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Professional Observation 
For the purpose of this professional observation report, I will use the chronological order of a lesson plan to reflect on the observation of three lecturers, which consists of an introduction, development and conclusion. A thematic format will be used in order to reflect on the whole observation process to review themes. An action plan for my professional development is also included.

Introduction 
At the beginning of each lesson, all three lecturers completed an attendance register, welcomed the students and ensured they were comfortable and settled. Lecturer A took the time to close blinds and ensure students were able to clearly see the whiteboard due to direct sunlight. From my observation, it was clearly important for the lecturers that the classroom was comfortable in terms of temperature and lighting. The significance of managing the learning environment is important and “attention should be paid to lighting” (Armitage, et al., 1999, p. 94) as “we should make the learning environment as pleasant as possible” (Armitage, et al., 1999, p. 95). This demonstrates good practice at the beginning of the class, as Armitage et al (1999, p.53) cited Maslow’s (1970) motivational theory of hierarchy of needs, and draws attention to the physiological needs (hunger and thirst), physical and psychological (well-being and sense of belonging) on the pyramid. Whilst reflecting on the pyramid structure, it is important to remember that “moving to a higher level is dependent on the level below. It follows therefore that a self-actualized person can only become so if all the other needs are met” (Armitage, et al., 1999, p. 53). Taking this into consideration, I will embed this practice into future lessons by ensuring students are physically and psychologically comfortable in their learning environments in order to achieve higher motivation levels.

Before the teaching began, I took particular notice of the teaching surroundings with lecturer A. The walls were decorated with several themes including Castles of Wales, Women’s Day, Celebrate Respecting Others, attendance achievements and progression opportunities in the College. I believe this gives encouragement and motivation to students, as theorists state that “motivation is a key factor in learning” (Avis, et al., 2019, p. 86) and “it is not just children who enjoy having their work displayed!” (Armitage, et al., 1999, p. 95). Reece & Walker (2007) emphasised that the traditional image of post-16 teaching involving a lecturer, chalk and talk, with rows of desks is fast disappearing. “In order to accommodate these changes, your classroom has to become a more of a resources centre and less of a lecture room. You need to have books, magazines and articles readily available for your students. The walls could be covered with charts, drawings, photocopied articles and the like, about the subject” (Reece & Walker, 2007, p. 33). Whilst I acknowledge the importance and impact of classroom décor, my ability to fully take onboard this practice might be limited if classrooms are timetabled out to various lecturers and courses within an institution. However, I will embed events, achievements and festive days in my lesson plans for students to celebrate, if they wish. Despite my limitations, I do believe this shows evidence of good practice as it draws upon at least two Welsh Government (2017) professional standards framework, as it can “demonstrate commitment to learners, their learning, safety and well-being” and “understand the importance of the Welsh culture and language as a bilingual nation” (Welsh Government, 2017).

I also took particular notice to the layout of the student desks and the position of the lecturer in the classroom. Lecturers B and C used traditional lecture style seating with the lecturer taking position at the front of the classroom. Lecturer A used a U-shaped seating arrangement which I found to be more engaging with interaction between the lecturer and the students. A U-shaped seating arrangements for up to 30 students has “the advantage that students have eye contact with each other. Consequently, with relatively small class sizes, you can easily use question and answer and whole group discussion and the students will be able to see and hear what others are saying” (Reece & Walker, 2007, p. 170). With consideration to the size of the classroom, this technique is one I would consider for future teaching to promote “student active participation by simply replacing rows of seating with clustered or flexible seating, or reducing the number of tiers to create more space on each level and allowing greater mobility” (Ashwin, 2020, p. 160).

As all three lectures were continuation lessons from the previous week, at the beginning of the lesson, students were asked to remember the topic covered during the last lesson. This teaching technique is evidence of good practice as theorist state that “in a continuation lesson, testing the work already completed will focus attention on the subject and provide the necessary link with the previous lesson” (Reece & Walker, 2007, p. 20). Once questioning the previous lesson was complete, the lecturers introduced today’s lesson. Lecturer B and C verbally gave an update on the aims and objectives of the lesson, whilst lecturer A wrote down the aims and objectives on a whiteboard and kept the information on display for the whole lesson. I found this technique to be particularly useful as it kept the focus of the lesson and continuously reminded students of their learning outcomes. I will embed this technique into my professional practice as this teaching technique is also supported by Avis (2019) who emphasised the importance of “displaying the learning objectives and providing an overview of the lesson content” (Avis, et al., 2019, p. 137) as part of the introduction phase.

Development 
A common theme picked up during all three lectures was the use of mobile phones by students. Lecturer C did not permit mobile phones to be used in the classroom and the reasons were explained to the students. As the aim of the course, for students taught by lecturer C, was to improve their level of English skills in all four components; reading, writing, listening and speaking, lecturer C believes the use of predicted text, translation services, internet searches and taking photos of the board instead of writing down notes does not help students who need to improve their English language skills. In addition to the reasons above, issues such as cyberbullying, disruption and abuse are currently widely debated in the education sector as the UK Government state “mobile phones can be immensely distracting in the classroom for both pupils and their teachers” (Department of Education, 2022). As a result, the UK Government are keen to follow in the footsteps of other countries such as France, Italy and Portugal and ban the use of mobile phones in schools (Department of Education, 2023). Whilst I agree with some points raised during this observation, it was extremely useful to observe other lecturers who used mobile phones as a learning tool. 

During my observation of lecturers A and B, students were permitted to use mobile phones in the classroom, especially lecturer A who encouraged students to take pictures of the board to remember additional reading tasks, lecture notes and homework activities. Mobile phones were also used to research topics during group activities in the class. It is widely acknowledge that the mobile phone is making use of ILP (information learning technology) and the “effective use of ILT can really enhance a students’ learning experience” (Reece & Walker, 2007, p. 156). 

 “Although the use of ILT has improved, too few lessons make enough use of it to improve and enhance teaching and learning” (Reece & Walker, 2007, p. 156). As mobile phones allow communication in the form of voice, image and text, “there is little doubt that use of more than one sense, for example both sight and sound, enhances understanding and memory” (Reece & Walker, 2007, p. 156) as “75% of what we learn comes through what we see” (Reece & Walker, 2007, p. 156). Following my observation on the use of mobile phones in the class, and as theorists such as Reece and Walker (2007) highlight the advantages of technology being used to enhance learning, I will be embedding the use of mobile phones as a ILT into my professional practice. This practice demonstrated good practice as it also links to the professional standards framework to critically reflect on own values, knowledge and skills to improve learning as “technology can be used to track and support learners to learn” (Welsh Government, 2017). 

During the observations, I noticed that all three lecturers used different questioning techniques to engage with their students. In particular, lecturer C, used general topics such as comparison of traditional events between the UK and their home countries, to ask questions and probe for further answers. “Asking questions of learners provides a simple and immediate way of monitoring progress and understanding; it can be used to develop understanding and promote reasoning. Skill and patience is required” (Avis, et al., 2019, p. 143). Whilst Avis et al (2019) explained that questions asked to the whole class has the disadvantage that some students may dominate, lecturer C also selected a student at random to answer questions. I found this technique useful as it allowed the opportunity for all students to answer and for the lecture not to be dominated by two or three students who are keen to answer questions, whilst also allowing the lecturer to seek feedback on progression of each student. It also draws on Ashwin’s (2020) explanation on learning as acquisition through active construction. “Interviews with students who have experienced peer instruction suggest that being the test question prompts them to construct their own understanding of the problem as a first step, then discussion with their peers exposes them to differing interpretations and involves them in a processes of critically evaluating these competing perspectives in a way which enhances their own understanding” (Ashwin, 2020, p. 27).

It is apparent that “questioning is a skill which needs to be developed”  (Reece & Walker, 2007, p. 281). With various techniques of questioning from asking open or closed questions to asking questions on knowledge to comprehension, Reece & Walker (2007) explained that to develop this skill, teachers should practice and to ask questions not just at the start of a lesson or during the development phase, it is also useful to pose open questions at the end of the lesson which stimulates curiosity about the lesson. Brockbank & McGill (2000) also emphasised that practice is required, and I need to be mindful that “rhetorical or leading questions may divert the learner from their own learning path, and multiple questions just confuse everybody” (Brockbank & McGill, 2000, p. 199). 

Lecturer B demonstrated a useful questioning technique to gather feedback on the understanding of the students prior knowledge of a subject. Lecturer B did not make assumptions of prior knowledge or understanding of certain words and phrases, and questioned the group to explain the topic before moving onto the next section. Lecturer C used the sample questioning technique, and if further explanation was needed as a result of feedback obtained from questioning students, lecturer C used examples relevant to the students culture and past experiences. “Student like examples. They bring the subject to life” (Reece & Walker, 2007, p. 108). This demonstrated evidence of best practice and as a result, I will embed questioning techniques as part of my professional practice. 

Conclusion
Throughout the lesson, I observed several group tasks and activities which were linked firmly back to the aims and objectives stated at the beginning of the lesson. I feel as though the group work activities set by the lecturers during the observations should not be overlooked and are important to consider for future lessons as “working in small groups can allow students to embrace a range of interactive and collaborative skills which are often hard to develop in individual study situations” (Race, 2020, p. 218). As part of concluding the lesson, the lecturers emphasised the link between the current work and future exams or mock interviews. To help students prepare for the next session, all lecturers also encouraged independent study by making use of online resources. This demonstrated good practice as “studying outside formal sessions, often alone, is central to students’ experience of learning” (Ashwin, 2020, p. 234).

All three lecturers emphasised that the work is challenging but possible to complete. This encouragement builds confidence amongst the groups because if students “feel that they can perform the functions expected of them and they are expected to do well, then this can encourage them to do better. This is not to underestimate the very real challenges facing students but rather to emphasize the importance of feeling that their teachers believe in them” (Ashwin, 2020, p. 14). As I found this teaching practice valuable to students, I will be embedding this technique in my professional practice, especially during tasks and activities.

Before closing each lecture, the lecturers gave an overview of the session that day. Lecturer A referred back to the aims and objectives written on the whiteboard which I believe is a useful technique for my future lessons as theory states “you should plan a short period in which you summarise what has been learned and prepare students for the next session” (Reece & Walker, 2007, p. 20). I believe this teaching practice effectively links back to the introductory session and is useful to summarise information. 

During all three sessions, I observed interesting and engaging lectures that students enjoyed as they provided verbal feedback at the end of the lesson. As part of my future lesson plans, I will be embedding the requirement to gather informal feedback at the end of each lesson as a reflective account of the session as it is important to acknowledge that “our professional identities are also informed by our engagement with our students. For instance, if our students enjoy our classes, we become encouraged to want to improve our teaching” (Ashwin, 2020, p. 11). 

Observing three experienced lecturers displayed several pedagogical techniques to explore further as part of my professional development. Reflecting on the observations, I have drawn targets to embed in my action plan, as outlined below:


Action Plan
	Target
	Objectives
	Action
	Timescale
	Professional Standards Framework

	Questioning techniques 
	Explore and learn different questioning techniques to:
· draw feedback from the group before consolidating with supporting information. 
· actively engage learners to see what they already know or understand about the topic to build their confidence and self-esteem within the room.
· continuously draw learners into the subject throughout the presentation.
	Embed questioning techniques in future lesson plans and explore the use of the following strategies:
· Open and closed questions 
· Pose, point and pounce techniques.
· Probing answers
· Think-pair and share.


	Over the next six months, I will start using one new questioning techniques each month.

 
	In my practice and with others I will demonstrate dignity and respect towards others by listening to and responding to others’ views, opinions and ideas.

	Use of mobile phones as information learning technology (ILT)
	Encourage the use of information learning technology by:
· ensuring all students have access to a mobile phone and the internet/data.
· using mobile phones as a tool to enhance the learning experience.

	Embed the use of mobile phones as a ILT in future lesson plans and explore the use of the following strategies:
· Learning apps such as Vevox, Wordwall or Kahoot!
· Encourage independent learning by setting tasks that require searching the internet. 
· Take photos of key information to remember for the next lecture.
· Setting homework that requires photo evidence for the students to present during the next lecture.
	Once a month over the next six months, start using one new technique that requires a mobile phone to aid learning and gather student feedback after each session.

	In my practice and with others I will critically reflect on own values, knowledge and skills to improve learning by developing my own literacy, numeracy and digital literacy skills along with other appropriate professional skills by being aware of how technology can be used to track and support learners to learn.

	Introduce aims and objectives 
	At the beginning of the lesson, introduce and explain the aims and objectives of the lesson to all learners. Engage the learners to prepare them for the session.
	Introduce aims and objectives to the session by:
· ensuring they are listed in the lesson plan.
· including them in all PowerPoint presentation at the beginning of the lesson for students 
· verbally highlight the aims and objectives to students at the beginning of the lesson
· ensuring the content and activities set during the lesson links back to the aims and objectives.
· recapping at the end of the lesson
	With immediate effect, I will embed this target into my lesson plan and all future sessions.
	In my practice and with others I will enable learners to share responsibility for their own learning and assessment by communicating effectively with all learners, employers and others as appropriate. Guiding learners to manage and lead their own learning. 



Word count (excluding direct quotations): 2256























Appendices 
Appendix A – Lecturer A Observation Form
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	Teacher
	Matthew Miller, ESOL Lecturer, Gower College, Swansea

	Date
	13 November 2023 9.30am – 11.30am

	Group
	Level 2 (Upper Intermediate) 

	Topic/Context
	Topic: Crime and Punishment 
Lesson Plan:
Aim - To inform students of crime and punishment vocabulary and consolidate present perfect simple/continuous tenses. Passive voice introduction. 

Learning Objectives – 
· Be able to use crime and punishment vocabulary
· Discuss crimes and appropriate punishments 
· Use present perfect simple and continuous accurately and effectively 
· Understand use and form of passive voice

Context: This class of 16 students has a range of nationalities and backgrounds. There is a mix of asylum seekers, refugees and migrant workers and an age range from 18 to 64. This lesson focuses mainly on grammar due to difficulties with present perfect tenses last week and also introducing passive voice. There will be some speaking and listening (and some reading).


	Notes on the lesson:

	Classroom setting was a lecture room with tables set up in a U shape. The lecturer had a table in front of the class with notes and handouts laid out. Touchscreen wall monitor, whiteboard and PC facilities were used. The classroom was warm with plenty of natural light and the walls were decorated with several themes including Castles of Wales, Women’s Day, Celebrate Respecting Others, attendance achievements and progression opportunities in the College. 

Lecturer greeted all students and checked they were comfortable with the lighting in the room, before taking a register. The lecturer started the lesson by encouraging students to participate in extra reading in their own time and demonstrated the location of free e-books online. The lecturer also encouraged students to use the audio function on e-books to improve their listening skills. 

The lecturer asked the students to recall what they did last week and explained the aims and objectives of the lesson today. All aims and objectives were written on the whiteboard and kept visible throughout the lesson. The lecturer returned homework to students from a previous lesson and reviewed the homework by explaining each question and asked the students to answer. The lecturer continuously asked questions to the students to keep them engaged. The lecturer encouraged students to take pictures of the board with their mobile phones as a way to recall information. 

The lecturer set a task for students to work in pairs and the lecturer walked around the room to check each pair understood the task and were able to do the work. The lecturer stood in front of the classroom for the duration of the lesson and when tasks were set, the lecturer would walk around the students – the layout of the room allowed easy access to view students work without disturbing them. 

Handouts were provided to students with tasks. Students continuously asked questions and the lecturer explained each task one by one. The lecturer set more homework for student to revise ready for the next lesson. The lecturer continuously asked students if they understood or whether further explanation was needed. 

Topic – Crime and Punishment. Students were tasked to think of verbs and nouns. The lecturer encouraged students to write down answers, use textbooks, work in pairs, read and discuss the answers. The lecturer would ask questions to students to further explain their answers. Using the touchscreen monitor in front of the class, the lecturer would go around the room and pick students by their names to answer questions. Before moving onto the next task, the lecturer would check whether the students required more time. The lecturer would describe events and ask the students to fill in the blanks. This was highly engaging activity, both lecturer and students had frequent dialogue. 

Discussion activity – work in pairs, students were encouraged to talk about their activities this week. The lecturer explained the homework set after the lesson today and linked it to future exams. The lecturer stressed the importance of work in the class and explained where the students would achieve marks.

The lesson concluded with the lecturer explaining the activity for next week, encouraged students to do their homework and reminded them of resources available for independent study. 

	What I have learned:

	The layout of the classroom with a U-shape seating arrangement allowed the lecturer to engage with each student and freely move around the class to check tasks were understood and completed. 

The lecturer explained the aims and objectives of the lesson and also listed them on the whiteboard which was kept visible for the duration of the lesson. This set the tone for the lesson and the tasks and activities always linked back to the aims and objectives on the whiteboard. 

Throughout the lesson, the lecturer encouraged the use of mobile phones and used IT equipment. This was a fast and effective way to remind students of independent study and to capture information from the PowerPoint presentation. 

	Targets to improve my own practice (mapped to professional standards):

	Use of mobile phones as information learning technology (ILT) – encourage the use of mobile phones as a tool to enhance the learning experience. Mapped to professional standard set by the Welsh Government (2017), in my practice and with others I will critically reflect on own values, knowledge and skills to improve learning by developing my own literacy, numeracy and digital literacy skills along with other appropriate professional skills by being aware of how technology can be used to track and support learners to learn.

Introduce aims and objectives – engage the learners to prepare them for the session by introducing the aims and objectives at the beginning of the lesson. Mapped to professional standard set by the Welsh Government (2017), in my practice and with others, I will enable learners to share responsibility for their own learning and assessment by communicating effectively with learners, employers and others as appropriate. 
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	Teacher
	Badir Miftah, Business Lecturer, UWTSD, Swansea

	Date
	15 November 2023 10am – 12pm

	Group
	Level 4 

	Topic/Context
	Topic: 
Recruitment Selection and Job Analysis
Context:
This class of 20 students has a range of nationalities and backgrounds with an age range from 18 to 64. The business and management degree course (level 4) has a human resource module. This lesson focuses mainly on recruitment selection and job analysis to prepare students for mock interviews next week.

	Notes on the lesson:

	Lecture room setting with tables for 2-6 people scattered around the room. Some students clustered at the front of the class and others at the back with gaps in the middle. A PowerPoint presentation was displayed on 3 large TV screens, one at the front of the class, one at the side of the room and the other TV on the back wall (facing the lecturer). The lecture room was large with a capacity of approx. 20, warm with natural light. The walls were blank, no images, text or designs. 

The door was closed before the lecture started. A register was circulated around the room and students continued to enter the room up to 10 minutes late – this caused the lecturer to start later than scheduled. At the beginning of the lecture, the lecturer used a PowerPoint presentation and outlined the topic of the lesson. The lecturer was positioned at the front of the class and throughout the lesson, the lecturer would walk around the front of the class whilst presenting information. 

During the PowerPoint presentation, the lecturer questioned students on their knowledge and understanding of key words such as “forecasting”. The lecturer did not assume the students would know and wanted to ensure students understood before moving on to further information. When discussing items such as job descriptions or job adverts, the lecturer asked the students to feedback examples of job adverts in the market. Some students were able to answer whilst others did not have prior knowledge. This questioning technique provided valuable feedback to the lecturer as it provided a level of understanding about the topic. 

The lecturer set an activity for the students to draft a job advert with key requirements for the role, however most students did not have paper/laptops. The lecturer left the room for a few minutes to find paper. Once returned, the students started the task in pairs. The lecturer stopped the students after a few minutes and walked around the room asking students to present their work. The lecturer questioned the students on their answers and prompted students to narrow their answers for more specific information i.e. a manager with experience would need to be rephrased to a manager with recent experience of running a coffee shop. The lecturer encouraged students to tailor the examples to an industry of interest and reassured the students that the task can be completed. These activities linked back to the overall aim of the lesson, which was recruitment selection and job analysis. 

The lesson concluded with the lecturer reminding the students of mock interviewing next week and set tasks encouraging independent study to assist with preparation. 

	What I have learned:

	There were areas of classroom management that I found useful such a TV screen on the back of the wall. This allowed the lecturer to see the current slide without having to turn around with their back to the class. The lecturer was able to focus on the students and directly present the information. 

Throughout the presentation, the lecturer ensured the information presented to students was understood by asking them to explain the meaning of phrases or words. Gathering students feedback through questioning techniques was important for the level 4 group as some students do not have prior knowledge or experience. This resulted in the lecturer using relevant examples to explain content to students. 

	Targets to improve my own practice (mapped to professional standards):

	Questioning techniques – actively engage learners to see what they already know or understand about the topic and build their confidence and self-esteem within the classroom. Mapped to professional standard set by the Welsh Government (2017), in my practice and with others I will demonstrate dignity and respect towards others by listening to and responding to others’ views, opinions and ideas.
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	Teacher

	Fawzia Parker, English Language Lecturer, UWTSD, Carmarthen 

	Date
	19 December 2023 1.30pm – 3.30pm

	Group
	Level 6-7

	Topic/Context
	Topic: English for Academic Purposes – Christmas 
Context: This class of 20 students are from China on a 12-week short course programme aimed to improve their level of English. Most students are in their final year at undergraduate with some already studying at masters level in China. This lesson focuses mainly on grammar and communication skills. 

	Notes on the lesson:

	The door was open for students to enter the lecture room. Three rows of tables and chairs with a PC, interactive screen and whiteboard available. Room temperature was comfortable with plenty of natural light and space. The décor of the room did not display any materials, text or images. 

Once seated and settled, the lecturer closed the door and students were asked at the beginning of the lesson to turn off their mobile phones. A register of attendance was completed, and the lecturer began the class by asking students general questions about their breakfast and cooking style in the UK. Open questions to encourage students to expand on their answers. The questions were open to any student to answer.

The lecturer asked the group another question and no one answered, therefore the teacher choose students at random by their names. Students would answer once they were asked personally. The lecturer stood in front on the class and moved around at the front whilst asking questions.

The lecturer encouraged discussion about the topic of Christmas by picking themes such as gifts and food. Students were asked to compare and discuss the differences between traditions in the UK and China. Handouts about Christmas traditions in the UK were given to students to read. The topic covered traditional Christmas activities and one by one, the students were asked to read to the class. The lecturer continued to ask open questions and encouraged students to express their opinion on the topic. Up until halfway through the lecture, the only resources used were these paper handouts. No IT equipment was used, and students were reminded to put their mobile phones away. 

The lecturer set an activity for students to read statements and answer true or false questions at the end. Students were given a set amount of time then the questions were discussed one by one as a group. Whilst the students were reading and making their way through the true or false questions, the lecturer emphasised that the task was difficult but reassured the students that they had the ability to complete the questions. The task was aimed at improving the student’s grammar skills as the statements focused on adjectives, verbs and tenses. 

The second half of the lecture focused on sustainability and a video of David Attenborough explaining sea pollution was shown to the students and the content was discussed as a group. This resulted in an engaging conversation as students were familiar with David Attenborough and pollution is a current topic effecting all countries. Students discussed the effects and action needed to take to improve pollution. The task encouraged students to improve their communication skills. The lecturer also asked the students if they required further explanation, more time to complete tasks or whether they needed to watch the video twice.

Throughout the lesson and during break time, the lecturer continuously reminded the students to speak English. The lecturer encouraged them to use English as much as possible to practice and improve their grammar and communication skills. When activities were set, the lecturer walked around the room to ensure groups understood the task and that no one was left to work on their own. 

	What I have learned:

	Questioning techniques used by the lecturer promoted engagement and feedback on the student’s level of understanding about the topic. Using open questions to promote discussion between the UK and China meant the students were able to talk about a topic of interest.

During activities, the lecturer reassured the class that the tasks were difficult but achievable. The lecturer continuously asked the students for feedback on whether they need further explanation, more time or to view content again. Lecturer checked the level of understanding without making assumptions that the students are able to complete the task after explaining once. 

	Targets to improve my own practice (mapped to professional standards):

	Questioning techniques – explore and learn questioning techniques to draw feedback from the students before consolidating with supporting information. Mapped to professional standard set by the Welsh Government (2017), in my practice and with others I will demonstrate dignity and respect towards others by listening to and responding to others’ views, opinions and ideas.
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