedly on a computer chair looking out of the window. He had totally disengaged. 
Thoughts and feelings   

I immediately felt frustrated and questioned if I had triggered him to disengage. I wanted a positive outcome which I did not get. After the meeting, my initial thought was the approach to much for the young person which made them feel overwhelmed prompting them to shut down. From the referral I know that child A has been exposed to significant childhood trauma and is very wear of professionals therefore this has impacted the way he is perceiving. 

Evaluation 

The meeting did not go to plan however the YP turned up to the appointment which is a small step in the right direction. 
Next session I will....
· Assess willingness to engage and not focus on outcomes.
· Consider a car journey where there is minimal eye contact. This is a fantastic strategy for engagement no eye contact as you are sitting side by side. YP feels less intimidated as they are able to look out of the window as a distraction at the surroundings which can be calming. Especially for those YP who have ALN and struggle with their emotions. 
· Recognise that the behaviour could be triggered by professionals and lack of trust from being let down in the past.  



Analysis 

Whilst looking at guidelines from the YJ board, building a pro social relationship is challenging however is a foundation to prevention work. The adverse childhood trauma this young person could have experienced cannot be undone by one conversation with a professional.  As most of the young people we work with have suffered significant trauma this can act as a barrier. The brain's trauma response fight, flight or freeze is a survival mechanism which triggers the nervous system to release stress hormones.
‘Children are not slates from which the past can be rubbed by a duster or sponge, but human beings who carry their previous experiences with them and whose behaviour in the present is profoundly affected by what has gone before’. 
(Bowly, 1951)

Action
· YP to choose activity/location - empower the young person to play a role in the process. It would be beneficial to plan something with them 
· Check with other professionals what support is in place- this could potentially avoid duplication of session and ensure there are no gaps of support
· Continue to log progress and what has worked well/not so well- reflective practice is paramount. 

What have I learned?
Throughout interventions with young people, I have become aware I sometimes struggle to keep to specific time scales and close interventions. This being due to building a pro social relationship, being that trusted adult who is consistent and shows up. There is always further support children will benefit from not just targeting offending behaviour. I.E emotional regulation, healthy relationship’s, accredited courses for NEET. Sometimes professionals are caught up in the middle of the young person’s needs and the service requirement. 
Time and patience are beneficial to building a pro social relationship. That focusing on outcomes is not the foundation to positive engagement. To be curious in my role and non-judgemental and continue to adapt my approach to the YP needs. Active listening and to look for emotional response cue’s this enhancing communication and overall building a stronger relationship with the YP. 

Appendix 4

Case   15-year-old boy referred for violence & aggression in school. 

Situation 

I met with the young person who had been involved in repeated violence in school. He lives with gran no contact with mum or dad. Has been exposed to ACES, no diagnosed ALN but struggles with identity/belonging. During the initial meeting, the young person engaged well lots of verbal communication with the use of bad language with limited eye contact. Young person stated, ‘he felt good.’ 

Task

My aim was to get to know the young person and find out a bit more about him. Likes, dislikes. Triggers etc. The visit ended after 30 minutes, and I was feeling like it had gone to plan. How ever when I saw the young person the following week in school, there was a change in communication, no eye contact and appeared in low mood. At the end of the session, he disclosed to me ‘he did not want to be here anymore, what is the point.’

Thoughts and feelings

As he disclosed this to me my initial thought was ‘I wonder how long he has been carrying this for.’ I was concerned and worried I might say the wrong thing. I focused on the moment, keeping calm and my tone of voice the same. I needed him to have that safe space to open up and let it all out. How ever considering my own feelings/role I wondered how best I could support him. Emotionally I felt affected, carrying the weight but also feeling a sense of purpose. I remained calm to support him but also needed to seek appropriate help in line with safeguarding responsibilities. 

Following the disclosure
I sought support in line with safeguarding procedures, shared concerns with safeguarding officer in school to ensure the young person received the appropriate level of intervention. I contacted Gran to ensure he was being picked up from school by a trusted adult. 

Reflection 
On reflection it impacted me emotionally; however, I recognised the importance of maintaining professional boundaries and seeking support. Overall, this experience emphasised       the importance of active listening, empathy and seeking support imminently. Whilst being aware of my own emotional responses and professional limits. 

What I learned 

· Listening is paramount 
· How to respond under pressure 
· The need to take every disclosure serious
· The emotional impact on myself 
· The need to ask direct/clear questions

This reflection taught me that even limited engagement of connection can make a significant impact to a young person’s safety and well-being.




Appendix 5

Case Study
March 2026

Background

16-year-old male referred to the Youth justice team on an out of court disposal due to an offence related to theft of alcohol. This was the young person's first involvement with the youth justice team. However, there were other concerns in school regarding behaviour, and going missing from home and having to be brought home by police. 

The young person lives with legal guardians who he calls mum and dad; he also has a twin brother who lives with him. The family moved to the area 5 years ago; the twin boys were removed from biological parents when they were 4 years old. Child A has experienced adverse childhood experiences although the extent of this is unknown. We know that the boys witnessed domestic violence, mum chose to be with dad, and the boys were removed.  Supervised contact was given where the boys saw mum 3-4 times a year. Biological Mum has recently moved to the area and wants the boys to go and live with her which is confusing for them. 

Assessment

· Child A can sometimes be a school refuser
· Challenging behaviour in school 
· Struggles to manage his emotions
· Associating with peers who are involved in criminal behaviour.
· Limited parental capacity from biological mum
· Contact/texts inconsistent at present with biological mum
· Biological mum has a new partner
· Social services involvement
· Struggles with identity

Looking through a trauma informed lens suggests that child A’s behaviour is linked to an unmet emotional need.  As we know all behaviour is a form of communication. 







Intervention 

Multi-agency meetings to share information with children services, school, and police. 
· Weekly sessions of approximately 1 hour depending on Child A
· Relationship building/healthy relationships
· Victim awareness
· Consequential thinking 
· Emotional regulation 

Social worker to implement support as a family in relation to boundaries/safety plan etc. 

· Close communication with the school to manage behaviour.
· Referral to post sixteen team to implement support, peer group/activities, and support with application to college as child A has chosen to do a plastering course starting September.
· Regular information sharing between professionals/ legal guardians.
· Monitor concerns enter for risk review if need arises.
· Update safety plan/submit MARF if need arises.
Outcome

Over the course of 3-4 months child A attitude has improved.

· No further involvement with the YJT
· Improved family relationships
· Spending increased time in local youth club 
· Behaviour has improved in school  



Reflection 

This was a positive intervention with many strengths. Building a pro social relationship with child A was paramount to a positive outcome. Multi agency approach was effective in sharing information and addressing concerns. Also ensuring that professionals were not duplicating any work and child A was receiving targeted support.
My trauma informed training/approach allowed me to understand the cause of child A’s behaviour. Instead of thinking what is wrong with you? think... What has happened to you?

However, this case did come with challenges, it took time to build up trust with child A, I found it difficult to close the intervention due to work could still be done around healthy relationships/boundaries. Time scale/workload on out of court disposals make this difficult. Child A is no longer offending, and intervention has ended. 


Further ongoing support

· Post sixteen team!
· Referral to CAMHS/Iechyd da was offered
· Support from Social worker

Youth workers in the local youth club have built a pro social relationship with child A. It only takes one consistent adult away from the family home to make a difference to a young person's life and future outcomes. This ongoing support has allowed child A to build confidence/resilience and feel valued in society. 




























Appendix 6


Reflective log

Young 14-year-old female
Date: January 2026
Session- One to one session to support young person on a personal plan, considering school attendance, wellbeing, and goals. 

Today I met with a young person to discuss challenges she is facing in school, her over all well-being we talked about her interests and focused on identifying triggers. 

Observation

· Reluctant to engage at first
· Limited eye contact 
· She expressed frustration of being in a class with all boys
· Appeared relaxed when talking about hair and beauty

Reflection 
Initially I felt concerned about the young person’s lack of engagement in school, but I also felt positive that she had engaged in a discussion around hair and beauty. Working with young people with additional learning needs has made me more aware of how closely adolescent development and education are closely linked.
Evaluation 
· Active participation
· Established trust and listening
· More sensitive to peers which affects participation
· Struggles to self-regulate 
· Identified future goals 


Challenges
· Young person needed prompts to explore how she was feeling
· Barrier with ALN and education 

Analysis
· This young person may find it useful to use visual aids, or reflective activities to help communicate her feelings.

Conclusion 
The session highlighted the importance of building a pro social relationship, whilst building trust. It also emphasised the need for more activities to support with her emotions to build resilience. Adolescents develop higher order thinking skills. Young people with ALN may progress at a different pace. Without support, clear instructions, and a trauma informed, and multi-sensory approaches young people can disengage. 

Plan

· Visual aids to help support her feelings, i.e. charts, emotion cards
· Encourage young person to set small goals in relation to school, discuss reduced timetable
· Reflect on my own practice, trauma informed approach and ensure I provide opportunities for space for her to open up without pressure. 



Appendix 6

Case Engagement with a 12-year-old girl referred for Anti-social behaviour (involved in incidents involving racist behaviour). 

Situation 

I met with a young person who had been involved with anti-social behaviour in the community and involved in incidents involving racist behaviour. Where the young person had been using inappropriate language towards another individual. She has a diagnosis of ADHD and is waiting for an autism assessment. Has experienced childhood trauma. On arrival to the home mum explained she was not happy I was coming. I explained to mum I would just do a short visit initially to introduce myself and explain the work the youth justice team do. When I met with the young person, she was noticeably quiet, limited eye contact and kept on repeating ‘I don’t know why you’re here.’ After 10 minutes I ended the session and asked would it be ok if I come back next week to see you. The young person nodded her head; this was a positive but small connection. 

Task
My aim was to build a pro social relationship finding out as must as I can about this young person. Likes, dislikes, interests, family, friends, education etc. The second session exceeded expectations, and the session went well. We discussed the behaviour, at first the young person appeared defensive, and I listened. However, she remined in the conversation and with support agreed that her comments could be perceived as offensive. 

Thoughts and feelings 
Lots of work was going to be needed around this, and my initial thought was their level of understanding was limited. I needed to stay connected by using simple language, making the sessions short or the young person would have totally disengaged, I needed to ask questions and allow the young person to make choices. However, looking at the positives, this young person was engaging well.


Evaluation 
The session went better than expected, with higher levels of engagement and participation. The young person responded well to the trauma informed approach and engaged fully in discussions with support. Working with young people with additional learning needs has made me more aware of how closely adolescent development and education are closely linked.

Areas for development 

· Continue to build a pro-social relationship
· More structure in session 
· Increase attention/time during task
· Engagement through challenging topics 











PRACTICUM PLACEMENT SUPERVISION CONTRACT- LUCY JONES

Practicalities
For example - timing, frequency, place, what are reasonable interruptions.
[image: ]
Boundaries
What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
Working together
[image: ]
Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision.
Session Format
[image: ]
What will each session be like? Will all the time be spent on one incident; are supervisees expe
Organisational & Professional context
[image: ]
Initial in person meeting followed by weekly meetings on Teams. Due to the time constraints of the placement and assignment submission it has been agreed that supervision will take place jointly with another student in the same placement. However, this can be flexible and if it is identified that an individual discussion would be more appropriate this can be changed.
Whilst supervision is a confidential professional support process. It is agreed that if there are any safeguarding or student welfare issues arise they will shared appropriately.
It is acknowledged that sometimes work with young people can be unpredictable which may impact on planned supervision sessions. Agreed to communicate to rearrange if required as soon as possible.

Whilst supervision is a confidential professional support process it is agreed that if are any safeguarding or student welfare issues arise, they will be shared appropriately.
As the supervisor has no links to the placement this will allow objective discussion and support. To provide context the student may outline team structure and highlight [image: ]individual colleagues as part of the reflective process.
Discussion will remain professional throughout the process and informal gossip will be actively discouraged.
[image: ]
The supervision relationship is supportive and challenging, through informal discussion and mutual sharing of practice examples.
Hopes for the supervision process is to access support and guidance from an experienced supervisor.
Fears for the supervision process revolve around the pressure to complete the required face-to-face hours within the current timeframe for submission.
[image: ]
Agreed that students will provide reflective recordings ahead of sessions to inform the discussion. As this is joint supervision each student will have space on the agenda to explore something that has arisen within their placement.
Where appropriate the supervisor will share examples of practice or research throughout the process to provoke discussion.
Standing agenda items such as student wellbeing, assignment pressures and safeguarding will be included
[image: ]
Discussion will remain professional throughout- expectation of contribution by all to the process.
	   Practicum PLACEMENT SUPERVISION CONTRACT- LUCY JONES



Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions.
Any concerns about fitness to practise will be raised on an individual basis with the student and shared where appropriate to identify additional support.
Whilst the supervisor is unlikely to know any of the young people discussed either first names or initial will be used to ensure anonymity as good practice.


	Career Development
	Students must complete this bursary at the earliest

	Bursary
	opportunity, either during or immediately following this meeting.


	Signed 	[image: A black number on a white background

AI-generated content may be incorrect.]
NS.-...-...:-A(supervisee)

Signed (supervisor)	Date: 13.02.2026




Supervision 
DATE: 13.02.2026
TIME: 10:00
PEOPLE PRESENT: Heidi Holland (Supervisor), Lucy Jones (student), Samantha Shingler
DURATION OF THE MEETING: 1:00- in person
[image: ]
AGENDA/ DISCUSSION POINTS
[image: ]
1. Reflective recordings from practice
1. Student Wellbeing
1. Safeguarding
1. Assignment Pressures
1. AOB

NOTES/ ACTION OF EACH ITEM

1 .lnitial supervision to discuss overall placement, assignment requirements and supervision process/ expectations. Outline requirements for reflective recordings to inform agenda for discussion at supervision. Both students provided context of their placement including case load, nature of work with young people and overall positioning within the service. Agreed that reflective recordings will be provided, reflecting key areas within their work.
1. [image: ][image: ]Both students had been experiencing some stress and anxiety regarding their contracts and the pressure of submission date for the assignment, in particular placement hours required. Further discussed in point 4.
1. Wider safeguarding discussion took place, including reporting mechanisms and how they could be discussed within a supervision framework.
1. Lengthy discussion regarding challenges of completing required placement hours within timeframe- due to a hold up with the DBS required by UVVTSD placement hours could not be recorded until this was in place although both students have a current DBS in place for the employment/ placement. Reviewed the situation and explored some potential solutions for recording hours- due to the nature of their roles with young people who did not always engage this increased the pressure. Both students to discuss in Uni the following day- HH agreed to also highlight this to Uni as an area of concern.
1. Nothing at this stage as it was the first supervision.

PROBLEMS ENCOUNTERED
Issues highlighted related to the challenge of achieving the required placement hours as detailed above.
[image: ]
REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way. Also [image: ]reflection on effectiveness of supervision.
Supervisor Information
Utilising reflective recordings from practice will ensure the supervision is beneficial- both students were honest when discussing the support they are able to provide young people and the impact if that is not available.
	* 


[image: ][image: ][image: ][image: ]Both students identified strategies they utilise to support engagement demonstrating their capacity to respond to young peoples needs through a flexible approach.
QUESTIONS ARISING
[image: ]
• How can placement hours be completed- is there an option to access additional work with young people?
DATE OF NEXT MEETING: 19.02.2026 [image: ]STUDENT SS LJ[image: ]SIGNED:
SUPERVISOR
[image: A black object with a white background
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[image: ]
PEOPLE PRESENT: Heidi Holland (Supervisor), Lucy Jones (student), Samantha Shingler
[image: ]
DURATION OF THE MEETING: 1:00 AGENDA/ DISCUSSION POINTS
[image: ]
1. Reflective recordings from practice
1. Student Wellbeing
1. Safeguarding
1. Assignment Pressures
1. AOB

NOTES/ ACTION OF EACH ITEM
[image: ]
1. Discussed reflective recordings/ verbal reflection from both students. Opportunity to explore both case studies presented and discuss impact of pressure to close cases when required intervention is complete. Both students outlined their approaches and honestly reflected on the challenges this presents when they are aware that the young peoples' needs have not always been met Further discussion on opportunities to referrals to other colleagues/ professionals which highlights the impact on the young person of starting with someone new and having to retell their story which they may have already done several times. Agreed that a continuum of support is critical- both students were realistic about the challenges this presents in terms of service targets for timeframes and funding challenges for their role.
1. Linked to the above discussion point, both students had been experiencing some stress and anxiety regarding their contracts but both have just been notified that they are extended until 31.03.2027 which is reassuring. On reflection they had been concerned about their personal circumstance if the contracts were not renewed but also worried about the impact on young people they were supporting.
1. No safeguarding issues were discussed
1. Lengthy discussion regarding challenges of completing required placement hours within timeframe- due to a hold up with the DBS required by UWTSD placement hours could not be recorded until this was in place despite the fact that both students have a DBS in place for the employment which is also their placement. Reviewed the situation and explored some potential solutions for recording hours- due to the nature of their roles with young people who did not always engage this increased the pressure. Both students to discuss in Uni the following day- HH agreed to also highlight this to Uni as an area of concern.
1. [image: ][image: ]Throughout the discussion there was interesting debate on the professional conflicts that can be presented when working in a multi-agency team. Discussed
[image: ]
varying levels of qualifications and profession status- honest reflection regarding perceptions and expectations of social workers and joint working.

PROBLEMS ENCOUNTERED
[image: ]
Only issues highlighted related to the challenge of achieving the required placement hours.
[image: ]
REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way. Also reflection on effectiveness of supervision.
[image: ]
Utilising reflective recordings from practice was crucial to ensure the supervision was beneficial- both students were honest when discussing the support they are able to provide young people and the impact if that is not available.
Started to explore the impact of trauma on young people and their capacity to engage in support they may find challenging. Both students were able to identify alternative strategies to increase engagement demonstrating their capacity to respond to young peoples needs through a flexible approach.
Opportunity to explore trauma in more detail along with adolescent development to increase understanding of young people's response to challenging situations.
[image: ]
QUESTIONS ARISING

· Are their clear role responsibilities and boundaries in a multi-agency team?
· What changes can be made to referral processes/ continuum of support for young people to reduce the need to repeat their story?
[image: ]
DATE OF NEXT MEETING: 27.02.2026
[image: A close-up of a handwritten name
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DATE: 27.02.2026
TIME: 09:00- 10:00
PEOPLE PRESENT: Heidi Holland (Supervisor), Lucy Jones (student), Samantha Shingler
[image: ]
DURATION OF THE MEETING: 1:00 AGENDA/ DISCUSSION POINTS

[image: ]
1 . Reflective recordings from practice
1. Student Wellbeing
1. Safeguarding
1. Assignment Pressures
1. AOB
[image: ]
NOTES/ ACtiON OF EACH ITEM
[image: ]
1. Overall discussion on verbal reflections from practice- highlighted impact of cancelled appointments on work with young people and capacity to achieve placement hours and comply with guidelines on case closure. Both identified different approaches to how cases are held/ closed and the impact of referrals to other services which can often cause delays, is Speech and Language referral. LJ identified challenges of young people not engaging and the need for creativity to plan alternative approaches which reflect the young person's needs and interests- use of hair and beauty activity pathway to encourage engagement. Lengthy discussion on impact of young people looked after who are in foster care; the quality and professionalism of the foster carer can have a significant impact on the young person's progress. Wider reflection on support for neurodiversion/ mental health challenges post Covid and the lack of awareness of services for families. Both acknowledged the negative impact wider issues can have on a youth workers case load/ capacity to engage.
1. Both students expressed relief at the extension to the submission date for this module which has eased pressure.
1. SS highlighted a concern about a young person who is NEET and concerns over risk-taking behaviour. Explored safeguarding referral processes and barriers in place- strategy meeting at the end of March but identified this is a lengthy time. SS submitted a MARF but no update yet- to discuss at next supervision.
1. Linked to the wellbeing point, pressure has eased however issues such as cancelled appointments continue to provide challenges. Trauma training refresher next week which is really beneficial but will prevent any face-face work happening on that day.
1. None
PROBLEMS ENCOUNTERED

[image: ]
Only issues highlighted related to the challenge of achieving the required placement hours.
[image: ]
REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way. Also reflection on effectiveness of supervision.

Some discussion on reflective recordings previously received was beneficial. Both agreed to send across additional recordings and a SWOT analysis which will provide a valuable insight into development opportunities.
Further discussion on the impact of trauma on young people and their capacity to engage in support they may find challenging, further linked to those in foster placements/ residential settings. Both students reflected on inherited cycle of behaviour from families/ parents particularly around aspirations, benefits, employment and learning.
QUESTIONS ARISING
· Strategy meeting delay for young person- will it be too late?
· Foster carer role- what is the impact of a good/ bad foster carer on a young persons outcomes?
· How can families access signposting to services?
[image: ]
DATE OF NEXT MEETING: 06703-2026 	13.03.2026 08:30
[image: A close up of a sign

AI-generated content may be incorrect.]
DATE: 
TIME:

PEOPLE PRESENT: Heidi Holland (Supervisor), Lucy Jones (student),
Samantha Shingler (student)
DURATION OF THE MEETING: 1:00 AGENDA/ DISCUSSION POINTS
[image: ]
1. Reflective recordings from practice
1. Student Wellbeing
1. Safeguarding
1. Assignment Pressures
1. AOB

NOTES/ ACTION OF EACH ITEM
[image: ]
1. Updates from both outlining recent activity in placement including new cases and some knife crime training using a VR headset which was really beneficial. Both students completed a trauma training refresher which was engaging and useful to link to work with young people moving forward. Discussed SWOT analysis that have been shared with HH- give a good overview of the service/ placement setting but could be strengthened with addition of personal SWOT analysis which would demonstrate links to theory, strategic direction and personal development. Spent some time reflecting on individual strengths, weaknesses, opportunities and threats through a peer support approach- both identified key points for each other (see additional notes). Further exploration of specific case SS is working on involving a young person engaging in risky sexual behaviour- SS expressed concerns about the lack of urgency to implement targeted supported which may result in a crisis. HH highlighted further reading which may be beneficial around the Finklehor Precondition Model regarding sexual abuse.
1. Wellbeing was discussed throughout the SWOT analysis exercise- both referenced recent experiences during appropriate adult duty. The role of AA often involves dealing with some graphic information, traumatic events and distress but there is currently no formal follow up to check in on staff after the duty. SS explored this and the potential negative impact it could have on staffalthough management are supportive there was a feeling individuals would have to explicitly request support. Previous 'wellbeing days' in the service were beneficial but it would be helpful if they were more regular. LJ also shared an example from a previous role where there was a Wellbeing Champion in the workplace- potential area for development to suggest this with managers.
1. No specific safeguarding issues although discussed in context of the reflective recording from practice
1. Both working well towards the assignment submission and recording placement hours. Uni session planned with Darren which will be helpful.
1. No AOB
PROBLEMS ENCOUNTERED
None encountered- placement hours going well
REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way. Also reflection on effectiveness of supervision.
[image: ]
Both students demonstrated a good understanding of adolescence and the impact of external factors such as trauma on development, behaviour and engagement. Further exploration of individual cases and situations highlighted excellent links between young peoples learning styles on their capacity and enthusiasm to engage, identifying the need to consider different approaches to developing appropriate activity.
The supervision provided an excellent opportunity for both to reflect on themselves, each other and wider practice issues/ barriers. Both engaged in honest discussion and were able to demonstrate links between their practice, relevant theory and strategic requirements.
QUESTIONS ARISING	[image: ]

· How can the wellbeing offer for youth workers be developed to ensure support is available after challenging situations
· Additional training & development opportunities available- not just those connected to your role to enable wider practice development opportunities
[image: A close-up of a note
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DATE: 27.03.2026 TIME:

PEOPLE PRESENT: Heidi Holland (Supervisor), Lucy Jones (student),
Samantha Shingler (student)
[image: ]
DURATION OF THE MEETING: 1:00
AGENDA/ DISCUSSION POINTS

1 . Reflective recordings from practice
1. Student Wellbeing
1. Safeguarding
1. Assignment Pressures
1. AOB

NOTES/ ACTION OF EACH ITEM
[image: ]
1. Discussed community profile exercise required for assignment- explored purpose of the profile and the benefits of completing it. Both students were frank and honest, expressing that they did not enjoy completing it or find it beneficial to the current assignment. Explored the wider remit of a community profile and the connotations of the word 'community'- not just a geographical place but could be a group of like-minded people/ share interest- definition: 'a group of people living in the same place or having a particular characteristic in common [image: ]When linked to areas of strategic development for the service a community profile would be helpful.
1. [image: ]Whilst not specifically related to wellbeing both students reflected on recent training/ professional development opportunities- some frustration that this requires time away from their role- discussed the challenge between undertaking mandatory training and supporting young people- a day away from the workplace impacts on workload which still has to be done. Unpicked the challenge of continuous professional development which is vital for youth workers- identified some solutions such as training on shorter days to allow other work to happen. Both felt this would also allow for individual learning styles of youth workers to be considered. Explored it further regarding the use of Teams for work with young people, meetings etc- both identified that it was a barrier to communication at times and the opposite of a relationship-based approach but could be beneficial for some young people.
1. No specific safeguarding issues
1. Both working well towards the assignment submission and recording placement hours. Uni session with Darren was beneficial- both feel they are on target and progressing well, supporting each other through the process
1. Frustration at the end of financial year circumstance which always results in an underspend and rushed need to buy resources etc to utilise surplus. Both students are self-funding their studies and have reflected that there is a lack of
[image: ]
[image: ]
support for professional development which has been highlighted around professional development. Whilst both acknowledge their understanding of budget allocations and restrictions it is still frustrating that they feel unsupported.
Both encouraged to reflect that in their personal SWOT analysis.
[image: ]
PROBLEMS ENCOUNTERED
[image: ]
None encountered
[image: ]
REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way. Also reflection on effectiveness of supervision.
[image: ]
Discussion during supervision today reflected both students frustration at their capacity to undertake their role along self-funded study. Their SWOT analysis of the overall service has developed an understanding of the strategic element of their role and the impact of their work however both have now been encouraged to include a personal SWOT alongside this to develop links to the wider picture and their position.
Good discussion today regarding individual learning needs and approachesthey both have a good understanding of this when planning work with young people but realise that the same consideration isn't utilised when professional development opportunities are being facilitated. Both demonstrated robust understanding of the benefits of face-to-face interaction with young people and the impact of barriers such as use of Teams can have on effecitce communication and relaptionships.
QUÉSTIONS ARISING
For the final supervision consider:
As a youth worker I am someone who.....
· What values underpin this?
· What theories can you relate to?
· How does supervision help shape this identity?
· Where do you still want to grow/ develop?
[image: ]
DATE OF NEXTJEETING: 07.04.2026 08:30
SIGNED:
STUDENT 
SUPERVISOR
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SUPERVISION RECORDING FORMAT
[image: ]SUPERVISION RECORDING DATE: 07/04.2026 TIME:[image: ]
PEOPLE PRESENT: Heidi Holland (Supervisor), Lucy Jones (student),
Samantha Shingler (student)
DURATION OF THE MEETING: 1:00 AGENDA/ DISCUSSION POINTS
1 . Reflective recordings from practice
1. Student Wellbeing
1. Safeguarding
1. Assignment Pressures
1. AOB

NOTES/ ACTION OF EACH ITEM

1. Overview of a number of reflective recordings that have been received. HH has returned them with comments on. Discussion about making links between theory/ policy/strategy to practice, for example both students have reflected on appropriate adult duty when supporting young people in custody which could have been strengthened by including reference to guidance or legislation for young people being detained. Another example related to the lone working policy which was highlighted but more detail on how it is implemented would provide context for the reflection. Wider discussion around values and how they can influence work with young people and within a team. Interesting debate on individual circumstances of young people and how youth workers respond, for example for those who are exploring their sexuality.
1. Reflected on emotions and wellbeing regarding not having heir voice heard when requesting training and development opportunities- both expressed frustration that they have repeatedly asked for specific training and there has been no response or action. Encouraged to reflect on how they would approach the situation if a young person told them that they were not having their voice heard- what action would they take to increase accountability? Discussion around not wanting to be THAT person who escalates things or becomes a nag to get things to happen but both encouraged to take a step back and consider developing an approach that they are comfortable with that will ultimately have a positive impact on their development and wellbeing. Maybe changing the question they are asking- rephrase, ask direct questions, be assertive and don't be afraid to have a difficult conversation.
Wider discussion about work: life balance and how to manage workload, expectations and personal wellbeing. Linked to aspirations to progress, pursue leadership roles but understanding the impact this may have on personal life. Opportunity to reflect on current situation and strategies used to manage balance.
1. No specific safeguarding issues
Y Drindod Dewi Sant
University of Wales
Trinity Saint David
[image: ]
1. Both working well towards the assignment submission and are relieved that the end is nearly in sight. Both students positive and very focused.
1. Looking ahead to next assignment submission and placement already which is positive.
[image: ]
PROBLEMS ENCOUNTERED
None encountered
[image: ]
REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way. Also reflection on effectiveness of supervision.
[image: ][image: ][image: ][image: ][image: ]Both students asked to identify how they would finish the sentence... 'As a Youth Worker I am someone who...' . Whilst both responded with a range of values around being approachable, non-judgmental, respectful etc both also agreed that it would be positive to be viewed as fun, cool and engaging as wellsometimes we get caught up in the expected value based approach and forget that youth work should be fun and engaging to work with young people.
Discussion highlighted that youth workers are constantly case and outcome focused with limited capacity or opportunity to take a step back and reflect. Agreed that reflective practice often focusses on negative events but equal time should be given to positive outcomes as well to understand what worked/ went well.
Both students agreed that they have identified the need to allocate time to engage in reflective practice on a daily basis- build it in as a routine during a car journey, walking the dog or at the end of the day. HH encouraged them to utilise approaches/ methods they already have in their 'tool box' such as restorative approaches, consider key questions: what happened, what were you thinking, what were you feeling, what happens next.[image: ]
QUESTIONS ARISING
[image: ]
For the final supervision consider:
As a youth worker I am someone who.....
· What values underpin this?
· What theories can you relate to?
· How does supervision help shape this identity? [image: ]	Where do you still want to grow/ develop?
DATE OF N T MEETING: 07.04.2026 08:30 SIGNED:
SiÜDENT C	-unz6 SUPERVISOR

[image: A close-up of a document

AI-generated content may be incorrect.]

SV
(610Z
)(!pueddv'Pi-le1100S
l!ounoo
0
凵
一
den
SPEPUQS
leuonednooo
0M
…


[image: A close-up of a document

AI-generated content may be incorrect.]
[image: A blank form with lines

AI-generated content may be incorrect.]
[image: A close-up of a paper

AI-generated content may be incorrect.]

[image: ]St
冖
6T0


	
	1
	



image4.png
A%proximate Deprivation Profile - Bwich Lianelll (Proxy WIMD 2025)

44
J
o
.3
N
S 3
o
>
5
U
al
v 2
>
o
U
X

1

0

e \4 o e° oY oy o
o e \\0 \C AN £ e
o N e o oS 2 N
v oo b @6‘ R
«® o5 W&
)
PCC co‘“ *5\9




image89.jpeg
ainjeubis paje|dwo)
SOwooJNQ/seoUsLRdX3/UOISSES JO SUlINO Jaug | siojuapy BuiuiesT SINOH/aWI |

118pIAOId Judwade|d ojuspy Bupuies

IBweN Juspms

104 p33unodJe 3.e SINoY 3unsua 03,307 SINCH, 3Uljuo InoA 03 papeojdn 3q 1snw 33ejdwal siy) “asodind siy3 104 asiyan Aew SjuapnIs Jeyy alejdway ajdwexs
ue s1 mojag “oljojiod 413y} apISSUO[e PaIWIGNS 3¢ 0] 33UBPIAS S1Y3 40} pue ‘sInoy panJade Jiayl Jo p10day |edishyd e dasy s)uapNIs 18y} eI S1 3 *BdusLadxe

uawadeld 1843 Inoy8nouy) Jojua|y Suluses a1ay) Aq yo pausis pue passo) ase sinoy juawaded 12y} a1nsua 03 Ajiqisuodsal s,Juapnis ayy s1 3
}oays Buniojiuo sInoH juswaseld :¢ xipuaddy




image90.jpeg
QﬁOTﬂ._

GGG O

AL

oo I T (600

S B B Al
@ ot
L/
s AT
O] Q VaxPvy i«
SGhrwieGa GG D > U7y
Tou@. AN
JA O DFOOZT DLF o7, %A%
Lo Jiguvold AP UG “FTFU
\N‘U\Guﬁ (op \NO\GL _\02 ainjeubig paje|dwon
wmEoowzo\moocwzwaxm_éo_mmww 10 aulno Jeug | siojuspy buluies] SINOH/oWIL aeq
-9 \.va :J9pIrold u: so8|d UaMaQ 9 Q‘N§ ;0juajy Bujusea |
le :JoAs @\wA\_QﬂJ 1 wllw ‘LN Juspn}g

*10} PA1UNOJIE BJE SINOY 3uNsud 0} ,307 SINOH, uljuo JnoA 01 pspeojdn aq 1snw alejdwal siyj ~ssodund siy] 1oy asijiin Aew siuapnis 1ey3 aejdwal sjdwexs
ue s| mojag ‘oljoj1uod iyl apisSuo|e palliwgns 3¢ 01 S2U3PIAS SIYL JOJ PpUB ‘SINOY PanJde 113yl JO pJodas [eaisAyd e daay s1uspnis 1Byl [BUA St 1| “92ualIadxa
wawadeld s1ayl 1noySnouy) ‘Jojuaiy Sutuies siayl Aq yo paudis pue pa8Bo| aie sinoy Juawsde|d Jisyl ainsus o] Aljiqisuodsal s,Juapnis ayl si 1

199Ug Buliojiuo SINOH Juawaose|d :¢ xipuaddy




image91.jpeg




image92.jpeg
\610cC
‘pue|109S |19UNO) SPJEpPUEIS J1))L4BIA [BUOIIOUNS SPJEPUR]S |BUOIIBANIDQ [BUOIIEN YIOA YINOA :f XIpuaddy

~ @TTY ool oMe s 9] <l
icad” Wil 'm_!", WI‘%'I





image93.jpeg
\610cC
‘pue|109S |19UNO) SPJEpPUEIS J1))L4BIA [BUOIIOUNS SPJEPUR]S |BUOIIBANIDQ [BUOIIEN YIOA YINOA :f XIpuaddy

~ @TTY ool oMe s 9] <l
icad” Wil 'm_!", WI‘%'I





image5.jpeg




image6.jpeg




image7.jpeg




image8.jpeg




image9.jpeg




image10.jpeg




image11.jpeg




image12.jpeg




image13.jpeg
|32 2ipate:




image14.jpg
Srvisee) Jf_\_“xg;-——ﬁ

¢ A vSd




image15.jpeg
Srvisee) Jf_\_“xg;-——ﬁ

¢ A vSd




image16.jpeg




image17.jpeg




image18.jpeg




image19.jpeg




image20.jpeg




image21.jpeg




image22.jpeg




image23.jpeg




image24.jpeg




image25.jpeg




image26.jpeg




image27.jpeg




image28.jpeg




image29.jpeg
' SUPERVISION RECORDING

DATE: 19.02.2026

"TIME: 12:00-13:00




image30.jpeg




image31.jpeg




image32.jpeg




image33.jpeg




image34.jpeg




image35.jpeg




image36.jpeg




image37.jpeg




image38.jpeg




image39.jpeg




image40.jpeg




image41.jpeg
STUDENT

SUPERVISOR

NP~





image42.jpeg




image43.jpeg




image44.jpeg




image45.jpeg




image46.jpeg




image47.jpeg




image48.jpeg




image49.jpeg
SUPERVISOR -

Mv;a\b-éh




image50.jpeg
SUPERVIS!ON RECORDING

DATE: 13.03.2026

TIME: 08:30- 09:30




image51.jpeg
SUPERVIS!ON RECORDING

DATE: 13.03.2026

TIME: 08:30- 09:30




image52.jpeg




image53.jpeg




image54.jpeg




image55.jpeg




image56.jpeg
DATE OF NE)i'\I\iEETING 27.03.2026 13:30

SIGNED: = .
STUDENT | {4 ( j_\)om,g/ﬁ

SUPERVISOR

N ded





image57.jpeg




image58.jpeg




image59.jpeg




image60.jpeg




image61.jpeg




image62.jpeg




image63.jpeg




image64.jpeg




image65.jpeg




image66.jpeg




image67.jpeg




image68.jpeg
STUDENT k?jfjo/ugﬁ"vv

SUPERVISOR

N A -




image2.jpg
Population of Bwlch / Llanelli Area by Age Group

0-17 years 65+ years

59.4%

18-64 years




image69.jpeg
STUDENT k?jfjo/ugﬁ"vv

SUPERVISOR

N A -




image70.jpeg
uoijn|os e Ajjuspl pue siabeuew yim siy} ssnasip o} AjunpoddQ “Bujuses) |
Juoneuwojul Buipeoses Ajluessaoau Jou -siaquinu pajolisal sey yoiym Bujuier) Buissaooe siebeueyy -jeasy] g b.::tonao

390USpLUOD pue abpaMmouy
|euoissajold asealoul 0} SOUB)SANS JNoge ulea o

wswaoeld
9y} JO JUSWIDID JXaU B} JO} SS ypm sojol Buiddems o
sanunpoddo
mau apinoid Ajjeguajod [im uonesylienb siyy Bupsidwoos o
rmM
uonjeoidde jwigns -ajoJ mau |ejuajod ©
82lopHOM juswaoe|d
9o1M8s ay) pue ssaibold [euoissajold Buyooid suniny Ing By} JO JUBWISS 1XaU By} 10} ] unm sajol Buiddems o
9[04 JuaLINd 0} pajoauuod jsnl Jou saunpoddo Buuel) o sapunpoddo
Buipuny wis}-poyg © mau apinoid Ajlenuajod [im uoieoiyijienb siyy bupa|dwos ©
rss SS
S1V3IyHL S3ALLINNLYOddO
Ja1ueq Buloey ae Aay) 1o anss| Bupiomdu je poob o
ue sj a1ay} | abebus-a1 0} uondo ay} 10 poddns Buiobuo pssu a|doad BunoA sy} poddns -bules o
Aew uosiad BunoA ayy uaym ynoiip Aian -saseo buiso|d -r aAlsInbu} ©
M
yibuais jusled e Buleq ©
B 9q os|e ueo sjy] ‘eonoeld 0} seoualadxa yuij -awoy Je usym s|qeabpsmouy ©
SpOW JS)IOM YINOA JO YO)MS OS|e PUB YIOM Ul UM Spowl Buibebug o
Juaied Yo youms o} Jnoujip sawinswos -jusied e buieg -§S ss
| - SIASSANAVIM - SHLONIHLS
uonewsoju] ‘_Ow_?_ﬂn__‘_w piae( juies Ajull

SaeM JO ANsianiun
JUBG IMBQ POPULIA A





image71.jpeg




image72.jpeg




image73.jpeg
08:30-09:30




image74.jpeg




image75.jpeg




image76.jpeg




image77.jpeg




image78.jpeg




image3.png
Gender (E 2024)

@ Males Males 12,494

@ Females

Females ' 13,025

Age Groups (E 2024)

@ 0-17 years 0-17 years 5,272
@ 18-64 years
®65+years  18-64years = 15,163

65+ years 5,084

Age Distribution (E 2024)

80+ years 1,337
70-79 years 2,320
60-69 years 3,071
50-59 years 3,565
40-49 years 3,227
30-39 years 3,341
W alos WM Fomales 20-29 years 2,841
10-19 years 3,186

0-9 years 2,631




image79.jpeg




image80.jpeg




image81.jpeg




image82.jpeg




image83.jpeg




image84.jpeg




image85.jpeg
Lo BT iian) v O

= — plevg SIA ool V) | A gelelol

Lok 710 0 (A% ; T SuS'S oz[zilal
GOy oo/ Q3 W ainjeudls pateIdwod

SBWI02JNO/SSIUBLISAXT/UOISSIS JO BUIINO Joug | siojuspy Buluies SINOH/8WILL oed

:10juay Bujusea

:awep Juspms

*10} PIIUNCIE SJB SINOY INSUS 0} ,807 SINOH, duljuo JnoA 0} papeojdn aq Isnw 33e(dway sy asodund siy3 o4 asi|iIn Aew syuapnis jeyy ajejdwa) duwexa
ue s| mo|ag -01j0j110d 412y} SpIsSuoie PSIILIGNS 3 0} SIUSPIAI SIY} 10} PUB ‘SINOY PANIIIE J3YL JO PI0d3J [edisAyd e daay SJUSpNIs 1y} |BHA SI 3| "30U31adX3

Juswadeid J13y3 InoySnouyl oluaiAl Sutuiea 112y Aq J4o pausis pue padSo) ale sinoy Juawade|d 419y} 31nsua 0} ANjiqIsuodsal s,Juspnis 3yl i Y
199U< BULIO}UON SINOH juswase|d :¢ Xipuaddy




image86.jpeg
PUEOIS [DUNOY) SPAEPUELS (01D) AEIA [EUOLLIUNS SPIEPUELS |EUOLEANJO(Q |BUCIIEN JI0AMA YINOA {7 XIpU2day

L1 mmmumaw ﬁ'l-l \FigA
JIAOL] = g 'I} (&
e $S 9550 11GIA ’JWOH ] ‘mmda:
GO 73/ [DUF] Tlafa— o w (5]
G TOAOPIWS F'SIA g Ww' lfl

i lmxm r%





image87.jpeg
PUEOIS [DUNOY) SPAEPUELS (01D) AEIA [EUOLLIUNS SPIEPUELS |EUOLEANJO(Q |BUCIIEN JI0AMA YINOA {7 XIpU2day

L1 mmmumaw ﬁ'l-l \FigA
JIAOL] = g 'I} (&
e $S 9550 11GIA ’JWOH ] ‘mmda:
GO 73/ [DUF] Tlafa— o w (5]
G TOAOPIWS F'SIA g Ww' lfl

i lmxm r%





image88.jpeg
X nl!ﬂ.%liﬁ.ﬁ

pajedwo)
SiNOH/RWI

‘104 PIUNOJIJL aie SINoY 3INSua 0}

807 sinoy, auljuo inoA 0} papeojdn aq 1snw a1ejdwal siy) “asodind siy) 104 asiizn Aew syuapnis ey ajejdwa) ajdwexs
ue s| mojag -otjojiiod nay) apisSuoie paiiwqns aq 0 SdUBPIAS SIY} 10} PUB ‘SINOY PBNJIJE Jiay] JO PJ0da) jedisAyd e daay sjuapnis 1eyl |BIIA SI )| "@duanadxa
1uawsadeld J13y3 3noySnouyy ‘1ojusiy Suiusea Jiayl Aq Yo pausis pue padSo| ale sanoy Juswadeld siayl aunsua 03 Ajjiqisuodsal s,juapnis ayl si

199YS BuLIo}IUO SINOH Juswadeld :¢ Xipuaddy

i




