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How does guided reading in small groups affect children’s engagement in Foundation Learning?

Introduction
Throughout this work the focus is to recognize whether guided reading in small groups influence the children’s engagement. This will be identified through an observation on three children ranging from 4-5 years old for 5 minutes sections using the Leuven Scale. During the observation there are five children taking part in the guide reading, three of which have been chosen to be observed throughout a 30-minute period. The guided reading task allows children to successful read using a range of strategies with limited assistance. The task also enables children when using the reading strategies to have control of their development progression (Victoria State Government, 2024). For the duration of the guided reading the children are required to sound each word out as a group using phonics and are continuously answering questions regarding the story line of the book.  The task took place in an indoor provision in a small area of the classroom, while the other fifteen children in the classroom worked in the continuous provision areas. By carrying out the observation, it may allow me to gain an understanding of different strategies that may be useful to improve when performing my own practice (Welsh Assembly Government, Unknown, p. 6). This could ensure progress is made from the children. 

Literature review
The overall aim is the child’s developmental needs while focusing on expanding their learning experiences and knowledge inside the learning environment, within foundation learning (Welsh Government, 2015). During 2022, the new Curriculum for Wales was put in place. The priority of the new curriculum is to concentrate on the learner’s personal development and use certain content that will improve and support children’s engagement towards learning (Welsh Government, 2024). The new curriculum introduced a cross-curricular links in foundation learning, which ensures the children are in control of their own learning outcome and their progression. With the children being at the center of their learning, the cross circular links are to improve the child’s engagement with their learning (Teach Primary, 2011). In the observation, the children are required to take part in different areas of leaning, which include listening to themselves and peers read the book and reading the book correctly (Department for Education, 2023, p. 81). The children are also required to communicate with each other to ask question, which will help them gain a better understanding of what the story is about. During the guided reading task, the children are also developing their fine motor skills because they are pointing when sounding out each word and turning each page. It is important for foundation learners to develop their fine motor skills because it helps to control movements in their hands and fingers (Educational Government, Unknown). The environment within the foundation learning plays a significant role in children’s development. The environment children learn in affects the approach they take towards learning and the problems they face (University of Buffalo, 2024). Having a positive learning environment influences positively with the pupil’s engagement within the classroom, creating a sense of belonging and that they are heard. Contrastingly, negative learning environments could cause the pupils to be afraid to make mistakes and feel out of place (University of Buffalo, 2024). Small group tasks have been proven to enhance engagement levels within learning. Learning in small groups increases feelings of belonging because during group discussions in a small group ensure everyone’s voice is heard (University of Florida, Unknown).

Methodology
The Leuven Scale is a 5-point scale used throughout the observation as a tool to measure the pupil’s engagement through the course of the guided reading task (Woods, 2016). The 5-point scale ranges from 1 which indicates low activity, to 5 which emphasise high activity (Structural Learning, 2021). (Learning Journals, 2024) It was found that if a child is not performing at level 5 it can affect their overall learning and limit their ability to progress. The researcher does not physically take part during the observation. However, they are required to watch the children learn within their environment (Emotionally Healthy Schools, 2019). Therefore, the observation is a non-participant task. During the observation the tool used was the Leuven Scale of Engagement. The Leuven Scale was beneficial throughout the observation because it was clear to understand when each child was becoming less engaged with the task. The Leuven Scale could be effective in regular practice because it can ensure the teacher can create an environment that is more stimulating to each individual (Structural Learning, 2021). Contrastingly, the Leuven Scale ensure that each pupil is a control with their learning and their own needs, compared to other methods that may not consider that all pupils are at different stages of development and their needs are the different (Learning Journals, 2024). Contrastingly, the Leuven Scale does not consider children with learning disabilities. For instance, children with behavioural issues may not fall under the behaviours listed in the scale because it is not specific to their learning needs (Learning Journals, 2024). Throughout the course of my observation, I will be observing children within a guided reading task. The children will be executing a task that requires reading, listening, and answering. The Leuven Scale (located in appendix) will be used during the observation to document my findings throughout the task.

Discussions and findings
When taking part in educational research it is important to reflect the aims and values of the British Educational Research Association (British Educational Research Association, 2018, p.1). The values include being ambitious and ethical when carrying out research and being inclusive and collaborative. The importance of this is to strengthen the quality of research, along with the capacity of the research (British Educational Research Association, 2018, p. 1). During the observation, parents’ consent is not required due to the observation being taking during the children’s learning time. Assent is an expression of approval given by a child to take part in the observation in which they understand which is considered when the observation is carried out (National Library of Medicine, 2021). When asking for the children’s assent they must gain an understanding of what they are taking part in and how it will be used by the researcher (National Society for the Prevention of Cruelty to Children, Unknown). During the observation it is important to not disclose any personal information about each child. If failed to disclose data protection, it could lead to a breach of the General Data Protection Regulation because the children may be at greater risk. This could affect the researcher’s reputation (Irwin, 2022). I have ensured to keep the children’s personal information disclosed in the observation by naming the pupils from A to B. Along with keeping the pupils name disclose, it is also required to maintain confidentiality of the schools information as well because the schools role is to ensure their environment is safe for all pupils and that they feel a place of belonging (Winter, 2023). When completing the observation, it is also important for the child to have the right to withdraw consent at any time and they must be aware that there with be no negative consequences with redrawing (National Society for the Prevention of Cruelty to Children, Unknown). Throughout my observation it was apparent that the behaviours from each of the three participants were distinctly different throughout the task. It was evident throughout the guided reading that Pupil C’s engagement was extremely low from the beginning to end. The observation was taking place in a small area within the classroom, while the other children in the class was taking part in other activities. I found that the environment played a significant role to each child’s engagement due to being distracted by other pupils throughout the guided reading. Throughout the observation it was seen that Pupil C was continuously distracted throughout the task. Whereas the pupils in the classroom did not have a greater impact on Pupil B. Contrastingly, the pupils in the classroom effected Pupil A’s engagement in various parts of the task but through other parts of the task the children were less of a distraction for Pupil A. When planning for my observation, the Leuven Scale I created did not consider where the task would be taken place and the environment factors that may interrupt the observation. To overcome this, I created a section C which included additional comments where I could record the environmental interruptions (located in appendix’s). Pupil A was scored a 3 throughout the task which is labelled as moderate. This indicated the child completed the task but did not show enthusiasm towards the task. It was evident that Pupil A was distracted by Pupil C who often commented on the activities taken place by the other children in the classroom. As the task continued Pupil A showed more interest, however this was not carried on. Pupil B was scored a 5 which is seen as extremely high. This emphasises that Pupil B was continuously engaged throughout the 30-minute duration of the task and showed passion toward the task. Pupil B voiced their opinion of the book and pictures through the task and ask relevant questions to gain a better understanding of the story line. Comparingly, Pupil C scored a 1 throughout the 30 minutes which is extremely low. This suggests that Pupil C’s engagement was very low and had a lack of understanding of the task. Pupil C was often distracted by the other pupils within the classroom which created boredom because the child wanted to take part in other tasks. This caused Pupil C to refuse to take part in the guided reading and was negative towards the task. The observation was in a small group which may have influenced the engagement levels because if the task was carried out as a whole class, the pupils may not have been impacted by the other activities going on during their group task. However, (Taylor and Francis, 2023) group tasks increase the level of engagement, along with participation. 

Conclusions and recommendations
During my observation, after the 30 minutes it was proven to be too long. This is because after 15 minutes the children became less engaged due to the duration of the task. When observing the three children, I found it difficult to observe all three children at the same time. However, the Leuven Scale was an simple resource to record my finding because the layout was easy to read and understand. I also believe that the Leuven Scale was not the most reliable tool to use in my observation because it did not take to account the social and environment factors within the classroom and if the children had disabilities which would have affected their engagement with the task. By using a different tool to record my findings it may have created more accurate findings. Overall, the Leuven scale did not contemplate the environmental factors as they were the main effect on the engagement levels recorded because of the other pupils inside the classroom. If I was to complete the observation again, I would ensure the guided reading was completed in a separate room without other pupils to distract the group. This may improve the engagement level because there would be limited environmental factors to affect the findings. 
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Appendix

Observation sheets:
Section A: 
 
Research question: 

Class: 
Date: 
 
Checklist observer: 
Objective:  
Group level:  

Section B: 
1. Extremely low – Pupil showed hardly any activity, absent and negative attitude. Low concentration.
2. Low – Limited activity, limited concentration. Easily distracted. Actions only lead to limited results.
3. Moderate – The pupil is taking part but is not fully concentrated through the task. Does not capitalize to full extent.
4. High – There were clear signs of engagement, but the pupil was not engaged to the full extent. Concentrated most of the time but occasionally distracted.
5. Extremely High – Pupil is fully focused, constantly taking part and is motivated. Attention to detail and asks questions.

	
	Pupil A
	Pupil B
	Pupil C
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Section C: 
 
	Additional comments 
	Pupil A 
	Pupil B 
	Pupil C 

	 
	 
	
	 





























Section A: 
 
Research question: How does guided reading in small groups affect children’s engagement in Foundation Learning?
Class: Reception Caterpillars 
Date: 07/02/24
 
Checklist observer: Stella Griffiths 
Objective:  To sound out words in our guided reading groups.
Group level:  There are 4 groups, this group is the bottom (4th).

Section B: 
1. Extremely low – Pupil showed hardly any activity, absent and negative attitude. Low concentration.
2. Low – Limited activity, limited concentration. Easily distracted. Actions only lead to limited results.
3. Moderate – The pupil is taking part but is not fully concentrated through the task. Does not capitalize to full extent. 
4. High – There were clear signs of engagement, but the pupil was not engaged to the full extent. Concentrated most of the time but occasionally distracted.
5. Extremely High – Pupil is fully focused, constantly taking part and is motivated. Attention to detail and asks questions.

	
	Pupil A
	Pupil B
	Pupil C

	Level 
	1
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	3
	4
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Section C: 
 
	Additional comments 
	Pupil A 
	Pupil B 
	Pupil C 

	 
	·  Distracted occasionally by others in the class.
· Distracted by activities going on in the class.
· Did not show interest or excitement.
	·  Focused for the whole duration.
· Passionate and excited towards the story.
· Asked many questions regarding the story.
· Voiced their opinion on the story.
	·  Distracted by other pupils in the classroom.
· Distracted by other activities going on in the classroom.
· Did not understand what they were doing.
· Bored throughout the 30 minutes.
· Refused to take part.
· Negative towards the task.
· Negative towards the story.
· Negative towards teacher and peers.



























Professional Reflection


1. Describe one of the observations you carried out. What did you learn from it?

One of the observations I carried out was, watching how the pupils that are not taking part in the task can affect and distract the pupil completing the task. I have learnt that the classroom environment takes a huge part in concentration levels because many children can get distracted by other pupils/friends playing or doing a different activity that they want to be doing.


2. What were the challenges and opportunities of being a non-participant observer in the classroom?

The challenges of being a non-participant observer was I was unable to ask the children how they really felt about the activity and if they enjoy doing guided reading as a group or would rather do it as a class. The opportunities were to be able to observe each child and see how they differ from each other and the way they react differently to the same thing.

3. In your experience, what were the benefits and limitations of the Leuven Scale as a research tool?

The Leuven scale did not consider the environmental factors of the observation. It also didn’t consider disabilities and learning difficulties children may have. However, the scale was easy to use and simple to read. It was also useful to report my findings.

4. What were the main points of learning for you in terms of being a researcher in the classroom?

The main points of learner were critical thinking, planning a research tool, being able to point spot different impacts on a child learning.

5. What would you do differently if you were to conduct this research again? Why?

I would use a different research tool rather than the Leuven Scale because I found that it wasn’t reliable and didn’t consider other factors of a child’s abilities. I would also reduce the time of observation because at the 30-minute mark all of the children were getting bored of the task.

6. Discuss any other methods of research you could use in the classroom to improve your practice/ what are the positives and negatives?

I could observe different year groups to get a better understanding of how different ages can react differently to different tasks. I could create questionnaires to give children to fill out to receive their own opinion.
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