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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
To evaluate next teaching steps, first a critical incident needs to be identified and the strengths and weaknesses of the method understood. The method chosen for observing a critical incident in a classroom environment was a case study based on a classroom observation. Observations are a common and effective tool used for developing and evaluating the effectiveness of certain teaching styles and practices. This is supported by Whitehurst, Chingos and Lindquist (2014: 2) who state, “classroom observations have the potential of providing formative feedback to teachers that helps them improve their practice”. Case studies provide primary information that allow educators to focus on one or more aspects of learning. This helps to identify what worked and what could be changed to improve learning and identify next teaching steps within their classroom. The use of critical incidents to view and interpret the positive and negative aspects of teaching can be a pivotal skill that ensures continuous and consistent growth in both the learners and the teachers. This process can be used to examine how learners cope with the class task and can also be used in assessing the engagement of the students. However, the issues with observations are that they may result in learners changing their behaviour to meet their perceived expectations of what the observer is looking for (McCambridge, Witton, and Elbourne, 2014: 247). As such there needs to be an understanding that situations observed in a classroom observation are not true reflections of the student’s normal classroom behaviours or tendencies but may in fact be linked to the observer’s presence within the setting. 
The critical incident that I will be analysing occurred in a year 6 classroom in a school located in a coastal town of South Wales. The school’s intake of free school meals and of pupils with additional learning needs are both well below the national average. Additionally, the school has over 400 pupils on roll all between the ages of three and eleven. The school teaches its pupils between sixteen single-aged classes and nearly all the students are of white British ethnicity and communicate using the English language (Estyn report, 2017). The year 6 class that this observation took place within had a class size of twenty-seven students and features one child who has been identified for behavioural issues that the staff actively try and cater to. As my aim was to identify a critical incident within the classroom, students were not fully made aware as to the reason for my visit. This was in an attempt to nullify any demand characteristics my presence would have on the students and their behaviour. Although students were not made aware as to the reason behind my observation, they were still involved observed and the institute was informed that no personal data would be used (BERA, 2018). The class teacher was also approached and informed as to the nature of the observation as it was felt that their understanding and consent would go a long way in ensuring that the students were happy as to my presence within the classroom as well as ensuring that my observational role was maintained. This also allowed me to guarantee that “all potential participants understand, as well as they can, what is involved in a study” (BERA, 2018: 9) as any concerns could be addressed by an individual that holds a position of trust. 
[bookmark: _Hlk53309835]Whilst observing critical incidents within a classroom environment it was decided that case studies would be used as the chosen method for the observations. Case studies are a useful tool in the preliminary stages of a research project and provides a stable overview of contemporary events whereby behaviour cannot be manipulated (Rowley, 2002: 16-17). This is especially useful when observing any classroom behaviour as the more a researcher can reduce their influence on the class and simply observe the students and teacher during their lesson as objectively as possible, the more reliable the information gathered by the observer will be. Rowley (2002: 17) states that “Case studies are one approach that supports deeper and more detailed investigation of the type that is normally necessary to answer how and why questions.” As such, case studies appear to be the perfect methodology for gathering information during the observation as not only do they elicit less demand characteristics from the participants, but they are also very good methods when it comes to determining why certain behavioural traits are witnessed in the first place. That being said, many researchers distain the use of case studies due to the use of this methodology not being rigorous enough for the purposes of research, as many case study based researchers allow factors to influence the direction of their findings (Yin, 2018: 50). However, case studies being used outside of research based activity, for instance in teaching or professional development has “played a prominent role” (Yin, 2018: 50) and is often viewed as a prime mode of methodology for improving a practice. This is supported by Unicomb et al, (2015: 728) who states that “many other disciplines aside from psychology have used this methodological approach when conducting research, including (but not limited to) …education”. Malderez (2003: 180) explores the limitations of observations and states that when observations are used for training, “There will almost always be a pre-determined focus for the observation” which was true during the case study. This could be seen as a pitfall of the methodology considering that the case study was undertaken with predetermined characteristics in mind which could in theory have caused observer bias. Different observers witnessing the same critical incident may interpret the events in different ways depending on information they are given prior to the observation. This is seen as observers wearing different observer hats whereby their expectations can influence their findings (Malderez, 2003: 181). Because the same data may be interpreted in a variety of ways by different researchers, it can be suggested that case studies may be too open ended for untrained observers. Although the method offer the flexibility to interpret data in multiple ways, it may also be far too open ended a method without incorporating other structures and methods that provide statistical data that can be later interpreted (Donnelly & Wiechula, 2012: 276). Aware of the shortcomings of the methodology several precautions were undertaken prior to the observation. Mainly, having never previously visited the school to ensure there was no previous bias towards any learners and having been given prior, clear examples of what critical incidents should be expected, the factors that can affect findings were severely limited meaning that the case studies observed can be viewed with confidence. 
The critical incident that will be evaluated occurred when a child began shouting out in class and began to become disruptive to the point of turning around and starting conversations with other students in the class (Appendix A). The child in question will be referred to as Child A for the purpose of maintaining anonymity. The incident occurred after morning break during an English lesson where the students were expected to write an opener to a story whilst using literary techniques, they identified earlier that morning. During the lesson and demonstrated by the teachers classroom management techniques, it became apparent that there was a hands up rule within the class. This was demonstrated multiple times throughout the day and just before the incident took place when the teacher was selecting volunteers who had questions about the lessons success criteria. One child in particular began to ask questions without raising their hand, instead choosing to shout out their questions, often over another student who was talking. This appeared to be a reccuring issue as the class teacher did not answer students who shouted out and instead ignored the behaviour. The behaviour continued until eventuially Child A seemed to grow irritated by not being answered and turned his back on the teacher to face the students behind them. The conbversation that Child A began wasloud enough to tell that it was not lesson specific and was related to an urelated topic. This process began to effect the learning of the students around Child A who were now being distracted by the conversation and unable to listen to the other students talking. Soon more conversations began to begin around the class until the class teacher made a general statement telling students that tif they wanted to talk they first had to put their hand up. In Donaldson’s four purposes of the curriculum for Wales, he discusses that young people should be enterprising and creative contributors who should be able to help and benefot others and take opportunities as they present themselves (Donaldson, 2015). However, in the critical incident Child A was unable to grasp the opportunities presented to them through the lesson. In fact, their decision to become disruptive towards other students may have even hindered others learning. This also connects to one of the other purposes Donaldson sets out, being an ethical, informed citizen where he says that students should be able to “respect the needs and rights of others” (Donaldson, 2015). Through the critical incident it becomes clear that Child A may have been unaware of how their actions have an adverse effect on the learning of others. Even growing frustrated that their questions relating to thew task were not being answered. It could be arguing that this all stems from being an ambition, capable learner, who is having difficulties communicating effectively in the setting of the classroom (Donaldson, 2015). Approaching the incident in this way allows it to be viewed as not just a behavioural incident but a communication incident. Child A could have been confused by the task and unaware of why their questions were not being answered would be unable to “apply their knowledge and skills” (Donaldson, 2015) to the activity.
While examining the critical incident, it becomes clear that there was a lack of communication between Child A and the class teacher which resulted in the disruption to the lesson. Over the last two decades students have started to be viewed as communicators as opposed to simply, listeners. For adults, this means a responsibility to act as translators, especially when a pre-existing relationship exists between the adult and child. As adults, teachers are required to interpret a learner’s behaviour as a form of nonverbal communication and respond accordingly (Lathan & Miles, 2013: 3). In relation to the critical incident this suggests that Child A may have experienced a barrier in their communication based on not understanding the class hands up rule. Being ignored for shouting out resulted in the student disrupting the lesson. Donaldson (2015: 48) states that “Being able to listen attentively and speak lucidly and understandably or to use non-verbal communication effectively are crucial attributes in learning and life more generally”. By not understanding the classroom hands up rule this suggests that there is a lack of understanding in Child A’s communication skills. It could be stated that Childs A’s failure to take turns communicating by using the hands up method could be linked to a lack of development in their key skills. Additionally, Child A has had less time to practice their communication skills within a classroom environment due to the outbreak of Covid 19. Spoken language, oracy skills and arguably just as important, non-verbal communication is a pivotal skill that needs to be taught and developed in all learners. Additionally, it is important that schools allow learners opportunities to practice these skills often as they can be just as if not more useful in everyday life as studying core subjects like mathematics and science (Mercer, Mannion, & Hall, 2018: 6). This is supported by Wertsch, who argues that a fundamental skill is “the ability to use the language as an instrument of thought” (Wertsch, 1986: 32) as it is through the development of these skills and natural language that it become possible to communicate through artificial languages such as mathematics (Wertsch, 1986: 32). As Child A has not had practice in classroom communication skills for several months due to lockdown procedures, it could be argued that they could be simply unpractised in the communication variation that is required from the setting. After all, “Language, thought and literacy not only represent the world and the self, they represent each other” (Amsel & Byrnes, 2002: 3) without practice in these skills they are undoubtedly going to decline, in Child A’s case, into disruptive behaviour that distracts and effects the learning of their peers. 
[bookmark: _Hlk53582629]Another way of interpreting the critical incident is not as a failure in Child A’s communication skills, but as a behavioural issue. It could be suggested that behavioural issues occur due to Child A’s desire for attention. Child A is a social being and was attempting to engage in the task by asking questions. On one hand this could be seen as the student desiring to be an included member of the classroom. Therefore, a proposal could be made that Child A was fuelled by a desire to belong and may have even been unaware of what they were doing (shouting out) broke the class rules (Dreikurs & Soltz, 1968: 12-14). During the critical incident when Child A was ignored, they responded by turning and beginning an unrelated discussion with their peers. Dreikurs suggests that a child’s needs are based on power and attention. It could be argued that when Child A turned to begin a conversation with the other students, it was in an attempt to gain attention from the class teacher (Dreikurs & Soltz, 1968). This could almost be seen as a form of experimental neurosis whereby the student begins to respond in an altered manner when confronted by a task or a problem that they cannot solve, such as the class task. If Child A was put under stress by not having their concerns answered it may be sufficient to elicit a similar response and perhaps even be a form of learned behaviour (Wolpe, 1952). On the other hand, other strands of research suggest that behaviour is learned and even goes as far as to suggest that behaviour is chosen. When needs are not met this leads to frustration and arguably a further decline in behaviour (Glasser, 1969). Furthering this point, to avoid behavioural issues schools and teachers could meet the learners needs for belonging and power. Thus, functioning less as a dictator of rules and more as a stimulator of learning (Glasser, 1990). In relation to the critical incident, if Child A’s question were answered, regardless of if they put their hand up or not, Glasser’s theories suggest that the students need for belonging may have been satisfied. Charles states that “Glasser is adamant in his contention that education that does not give those needs top priority is bound to fail.” (Charles, 2013: 117). In being left unanswered and ignored by the teacher it is possible that Child A experienced a sense of exclusion from the rest of the class. An experience that strips them of attention and shields them from belonging. All by not raiding their hand, which understandably can become a cause of irritation, these emotions are broadcast in non-verbal signals. Not only is non-verbal behaviour, such as ignoring a student’s needs or questions, generally considered to be a valid form of communication but “It is a well-known fact of everyday life that the…non-verbal behaviour of our acquaintances provide useful cues about their moment to moment attitudes to ourselves or others.” (Jones & Jones, 1974: 37). To avoid negative behavioural issues, such as Child A turning to their peers, direct attention to Child A could have been a tool deployed to keep a forward momentum on the learning. For example, thanking them for asking a question but reminding them to raise a hand. The issues begin when the class teacher is unable to give Child A that attention on a consistent basis due to providing assistance to other students within the class (Moyles, 2009).
One factor that becomes important for consideration is the nature of disruptive behaviour. Although the class had a very clear hands up policy, this seemed to act as a catalyst that led towards the critical incident. Whilst examining the Assessments for Learning there is a clear emphasis placed on the quality of communication between an educator and a student. It could even be argued that student involvement in whole class discussions can lead to a broadening and deepening of understanding, where students learn in a more social and more effective manner (Gardner, 2012: 20). This not only creates a more inclusive and active learning environment where students are free to express ideas and ask questions, but it also lines up with Wertsch’s (1986) philosophy on regular communication being an essential aspect of education. Gardner (2012: 20) states that this kind of learning environment allows social learning to “become more salient and effective”. However, this style of education and teaching can only begin when students needs are met and communication is encouraged with fewer boundaries restricting social freedoms. 
To ensure that consistent improvements are made within a class-based environment, practitioners need to ensure that reflections are used which can lead to the implementation of next steps. This process acts as a vehicle that allows teachers to improve their practice and address specific learning needs that are present in their class. A framework is a method that enables learning points to be drawn from an experience in a way that is systemic (Williams, Woolliams & Spiro, 2020: 100). The reflective model that will be used in this reflection will be the ERA model that focuses on three key factors: experience, reflection, and action (Jasper, 2013). This model has been chosen for its simplicity; the model does not get overcome with overly complicated features. Bassot states “When you are new to reflective practice, a simple. straightforward model can be a useful way of helping you get started; the ERA model (Jasper, 2013) is one of these.” (Bassot, 2016: 28). Furthermore, subheadings will be used to better define the various sections of this reflection.
Experience – The experience that will be reflected on has been described earlier in this essay as well as in Appendix A, so won’t be described in detail here. 
Reflection – Child A shouting out in the lesson may have caused a disruption to the class but only broke the class-based hands up rule. As such it did not breach any behavioural policies within School X. As this is the case the class teacher was able to address the issue in whichever way they desired. They could have opted for addressing the issue directly, or by answering Child A’s question as if they had put their hands up first. It could be argued that any method has both strengths and weaknesses. However, when a large portion of the class began talking the teacher addressed the issue quickly and firmly, stopping all conversation and reinstating the class hands up rule for all students to hear which seemed to be the right thing to do as the behaviour was quickly stopped.  
Action – For identifying next steps two things must first be identified. The first thing to find out is if this a class wide problem. If so, then the class teacher can begin to implement rewards for students who are following the hands up rule to attempt to encourage similar behaviour from all students. Alternatively, they could redefine the class rules with students so that every child knows the expected behaviour. The second thing to identify is if Child A is exhibiting this tendency continuously? If so, then a behavioural plan may be put in place which clearly sets out the rules they are expected to follow. They may instead opt to speak to Child A separately and explain why shouting out effect’s other students and will not be tolerated. Finally, they could consider removing the hands up rule entirely, opting to pick students to answer questions or allow students the freedom to suggest an answer without restraint, being mindful of talking over other students. 

To conclude, the ability to reflect on a practice and determine next steps is a process that encourages constant improvement and adaptability within a profession. When a teacher utilises this process, they are able to respond to tasks that may cause students issue, they are able to examine next steps and address individual learning needs, gaining more experience and improving within their practice. Teachers must be aware of the importance that identifying critical incidents and using them to improve planning and increase understanding has on student learning. It is through the accurate, systemic, and clear analysis that good professional practice begins to emerge (Tripp, 2012: 43). Effective teaching should use observation techniques to determine which areas of teaching are successful and which may be subject to change. Before making changes based on observations it is crucial that teachers have a clear understanding of their class, the students in it and their needs. By doing this a practitioner is able to more successfully adapt their practice to adhere to the professional standards laid out by the welsh government and ensure that their students’ needs are given a top priority before any changes are made to improve learning.  The professional standards are split into five sections that should be used in tandem when planning for students needs and ensure a high quality of teaching that concentrates on “essential elements of every teacher’s work – pedagogy, collaboration, leadership, innovation and professional learning – and will help underpin the development of the teaching profession as it leads the transformation of our education system in Wales” (Hwb, 2019: 4). Educators are not only required to be leaders but innovators who are responsible for facilitating learning. By evaluating critical incidents and undergoing next steps to adapt their practice they can ensure that they are providing high quality lessons that meet the needs of the learners. 
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APPENDIX A
CRITICAL INCIDENT IDENTIFICATION RECORD 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/9/2020 at 11:00am
Year 6 English lesson
27 students in South Wales







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
[bookmark: _Hlk53321800]During the lesson it became apparent that the teacher had a hands up rule which was enforced within the class. This was demonstrated multiple times as the teacher selected volunteers to answer the questions regarding filling out success criteria. 
One child would consistently shout out instead of raising their hand. This was clearly a reccuring issue as the teacher had already established not answering students who shouted out during the class lessons. As a result the class teacher ignored the student who shouted out. 
The behaviour continued to esculate with the learner turning and beginning a conversation with students behind them which began to effect their learning and the learning of those around them. 
It was only when other studentsa also began talking without raising a hand that the class teacher then addressed the issue in a general sense and informed all children that they need to raise their hand before talking.













APPENDIX B
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/9/2020 at 11:00am
Year 6 English lesson
27 students in South Wales








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

During the lesson it became apparent that the teacher had a  hands up rule which was enforced within the class. This was demonstrated multiple times as the teacher selected volunteers to answer the questions regarding filling out success criteria. 
One child sat at the back of the class had placed their hands in their pocket and was not participating in the discussion with the teacher. At one point the student pulled their hands from their poicket to take the top off of a glue stick which they then began to flick across the table. It became very appartent that the student was not engaging with the task and not listening to the class instructions.
After the rest of class had began their work the student was still not participating and eventually began passing notes to the other students next to them. Throughout the lesson then seemed distracted and wrote little in their books regarding the task set to them.
Towards the end of the lesson they were approached by the class teacher and it became cleart at they had not listened to the task and had waited until the end of the lesson to make this apparent to the teacher. As such they ended up missing out on the work set to them. 







APPENDIX C
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/9/2020 at 11:40am
Year 6 Maths lesson
27 students in South Wales








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The class teacher had set the class a task regarding a mathmetics excercise relating to rounding up numbers. During the excercise the teacher was providing help to several students who were finding the task difficult and needed aid with the task. 
Behind the teachers back several students had began to have a small discussion between themselves. Several times the discussion rose to a disruptive level within the class until the teacher was forced to stop the boys from talking entireley. Noting that none had actually began their work. 
The teacher returned to helping several students towards the back of the class who had their hands raised, leaving her back to the majority of the students.
The group who had been having a discussion immediateley continued their earlier conversation, drawing in other students as well. 
Towards the end of the lesson, realising they had not completed the task the students began to share their notes, copying from some of the students they had roped into their conversation so that they appeared to have caught up with the rest of the class. 








APPENDIX D
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/9/2020 at 2:00pm
Year 6 Welsh lesson
27 students in South Wales
This lesson used a different member of staff who was covering the class teachers PPA







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The students were brought in from lunch and informed that the lesson of the afternoon would be welsh. Judging fron the reaction of the class this was not an optimal outcome for the students and many of them immediateley began talking. 
The noise and disruption level in the class began to grow as the students realised that a different member of staff would be covering their collegues PPA time. This resuled in many different conversations breaking out tthroughout the class which was a distraction from the assigned work which the cover teacher was having trouble trying to explain to the class. 
The continuous class chatter grew to such a level as it resulted in most of the class talking to those around them that the teacher in charge was forced to shout in order to be heard above the class. The whole process of explaining the task to the students took over ten minutes and throughout the lesson the class had to be reminded about the volume as they continued to slip into rapid and unneccesary convesation with their peers. 










APPENDIX E
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  30/9/20, 10am, Year 6


	Lesson details: 
The lesson was an English based lesson focusing on writing story satarters. They appeared to be at the start of the topic and the AoLE was to identify features of a successful story starter.

	Classroom culture
Students appeared to be engaged, responsive and excited to learn. There were few class-based issues and students were allowed to work at their own pace followed by a class discussion. 


	Objectives
The activity was largeley a group and class based discussion examining example story starters. The students were to identify features of these stories and working in pairs and as a class they determined the literary techniques that should be used within a story starter.

	Direction
Each student had access to a reading book containing example story starters that they were encouraged to refer back to. Because it was a class based discussion task, the students were also able to identify their own success criteria.

	Access and challenge
Because students identified their own success criteria the class teacher was able to adjust the difficulty, (3 techniques + easy, 4 techniques + intermediate, 5 techniques + hard), As such each student had a freedom to choose their own techniques but also 


	Assessment
Students were asked what literary techniques they would expect to see in the opening section of a book (alliteration, ellipses, metaphore) This was dioscussed in partners and then volunteers offered up their suggestions to the rest of the class. This method demonstrated which students were confident at the task and which needed some additional help. 

	Specifics / Critical Incidents
It was interesting to see how allowing students to determine their own success criteria worked in practice. Most students were involved and active learners. 
The teacher did use cold calling as a method for randomly testing knowledge but also as a deterrant from falling off task. If any students seemed eager to answer questions or to give suggestions a mixture of cold calling and volunteers were used but as this lesson took the form of a class discussion there were no incidents. 



OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/9/20, 11am, Year 6


	Lesson details:
The lesson was a continuation of the previous English lesson where the learners now had to write their own story satarter. They appeared to be at the start of the topic and the AoLE was to write a story starter that contained at least three of the previously identified literary techniques.

	Classroom culture
Students appeared to be engaged, responsive and excited to learn. There were some minor behavioral problems as students began to talk about unrelated tasks and some students were not engaging with the task in the same way they were in the morning. It appeared as though several students were disinterested to learn when given the freedom to work independently and at their own pace. 

	Objectives
The activity was to begin writing a story starter based on the criteria they identified in the morning session. Then the students were asked to choose between three and five literary techniques/targets to incorperate into their own story starter and attempt to write the opening to a story as part of independent work.

	Direction
As this was a continuation to the previous lesson the students had previously discussed success criteria and made a list of possible techniques they werre required to include. Additionally, the students were able to select the difficulty of work they planned to complete by selecting between three to five literary techniques to use in their own writing. 

	Access and challenge
Students were able to gain inspiration from their reading books and use those as examples when creating their own story starters. Additionally, there were lists of synonyms written on lollipop sticks for common deescriptors that the students could use to increase their vocabulary. Finally, the students were able to select the difficulty of their work. 

	Assessment
As this was the start of the topic there were freew examples of existing knowledge. However, looking at the students workbooks revealed that students were able to deploy a mixture of english and creative writing skills during this task. 

	Specifics / Critical Incidents
During this activity a number of incidents began to emerge. The first was a student shouting out when trying to ask a question. When that student wass ignored they bagan a conversation which led to a group of student sdisrupting the lesson. 
The second was a student who was entireley uninterested in the task and began playing with a glue lid to avoid completing the lesson task. 
Both these incidents lead me to think about behaviour and student activity within the classroom. Namely how can communication lead to students being more active learners.














































OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/9/20, 11:30am, Year 6


	Lesson details:
The lesson was a maths based excercise working from a workasheet whereby the aim was to round up numbers to so many places depending on difficulty. Questions ranged from nearest tens, hundreds or thousands. To several decimal places. The class were part way through the task and the excercise seemed to be a reminder of previous work. 

	Classroom culture
Students seem excited to pick the difficulty of their own work and generally seem interested in the task. Many appeared to ask questions and have a desire to challenge themselves. Several students appear to become restless during threw task and begin fidgeting and become distracted from the task. However, the majority continue with the work enthusiastically rising to the challenge. 

	Objectives
The students are given the option to pick the difficulty of the task. Manmy appear to understand the topic well and as such rise to the challenge by selecting the worksheet with the hardest questions. The teacher also encourages the students to push themselves and uses rewards to acomplish this. Students who feel less able are supported whilst others are encouraged to become ambitioins capable learners with the confidence to attempt challenges presented to them. 

	Direction
Before the task is set the class teaher goes over a quick recap and an example that remains on the board for the duration of the lesson so that it may be refered to at any point. Additionally, students own workbooks allow them to refer back to previous lessons on the topc if they need refreshing or reminding of certain principles. 

	Access and challenge
Students are given the opportunity to choose between different stages of challenge which was called the three chilli challenge. One chilli being an easy excercise, two chillis being what they are expected to know and three chillis being an extension of that with harder questions. Additionally several additional questions were added to the board if any students finished the task early. 

	Assessment
They would have been required to use previous knowledge of rounding numbers and rounding to the nearest thousand before attempting the task. The students appeared to be coming towards the end of the topic and as such were being tested on their knowledge of the skills they had learned and how to apply them to the task. 

	Specifics / Critical Incidents
Behind the teachers back as they were aiding students who needed assistance, a group of studeents began to have an unrelated conversation. At several points they were told to stop talking and complete the task, at one point it was noted that the studets had completed any work at all. Towards the end of the lesson the studets began copying off each other to complete the task in time.














































OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/9/20, 2pm, Year 6


	Lesson details: 
The lesson was a Welsh based lesson headed by a member of staff who was covering the class teacher durinhg PPA. The lessons focus was on learning about and being able to use “Eisau” in a sentence to exp[ress what the student wants and does not want. 

	Classroom culture
Students appeared to be far more unruly during this session and seemed very uninterested in the topic requiring a great deal of classroom management and additional assistance from a second member of staff. 

	Objectives
The aim was to have students create a variety of complex sentences expressing their desires in welsh. This was guided with several handouts with example questions, lists of verbs and the some ways to expand the sentence using “ond” and “achos”. Additionally this was reiterated by the brief given by the covering staff as the students were presented with the resources. 

	Direction
Several handouts, visual aids and displays were used during the lesson to assist students with formulating their own sentences. Additionally welsh dictionaries and visual aids were also used in conjunction with the class displays that allowed students to access a rich vocabulary in which to construct their sentences. 

	Access and challenge
The task required active engagement from several students as they had to access the resoureces presented to them. Additionally the task could be made more challenging by expanding sentences or writing additional sentenceswhich students were encouraged to do on several occasions. 

	Assessment
Students were required to have a basic knowledge of the welsh language for the task, making constant use of the “Dw i’n” and “Dw i ddim” as well as other activities and vocabulary they had learned. In some cases the students were able to take advantage of “Dych chi’n” to ask a question to a peer that their partner would then answer.

	Specifics / Critical Incidents
During the lesson the students were constantly reminded about the noise levels of the classroom as they began talking, asking questions and trying to access resources whilst working with a partner. This resulted in the class noise levels being far too loud for anyone trying to work. As such the class needed to be quietened multiple times over the lesson.
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