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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 1st February 2025 onwards  to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
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I. Introduction: 

This reflective analysis of my professional observations focuses on Post-16 Pre-Entry ESOL, ESOL Entry 1, and a lecture for MA students. The sessions featured diverse learners, from refugees to postgraduate MA students. Recognised strengths included using humour, fostering participation, and integrating culture through the local language. On the other hand, persistent challenges involved teacher-centred methods, poor lesson planning, excessive lecturing, and a lack of consideration for cultural contexts.
Using Gibbs' Reflective Cycle (1988), I carefully assessed these observations, gaining insights to enhance future teaching. Engaging with its six stages—description, feelings, evaluation, analysis, conclusion, and action plan—enabled me to reflect on my strengths and identify areas for growth.
This reflection enriches my understanding of teaching practices and their effects on students, informing strategies to tackle challenges such as adopting learner-centred methods, improving lesson design, reducing teacher talk, and fostering cultural awareness. The aim of this reflection is to improve teaching effectiveness across diverse learning environments through the implementation of these strategies.

II. Teams Online Professional Observation:

1. Description

The observed lecture lasted three and a half hours and was conducted online with two MA PT students. As an observer, I attended the lecture from X University. The session focused on "Leadership Management," particularly leadership styles and theories.
The first 30 minutes began with rapport-building. The lecturer welcomed the students and engaged in light conversation to create an inclusive and relaxed environment. According to Sybing (2019), building rapport with students through mutual respect, active learning, and valuing their input fosters a welcoming and inclusive classroom environment that responds to students' diverse backgrounds, promoting engagement and collaboration.
The lecturer began by introducing the assignment brief on "How Leadership Helps Management," providing students with clear ideas and suggestions for approaching the task. This initial guidance was followed by an overview of key topics related to the assignment, helping students bridge the gap between theoretical insights and practical applications. This approach demonstrates the use of Direct Instruction, where explicit teaching of key concepts ensures students understand the necessary theory and its application. According to Archer and Hughes (2010), explicit instruction is an effective teaching strategy that provides clear, structured guidance to support student learning and comprehension.
As the class progressed, the lecturer smoothly transitioned to a new topic, addressing IT issues related to Moodle. This latter ensured all students could access the necessary resources to complete their work. By combining academic support with practical assistance, the lecturer effectively scaffolded the student's learning experience, ensuring they were both academically prepared and equipped with the tools to succeed. This approach aligns with Vygotsky’s concept of scaffolding (cited in Fry, Ketteridge, and Marshall, 2008, p. 95), which enables students to progress and achieve their full potential by providing the right level of support. Following this, the lecturer facilitated a discussion on presentations, clarifying expectations and encouraging active student participation. The session integrated multimedia tools, such as Nearpod. It featured a popcorn film to enhance student engagement and provide visual context for leadership styles, explicitly emphasising the Path-Goal Theory. Studies on multimedia learning tools indicate that combining images with text leads to better learning outcomes than using text alone (Abdulrahman et al., 2020).
The lecture continued exploring leadership theories, including those of Colman (2000). Students were assigned an activity comparing House and Colman's leadership theories, focusing on similarities in style and vision. This activity prompted students to analyse and critically relate leadership approaches to practical scenarios. The session concluded with a group discussion to consolidate learning and encourage reflection on key concepts.
Recent studies indicate that contemporary teaching methodologies, particularly those that incorporate probing questions and engaging discussions, significantly enhance critical thinking abilities among students. These strategies allow learners to thoroughly analyse and evaluate concepts, promoting independent expression and justification of their opinions.  Additionally, this approach not only nurtures a sense of autonomy in students but also cultivates essential problem-solving skills, ultimately equipping them for more complex and independent thinking in their academic and personal lives (Mirza & Jabeen, 2024).

2. Feelings

The session started structured and engaging, creating a positive and welcoming student atmosphere. Using multimedia tools and interactive activities stood out as a dynamic way to present complex concepts. However, during IT troubleshooting, the session's momentum was disrupted, which felt slightly disjointed. While the overall experience was insightful, more time for student-led input during the activity could have benefited deeper engagement.

3. Evaluation

During my lesson observation, I identified several strengths and areas for improvement in the lecturer's approach. One notable strength was the welcoming and inclusive atmosphere established during the opening 30 minutes, which set a positive tone and fostered a supportive learning environment. The introduction of the assignment brief at the beginning of the session provided clear objectives, ensuring students had a strong sense of direction. Additionally, integrating multimedia tools, such as Nearpod, videos, and the popcorn film, effectively engaged students and added variety to the lecture. The critical analysis activity, which involved comparing House and Colman theories, was particularly effective in encouraging students to apply theoretical knowledge practically and develop their critical thinking skills.
However, certain aspects could be improved. Technical issues with Moodle disrupted the session's flow; addressing these through a pre-session technology check or a follow-up email could minimise interruptions. While the lecturer provided valuable ideas and examples, there was an opportunity to involve students more actively by encouraging them to share their thoughts and interpretations during discussions. Finally, while the activity comparing leadership theories was beneficial, allocating more time for group discussions or peer feedback could enhance comprehension and engagement further.

4. Analysis

The lecture incorporated strong pedagogical practices, such as welcoming students, aligning content with learning objectives, and integrating multimedia tools to enhance understanding. These practices align with effective teaching strategies that emphasise creating a dynamic, inclusive environment to support student engagement and learning (Archer and Hughes, 2010). Tools like Nearpod and videos, combined with the popcorn film, introduced variety and catered to different learning styles, enhancing comprehension and maintaining student interest (Mayer, 2009). However, addressing technical issues during the session highlighted the need for better contingency planning, such as pre-session checks or alternative strategies, to maintain momentum and minimise disruption (Salmon, 2002).
The critical thinking activity comparing House and Colman's theories was highly beneficial in encouraging the practical application of theoretical knowledge, as advocated by Bloom's taxonomy for higher-order learning (Krathwohl, 2002). However, this activity could have been more impactful with additional time or scaffolding to guide students through a more profound analysis. Moreover, while the lecturer provided clear ideas and examples, encouraging more excellent student contributions during discussions would have promoted active learning and deepened engagement and understanding, consistent with the principles of constructivist pedagogy (Vygotsky, 1978).

Conclusion:

The session successfully balanced lecturing, multimedia tools, and interactive activities, resulting in a well-rounded and engaging learning experience. These elements collectively supported the diverse needs of students and facilitated effective knowledge delivery. However, smoother handling of IT issues, such as pre-session checks or contingency plans, could mitigate disruptions and maintain session momentum. More significant student-generated input during discussions would promote deeper engagement and enhance critical thinking. For similar sessions in the future, streamlining transitions between activities and incorporating more collaborative elements, such as peer discussions or group tasks, can further enrich the learning environment and encourage active participation.

Action Plan: 
[bookmark: _Hlk188795932]
	Objective
	Tasks
	Success Criteria
	Time Frame
	Resources

	Technical Preparation
	Conduct IT check before the session and offer follow-up resources if issues arise.
	Minimal disruptions and effective follow-up resources.
	Before each session
	IT equipment, technical support, follow-up materials (e.g., email templates)

	Encourage Participation
	Use strategies like breakout rooms to increase student involvement.
	Increased student engagement and diverse contributions
	During the lecture
	Discussion prompts, breakout room software

	Streamline Transitions
	Plan smoother transitions between topics using bridging questions or brief summaries.
	Clear and logical progression with reduced confusion.
	During lesson planning
	Pre-prepared transition phrases and a detailed lesson plan.

	Allocate Time for Activities
	Ensure adequate time for critical thinking activities, allowing student discussion and reflection.
	Full student engagement with deeper understanding through reflection.
	During lesson planning
	Timer, group discussion guidelines.

	Post-Lecture Follow-Up
	Provide resources or a summary email to address unresolved questions or technical issues.
	Students feel supported and on track.
	After each session
	Email templates, lecture notes/slides, and access to supplementary resources.



The action plan aligns with the SMART framework by setting goals that are specific, measurable, achievable, relevant, and time-bound (Doran, 1981). Objectives such as conducting pre-session IT checks and using breakout room strategies are specific and clearly define the desired outcomes, such as minimising disruptions and increasing student engagement. These goals are measurable through indicators like reduced technical interruptions and higher levels of participation during discussions. The steps outlined are achievable, considering available resources like IT equipment and breakout room software, ensuring feasibility. Furthermore, the goals are relevant to enhancing teaching effectiveness and creating an inclusive learning environment, addressing student needs and pedagogical priorities. Finally, the tasks are time-bound, with deadlines set before, during, and after the session, fostering a structured and focused approach.

III. Face-to-Face Professional Observation:
1. Description
The first lecture was a two-hour pre-entry ESOL class with six international students, including D/A, a visually impaired learner supported by a bilingual teaching assistant. The session focused on teaching vocabulary, directions, and real-life scenarios, such as phoning a dentist. Various instructional techniques were employed, including drilling, use of authentic materials, role-play, videos, and miming. While these methods enhanced student engagement, D/A struggled to access video content and participate in miming activities due to her visual impairment, which highlighted a lack of inclusive teaching strategies. IT issues, unclear instructions, and mismatched proficiency levels further hindered the lesson, and the absence of a scheduled break contributed to fatigue, affecting students' focus and participation.
The second lecture lasted one hour and involved an Entry 1 ESOL class with five students, including a newly arrived Afghan learner. The teacher encouraged participation by using humour, cultural references (Welsh phrases), and miming. However, excessive teacher talk limited opportunities for student interaction and engagement. Additionally, the use of culturally insensitive materials, including gestures and the discussion of sensitive topics such as war, caused discomfort, particularly for refugee students. The absence of a break and poor classroom management left some students disengaged while a dominant learner monopolised the discussion, making it difficult for quieter students to contribute.

2. Feelings

Using authentic materials like the wooden block calendar motivated me by creating a real-world learning context (Xudoynazarovna, 2023). Additionally, humour and praise helped establish a positive classroom atmosphere. According to (Korobkin, 1988), humour is a powerful educational tool that can enhance learning, foster engagement, and build positive teacher-student relationships.
The bilingual assistant was vital in supporting learners like D/A, ensuring she was not entirely excluded from activities. However, I was frustrated by the lack of tailored support for D/A, as her inability to participate fully in activities like videos and miming may have led to feelings of isolation.
I also felt uneasy with the teacher's decision to discuss sensitive topics such as war, which seemed inappropriate given the backgrounds of refugee learners. Additionally, denying breaks during both lessons felt dismissive of students' well-being, mainly when they were visibly tired and disengaged. The lack of effective classroom management, which allowed one student to dominate while others remained silent, was disappointing and avoidable with the right strategies.

3. Evaluation

Both lessons demonstrated the teacher's ability to effectively use authentic materials and humour, proven strategies for increasing student engagement and making learning relatable (Korobkin, 1988; Rao, 2019). The role-play and miming activities were valuable tools that encouraged conversational practice in real-world contexts. Dougill (1987, cited in Davies, p. 90) describes mime as a non-verbal way to express ideas using movement and gestures. It enhances communication, boosts confidence, encourages creativity, and helps with language retention through visual association (Hayes, 1984; Rose, 1985). Mime is also an engaging and effective method for reinforcing vocabulary.
The bilingual assistant's translation helped to bridge linguistic gaps for learners like D/A, facilitating participation to some extent. This aligns with the professional standards for further education teachers and work-based learning practitioners in Wales, emphasising inclusivity and support for diverse learners (Welsh Government, 2017).
Despite these positive aspects, significant issues arose. The lessons lacked inclusive teaching practices, which left D/A unable to engage with key activities. In the Entry 1 class, excessive teacher talk limited opportunities for interaction, and culturally insensitive content, such as gestures and discussions of war, alienated students and caused discomfort. Additionally, unclear instructions in the pre-entry class led to confusion among students, and the absence of scheduled breaks in both lessons contributed to fatigue and reduced engagement. Classroom management lacked consistency, allowing dominant students to overshadow their quieter peers, which hindered equitable participation and engagement. Effective classroom management necessitates a balance between Authority and democracy, as both elements are essential for fostering an inclusive and structured learning environment. When Authority is overly rigid, student engagement may be stifled, whereas excessive democracy without clear guidance can lead to dominant voices overshadowing quieter peers. Graham (2018) argues that rather than existing in opposition, Authority and democracy are interdependent, with one being incomplete without the other. This perspective highlights the need for structured yet participatory classroom management approaches that ensure equitable engagement for all learners.

4. Analysis

The lessons highlighted effective strategies, such as using authentic materials and interactive activities, aligning with research on ESOL's best practices. Authentic materials enhance learning by bridging classroom instruction with real-life applications, fostering essential language skills (Xudoynazarovna, 2023). However, the lack of differentiation and accommodations for DA revealed a failure to meet the requirements of inclusive teaching, as mandated by the Equality Act 2010 (Kendall, 2018, Welsh Government, 2019).
The Entry 1 lesson further emphasised the importance of cultural sensitivity and trauma-informed practices, mainly when working with refugee learners and discussing sensitive topics like war or using inappropriate gestures, risking re-traumatising students and undermining their emotional well-being (Miyauchi, 2020). Moreover, excessive teacher talk in this session contradicted communicative teaching methods, prioritising student-centred interaction for better learning outcomes (Malik et al., 2023). Denying breaks in both lessons demonstrated poor time management and a lack of regard for learners' physical and mental needs, contributing to disengagement and fatigue (Kell,2024).

5. Conclusion

While the lessons showcased effective techniques, such as using authentic materials, humour, and interactive activities, several areas require improvement. Addressing inclusivity, particularly for visually impaired learners like D/A, is critical to ensure all students can fully participate. Culturally sensitive materials and trauma-informed approaches are essential when working with refugee students. More precise instructions, structured breaks, and improved classroom management are necessary to enhance student engagement and comfort. Future lessons should incorporate strategies to ensure quieter students have opportunities to contribute and that all activities are accessible and meaningful.

Action Plan: 

	Objective
	Tasks
	Success Criteria
	Time Frame
	Resources

	Enhancing Inclusivity for Visually Impaired Learners
	Adapt materials for accessibility (e.g., audio descriptions for videos, tactile resources for miming).
	Learners with visual impairments can access all materials and participate fully.
	Implement by the next session; review accessibility strategies periodically
	Equality Act 2010 (Kendall, 2018), Accessibility tools, Bilingual Assistant.
(Welsh Government, 2019)

	Promoting Cultural Sensitivity and Trauma-Informed Teaching
	Avoid sensitive topics (e.g., war); incorporate culturally inclusive content.
	Students feel safe and respected, and there is no discomfort from sensitive topics.
	Review lesson plans before delivery; gather student feedback on cultural appropriateness.
	Culturally responsive materials, Trauma-informed teaching strategies.

	Balancing Teacher Talk and Student Interaction
	Implement student-led discussions and collaborative tasks to reduce excessive teacher talk.
	Increased student participation and engagement in discussions and activities.
	Immediate integration; monitor student participation levels.
	Student-centered activities and collaborative resources.

	Implementing Effective Classroom Management Strategies
	Establish clear participation guidelines and structured turn-taking.
	Equitable participation in class, with no single student dominating discussions.
	Introduce in the next session; refine through observation.
	Classroom management strategies, Participation guidelines.

	Incorporating Regular Breaks for Engagement and Well-being
	Schedule short breaks within lessons to maintain student focus.
	Students remain engaged and focused throughout the lesson.
	Immediate implementation; evaluate effectiveness through student feedback.
	Time management tools, Student feedback.
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	Teacher

	Sue James

	Date
	03/12/2024


	Group
	MA PT

	Topic/Context
	Leadership management


	Leading 30 mins
Lecturer started with a casual chat to build rapport.
Clear breakdown of the assignment, linking theory to real life.
Intro was a bit long.
Covered leadership styles, Path-Goal Theory, and House vs. Colman (2000).
Moodle issues disrupted the flow but got sorted.
Used multimedia (Nearpod, videos, popcorn film) to keep it engaging.
Students were passive—needed more interaction.
Leadership theory comparison was a good critical thinking task.
Good questioning, but students needed more encouragement.
Final group discussion helped consolidate learning but could have been more student-led.

	What I have learned: 
The session had a clear structure and an engaging start, with multimedia tools effectively simplifying complex concepts. The leadership comparison activity was particularly useful in connecting theory to practice. However, IT issues disrupted the flow, and the session felt too lecture-heavy, with limited student-led discussions. More time for the theory comparison activity would have allowed for deeper analysis. Strengths included a welcoming environment, a clear assignment brief, and varied teaching methods that kept the lesson dynamic. To improve, pre-session tech checks could prevent disruptions, student involvement should be increased, and better time management could allow for more peer discussions.

	Targets to improve my own practice (mapped to professional standards):
Better Student Engagement: Encourage discussions, peer work, and active learning.
Digital Skills & Resources; Tech Preparedness: Have contingency plans for IT issues).
Teaching & Learning; Time Management:  Allow more time for in-depth discussion and activities.



Teacher Observation Form 
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	Teacher

	Enrique Q Diaz

	Date
	13/12/24


	Group
	9:30-11:30 Pre-entry ESOL
12:00-2:00 ESOL Entry 1




	Topic/Context
	Lesson 1: Directions / Phoning the dentist
Lesson 2: Culture (Agree and disagree)



	Notes on the lesson: 
Lesson 1 (Pre-Entry ESOL - 2 Hours):
6 international learners, including D/A (visually impaired, supported by a bilingual TA).
Focus was on Vocabulary, directions, real-life scenarios (phoning a dentist).
T used methods such as Drilling, role-play, videos, miming, and authentic materials.
D/A struggled with videos and miming due to her visual impairment.
IT issues + unclear instructions caused confusion.
Mixed proficiency levels made it hard to differentiate.
No break—students got tired and disengaged.
Lesson 2 (Entry 1 ESOL - 1 Hour):
Students: 5 learners, including a newly arrived Afghan refugee.
T Focus was on General conversation skills (Agree & disagree).
Methods uses methods like; Humour, cultural references (Welsh phrases), miming.
Too much teacher talk; students had fewer chances to interact.
Culturally insensitive topics (war, gestures) made some students uncomfortable.
One dominant student took over discussions—others stayed quiet.
No break again; students looked tired and disengaged.


	
What I have learned:
The session highlighted the importance of using authentic materials, like the wooden block calendar, to make learning feel real and relevant. Humour and praise helped create a welcoming environment, and the bilingual assistant was essential in supporting D/A. However, there were clear issues: a lack of inclusivity meant D/A missed out on key activities, and discussing sensitive topics like war felt inappropriate for refugee students. No breaks left students visibly tired, and poor classroom management allowed one student to dominate discussions. Moving forward, I’ll focus on using real-world materials, ensuring inclusive teaching strategies, promoting student-led learning, and maintaining a balanced classroom environment that supports all learners.

	Targets to improve my own practice (mapped to professional standards):
Improve Inclusivity: Make lessons accessible for all learners, including those with disabilities.
Encourage Student Participation: Reduce teacher talk and promote more peer discussions.
Use Trauma-Informed Approaches: Avoid sensitive topics that could distress learners.
Strengthen Classroom Management: Ensure all students have the opportunity to participate.
Prioritise Breaks: Schedule short breaks to maintain student focus and energy.
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