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For this assessment I have submitted the following: 
Part 1: Video and Script
Part 2: Option 2 – 1,500 word 

Basic Acknowledgement format of AI tool use:
I acknowledge the use of ChatGPT on 20/03/2026-28/03/2026 to summarise resources online to see if they are relevant and also find additional sources.
I used the prompt: (paste link) summarise this article 
I confirm that I have not presented any AI generated text as my own work.
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.


Part 1
Link: 20260326_223657000_iOS.MOV

Script:
Today I am going to read a book, it's called Maisy's Surprise Birthday Party.
আজ আমি একটি বই পড়তে যাচ্ছি, এর নাম মেইজির সারপ্রাইজ জন্মদিনের পার্টি

It's a beautiful, sunny day, and Maisy has woken up very early.
এটা একটি সুন্দর, রৌদ্রোজ্জ্বল দিন, আর মেইজি খুব ভোরে ঘুম থেকে উঠেছে।
Today is her birthday. Hooray!
আজ তার জন্মদিন। হুররে!
Maisy goes downstairs to make breakfast.
মেইজি নিচে নেমে নাস্তা বানাতে যায়।
Pancakes – yum, yum, what a lovely birthday treat!
প্যানকেকস – ইয়াম ইয়াম, কী সুন্দর জন্মদিনের ট্রিট!
Maisy puts on her favourite outfit, then goes to check the post.
মেইজি তার প্রিয় পোশাক পরে, তারপর ডাক দেখতে যায়।
There's only one letter!
মাত্র একটি চিঠি আছে!
It's from Charley. He wants her to come to his house straight away.
এটি চার্লির কাছ থেকে। সে চায় মেইজি যেন সঙ্গে সঙ্গে তার বাড়িতে যায়।
When Maisy gets to Charley's house, the curtains are closed but the door is open.
মেইজি যখন চার্লির বাড়িতে পৌঁছায়, পর্দা টানা কিন্তু দরজা খোলা।
How strange!
কী অদ্ভুত!
Maisy knocks and tiptoes inside. It's very dark inside the house.
মেইজি দরজায় নক করে এবং আস্তে আস্তে ভেতরে ঢোকে। ঘরের ভেতর খুব অন্ধকার।
"Hello?" Maisy calls.
“হ্যালো?” মেইজি ডাকে।
She reaches for the light switch—CLICK!
সে লাইটের সুইচে হাত বাড়ায়—ক্লিক!
"SURPRISE! Happy birthday, Maisy!"
“সারপ্রাইজ! শুভ জন্মদিন, মেইজি!”
Maisy's friends are here to celebrate and they've brought presents!
মেইজির বন্ধুরা এসেছে উদযাপন করতে, আর তারা উপহারও এনেছে!
Lucky, lucky Maisy!
ভাগ্যবতী মেইজি!
Each friend has brought something special for her.
প্রত্যেক বন্ধু তার জন্য কিছু বিশেষ জিনিস এনেছে।
She opens her presents and looks at her cards.
সে তার উপহারগুলো খুলে এবং কার্ডগুলো দেখে।
"Thank you so much, everyone!" Maisy says.
“তোদের সবাইকে অনেক ধন্যবাদ!” মেইজি বলে।
Everyone gets to play with Maisy's new toys.
সবাই মেইজির নতুন খেলনা দিয়ে খেলে।
"I know where this piece goes!"
“আমি জানি এটা কোথায় যাবে!”
Then it's time for party games.
তারপর পার্টি গেমসের সময়।
Everyone finds a place to hide while Maisy counts to ten.
সবাই লুকানোর জায়গা খুঁজে নেয় আর মেইজি দশ পর্যন্ত গোনে।
"Once upon a time..."
“একসময়…”
Can you see who's hiding where?
তুমি কি দেখতে পাচ্ছো কে কোথায় লুকিয়েছে?
Shake—jingle—jingle!
ঝনঝন—ঝনঝন—ঝনঝন!
After Maisy has found everyone, they all gather at the table for a party tea.
মেইজি যখন সবাইকে খুঁজে পায়, তখন তারা সবাই টেবিলে জড়ো হয় পার্টির চা খাওয়ার জন্য।
There is juice, fruit, fairy cakes and lots of cheese—Maisy's favourite!
সেখানে জুস, ফল, ফেয়ারি কেক এবং অনেক চিজ আছে—মেইজির সবচেয়ে পছন্দ!
Suddenly the lights are turned off again.
হঠাৎ আবার লাইট বন্ধ হয়ে যায়।
What do you think is going to happen?
তোমার কী মনে হয়, এখন কী ঘটবে?
Maisy's friends have made her a birthday cake!
মেইজির বন্ধুরা তার জন্য একটি জন্মদিনের কেক বানিয়েছে!
Happy birthday, dear Maisy! Happy birthday to you!
শুভ জন্মদিন, প্রিয় মেইজি! শুভ জন্মদিন তোমাকে!
Maisy closes her eyes and makes a wish.
মেইজি চোখ বন্ধ করে এবং একটি ইচ্ছা করে।
This has been the best surprise birthday party ever!
এটাই ছিল তার জীবনের সবচেয়ে সুন্দর সারপ্রাইজ জন্মদিনের পার্টি!


Part 2: Option 2 – 1,500-word paper

Bilingualism is the ability to communicate in two languages, however the definition of it can be subjective as the level of fluency of both languages is argued upon as some may describe bilingualism as having a relative understanding of both languages whilst some may define bilingualism as being able to speak fluently in both languages (NALDIC 2011). Multilingualism is the ability to speak multiple languages, and it tends to be oral rather than literal (Kroll and Dussias 2017). The ability to speak the languages fluently varies especially for children as some children may be able to speak fluently while some may understand one language better than they speak it (Byers-Heinlein and Lew-Williams 2018). In early years settings, bilingualism and multilingualism are viewed as valuable and can contribute positively towards a child’s development (Kennard 2022). Firstly, the paper will be about the benefits of bilingualism and multilingualism, then Welsh/English as an additional language, then brain development, divergent thinking and lastly frameworks and programmes.

There are many benefits to bilingualism and multilingualism in early years such as development of social-emotional, linguistic and cognitive skills, it can also enhance academic performance (Chen and Padilla 2019).
Bilingual children have been proven to demonstrate enhanced executive functioning within environments that require them to multitask and problem solve (Poarch and Bialystok 2015). According to Jim Cummins, children gain the ability to manage their languages improving their ability to critically think and excel in adaptability and focusing on tasks. Jim Cummins’s threshold hypothesis proposed that once children are bilingual or multilingual, it develops their brain due to it creating complex neural pathways contributing to greater mental flexibility allowing them to efficiently process information more (Goodrich and Lonigan 2017). When the threshold hold is achieved it can greatly advance children’s analytical skills. 
Lev Vygotsky’s sociocultural theory proposed that learning is defined by interactions with others, therefore it is a social process (McLeod 2025). Children that can speak more than one language have stronger social skills and can communicate with a variety of people as they have a better social understanding due to learning different languages improves children’s emotional intelligence and empathy. Children can appreciate cultures more when multilingual allowing them to thrive and adapt in different environments and practise inclusivity and be open minded as stated by Lev Vygptsky, one of the core principles is that culture shapes cognition (Vasileva and Balyasnikova 2019). 
Ellen Bialystok emphasised that multilingual and bilingual children have more of a meta-linguistic awareness which is the capability of reflecting consciously and analysing language rather than simply just using it to communicate. This can support reading comprehension and writing skills as children are able to understand how languages work early such as sentence structures, and they can recognise grammar patterns and understand a variety of vocabulary easier (Bialystok 2015). 
In early years practise, practitioners can support bilingualism and multilingualism by incorporating different languages depending on the connect of the situation with the child (Fibla et al. 2022). As a child may switch languages consistently, which is typically called codeswitching, for example speaking English with the practitioners but switching to their home language when playing or speaking to peers and family, they may also mix English and their home language together (Tenés et al. 2023). 

For many children, English can be additional language to them due to different cultural backgrounds or migration (Strand 2016), and Welsh may be an additional language for homes where English is a first language. It can be a daunting process for children to engage in with activities and other children and rather than children starting from the same point EAL/WAL learners start at different points and progress differently (Birthto5matters 2021).
Noam Chomsky’s language acquisition theory proposed that children naturally can acquire languages (Lemetyinen 2023). Practitioners can support English as an additional language by encouraging children to speak their home language and incorporating it with English. Continuously interacting and communicating with children learning English and Welsh is extremely important as it keeps them motivated and the children should not be rushed and it should be understood that children may feel anxious around a new environment especially with Welsh and English as an additional language so they may go through a ‘silent’ phase (Lorenz et al. 2021). 
Jerome Bruner introduced the Language Acquisition Support System (LASS) and highlighted that additional languages are learnt through interactions and support (McLeod 2024). It is evidenced through his theory that practitioners and other adults play an important role within early years practise in helping children acquire English and Welsh as an additional language. LASS emphasis on scaffolding, through practitioners actively involved in the learning process for children and rather than adults expecting children to immediately acquire an additional language (Arora et al. 2024), practitioners should take the chance to constantly acquire the child’s home language and consistently repeat vocabulary and key phrases as well as using nonverbal methods such as gestures and visual cues (Southampton City Council 2025).

Divergent thinking is a cognitive process; it is the ability to think of a different variety of ideas and solutions to questions or scenarios; it strongly uses creative thinking and being open minded (Thakral et al. 2021). Divergent thinking is important in early years as it encourages creative skills, develops emotional and sociability, can help develop problem solving skills and can also build confidence (Yıldırım and Yilmaz 2023). Bilingualism and multilingualism support divergent thinking as it can help enhance cognitive flexibility, increase metalinguistic awareness and allow children to possibly think of more than one answer and solution and encourage children to express their ideas (Barac et al. 2014). Finke, Smith and Ward created the Geneplore model, there are two phases within the model, generative phase and exploratory phase (Gilhooly and Gilhooly 2021). The generative phase is where a child can create ideas and images in their head, a multilingual child might be able to excel further in this phase than monolingual children due to their increased level of divergent thinking. The exploratory phase is where a child can develop on those ideas they formed in the generative phase, within early years children can express their ideas more clear in another language and have a wide variety of vocabulary as bilingual children gave stronger executive functions (Zheng et al. 2023). Practitioners can incorporate the Geneplore model into practise to develop their divergent thinking by incorporating their home language, for example a practitioner could encourage open ended play within the setting as it can encourage generation of ideas (Early Education 2022).

Bilingualism plays an important role for development of the brain during early years of childhood. Bilingual children tend to have better phonological awareness, so they are able to learn new phonemes quicker and easier due the advancement of the auditory cortex which processes auditory information is heavily linked to learning languages (López 2012). Bilingual children are also able to comprehend and process information given to them easier as there is an increased connectivity within the Wernicke’s area (Rosselli et al. 2014). Bilingual and multilingual children have more of an enhanced brain plasticity and exposure to languages can strengthen the child’s neural pathways such as memory and processing of speech (Pliatsikas et al. 2020).

Curriculum Cymreig is an approach in Wales to include the Welsh language, culture and history of Wales within children’s education. There are 5 aspects of the curriculum, cultural, economic, environmental, historical and linguistic. It is important to celebrate the language and traditions of Wales and gain knowledge on the history and politics as well as religious beliefs. This can help children feel a sense of belonging to Wales (Gareth et al. 2013). It can be done by incorporating the Welsh language in everyday tasks and activities within early years, such as, singing Welsh nursery rhymes and speaking some basic Welsh for example greetings and one or two Welsh words within sentence. Practitioners can also ensure St David’s day is celebrated and the children are taught the history and stories behind it as well as planning Welsh/Wales themed activities (Social Care Wales 2023). This curriculum can encourage belonging and inclusivity as well as supporting bilingualism and multilingualism.

In conclusion, bilingualism and multilingualism is extremely important within early years as it supports the development of many skills such as social, linguistic and cognitive skills. Within early years practise it vital that practitioners create environments where children can thrive and feel included regardless of their home language. The children should feel valued and their home language and any additional languages should be incorporated and enhanced through scaffolding, socialising and activities that implement language learning. When bilingual and multilingual children are supported effectively it allows for children to build on their confidence, adaptability, as well as enhance their brain development from a young age.
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