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Literature Review: This paper examines the academic literature surrounding bereavement in the primary school setting.
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[bookmark: _Toc156402605]1.1 Background and Rationale
According to research and current statistics, a child experiences the death of a parent every twenty-two minutes, equating to around one hundred and eleven children being bereaved of a parent every day in the UK (Childhood Bereavement Network, 2024; Child Bereavement UK, 2024; Winston’s Wish, 2023). It is documented that in Wales, a parent dies, leaving at least one dependent child, every seven hours, with approximately fifty children losing a parent each week, and around six children a day (ibid.). Researchers (Holland, 2015; Suhail, Jamil, Oyebode and Ajmal, 2011) suggest that cultural and socioeconomic factors in families play a role in the support needed during bereavement. However limited research has explored how these factors affect the support schools should provide. Researchers concentrate more on the theory and design of research, which examines how socioeconomic factors influence the work of professionals, but not really what practitioners in schools can achieve (Holland and McLennan, 2015; McLaughlin, Lytje and Holliday, 2019; Abraham-Steele et al., 2021). This points to a significant ‘gap’ in research and even more poignant is the fact that the UK is mentioned, but very little research relating specifically to Wales. Indeed, if Wales is aiming at supporting bereaved children appropriately then national research should be used to inform policy and highlight regional challenges and contexts (Welsh Government, 2021).
[bookmark: _Toc156402606]1.2 Scope and Significance
It has been recognised that limited studies have been undertaken around the subject of bereavement and loss within UK Primary schools (McLaughlin et al., 2019; Lawrence, 2019: Costelloe, Mintz, and Lee, 2020). Furthermore, research indicates that bereavement support provided within UK Primary schools is currently inadequate (Holland and McLennan, 2015; DeMuth, M. et al., 2020; Abraham-Steele et al., 2021). Research carried out by Jane Fitz (2010) highlighted the need for effective bereavement services throughout Wales. It was noted that bereaved children required support from teachers that were trained in the field of death and bereavement so they could confidently support pupils providing them with the strategies to navigate through a very difficult and unique pathway (Fitz, 2010). Although more than a decade ago, the recommendations are worth noting, mainly as bereavement education is recognised as an area that should include appropriately trained adults that can offer support to children from the ages of three to eighteen (ibid.).
Working previously as a Primary school teacher, currently as a senior lecturer in initial teacher education (ITE) and also as a contracted Estyn Inspector, it has become palpable that children experiencing bereavement have a range of experiences to cope with when they return to their schools or nurseries. Indeed, the simple practice of talking to a child that has suffered a bereavement is seen as a challenge with staff working in a reactive manner to help the child. Estyn’s 2019 report ‘Healthy and Happy, school impact on pupils’ health and wellbeing’ mentions bereavement once when they recognise that ‘primary schools generally struggle to access counselling or other therapeutic services at the time of need for pupils following a bereavement or other traumatic circumstance’ (p.30).
At present there is currently no universal training for student teachers for their development of bereavement training in Wales. According to a survey by Child Bereavement UK in 2018, only 10% of teachers had received any bereavement training during ITE or subsequent professional development (Child Bereavement UK, 2024). Indeed, there are many online courses available that are recommended for trainee teachers, all of which carry a cost and some are even targeted at teachers in urgent need for training – this is a one hour ‘rapid response’ training package that is designed to offer immediate support and advice (Child Bereavement Network, 2024). The mere existence of such a course is indicative of the important need for training across the ITE sector which would ensure teachers are informed and prepared for such an event rather than this being a reactionary ‘knee-jerk’ response. A recent partnership between Child Bereavement UK and St Mary’s University delivered an online bereavement awareness pilot study which demonstrated that 99.6% said that the training had increased their confidence to deal with bereavement issues (The Art of Dying Well, 2024). Consequently, we are in an advantageous position to train student-teachers prior to their entry into the workforce in Welsh, UK, and international education sectors; therefore, this research could have a positive impact on the children of Wales and further afield. It must be noted St Mary’s University has a distinctive Catholic identity and may have some bearing on their research positionality (St Mary’s University, 2023).
 The Welsh Government’s National framework for the delivery of bereavement care published in October 2021 recognises the need for support before and following a bereavement, with the understanding that everyone’s experience is different (Welsh Government, 2021). The framework also describes a ‘three component model’ (p.15) whereby a range of specific services are mentioned including specialist discussion groups for different types of deaths such as suicide or the sudden death of a young person. However, children are only mentioned in the Annex section (p.39) and here it is significant to note that the reader is signposted to the guidelines published in the ‘Irish Childhood Bereavement Framework’ (2018) and the ‘Childhood Bereavement Network’ (2022) but nothing specific to children in Wales. Interestingly the Welsh Government does not have their own system or policy for supporting bereaved children through their education in mainstream schools. The Statutory guidance on the Well-being of Future Generations (Wales) Act, 2015 fails to mention bereavement as a point that requires attention despite highlighting and ‘integrated approach to the well-being goals’ (p.29) as such these goals link to the United Nation’s Global Sustainability Goals for 2030 (UNESCO, 2017). The Education Workforce Council (EWC) in offering on-going professional development to teachers has a distinct lack of courses related to education around bereavement; indeed it promotes two projects on its website that support youth work in supporting bereaved adolescents but no specific training for newly qualified or established teachers who are based in primary school classrooms (Education Workforce Council, 2024). 
When looking at the main organisation promoted by the Welsh Government, the Childhood Bereavement Network (CBN) it is important to note that membership to this organisation starts at £20 for an individual and stands at £50/90 for an organisation such as a school. The CBN prides itself on providing a model of best practice and holds the belief that ‘all children and young people in the UK, together with their caregivers, have the best possible support to manage the impact of death on their live’ (no page). They recognise that there are a range of research priorities related to bereavement that identify gaps around the needs of children and a great deal of their work is based on American based research by Neimeyer et al. (2012) who strongly advocate the view that there can be no one definition of bereavement and no one way of working through this process. Their work also recognises that our understanding of bereavement is evolving and that future developments will shape our understanding and management of this subject. Therefore, it seems poignant that the main body of work that is being used by the Welsh Government should also look at more up to date and recent research that shapes their focus. 
[bookmark: _Toc156402607]1.3 Ethical Considerations
A short reminder regarding well-being. In line with the British Education Research Association (BERA, 2018) guidelines it is important to note that I, as the researcher and author of this literature review needed to be aware the content I was reading. ‘Safeguarding the physical and psychological wellbeing of researchers is part of the ethical responsibility of employing institutions and sponsors as well as the researchers themselves’; it is also important to note that any person reading the content of this literature review also needs to be aware of the effects this may have on their personal wellbeing (BERA, 2018, p.35). In order to minimise the impact of exposure to some possibly upsetting content I allowed myself regular breaks, time to talk to others and to debrief. I understood the support networks that I could access if necessary and I recommend that if any reader of this review requires support, they use the contact details listed in Appendix 1.
[bookmark: _Toc156402608]1.4 Research Objectives 
Bereavement has been labelled as a ‘universal human experience’ (Dame Sarah Mullaly, UK commission on Bereavement Report 2022, p.2). Recent research has supported this stance and their title “‘The one thing guaranteed in life and yet they won’t teach you about it’ The case for mandatory grief education in UK schools’” is pertinent to the literature that surrounds my research. (Dawson et al., 2023). Therefore, my research questions have focused on the influences placed on bereavement practices within Primary schools in Wales, and how practitioners perceive such practices. 
RQ1: How are bereavement practices in Primary schools in Wales perceived by practitioners?
RQ2: What factors influence bereavement procedures used in Primary schools in Wales?
I would like to undertake a small scale mixed methods study that would focus on the questions and ensure the study was pertinent to a small area of South Wales. My positionality will be detailed in the following section.
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[bookmark: _Toc156402610]2.1 Positionality 
My research stance is that of an interpretivist researcher (Crotty, 1998; Saracho, 2015; Thomas, 2017). Existing under a socio-constructivist ontology, interpretivism does not see direct knowledge as possible; it is the accounts and observations of the world that provide indirect indications of phenomena, and thus knowledge is developed through the process of interpretation (Coe et al., 2021; Mukherji and Albon, 2010). My positionality sits within the interpretivist paradigm; I can investigate the participants’ views, experiences, thoughts, and perceptions; I want to find out what the participants think, how they feel and what perceptions they hold.  As an educator, I advocate the view of interpretivism; I am interested in people’s behaviours, actions and responses and how they see the world (Thomas, 2017). Educationalists suggest the interpretive paradigm aims to understand experiences from another individual’s perspective (Crotty 1998; Efrat Efron and Ravid, 2020; Cohen, Manion et al., 2018).
[bookmark: _Toc156402611]2.1 The structure
Thomas (2017) suggests a successful literature review takes on the form of a well-considered story that guides the reader through a range of relevant sources, rather than a descriptive list. As such, the literature review has been defined as a narrative that helps to advance our understanding that is ‘original, perceptive and analytical’ (Jesson and Lacey, 2006, p.142). According to Efrat Efron (2020) there is no singular formula for structuring a successful review and it will evolve as I research the literature in line with my focus, this contrasts with Biggam (2008) who purports that one could ‘drift from their main research objectives to find themselves immersed in writings about peripheral aspects…that are extraneous to their research’ (p. 51). Saracho (2015) points out that such a review is ‘a high-level conceptualisation task that is recursive, rather than linear’ (p.761). Consequently, this literature review has been divided into sub-headings that will form a framework throughout and aid in the organisation of the literature into themes; however it must be noted that at times many themes overlapped and appeared within more than one area (Thomas, 2017; Biggam, 2008; Efrat Efron and Ravid, 2020).


[bookmark: _Toc156402612]2.2 The search for literature
Abraham-Steele and Edmonds (2021) suggest the current absence of UK based literature that considers childhood bereavement. The literature review ‘sets the scene through analysis of subject content and academic knowledge’ (Robert-Holmes, 2018, p.164). To effectively search for relevant literature pertinent to my research objectives I used a range of terms, such as child bereavement, education, grief, loss, bereavement in schools and death. I had to use a variety of combinations of these terms.
In looking for sources, I searched in the first instance for tertiary, then secondary sources and then focused on primary sources, which dealt with first hand empirical evidence (Efrat Efron and Ravid, 2019; Boote and Beile, 2005). Sources were listed and summarised, colour coded as they have been read, notes made regarding the type of research undertaken, where the research took place, when and by whom (Biggam, 2008). It was important that there was a degree of transparency in that if the research was sponsored by a charity for example, then consideration was required to discover whether there was a financial or moral benefit. The search engines I used included UWTSD library and a range of data bases, for example EBSCOhost, ProQuest Central along with Google Scholar, Government websites (Wales Senedd), BERA blogs and online Charity websites. I also used the online British Library to search for dissertational and post-graduate theses in this area. It was also important to look at recent research; I searched for literature from 2015 onwards so that the sources would be recent and up to date. At times this was not possible as I needed to look at some historical research for example which provided a useful and relevant background information. The information or sources found needed to be peer reviewed, empirical studies and I was looking specifically for studies that considered three to seven years of age, although this was very limiting. I was careful to also look at where the research was carried out, as many studies were based in countries namely: Denmark (Lytje, 2023); the USA (Edwards et al., 2023); Australia (Joy, 2023): Mexico (Quiñones, 2022); Hong Kong (Wu, 2020) and Spain (Colomo-Magaña et al.,2023). I still took note of these studies but was careful to understand the different societies and education systems from Wales. 
I also had to decide whether I accepted what was written, was the research valid, relevant and useful for my work, additionally I had to question whether the literature was accepted and relied upon by other researchers (Mukherji and Albon, 2010; Cohen et al., 2018; Thomas 2017). A major implication I discovered was the impact of Covid-19. Indeed, much of the recent research refers to the pandemic and how children ‘are being exposed to more anxiety about death than ever before’ suggesting the need for effective and appropriate bereavement support (Dawson, 2023, p.1; Joy et al., 2023; Edwards et al., 2023). The UK Commission on Bereavement noted the pandemic ‘has exposed a whole generation of children to death, dying and bereavement and this presents society with an opportunity to change the conversation around this important topic’ (2022, p.45).
[bookmark: _Toc156402613]2.3 Definition of Bereavement in the Context of Primary Schools
The term ‘bereavement’ embodies a multitude of concepts, it could be described as a ‘taboo’ subject in many contexts but especially within the field of education, with teachers lacking the confidences and knowledge to be able to support children in the most appropriate manner (Colomo-Magana et al., 2023, p.2; Dimery and Templeton, 2021, p.147). This embodiment is a term that is also commonly used on bereavement support websites, (Childhood Bereavement Network, 2024; Child Bereavement UK, 2024; Winston’s Wish, 2023). This is further compounded in the description of bereavement being a ‘unique process’ (Costello et al., 2020, p.290), this UK based explanation is supported by the Marie Curie Charity that offers universal support for people experiencing grief (Marie Curie, 2024). This charity emphasises how everyone deals with the effects of bereavement in many different ways, including anger, guilt, relief, and shock (ibid.). Bereavement is also noted as an ‘expected response’ to an overwhelming sense of loss, regardless of age (Edwards et al., 2023, p.171). Wu (2022) supports this description with his outline of bereavement as a ‘natural phenomenon’ that treats everyone in the same way; his peer reviewed study highlights the need for bereavement support in schools through the inclusion of death education within the curriculum, although this is relevant to the education system in Hong Kong, rather than the UK, the findings however are still valid and an interesting addition to the literature (p.100). This definition contrasts with the idea that bereavement carries a range of implications for ‘long-term adverse effects’ when bereavement effects are far reaching and may cause children to engage in anti-social behaviours and suffer with depression or low self-esteem (Holland and McLennan, 2015, p.117). Furthermore, Pearce et al. (2021) focus on the significant and challenging impact bereavement takes on both physical and mental health (p.2). When Lytje (2017) discusses bereavement, his many studies see this as a ‘significant challenge’ for teachers as they feel inadequate to meet the needs of children who have experienced the death of a loved one (p.28).
For the purpose of this literature review bereavement is defined as ‘the objective situation of having lost someone significant through death’ (Stroebe et al.,2008, p.5). Professor Stroebe is highly regarded by recent researchers and developed the ‘Dual Process Model of coping with bereavement’. Professor Margaret Stroebe developed this definition, she is an eminent name in the field of research related to bereavement that is referred to by many modern researchers in this area (Holland and McLennan, 2015; Lytje, and Dyregrov, 2023 and Colomo-Magana et al., 2023). Having led many international studies over the last thirty years Strobe’s succinct definition seems relevant as when discussing bereavement. In line with Bronfenbrenner’s theory of the support network surrounding a child, I want to include not only parents but close family members such as siblings, grandparents, adults and close friends within a significant caring role in the child’s life (Bronfenbrenner, 1974). Although his work is dated Bronfenbrenner’s theory still has some useful observations that can be applied to the wider community support surrounding a child.
Stroebe’s (2008) definition is in line with a Welsh research project by Jane Fitz (2010). Within her research into child bereavement services in Wales, Fitz defined bereavement as ‘the experience of those left behind after someone has died’ (Fitz, 2010, p.1) and she expands on this, classifying this type of support as the most effective form of ‘preventative medicine’ as in 2010 bereavement was highlighted as one of the major issues that school children mentioned and discussed as a concern with school counsellors. Her definition is also supported by the recent description laid down by the National Bereavement Project that claims it is the ‘loss of any person significant to a child’ (p.5). Further UK empirical research identifies teachers may be reluctant to engage with discussion around bereavement, viewing childhood as a time for innocence and protection from the ‘emotional response of others and the reality of the situation’ (Dimery and Templeton, 2021, p.147).
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[bookmark: _Toc156402615]3.1 Theoretical framework
Much literature includes an element of theoretical background to bereavement. Early theorists such as Freud (1917) and Bowlby (1980) studied and produced seminal yet divergent theoretic conceptualisations illuminating the complexity of the grieving process. Freud saw grief as an obligatory yet painful withdrawal of emotional attachment to the deceased, outlined in his landmark classic ‘Mourning and Melancholia’ (Stroebe, Schut and Boerner, 2017). Alternatively, Bowlby’s model rejected grief as a significant loss, instead theorising it as a distressing yet adaptive reorganisation of the bereaved’s internal working model, enabling acceptance of loss and healthy continuing memories of and bonds with the deceased.
Central to Freud’s thinking was the hypothesis that successful mourning forces a process of withdrawing and removing emotional and physical connections to memories of the deceased person. He recognised that this was an agonising and painful process, yet he saw it as an essential element of the healing process. If this did not occur, then the bereaved would have no opportunity to make connections with the living and the present. Contrastingly, Bowlby (1980) critiqued Freud’s premise on abandoning such bonds as extending the traumatic loss of the bereaved. Indeed, Bowlby's model aligns with contemporary beliefs that maintaining symbolic bonds and memories related to the bereaved, can support the healing process of adaptation and recovery for the bereaved (Klass, 1996; Stroebe, Schut, and Boerner, 2017).
Furthermore, Bowlby (1982) conceptualised grief as the reorganisation of mental models of attachment figures and their availability to provide safety and security, illustrating the significant effect of the death of a loved one as the ‘increased likelihood of and a greater vulnerability to future adversity’ (cited in Maier and Lachman, 2000, p.183). Through attachment the bereaved person can achieve a continuing sense of the deceased as a comforting presence; similar to a child being comforted by a toy or blanket. Thus, Bowlby rejected Freud’s premise that lost loved ones must be replaced by new attachments, instead promoting bonds with the bereaved as integral to emotional adjustment and long-term recovery (Klass, 1996; Schut et al., 2006; Stroebe, Schut and Boerner, 2017). 
Although dated it is useful to understand these foundations of research and thought. While Freudian thinking profoundly shifted theoretical understandings, contemporary grief theorists increasingly adopt Bowlby's progressive proposition of bereavement as a turbulent journey towards bruised yet stronger continuity with lost attachments’ profound legacy (Klass, D. et al., 1997; Kübler-Ross and Kessler, 2005; Stroebe, Schut and Boerner, 2017). Models integrating continuing bonds highlight the remarkable resonance of Bowlby's ideas in evolving postmodern perspectives, yet new insights are now evident, for example building on Worden’s theory and integrating Bowlby’s ideas to establish a new insight into the management of bereavement (Pacaol, 2023). Elisabeth Kübler-Ross (1926-2004) was the first person to undertake research with terminally ill patients.; her ‘stages’ model made a valuable contribution to the research around bereavement (Mallon, 2010). Kübler-Ross’ linear model lost appeal in the late 1990s as being lacking academic rigour and ‘fluidity’ (Mallon, 2010, p.4). Worden (1991) had conceptualised bereavement into an ‘active process composed of four tasks’ that were later readjusted and modernised by Therese Rando (Mallon, 2010; Antony and Kapoor, 2023). Such a model allowed the bereaved person some control over their emotions and bridged the two beliefs of Freud and Bowlby, with the concept of ‘continuing bonds’ which has become an established theme in bereavement research and conceptualisation (Mallon, 2010; Antony and Kapoor, 2023; Pacaol, 2023). However, it is important to note Bowlby only ever viewed the mother within a parental role rather than including the father or paternal figure. Indeed Stroebe’s 2002 critique of Bowlby and Kübler-Ross’ work saw the conception of the Dual Process Model (DPM) that distinguishes two types of stressors (See Appendix 2). Firstly, the ‘loss-orientated stressor' that focuses on the deceased and death events, and living with the loss; secondly, the ‘restoration-orientated which focuses on secondary stressors for example financial responsibilities and the taking on of new responsibilities (Stroebe, 2002, p. 134). 

[bookmark: _Toc156402616]3.2 Bereavement in relation to Primary Schools
The UK Commission on Bereavement (2022) ‘Bereavement is everyone’s business, 2022 Report’ make key recommendations for bereavement policies and staff training in UK schools. This (2022) report underscores the universal impact of bereavement on students and promotes the necessity for a whole school approach to grief support. The report draws on surveys of over 900 UK education professionals, revealing concerning gaps in bereavement policies, ITE and pupil access to quality support. Furthermore, the report presents Key findings that indicate 25% of primary schools lack bereavement policies; 90% of staff across all school types report lacking training to support grieving students. The commission thus outlines ten key recommendations spanning improved policy implementation, specialised staff roles, grief resources, teacher professional development, curriculum changes, and improved government and community supports. If enacted, these proposed actions could transform educational environments into compassionate systems better equipped to understand bereavement experiences and promote healing for both students and staff. With one in 29 UK children suffering the loss of a parent or carer before age 16, establishing such holistic bereavement care frameworks in schools constitutes an urgent societal duty with profound human rights implications. This report signifies the elevated profile of bereavement training within schools although attention must be given to the involved practitioners as providing emotional support to a bereaved child may have a negative impact on the emotional well-being of staff. A UK based study surveyed 109 Primary school staff in their attempt to investigate what support schools were providing for bereaved pupils (Costelloe, Mintz, and Lee, 2020). Through an online survey and follow-up interviews with ten participants, the researchers aimed to understand: the types of bereavement support currently offered in schools, who provides this support, challenges faced in support provision, how provision could be improved, and what further training staff may require. Key findings link closely to Abraham-Steele and Edmonds’ (2021) study that also demonstrated how support most often focuses on the immediate period after a death, rather than long-term support. Currently staff in Primary schools rely heavily on their existing pastoral skills, with minimal specialised bereavement training. They tend to act in a reactive manner, after the event and when the child returns to school. This support can have significant effects on the mental wellbeing of the staff, they may consequently shy away from offering such support as it has a detrimental effect on themselves. Indeed, the study concludes with a range of recommendations, one of which is that the school’s educational psychologist may be best placed to deliver such support rather than school staff.

[bookmark: _Toc156402617]3.3 Bereavement and teacher training
Wango and Gwiyo’s (2023) study suggests teachers and support staff in schools play a pivotal role in supporting bereaved children. Their small-scale study is based in Kenya takes an interesting stance in noting the need to ‘impart post-traumatic growth in bereft pupils’ (p.39). Their study resonates with a UK based study that makes a strong commendation for training teachers, which would then ‘benefit everyone’ (Abraham-Steele and Edmonds, 2021, p.22). Furthermore, teachers involved in Abraham-Steele and Edmonds’ study recognised that preparation regarding bereavement during their initial training would have been beneficial throughout their teaching careers. They felt they had at times lacked empathy, understanding, time and sufficient funding to be able to appropriately support bereaved pupils in schools. This aligns with further UK based research that suggests a more proactive stance, identifying the need for training in ITE and established bereavement policies in schools that support teachers prior to a loss so that support is effective from the onset (Dimery and Templeton, 2021). Furthermore, this study examined responses from bereaved individuals and discussed guidance on how school staff might offer support and benefit from enhanced understanding about bereavement. Teachers and school staff recognised that despite a lack of initial training in the area of loss, often their small, dynamic forms of support, such as listening and taking a genuine interest in the child, along with supportive proactive school approaches, are what made a difference to the child who was effectively managing their grief. Through their qualitative phenomenological methodology, Dimery and Templeton’s (2021) study explored teacher perceptions around their self-efficacy, their responsibilities and their relational capacity when supporting parentally bereaved pupils. The study did not include children who may have experienced the death of a sibling or loved one in a caring role in a child’s life. Furthermore, the study emphasised critical considerations such as, experiencing parental loss during formative years which affects future coping capacities and key attachment within relationships. Additionally, they noted that as children have socio-emotional immaturity to process loss implications, it is vital that they are helped to channel the trauma of bereavement in a developmentally appropriate manner, and this means that teachers must be equipped to support in the correct, informed, appropriate means. 
Similarly, DeMuth, M. et al., (2020) explored perspectives from United States teachers on supporting grieving students. Again, the research suggests that staff recognise there is no standardised approach for supporting pupils experiencing bereavement. They were familiar with the allowances they made for their pupils; these were often informal and based on what they thought the child might need rather than evidence-based research findings. Consequently, they wanted to see a more formal process of supporting pupils with compassion and uniformity. Significantly the research indicated that staff wanted more training in this area, with a formal school policy and a more consistent measured approach to offer effective support to bereaved children. 
This further aligns to research by Greiner, Park, and Goldstein (2022), another U.S. based peer reviewed small-scale research which on this occasion exclusively looks at student teachers. This qualitative study explored how prepared U.S. teacher trainees feel when having to support students facing difficult life challenges, including experiences of grief, loss, or bereavement. Through focus groups, researchers examined student teacher perspectives, preparation approaches, and the support strategies needed to respond compassionately to students experiencing crisis events such as bereavement but also parental incarceration, homelessness, abuse, and family addiction issues. By studying teacher training Greiner and Goldstein, (2022) grouped bereavement within three identified challenging life events (CLE) including family separation and bullying. Whereas the authors conducted interviews with student teachers to understand their beliefs, preparation, and experiences in this area. A key finding was that student teachers felt underprepared to provide socioemotional support to bereaved students and yet they felt confident to support a child experiencing bullying. Most reported receiving little formal training on responding to challenging student issues such as grief but appropriate, formal training for the effects of bullying. However, some recounted impactful incidents from their own childhoods that had shaped their approaches. The study provides a useful qualitative exploration of this topic from the student teacher perspective and makes several action points for ITE providers that include, accredited courses for in service teachers, on the subject of child bereavement, and sessions within ITE programmes that include ‘psychosocial development’ (Greiner and Goldstein, 2022, p.7). 
As the Greiner and Goldstein (2022) note, further research should continue probing the preparation of teachers that embrace and uplift students experiencing bereavement. This has important policy and practical implications for supporting student teachers entering the teaching workforce and for ITE providers. However, it could be argued that family separation, such as divorce should not be placed in the same category as a bereavement. Indeed, the life changing consequences for a child following the death of a parent is the most distressing and potentially disruptive stressors that can occur for children often causing changes in multiple domains of their lives – changes in caregivers, family, school, and friends (Lin et al.,2004, p.673). Reminiscent of DeMuth’s (2020) study, similarly student teachers had concerns about the lack of effective training to assist pupils experiencing grief and loss. Many participants feared making situations worse due to their own misconceptions of trauma and its impact; they did not want the children to feel worse, or to make them upset and then not know what to say by means of comfort.  The study highlighted how student teachers felt uncertainty when dealing with bereaved children and they wanted more appropriate preparation, especially regarding developmentally appropriate bereavement support. In the UK teachers within Paul’s 2019 study suggested they are unwilling to teach bereavement education as they themselves’ view death as a taboo subject’ (Paul, 2019, p.558). Furthermore, this supports Lytje and Dyregrov’s (2023) Norwegian based study that also noted the importance for more evidence-based grief training and standardised procedures to give teachers the skills and confidence to teach this topic.
These studies each conclude that there are important implications for better incorporating trauma-based instruction when dealing with children, be this in a care centre or an educational setting. It should also be noted that the studies were small scale and mostly not UK based, although the findings are still useful and relevant.
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[bookmark: _Toc156402619]4.1 Bereavement and the UK curricula
At present each country in the United Kingdom has its own curriculum, however, evidence suggests that the provision of grief education is inadequate (Dawson et al., Dimery and Templeton, 2021; Scott et al., 2019; Edwards et al., 2023). Briefly, in England there are statutory and non-statutory components of Personal, Social, Health Education (PSHE) and since September 2020 it has been compulsory to teach relationships and sex (RSE) education in all Primary schools (Department for Education, England, 2019). However, bereavement is not taught specifically, and merely included under the banner of ‘adverse childhood experiences’ (ACES) this is despite suggestions from the Childhood Bereavement Network that advised the inclusion of several small topics (Childhood Bereavement Network, 2023). Furthermore Adams (2022) launched a petition to the UK Government stating that children ‘must be provided with the skills to comprehend loss and to prepare for the emotions and feelings that accompany a bereavement’. Significantly, March 2023 documents the response by Government that the statutory guidance will be reviewed in the future, with no date provided.
Northern Ireland presents a similar picture with the inclusion of guidance for education about bereavement. As such, Primary school children are taught about ‘loss’ with ‘bereavement’ referred to in Key Stage 3 and ‘the death of a relative/friend’ in Key Stage 4, however this guidance is at present significantly non-statutory (CCEA, 2022). 
There is a similar situation in Scotland. The ‘Curriculum for Excellence’ has caveats whereby bereavement could be taught but not specifically and it seems that Scottish school children receive general guidance on ‘change and loss’ within the Health and Wellbeing; little guidance is provided for teachers (Education Scotland, 2009, p.2). Subsequently, the National Bereavement Project (2022) makes several pertinent recommendations however whether they will be integrated into the Curriculum for Excellence remains to be seen.
Wales’ new Curriculum, introduced in September 2022, sees a shift to a progressive, child centred framework (Welsh Government, 2021). The curriculum has a four central key aims or purposes, however while promoting children to become ‘healthy confident individuals,’ bereavement or related terminology is not mentioned (Welsh Government Hwb, no date). Significantly, recent UK research confirms that the Health and Wellbeing Area of Learning and Experience (AoLE) nor the RSE Code for the new Wales curriculum fails to make any reference to terms such as ‘grief’, ‘loss’, ‘death’ or ‘bereavement’ (Dawson et al., 2023)
[bookmark: _Toc156402620]4.2 A wider perspective: bereavement within curricular around the world
Further afield, the Spanish phenomenological study by Herrero and Poveda (2022) emphasised the importance of developing pupils’ holistic understanding so that teachers can integrate education related to death and bereavement into the curriculum. This is supported by a 2021 Cypriot based study suggesting successful pupils’ outcomes are achieved when teachers receive the appropriate pedagogical training, with relevant content (Stylianou and Zemylas, 2021). However, this study alone has notable limitations; namely that due to the sensitivity of the subject area the children involved were observed by the same teachers that taught them and the long-term effects of their sessions related to bereavement cannot be measured in the short term. Wu (2022) however, takes this notion further, suggesting the value of applying Hegelian philosophy, (specifically his conception of death) could further develop the field of death education for children. As such, Wu (2022) suggests several instructional approaches informed by Hegel such as life review activities that prompt students to consider the past, present, and future; interpretations of death provide new and interesting perspectives to contemplate within the death education context. Class discussions on death-related symbolism and rituals in religions and literature are also recommended to make meaning of death. However, death education from this lens focuses less on bereavement support and more on death from a moral dimension across individual and societal development (Wu, 2022). 
[bookmark: _Toc156402621]4.3 Bereavement from the perspective of the child
Joy et al., (2023) explored the sensitive and under-researched area of children’s perspectives on death education. The Australian study included a survey of 440 grieving children aged 7-12 years about the kinds of death-related information they want to receive. Key findings revealed children had keen interest in learning factual aspects about death like bodily changes after death and funeral rituals. Interestingly the participants demonstrated a lower preference for more emotive content about grief reactions or the death's emotional impact on relatives. The study has significant implications for designing sensitive, age-appropriate bereavement support and resources that are tailored to children's learning needs and coping capacities. As the authors emphasise, children welcome education about the objective realities surrounding death, but adults should take care not to overwhelm them with complex emotional content that could heighten their distress. Overall, by focusing on grieving children's voices, this research makes a vital contribution to the development of nurturing empathetic death education practices that balance comprehension with emotional protection. This is supported by UK research that suggests children learn that grief is a socially ‘taboo’ subject through their observations of the adults that surround them (Paul, 2019).
Lawrence (2019) on the other hand looks at children’s responses to grief from a personal perspective. Offering a practical guide to educators and school staff on responding to grieving students in the classroom environment the literature focuses on how bereaved children have often coped with profound loss at a formatively vulnerable developmental stage. This then results in emotional turbulence and distinctive educational needs within learning spaces. Lawrence (2019) argues that unacknowledged or unaddressed grief can severely impact academic performance, behaviour, and relationships. Consequently, he condones that schools must address grief through informed, compassionate support structures embedded in everyday practice. This is supported by a pilot study in the U.S. that worked closely with bereaved children in a specially designed bereavement service known as ‘Lionheart Camp for Kids’ (Griffiths et al., 2022, p.780). The findings here recognised that much of what we as educators know about bereavement is not based on children and the camp reduced children’s overall behavioural problems, promoted parental consistency and improved long term outcomes following bereavement. Both studies offer thoughtful strategies spanning universal provision for children that includes small group work, and individual responses; approaches emphasise promoting resilience, adapting the curriculum and behaviour management, and critically, nurturing staff wellbeing. The authors highlight grieving children’s needs as an urgent educational priority requiring proactive policies and pedagogical responses, not just crisis intervention to alleviate lasting trauma. Paul’s (2019) qualitative study made an important contribution to the needs of bereaved children in the UK. His study listened to children who ‘expressed their openness, curiosity and desire for death-related discussion and education’ (Paul, 2019, p.569). The paper further suggests children’s grief was often made worse by the lack of understanding and opportunities to discuss bereavement with their school staff and peers as they restricted their behaviours to the schools’ norms and socially accepted routines. Moreover, through listening and talking to bereaved children research suggests that challenging and supportive guidance is needed by carers and parents for them to suitably support the grieving child (Lytje and Dyregrov, 2023). 
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[bookmark: _Toc156402623]5.1 Recommendations
Holland and McLennan (2015) made useful recommendations as a result of their study whereby in their survey of 80 primary and secondary schools across North Yorkshire under half the schools had formal written bereavement policies and only 19% had a designated bereavement support lead. Interestingly, the most common types of support schools provided were letters/cards to families, short classroom discussions about death, and signposting to external services. This study has been followed by the recommendations by the Scottish National Childhood Bereavement Project (2022) and the Childhood Bereavement Network (2023), with both echoing the recommendation for ITE to include bereavement training and teaching staff to undergo training much the same as safeguarding priorities. Indeed, it is recognised that ‘introducing new topics into the curriculum can be both costly and time-consuming, putting pressure on already limited resources’ (Dawson et al., 2023, p.9). 
[bookmark: _Toc156402624]5.2 Implications for the future
Much of the literature includes evidence that demonstrates how caring, empathetic and sensitive teachers play a vital role in supporting bereaved children’s understanding and how they deal with their grief (Dimery and Templeton, 2021; Greiner and Goldstein, 2021; Edwards, et al.,2023). Yet despite such recognition it is acknowledged that many staff are not sufficiently trained to deliver specialist effective, research-based bereavement support (Holland and McLennan, 2015). When staff are delivering support, it is often to the detriment of their own mental health (Costelloe, Mintz, and Lee, 2020). Recommendations have been made that suggest schools need to develop their capacity to not only provide support to pupils, but also to prepare them for encounters with bereaved students (Dyregrov, Dyregrov and Lytje, 2020). Schools need to have written bereavement policies in place, with staff that are trained and confident to support the children in need of specialist long-term strategies to ensure they can navigate through their bereavement journey (McManus and Paul, 2019). Further research will highlight the need for appropriate support and guidance for children who may blame themselves due to their lack of understanding about death, see Appendix 3 (Joy et al., 2023).
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Support contact details :

COMPASIONATE FRIENDS : 0345 123 2304
CRUSE : 0808 808 1677
MARIE CURIE : 0800 090 2309
NATIONAL BEREAVEMENT HELPLINE: 0800 448 0800
SOBS: 0300 111 5065
THE LOSS FOUNDATION: 0300 200 4112
WINSTON’S WISH: 08088 020 021
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The Dual Process Model (DPM)
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Appendix 3
A note written by a bereaved child
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