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Task 1
Part a

Developmental review 

Guidance: 
Task 1 part a asks you to use a model of reflection to reflect on your past practice and future developmental needs. It should be completed by taking into account the work you have undertaken since qualifying. In discussions with your mentor and/or supervisor/line manager identify your future developmental needs as part of your First Three Years of Practice Individual Plan under each of the 3 learning outcomes below. 
You must meet the Learning Outcomes for this task (see appendix 4 of the handbook).

Please answer all elements of the question below. 


	Question:

Using a reflective model critically reflect on your professional development since qualifying as a social worker. Based on this and in discussion with your mentor/supervisor/line manager go on to identify and justify your future developmental needs over the coming 12 months under each of the 3 Social Care Wales (SCW) learning outcomes listed below providing at least one developmental need for each of the learning outcome below: 

1. Applying analysis in assessment to inform interventions.
2. Working collaboratively with people in need of care and support, their carers and other professionals.
3. Intervention and application of professional judgement in increasingly complex situations.

This task must make reference to how the supervision, training, learning and research has and will inform your practice. 


750 words (+/- 10%:  include your actual word count at the end of each section).
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The ERA cycle (Jasper, 2013)


I have used the ERA cycle (Jasper, 2013) to reflect on my development since qualifying and identify my developmental needs under the three Social Care Wales (SCW) learning outcomes.

1. Applying analysis in assessment to inform interventions.
Experience I have tried to stay professionally curious, working systemically with families using the Social Graces framework (Burnham, 2018), genograms, ecomaps and direct work such as Three Houses. I have enjoyed this, and my manager has fed back that I use what I learn to inform interventions that work well for families. However, I have often felt overwhelmed by the amount of information I gathered and unsure how to filter what mattered most in child protection.

Reflection In supervision, I recognised that my instinct is to gather as much information as possible before I feel confident enough to interpret it. I think this comes from a fear of missing something important, but it slows my ability to identify safeguarding concerns and makes my assessments less clear for the reader. I realised my need is less about gathering information and more about prioritising it once gathered.

Action I will use Borton’s (1970) 'What? So What? Now What?' framework, focusing on the ‘So What?' stage to identify what carries the most safeguarding significance before planning interventions. I will bring two cases to supervision so my manager can feed back on whether my prioritisation is sound, and track improvement through the clarity and timeliness of my assessments.


2. Working collaboratively with people in need of care and support, their carers and other professionals.

Experience I have tried to build trust with families through active listening and mentalizing (Bateman & Fonagy, 2004) aiming for epistemic trust (Fonagy & Allison, 2014) and to work openly with schools, health and police. However, the tensions of child protection work test these relationships. I have experienced families’ anger and withdrawal, and disagreement between agencies about risk. At first this worried me, and I tended to see it as a sign that I had done something wrong.

Reflection Safran and Muran’s (2000) rupture and repair model helped me reframe this, seeing ruptures as an inevitable part of meaningful relationships rather than professional failure. I recognise its limits in statutory work, where families may feel oppressed by procedure and law, and I have sometimes struggled to empower families given the power I hold an agent of the state (Banks, 2012; Ferguson, 2009). I also noticed that I avoided disagreeing with other professionals. Yet reviews repeatedly identify poor multi-agency communication (Munro, 2011) and Working Together to Safeguard People (Welsh Government, 2016) makes safeguarding a shared responsibility, so I should name disagreement rather than avoid it.

Action With my manager, I identified that my developmental need is to move from tolerating rupture to actively using it as information. I will name rupture with families where appropriate, asking directly when I notice withdrawal or anger, and seek their feedback. With professionals, I will raise disagreement early and confirm roles and actions in writing. I will complete the 'Collaborative Communications' training and bring one family case and one multi-agency case to supervision to reflect on how my approach was received.


3. Intervention and application of professional judgement in increasingly complex situations.

Experience I have begun to consider risk and significant harm (Children Act, 1989) and recently completed my first Section 47 enquiry. I felt the weight of responsibility and scrutiny and found the ten-working-day timescale stressful, particularly the moral tension between supporting the family and protecting the children.

Reflection I found reassurance in RE A (A Child) (2015), where Sir James Munby stressed that local authorities must show why established facts justify a finding of significant harm, with proportionality under Article 8 ECHR. This reminded me that judgement should be evidence-based rather than driven by anxiety. In supervision, my manager helped me see that much of my pressure came from wanting certainty before acting, when judgement must be well-reasoned rather than certain. This was a relief but also challenged me to trust my own reasoning.

Action Over the coming year, I will begin holding Child Protection cases and use Munby's evidential standard in supervision to test whether my conclusions are proportionate, reflecting on whether anxiety has influenced my decisions. I will read relevant case law and keep a short reflective log of decisions made under uncertainty, reviewing it with my manager at six months so my reasoning is open to challenge.

Word count: 734














Task 1 
Part b 
Developmental Review 

Guidance:
Task 1 part b is a 2-part question and a continuation of task I part a and you must refer to a reflective model in this task.
Please ensure that you meet the required learning outcomes for this task (See appendix 4 of the handbook) and that you answer both parts of the question.

Please answer all elements of the question below. 

	Question
Use a reflective model to critically reflect on the learning needs you identified in task 1 part a under each of the 3 SCW learning outcomes. 
This must include reference to training, learning, research and supervision and reflection with your mentor/supervisor/line manager on the extent to which your learning outcomes has been achieved. 
Identify your learning needs to support your development in the transition to becoming an experienced practitioner in your future career following the completion of this programme. 

650 words (+/- 10%: include your actual word count at the end of each section).
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The ERA cycle (Jasper, 2013) will be used to critically reflect on my development over the last year, considering progress against the needs identified in Task 1 Part and areas of focus for the transition to becoming an experienced practitioner. 

1. Applying analysis in assessment to inform interventions.

Experience I used Borton’s ‘So What?’ model in two Section 47 enquiries (Children Act, 1989): a single-agency investigation and a joint enquiry with the police. When a child was not answering the officer’s questions, I suggested she draw the bathroom with colouring pens and paper, which helped her participate comfortably. Conversely, with a parent who offered a wealth of information and called daily, I used Borton’s model to prioritise what was relevant.

Reflection Having a plan for processing information left me less overwhelmed. ABE and JET training taught me about the police’s role in joint investigations, which I applied almost immediately, alongside the role of intermediaries and child protection medicals. Supervision confirmed my judgement was sound and my assessments detailed, though I was encouraged to write more concisely, for my own efficiency and for colleagues managing multiple reports. Rutter and Brown (2019) argue that critical thinking is essential in social work and must be evidenced through clear, concise documentation. This reframed the feedback, not a critique of style and but a direction to make my analysis visible on the page; a deep professional skill rather than a word count revision.

Action I have bought ‘Writing Analytical Assessment in Social Work’ to support concise, well-structured writing and will ask a senior practitioner to review two assessments over the next six months, to test whether my writing is improving. 


2. Working collaboratively with people in need of care and support, their carers and other professionals.

Experience I completed the ‘Collaborative Communications’ training and a follow up session. I named rupture directly in a Care and Support Plan review when a parent disagreed strongly with information discussed. I also I raised a disagreement about risk with a Midwife and began confirming agreed actions in writing after multi-agency meetings. 

Reflection Naming the rupture in both situations created an immediate, tangible shift and the work became more balanced and meaningful. An experienced Headteacher and Foster Carer at the meeting described it as some of the best practice they had seen. My manager noticed I was applying skills from training, such as OARS, visibly building my confidence. Challenging another professional felt uncomfortable but clarified roles and kept the child’s needs central. This resonates with Ruch, Turney and Ward’s (2010) who argue that relationship-based practice requires working through tension rather than avoiding it, because it is in these moments that trust is tested and strengthened. 

Action I will strive to sustain relational, ethically grounded practice with families and professionals alike, especially in difficult circumstances.

3. Intervention and application of professional judgement in increasingly complex situations.

Experience I have begun holding complex Child Protection cases independently and concurrently, attending Case Conferences while keeping the child’s welfare as paramount. I used supervision to test decisions on risk and harm against Munby’s evidential standard, finding that shared decision-making eased my anxiety. My reflective log proved a useful practical tool.

Reflection My manager felt my decision-making had improved, but that low confidence and a wish to please everyone still limited my ability to act with conviction. This echoes Munro’s (2011) distinction between defensible decisions and those that are simply assumed to be ‘right;’ I am still trying to feel sure before acting, an unrealistic standard given the inherent uncertainty of this work. 

Action I will build confidence in making decisions with less immediate oversight, using Munro’s concept of defensible practice to judge my own reasoning. Looking ahead, I want to develop a specialism in safeguarding enquiries with culturally and linguistically diverse families, an area that I have found demanding but under-supported by current training. I would welcome further training, and aim to work towards Senior Practitioner status and, in time, become a Practice Educator to support other workers facing similar challenges.  
 
Word count: 668


	Question

Reflect on feedback that you have received from individuals in need of care and support and/or their carers and explain how this information has helped shape your practice and future professional development. 

100 words (+/- 10%: include your actual word count at the end of each section).


Total task 1 part b 750 words (+/- 10%: include your actual word count at the end of each section).



Feedback from a parent who had initially disengaged from voluntary support, expressing frustration through critical and defensive behaviour, was meaningful. She later thanked me for helping the family and asked that I remain the children’s social worker should the case reopen. This affirmed the value of being consistent, honest and empathetic while holding clear boundaries, which I will continue to prioritise.

Conversely, another family’s feedback that I had not documented my decision making about their requests to accommodate their child has stayed with me. I now record decisions thoroughly, with transparent reasoning, and will ask my manager to review my recording to support my development, relating to Learning Outcome three.

Word count: 110
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